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FOREWORD
The Item Response Analysis in English Language subject, in the Advanced
Certificate of Secondary Education Examination (ACSEE) 2015, has been
prepared in order to provide a feedback to students, teachers, parents, policy
makers and the public in general about the performance of the candidates and the
challenges they face in attempting examination questions.
The Advanced Certificate of Secondary Education Examination marks the end of
two years of Advanced Secondary Education. It is a summative evaluation which,
among other things, shows the effectiveness of the education system in general and
the education delivery system in particular. Essentially, the candidates’ responses to
the examination questions indicate what the education system was able or unable to
offer to the students in their two years of Advanced Secondary Education.
The report presented in this booklet is intended to contribute towards understanding
of possible reasons behind the candidates’ responses in English Language subject.
The report highlights the factors that made the candidates perform well in the
examination. Such factors include ability to identify the task of the question, ability
to follow instructions, sufficient knowledge and skills on the concepts related to the
subject. On the other hand, the analysis highlights the factors that made a few
candidates fail to score high marks in the questions. The feedback provided will
enable the educational administrators, school managers, teachers, students and other
stakeholders to identify proper measures to be taken in order to improve the
candidates’ performance in future examinations administered by the Council.
The National Examinations Council of Tanzania will highly appreciate comments
and suggestions from teachers, students, school inspectors, curriculum developers
and the public in general, that can be used in improving future reports.
Finally, the Council would like to thank the Examination Officers, Examiners and
all those who participated in processing and analysing the data used in this report.

Dr. Charles E. Msonde
EXECUTIVE SECRETARY
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1.0

INTRODUCTION
This report presents the performance of the candidates who sat for ACSEE,
May 2015 in English language examination. The report shows how the
candidates performed on each question. It presents the candidates’ strength
and weakness in various areas when answering the questions. The focus of
this report is on the questions which were performed well, those which
were attempted by most candidates, those which were avoided, those with
average performance and those which were poorly done.
It is expected that the feedback provided in this report will enable teachers,
students and other stakeholders to take appropriate measure to improve the
teaching and learning of English Language in Advanced Level Secondary
Schools.
The ACSEE 2015, English language Examination focused on testing the
candidates competences in knowledge, analysis, comprehension,
application and evaluation; the main objective being to mould competent
scholars who master the language, both in spoken and written.
This examination had two papers, namely English Language 1 and English
Language 2. English Language 1 had nine questions distributed in four
sections. Section A had three questions and the candidate was required to
answer question 1 (one) and any other from this section. Sections B, C and
D had two questions each and the candidate was required to answer only
one of them. Each question in English Language 1 carried 20 marks.
English Language 2 had nine questions distributed in four sections. Section
A had three questions and the candidate was required to answer question 2
(two) and any other from this section. Sections B, C and D had two
questions each and the candidate had to answer only one of them. Each
question in English Language 2 carried 20 marks.
This report analyses the performance of candidates in English Language
papers 1 and 2 respectively. The analysis is organised in such a way that the
candidates’ performance in individual items for the 2015 English Language
paper is presented by indicating the percentage of candidates who attempted
the question and the percentage of the candidates who scored various marks
based on their responses. Extract samples of the candidates’ responses are
presented in order to provide a general overview of how the candidates
responded in view of the demands of each item.
1

The number of candidates who sat for this paper in May 2015 was 5759,
out of which 99.93 percent passed with different grades, as shown in table 1.
Table 1: Candidates’ Pass Grades in ACSEE 2015, English Language
Examination
Grade

% of candidates

A
2.45

B+
B
63.58 28.59

C
4.79

D
0.5

E
0.05

F
0.02

This performance is high when compared to the 2014 English Language
Examination, where 99.04 percent of the 8,111 candidates who sat for the
examination passed with different grades, as shown in Table 2.
Table 1: Candidates’ Pass Grades in ACSEE 2014, English Language
Examination
Grade

% of candidates

A
0.05

B+
B
C
19.71 52.34 23.03

D
3.91

E
0.79

F
0.17

2.0

ANALYSIS IN EACH QUESTION IN ENGLISH LANGUAGE
PAPER 1

2.1

Section A: Introduction to Language
There were three questions in this section, each carrying twenty (20) marks
and the candidates were required to answer two of them, making a total of
40 marks for this section. Question one (1) was compulsory.

2.1.1

Question 1:

Importance of Kiswahili Language in Tanzanian
Community; Distinction of Linguistic Concepts
This question had two main parts, (a) and (b). In part (a), the candidates were
required to describe the importance of Kiswahili in the Tanzanian community
and in part (b), they were required to distinguish the following linguistic
concepts:
(i)
(ii)
(iii)
(iv)
(v)

Bilingualism and multilingualism
Sociolect and diglossia
Second language and foreign language
Learning and acquiring a language
Recording and identify function of language.

2

The question was attempted by 99.5 percent of the candidates and their
performance was good as 97.5 percent of them scored from 10 to 20 marks,
2.3 percent scored from 6 to 9 marks and only 0.2 percent scored from 0 to 5
marks.
The candidates who scored high marks in part (a) were able to describe the
importance of Kiswahili Language in the Tanzanian community by giving
five well elaborated points using well-formed sentences. In their responses,
they described the importance of Kiswahili Language in Tanzanian
community as a medium of communication, unifying factor, factor for
national identity, factor for development, reflection of Tanzanians’ culture
and as a factor for alerting the social class of the user. Extract1.1 shows a
sample of a response from a script of a candidate who scored high marks.
Extract 1.1

3

Extract 1.1 shows a sample of a response from a script of a candidate who
managed to describe the importance of Kiswahili Language in Tanzanian
community, thus scoring high marks.

4

The candidates who scored low marks in part (a) mixed correct and
incorrect points or they provided partial descriptions. Further analysis
shows that a few candidates who scored a 0 mark in this part provided
irrelevant points or unclear explanations on the importance of Kiswahili
Language in Tanzanian community. The majority of these candidates also
demonstrated a poor command of English Language, including inability to
elaborate the points. One candidate, for example, stated that the use of
Kiswahili Language represents the mirror of our society. Another candidate
stated that Kiswahili is used to provide education informally or in formal
education. Furthermore, another candidate in this category explained that
Kiswahili is used to show how to pick the new words or stressed words and
put into dictionary. Extract 1.2 shows a sample of a poor response.
Extract 1.2

Extract 1.2 shows a sample of a response from a script of a candidate who
failed to respond as required in part (a), thus scoring a zero mark.

The candidates who scored high marks in part (b) of the question were able
to distinguish the given linguistic concepts using well-formed sentences.
This indicates that the candidates had sufficient knowledge on the given
linguistic concepts. Extract 1.3 shows a sample of a good response.

5

Extract 1.3

6

Extract 1.3 shows a sample of a response from a script of a candidate who
distinguished the given linguistic concepts, thus scoring high marks.

7

Further analysis shows that a few candidates who scored low marks in part
(b) mixed correct and incorrect points. The candidates also failed to
elaborate their points clearly due to a poor mastery of English Language.
Extract 1.4 shows a sample of a poor response.
Extract 1.4

Extract 1.4 shows a sample of a response from a script of a candidate who
provided unclear explanations to many items, thus scoring low marks.

8

2.1.2

Question 2: The Systemic Nature of Language; Factors Facilitating
Kiswahili to Become the First Language in Urban Areas
This question had two main parts, (a) and (b). In part (a), the candidates
were required to substantiate the fact that language is a system by giving
five points and in part (b), they were required to appraise five factors which
have led Kiswahili to rapidly become the first language in urban areas in
Tanzania.
The question was attempted by 47.2 percent of the candidates and their
performance was good as 62.1 percent of them scored from 10 to 20 marks,
40.8 percent scored from 6 to 9 marks and only 7.0 percent scored from 1
to 5 marks.
The candidates who scored high marks in part (a) were able to describe the
systemic nature of human language. In their responses, they described the
five inter-related subsystems of human language, including the phonetic
system, which deals with the set of rules that govern the articulation,
transmission, and perception of speech sounds in any human language
world over; the phonological system for the patterning of phonemes
(speech sounds) of a particular language into syllables and syllables into
words; the morphological system for the patterning of morphemes (units of
sounds which carry meaning) into words; the syntactical system for the
patterning of words into phrases and phrases into sentences and finally the
semantic system (the system of meanings as cited by words) for the
interpretation of morphemes, words and sentences.
The candidates with average performance in part (a) failed to write all the
inter-related sub-systems needed in the description of the systemic nature
of human language. Some of the candidates in this group could write four
sub-systems but failed to describe them exhaustively. Others mixed correct
and incorrect points in their answers. Extract 2.1 shows a sample of a
response of a candidate who scored average marks.

9

Extract 2.1

Extract 2.1 shows a sample of a response from a script of a candidate who
failed to write all the inter-related subsystems needed in the description
of the systemic nature of human language, thus scoring low marks.

Further analysis shows that a few candidates who scored low marks in part
(a) misconceived the concept “language is a system”. Some of these
candidates wrote the five key concepts contained in the definition of human
language, which are arbitrary, vocal, symbols, and system. Others
candidates described five characteristics which make human language
unique, such as arbitrariness, productivity, duality, cultural transmission,
and displacement. Many of these candidates also mixed a few correct
points in these incorrect answers. Extract 2.2 shows such a response.

10

Extract 2.2

Extract 2.2 shows a sample of response from a script of a candidate who
wrote a few correct points (in paragraph one repeated in paragraph four) on
the systemic nature of human language mixing them with the points on the
unique characteristics of human language.

11

The candidates who scored high marks in part (b) were able to appraise five
factors which have led Kiswahili to rapidly become the first language in
urban areas in Tanzania. In their responses, they explained the influence of
schooling or government decision to use Kiswahili as the medium of
instruction, intermarriage between people from different tribes, the house
servants, peer groups, the mass media, political parties, religion and
prestige. Extract 2.3 shows a sample of a good response.
Extract 2.3

12

Extract 2.3 shows a sample of a response of a candidate who managed to
give five factors which have led Kiswahili to rapidly become the first
language in urban areas in Tanzania.

On the other hand, a few candidates who scored a 0 mark in part (b)
misconceived the question. Some of these argued for the need to make
Kiswahili the medium of instruction in secondary schools as it is in primary
schools. Others wrote the stages for standardising a language, namely
selection, codification, elaboration of function, acceptance and
implementation, as shown in Extract 2.4.

13

Extract 2.4

Extract 2.4 shows a sample of a response from a script of a candidate who
wrote the stages to be followed when standardising a language, contrary to the
requirements of the question.

14

2.1.3

Question 3: Communicative Functions
Affecting Language Use

of

Language;

Variables

This question had two main parts, (a) and (b). In part (a), the candidates
were required to identify the communicative function of each of the
following utterances:
(i) Down you go!
(ii) What can I do for you?
(iii) I am fed up with you.
(iv) A giraffe is a very beautiful animal with a neck and long front legs to
enable it reach the tallest branches of trees when feeding itself.
(v) The car won’t start.
(vi) I plead not guilty
(vii) You be Edna and I’m Odili.
(viii) Andrew, stop.
(ix) I bet you ten dollars.
(x) The stupid car won’t start.
In part (b), the candidates were required to explain how each of the
following variables affects language use:
(i) Environment
(ii) Sex
(iii) Age
(iv) Medium
(v) Status
The question was attempted by 51.5 percent of the candidates and the
performance was good as 61.9 percent of them scored from 10 to 20 marks,
32.5 percent scored from 6 to 9 marks and only 5.6 percent scored from 0
to 5 marks.
The candidates who scored high marks in part (a) were able to identify the
communicative function of each of the ten utterances. In their responses,
they included: (i) directive/regularity/expressive/emotive function, (ii)
interactional/phatic function, (iii) expressive/emotive function, (iv)
descriptive function, (v) informative function, (vi) performative/declarative
function, (vii) imaginative function, (viii) directive/regulatory function, (ix)
performative/declarative/commisive function and (x) expressive/emotive
function. Extract 3.1 shows a sample of a good response.
15

Extract: 3.1

Extract 3.1 shows a sample of a response from a script of a candidate who
managed to identify the communicate function of each of the ten utterances
given, thus scoring high marks.

The candidates with average marks in part (a) were able to identify four
communicative functions out of the ten utterances given. This performance
indicates that the candidates in this category did not have sufficient
knowledge on the sub-topic of “Communicative function of language”.
Further analysis shows that a few candidates who scored a 0 mark
misconceived the question or had inadequate knowledge on the sub-topic of
“Communicative function of language”. Among these candidates, there
were those who wrote incorrect responses such as (i) casual
communication, (ii) question (iii) impolite language, (iv) statement, (v)
polite language, (vi), legal language, (vii) conversation, (viii) warning, (ix)
conversation and (x) impolite language. There were also candidates who
wrote the levels of formality, as shown in Extract 3.2.
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Extract 3.2

Extract 3.2 shows a sample of a response from a script of a candidate who
wrote the levels of formality instead of the communicative functions of the
given utterances, thus scoring a zero mark.

Other candidates who scored low marks in part (a) of the question decided
to re-write the utterances, as shown in Extract 3.3.
Extract 3.3
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Extract 3.3 shows a sample of a response from a script of a candidate who
re-wrote the utterances contrary to the requirements of the question. The
candidate also demonstrated a poor command of English Language,
including inability to copy the utterances correctly.

The candidates who scored high marks in part (b) were able to explain how
the speaker’s choice/use of words, sentence structures and pronunciation is
determined by the environment, sex, age, medium and status. Extract 3.4
shows a sample of a good response.

18

Extract 3.4
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Extract 3.4 shows a sample of a response from a script of a candidate who
managed to explain how each of the five variables affects language use.

20

The candidates with average marks in part (b) failed to give exhaustive
explanations on how each of the given variables (environment, sex, age,
medium and sex) affects language use. Extract 3.5 illustrates this case.
Extract 3.5

21

Extract 3.5 shows a sample of a response from a script of a candidate who
failed to give thorough explanations on how each of the variables
affects language use. In item (v), he/she defined style instead of
explaining how status affects language use.

The candidates who scored low marks in part (b) of the question mixed
correct and incorrect points or provided unclear explanations. Further
analysis shows that a few candidates who scored a 0 mark misinterpreted
the question or had inadequate knowledge on how each of the given
variables affects language use. One candidate, for example, explained that
environment affects language use due to the distance which exists between
the speakers of the same language and also due to lack of routine contact
caused by barriers like mountains and forests; therefore people will be
using different language from each other. This response for item (i) is
incorrect because the candidate explains how the environment can be the
cause of dialects in a language contrary to the requirements of the question.
In attempting item (ii), another candidate explained that intermarriage
affects the growth of one’s language because when a woman gets married
she goes to live to her husband’s home area where her own language is not
used. This response is incorrect because the candidate does not explain how
men and women use different words, sentence structures and even
pronunciation. Furthermore, in attempting item (iii), another candidate
explained that age affects language use because older people always use
commands when talking to younger people. In attempting item (iv), another
candidate wrote that language use is affected by the medium because if the
students do not know English language well, they will fail to express
themselves well. Another candidate explained that language is affected by
the medium because medium is the way people use language and they may
follow the grammatical rules or will not follow. Extract 3.6 shows a sample
of a response from a script of a candidate who also misconceived part (b).
22

Extract 3.6

Extract 3.6 shows a sample of a response from a script of a candidate who
failed to explain how each of the given variables affects language use.
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2.2

Section B: Language Skills
There were two questions in this section, each carrying twenty (20) marks
and the candidates were required to answer only one of them.

2.2.1

Question 4: Important Things for an Interviewee to Know and Do;
Qualities of a Good Interviewer
This question had two main parts, (a) and (b). In part (a), the candidates
were required to elaborate on six important things that the interviewee has
to know and do and in part (b), they were required to state four qualities of
a good interviewer.
The question was attempted by 50.8 percent of the candidates and the
performance was good as 81.1 percent of them scored from 10 to 20 marks,
13 percent scored from 6 to 9 marks only and 5.9 percent scored from 0 to
5 marks.
The candidates who scored high marks in part (a) were able to elaborate on
six important things that the interviewee has to know and do such as
preparing for the general questions that are normally asked during
interviews, responding to the employer’s/interviewer’s needs, dressing
properly for the interview, listening carefully during the interview,
answering questions politely, friendly and honestly, keeping answers brief,
showing confidence, showing enthusiasm, and asking for clarification
where necessary. Extract 4.1 shows a sample of good response.

24

Extract 4.1

Extract 4.1 shows a sample of a response from a script of a candidate who
managed to elaborate on six important things that the interviewee has
to know and do.

25

The candidates who scored low marks misconceived the question or had
inadequate knowledge on the subject matter. One candidate, for example,
wrote that the interviewee should ask the interviewer the type of job he/she
is applying for, the interviewee should ask the interviewer why the job post
is vacant, the interviewee should know how many hours are needed to work
in the office as well as the time at which he/she is required to go to work
and the time of going home after work, the interviewee should wait
patiently for the result of the interview, the interviewee should accept any
outcome of the interview; whether passed the interview or not. Other
candidates described what the interviewer should know and do instead of
writing what the interviewee should know and do, as shown in Extract 4.2.
Extract 4.2

Extract 4.2 shows a sample of response from a script of a candidate who
failed to differentiate the concepts interviewee and interviewer, as a result
many of the answers provided were incorrect.

26

The candidates who scored high marks in part (b) were able to state four
qualities of a good interviewer such as self preparation, having good
listening skills, knowing what to emphasise and what to avoid, asking
questions thoroughly, approaching an interviewee friendly, politely and
confidently. Extract 4.3 shows a sample of a good response.
Extract 4.3

27

Extract 4.3 shows a sample of a response from a script of a candidate who
managed to state four qualities of a good interviewer, thus scoring high
marks.

28

Further analysis shows that a few candidates who scored a 0 mark in part
(b) misconceived the question. Some of these described the qualities of a
good interviewer. Other candidates in this category described the qualities
of a good interview, as shown in Extract 4.4.
Extract 4.4

Extract 4.4 shows a sample of response from a script of a candidate who
stated the qualities of a good interview instead of writing the qualities of a
good interviewer.

29

2.2.2

Question 5: Barrier to Listening; Interpretation of Phrasal Verb
This question had two main parts, (a) and (b). In part (a), the candidates
were required to describe five things that can cause barrier to listening and
in part (b), they were required to interpret the following phrasal verbs and
make a meaningful sentence for each.
(i)
(ii)
(iii)
(iv)
(v)

Hold on
Crop up
Pull through
Get by
Book in.

The question was attempted by 48.5 percent of the candidates and the
performance was average as 47.4 percent of them scored from 10 to 20
marks, 43.1 percent scored from 6 to 9 marks and only 9.5 percent scored
from 0 to 5 marks.
The candidates who scored high marks in part (a) were able to describe five
things that can cause barriers to listening. In their responses, they described
the rate of speaking (also speech rate), language barriers, noise, physical
disability, listening only to what is easy to understand, narrow/close
mindedness, psychological problems (e.g. sorrow, stress), physiological
problems (e.g. hunger, tiredness), unfavourable environment, and weather
condition. Extract 5.1 shows a sample of a good response.

30

Extract 5.1

Extract 5.1 shows a sample of a response from a script of a candidate who
managed to describe five things that can cause barriers to listening.

31

The candidates who scored average marks in part (a) of the question
demonstrated the following weaknesses. Many of them mixed correct and
incorrect points or could not provide clear explanations. Others provided
two points instead of the required five. Further analysis shows that a few
candidates who scored low marks provided very few correct points. Many
of these candidates also demonstrated a poor mastery of English Language,
including inability to use well-formed sentences. Extract 6.2 shows a
sample of a response of a candidate with low marks.
Extract 5.2

Extract 5.2 shows a sample of a response from a script of a candidate who was
awarded a mark for describing only noise as a barrier for listening.

32

The candidates who scored high marks in part (b) managed to give the
idiomatic meanings of the phrasal verbs and could make a meaningful
sentence for each. Extract 5.2 shows a sample of a good response.
Extract 5.3

Extract 5.3 shows a sample of a response from a script of a candidate who
managed to interpret the phrasal verbs and then make a meaningful
sentence for each.

On the other hand, the candidates who scored a 0 mark in part (b) failed to
give precise idiomatic meanings of the phrasal verbs as a result, they wrote
incorrect sentences. Many of these candidates gave meanings basing on
the individual elements forming each compound word. One candidate,
for example, interpreted the phrasal verb “hold on” as to take something in
your hand. The candidate then provided the sentence: Please John, hold on
this letter. As indicated, the incorrect meaning is based on the verb “hold”.

33

The same candidate interpreted the phrasal verb “crop up” in item (ii) as
to cut the top. The candidate then gave the sentence: He will crop up the
picture later. As indicated, the incorrect meaning provided is based on the
verb “crop” whose meaning is “to cut a part of a photograph or picture so
that is a particular size or shape”. The incorrect meaning is also based on
the meaning of the preposition “up” whose meaning is “in a higher place or
position”. By combining the meaning of the verb and the particle, the
candidate got the incorrect meaning and sentence above.
Another candidate in this category interpreted the phrasal verb “pull
through” in item (iii) as “to remove something out”. The sentence given for
this incorrect meaning was: She was pulled through the window.
Furthermore, the phrasal verb “get by” in item (iv) was interpreted as
“to reach or arrive somewhere”. The sentence given for this incorrect
meaning was: My mother ordered me to get by the coffee shop at two
o’clock so that we could start the journey. The final phrasal verb “book in”,
was interpreted as “the book is inside something”. The sentence given for
this incorrect meaning was: The book is in the shelf.
Other candidates who scored a 0 mark in part (b) failed to understand the
demands of the question. Among these candidates, there were those who
made meaningless sentences using the phrasal verbs without giving the
meanings of the phrasal verbs, as shown in Extract 5.4.
Extract 5.4

34

Extract 5.4 shows a sample of response from a script of a candidate
separated the verbs from their particles and constructed sentences using the
verbs instead of interpreting the phrasal verbs as required.

There were also candidates who substituted each phrasal verb with another
word which has a different meaning and used the new words to make
sentences instead of using the given phrasal verbs, as shown in Extract 5.5.
Extract 5.5

Extract 5.5 shows a sample of response from a script of a candidate who
substituted the phrasal verbs with another words instead of interpreting the
given phrasal verbs.

Other candidates in this category provided the meanings of the phrasal
verbs in Kiswahili instead of English Language, as shown in Extract 5.6.
35

Extract 5.6

Extract 5.6 shows a sample of response from a script of a candidate who
failed to give the meanings of the phrasal verbs in English and as a result
he/she used Kiswahili which is not the medium of instruction.

2.3

Section C: Word Formation
There were two questions in this section each carrying twenty (20) marks
and the candidates were required to answer only one of them.

2.3.1

Question 6: Word Formation Processes
This question had two main parts, (a) and (b). The candidates were
required to (a) distinguish extended morphemes from non-extended
morphemes, and (b) state the meaning of the following prefixes and
compose one sentence for each.
(i)
(ii)
(iii)
(iv)
(v)
(vi)
(vii)

Fore ReTriArchSurExIn-

This question was attempted by 43.9 percent of the candidates and their
performance was good as 66 percent of them scored from 10 to 20 marks,
24.8 percent scored from 6 to 9 marks and only 8.2 percent scored from 0
to 5 marks.
The candidates who scored high marks in part (a) managed to distinguish
extended morphemes from non-extended morphemes. These candidates
described extended morphemes as content words like noun, verbs, adjective
and adverbs, which can stand alone and other morphemes can be attached
to them. The verb “cook”, for example, can take more morphemes and
36

become “cooking/cooked/cooks”. These morphemes were also described as
open set because new members can be added to them. On the other hand,
non-extended morphemes were described as grammatical words like
pronouns, articles, prepositions, and conjunctions, which can also stand
alone as words but no morphemes can be attached to them. Non-extended
morphemes were also described as closed set because no new members can
be added to them. Extract 6.1 and 6.2 are samples of good responses.
Extract 6.1
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Extract 6.1 shows a sample of a response from a script of a candidate who
managed to distinguish extended morphemes from non-extended
morphemes, thus scoring high marks.
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The candidates with average marks in part (a) of the question failed to
distinguish clearly extended morphemes from non-extended morphemes.
Many of these candidates mixed correct and incorrect points. Extract 6.2
shows a sample of a response of a candidate with average marks.
Extract 6.2

Extract 6.2 shows a sample of a response from a script of a candidate who
included the pronouns he and she in the description of extended morphemes,
while these are non-extended morphemes.

Further analysis shows that a few candidates who scored a 0 mark in part
(a) misconceived the question. Some of these described extended
morphemes as bound morphemes and non-extended morphemes as free
morphemes. Extract 6.3 shows a sample of a poor response.
Extract 6.3

Extract 6.3 shows a sample of a response from a script of a candidate who
explained that extended morphemes are both free and bound while nonextended morphemes are free.
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Other candidates who misconceived the question interpreted the extended
morphemes as those morphemes which have inflectional morphemes which
do not change the meaning of the word and non-extended morphemes as
those morphemes which have derivational morphemes; that is, morphemes
which change the word class. Extract 6.4 shows a sample of this response.
Extract 6.4

Extract 6.4 shows a sample of a response from a script of a candidate who
scored low marks. This candidate extended morphemes are inflectional and
non-extended morpheme are derivational morpheme.

There was also a candidate who described extended morphemes as
compound words which are written as separate words; that is, open
compounds such as swimming pool, dining hall, hand brake, etc. On the
other hand, the candidate described non-extended morphemes as compound
words which are written as one word; that is, solid compound such as
classroom, blackboard and sweetheart. Extract 6.5 shows such a response.
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Extract 6.5

Extract 6.5 shows a sample of response from a script of a candidate who
considered extended and non-extended morphemes as open compounds and
closed compounds respectively.

The candidates who scored high marks in part (b) of the question were able to
state the meaning of the given prefixes and could compose one meaningful
sentence for each. Extract 6.6 shows a sample of a good response.
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Extract 6.6

Extract 6.6 shows a sample of a response of a candidate who scored high
marks. This candidate managed to state the meaning of the prefixes given
and composed one meaningful sentence for each, except in item (viii)
where he/she wrote an incorrect sentence.
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2.3.2

Question 7: Compounding; Affixation
This question had two main parts, (a) and (b). In part (a), the candidates were
required to use the following words to form five compound words and then
make one sentence out of each: grind, coloured, covered, reading, easy, glass,
going, stone, acting, gold, plate, quick, solver, slow, talking, thinking, walled,
working. In part (b), the candidates were required to point out the affixes from
the following words and say whether they are suffixes or prefixes, and then
use each affix to form a different word.
(i)
(ii)
(iii)
(iv)
(v)

Disloyal
Decoration
Illegal
Decode
Admitant.

This question was attempted by 55.6 percent of the candidates and their
performance was good as 83.5 percent of them scored from 10 to 20 marks,
12.4 percent scored from 6 to 9 marks and only 4.1 percent scored from 0
to 5 marks.
The candidates who scored high marks in part (a) of the question were able to
use the given words to form five compound words and could make one
sentence out of each. Extract 7.1 shows a sample of a good response.
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Extract 7.1

Extract 7.1 shows a sample of a response from a script of a candidate who
managed to use the given words to form five compound words and then make
one sentence out of each.
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On the other hand, a few candidates who scored a 0 mark in part (a) of the
question did not know how to form compound words eventually even the
sentences made were incorrect. Many of these candidates just picked the
given words and put them together to form what they considered to be
compound words. Extracts 7.2 and 73 are samples of poor responses.
Extract 7.2

Extract 7.2 shows a sample of a response from a script of a candidate who
failed to form compound words and also failed to make meaningful sentences
as required.
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Extract 7.3

Extract 7.3 shows a sample of a response from a script of a candidate who
failed to form compound words and also failed to make meaningful sentences
as required.

The candidates who scored high marks in part (b) of the question managed to
identify the suffixes and prefixes in the given list of words and were able to
use each affix to form a different word, as shown in Extract 7.4.
Extract 7.4
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Extract 7.4 shows a sample of a response from a script of a candidate who
managed to identify suffixes and prefixes from the given words and formed a
different word from each.

On the other hand, a few candidates who scored a 0 mark had no sufficient
knowledge on the concepts “suffixes” and “prefixes”. These candidates
treated suffixes as prefixes and vice versa, as shown in Extract 7.5.
Extract 7.5

Extract 7.5 shows a sample of a response from a script of a candidate who
used the concepts “suffixes” and “prefixes” interchangeably.
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2.4

Section D: Language Use
There were two questions in this section each carrying twenty (20) marks
and the candidates were required to answer only one of them.

2.4.1

Question 8: Translation Methods
This question had two main parts, (a) and (b). In part (a), the candidates
were required to identify and elaborate on three types of translation
methods and in part (b), they were required to translate the following
sentences into Kiswahili Language by using communicative translation.
(i)
Juma is a lion.
(ii)
No gains without pain.
(iii) All that glitter is not gold.
(iv)
A friend in need is a friend indeed.
(v)
Time is money.
(vi)
She kicked the bucket.
(vii) Never leave a stone unturned.
The question was attempted by 94.9 percent of the candidates and their
performance was good as 91.7 percent of them scored from 10 to 20 marks,
7.1 percent scored from to 6 to 9 marks and only 1.2 percent scored from 0
to 5 marks.
The candidates who scored high marks in part (a) of the question were able
to identify and elaborate on three types of translation methods. In their
answers, they described word to word translation, semantic translation,
communicative translation, adaptive translation, faithful translation, free
translation, idiomatic translation, literary translation, literal translation and
technical translation. Extract 8.1 shows a sample of a good response.
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Extract 8.1

Extract 8.1 shows a sample of a response from a script of a candidate who
managed to identify and elaborate on three types of translation methods.

The candidates with average marks in part (a) managed to identify some of
the translation methods but could not provide clear elaborations. One
candidate, for example, explained that semantic translation is the type of
translation whereby the sentence is translated to portray the meaning.
Another candidate explained that communicative translation is the type of
translation which involves the translation of words according to the target
language. These responses indicate that the candidates did not have
sufficient knowledge on translation methods. Extract 8.2 shows a sample of
a response from a candidate with average marks.
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Extract 8.2
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Extract 8.2 shows a sample of a response from a script of a candidate who
managed to identify three types of translation methods but failed to provide
clear elaborations.

Further analysis shows that a few candidates who scored a 0 mark in part
(a) of the question failed to identify and elaborate any type of translation
method because of various weaknesses. Some of these candidates
misinterpreted the question by describing the types of interpretation, such
as simultaneous interpretation, consecutive translation and whispering
interpretation. Extract 8.3 shows such a response.
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Extract 8.3

Extract 8.3 shows a sample of a response from a script of a candidate who
described the types of interpretation, instead of elaborating on three types
of translation methods as required.
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Other candidates who scored a 0 mark in part (a) of the question provided
incorrect translation methods like direct translation, universe translation
single translation and sentence translation. There were also a few
candidates who provided irrelevant responses, as shown in Extract 8.3.
Extract 8.3

Extract 8.3 shows a sample of a response from a script of a candidate who
failed to identify three types of translation methods.

The candidates who scored high marks in part (b) of the question were able
to translate the English sentences into Kiswahili Language by using
communicative translation. This performance indicates that the candidates
had sufficient translation skills which include sufficient knowledge of the
source language (English) and the target language (Kiswahili) as well as
the ability to transfer the message from the source language into the target
language. Extract 8.5 shows a sample of a good response.
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Extract 8.5

Extract 8.5 shows a sample of a response from a script of a candidate who
managed to translate the English expressions into Kiswahili.

The candidates with average performance in this part were able to translate
three English sentences into Kiswahili Language. This indicates that they
did not have sufficient knowledge of the source language (English) and the
target language (Kiswahili). Further analysis shows that the candidates who
scored a 0 mark misconceived the question. Many of these candidates
paraphrased the sentences using English Language, as shown in Extract 8.6.
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Extract 8.6

Extract 8.6 shows a sample of a response from a script of a candidate who
paraphrased the sentences in English instead of translating them into
Kiswahili as required.

2.4.2

Question 9: Scientific Translation
This question had two main parts, (a) and (b). In part (a), the candidates
were required to elaborate on five characteristics of a scientific translated
text and in part (b), they were required to describe five procedures for
translating scientific texts.
The question was attempted by only 4.5 percent of the candidates and their
performance was good as 40.7 percent of them scored from 10 to 20 marks,
36.9 percent scored from 6 to 9 marks and 22.4 percent scored from 0 to 5
marks.
The candidates who scored high marks in part (a) of the question were able
to elaborate on five characteristics of a scientific translated text using wellformed sentences. In their responses, they explained that a scientific
translated text is non-cultural; it is in form of a report, it is a universal
translation; it uses technical terms; it uses a lot of picture diagrams, figures,
tables, numbers and symbols; it uses impersonal style and it is free from
emotive language. Extract 9.1 shows a sample of a good response.
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Extract 9.1
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Extract 9.1 shows a sample of a response from a script of a candidate who
managed to provide clear elaborations on five characteristics of a scientific
translated text, thus scoring high marks.

The candidates who scored low marks in part (a) mixed correct and
incorrect points or they failed to provide clear explanations. One of the
candidates, for example, explained that a scientific translated text is free
from impersonal style because it is important for the translator to show his
or her opinion. Another candidate explained that a scientific translated text
should be neutral and not be biased in order to make sense.
Further analysis shows that a few candidates who scored a 0 mark failed to
understand the requirements of the question. Many of these candidates
described the qualities of a good translator such as knowing the target
language and the source language well, knowing the culture of the target
language and the source language, knowing the field and having good
reading and writing skills. Extract 9.2 shows a sample of a poor response.
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Extract 9.2

Extract 9.2 shows a sample of a response from a script of a candidate who
described the qualities of a good translation/translator instead of writing the
characteristics of a scientific translated text as required.
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The candidates who scored high marks in part (b) of the question were able
to describe five procedures for translating scientific texts including: reading
the whole source text in order to get the general idea that it contains;
reading the source text very carefully, this time searching for and writing
the lexical equivalence of the crucial elements in the source text; producing
the first translation draft; testing the second translated draft to see if the
meaning has been shifted properly to the target language; revising the
translation by making improvements to the first draft and writing the final
translated draft. Extract. 9.3 shows a sample of a good response
Extract 9.3

Extract 9.3 shows a sample of a response from a script of a candidate who
managed to describe five procedures for translating a scientific text.
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The candidates who scored low marks mixed correct and incorrect points or
they failed to provide clear explanations due to inadequate knowledge of
scientific translation. Extract 9.2 shows a sample of a response from a
script of a candidate who scored low marks.
Extract 9.2

Extract 9.2 shows a sample of a response from a script of a candidate who
mixed correct and incorrect points. The candidate also failed to elaborate
clearly the points in paragraph two, three, five and six due to a poor
mastery of English Language.
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Further analysis shows that a few candidates who scored a 0 mark in part
(b) misconceived the question. Many of these candidates described the
qualities of a good translator such as knowing the target language and the
source language well, knowing the culture of the target language and the
source language, knowing the subject matter and having good reading and
writing skills. Some candidates in this category described the elements in
the communication process, which are the source, message, channel,
receiver, feedback, message and channel. Extract 9.4 shows this response.
Extract 9.4

Extract 9.4 shows a sample of a response from a script of a candidate who
described the elements in the communication process instead of describing
five procedures for translating scientific texts.
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3.0

ANALYSIS IN EACH QUESTION IN ENGLISH LANGUAGE
PAPER 2

3.1

Section A: Stylistics and Communication in English
There were three questions in this section, each carrying twenty (20) marks
and the candidates were required to answer two of them, making a total of
40 marks for this section. Question one was compulsory.

3.1.1

Question 1: Levels of Formality; Lexical Features of Conversational
Style and Public Speaking; Stylistic Features of a Sign Post
This question had three main parts (a), (b) and (c). The candidates were
required to (a) write the things that determine the level of formality of a
discourse, (b) mention five lexical features of conversation style and (c)
prepare a sign post warning people against passing in the football ground
and give three stylistic features found in the post.
The question was attempted by only 2.8 percent of the candidates and their
performance was average as 38.7 percent of them scored from 10 to 20
marks, 31.2 percent scored from 6 to 9 marks and 30.1 percent scored from
0 to 5 marks.
The candidates who scored high marks in part (a) were able to write the
things that determine the level of formality of a discourse. In their answers
they included things like the situation in which the discourse takes
place/context, the setting/environment, the medium, the relationship
between the speaker and addressee, age, education, sex, modality, the state
in which they are, the field of discourse/topic/province etc. Extract 1.1
shows a sample of a good response from a script of a candidate.
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Extract 1.1

Extract 1.1 shows a sample of a response from a script of a candidate who
managed to write the things that determine the level of formality of a
discourse.
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A few candidates who scored a 0 mark failed to understand the
requirements of the question. Among these candidates, there were those
who wrote levels of formality of a discourse and others wrote grammatical
markers of style instead of writing the factors which determine the level of
formality of a discourse, as shown in Extracts 1.2 and 1.3 respectively.
Extract 1.2

Extract 1.2 shows a sample of a response from a script of a candidate who
wrote the types of formality contrary to the requirements of the question.
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Extract 1.3

Extract 1.3 shows a sample of a response from a script of a candidate who
wrote the grammatical markers of style contrary to the demands of the
question.
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The candidates who scored high marks in part (b) were able to mention five
lexical features of conversational style and five lexical features of public
speaking. This indicates that the candidates had sufficient knowledge on
the types of styles. Extract 1.4 shows a sample of a good response.
Extract 1.4

Extract 1.4 shows a sample of a response from a script of a candidate who
managed to mention the lexical features of conversational style and public
speaking as required.
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On the other hand, a few candidates who scored a 0 mark in part (b) did not
understand the requirements of the question. There were candidates, for
example, who wrote the process of word formation instead of the lexical
feature of conversational style and public speaking, as shown in Extracts
1.5 and 1.6 respectively.
Extract 1.5

Extract 1.5 shows a sample of a response from a script of a candidate who
wrote the processes of word formation instead of mentioning five lexical
features of conversational style and five lexical features of public speaking
as required.

Extract 1.6

Extract 1.6 shows a sample of a response from a script of a candidate who
wrote five processes of word formation instead of mentioning five lexical
features of conversational style and five lexical features of public speaking
as required.

The candidates who scored high marks in part (c) were able to prepare a
sign post warning people against passing in the football ground and they
managed to write three stylistic features found in the post. Extract 1.9
shows a sample of a good response.
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Extract 1.7

Extract 1.7 shows a sample of a response of a candidate who managed to
prepare a sign post and gave three stylistics features found in the post.

On the other hand, a few candidates who scored a 0 mark failed to prepare
the sign post and as a result they failed to give the stylistic features found in
the post. Extract 1.8 shows a sample of a poor response.
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Extract 1.8

Extract 1.3 shows a sample of a response from a script of a candidate who
failed to respond as required, thus scoring a 0 mark.

3.1.2 Question 2: Markers of Style; Relationships of Competence and
Performance; Literature and Language; Definitions of
Literary terms.
This question had three main parts (a), (b) and (c). The candidates were
required to (a) mention and elaborate on the five types of linguistic levels
of markers of style, (b) elaborate the relationship between competence and
performance, and literature and language, and (c) define the following
literary terms:
(i)
(ii)
(iii)
(iv)
(v)

Euphemism
Protagonist
Fiction
Dirge
Rhyme.

Being compulsory, this question was attempted by 98.3 percent of the
candidates and their performance was good as 83.7 percent of them scored
from 10 to 20 marks, 9.5 percent scored from 6 to 9 marks and only 6.8
percent scored from 0 to 5 marks.
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The candidates’ responses indicate that those who scored high marks in
part (a) of the question were able to mention and elaborate on the five types
of linguistic levels of markers of style as seen in Extract 2.1.
Extract 2.1
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Extract 2.1 shows a sample of a response from a script of a candidate who
managed to mention and eleborate on the five types of linguistic levels of
markers of style.

Further analysis shows that a few candidates who scored a 0 mark in part (a)
misconceived the question. Among these candidates, there were those who
wrote different styles found in societies and others on levels of formality.
Extracts 2.3 and 2.4 are samples of such poor responses.
Extract 2.3
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Extract 2.3 shows a sample of a response of a candidate who wrote different
language styles instead of mentioning and elaborating on linguistic levels of
style.
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Extract 2.4

Extract 2.4 shows a sample of a response of a candidate who wrote on
types of levels of formality contrary to the requirements of the question.
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The candidates who scored high marks in part (b) managed to provide
correct and clear elaborations on the relationship between (i) competence
and performance and (ii) literature and language, as shown in Extract 2.5.
Extract 2.5

Extract 2.5 shows a sample of a response of a candidate who managed to
elaborate on the relationship between compentence and performance and
lierature and language.
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Furthe analysis shows that a few candidates who scored a 0 mark in part (b)
of the question were unable to provide correct elaborations on the
relationship between (i) competence and performance and (ii) literature and
language because they had inadequate knowledge on these concepts.
Extract 2.6 shows a sample of a poor response.
Extract 2.6

Extract 2.6 shows a sample of a response of a candidate who failed to
elaborate on the relationship between compentence and performance and
lierature and language.

The candidates who scored high marks in part (c) of this question were able
to define the given literary terms, as shown in Extract 2.7.
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Extract 2.7
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Extract 2.7 shows a sample of a response from a script of a candidate who
managed to define most of the given literary terms.

The candidates who scored a 0 mark in part (c) of the question failed to define
any of the given literary terms. Extract 2.8 shows a sample of a poor response.
Extract 2.8

Extract 2.8 shows a sample of a response from a script of a candidate who
failed to respond as required, thus scoring a 0 mark.
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3.1.3 Question 3: Technical Terms, Written Literature vs. Oral Literature
This question had two main parts which are part (a) and (b). In part (a), the
candidates were required to write the technical term for the following ten
stylistic concepts and in part (b), they were required to differentiate
between oral literature and written literature.
(i)
(ii)
(iii)
(iv)

A variation of language according to user.
A variety of language as used by an individual
A variation of language according to use.
Language resulting from two people of different language
communities.
(v) The choice and use of words in a literary work for artistic effect.
(vi) The angle or perspective from which a story is told. It can be either in
the first or third person perspective.
(vii) Use of words which suggest meaning through the sounds contained.
(viii) Something that represents another thing.
(ix) The eventual solution, when all the knots are unraveled or where the
outcome of the conflict is seen.
(x) A speech made by a character while alone on stage to reveal feelings.
This was among the best performed questions in this paper. It was
attempted by 96.6 percent of the candidates, out of which 94.8 percent
scored from 10 to 20 marks, 4.8 percent scored from 6 to 9 marks and only
0.4 percent scored from 0 to 5 marks.
The candidates who scored high marks in part (a) of the question
understood the requirements of the question and were able to write a word
for the stylistic concepts given. Extract 3.1 shows a sample of a good
response.
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Extract 3.1

Extract 3.1 shows a sample of a response from a script of a candidate who
managed to write a correct word for each of the given stylistic concepts.

The candidates with average marks in this part of the question had
inadequate knowledge about the meanings and uses of the given expression
and therefore failed to write the correct technical term for all stylistic
concepts. Extract 3.2 illustrates this case.
Extract 3.2

Extract 3.2 shows a sample of a response from a script of a candidate who
managed to write the correct technical term for the stylistic concepts
for items (i), (ii), (iii) and (vii).
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Further analysis shows that a few candidates who scored a 0 mark did not
understand the expressions given and therefore failed to write the correct
technical terms for all the stylistic concepts. This was an indication that
they had insufficient knowledge about the meaning and use of various
stylistic concepts. Extract 3.3 shows a sample of a poor response.
Extract 3.3

Extract 3.3 shows a sample of a response from a script of a candidate who
failed to write correct words for all stylistic concepts given.

The candidates who scored high marks in part (b) of the question
understood the requirements of the question and were able to differentiate
between oral and written literature, as shown in Extract 3.4.
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Extract 3.4
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Extract 3.4 shows a sample of a response from a script of a candidate who
wrote the differences between oral and written literature correctly.

The candidates with average performance in part (b) did not have sufficient
knowledge about the difference between oral literature and written literate.
Many of the candidates in this category mixed correct and incorrect points
or failed to provide clear explanations, as seen in Extract 3.5.
Extract 3.5
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Extract 3.5 shows a sample of a response from a script of a candidate who
mixed correct and incorrect points. The candidate also failed to provide
clear explanations due to a poor mastery of English Language.

Further analysis shows that a few candidates who scored a 0 mark in this
part of the question could not provide any correct point because they had
inadequate knowledge on the differences between oral literature and written
literature. The candidates also demonstrated a poor mastery of English
Language, including inability to use appropriate words and well-formed
sentences. Extract 3.6 shows a sample of a poor response.
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Extract 3.6

Extract 3.6 shows a sample of a response from a script of a candidate who
failed to give any difference between oral literature and written literature.

3.2

Section B: Plays
There were two questions in this section, each carrying twenty (20) marks
and the candidates were required to answer one of them.

3.2.1 Question 4: Thematic Analysis
This question required the candidates to use two plays studied under the
programme to show how the playwrights’ choice of content is a reflection
of what is happening in their societies.
This question was attempted by 86.5 percent of the candidates and their
performance was good as 70.4 percent of them scored from 10 to 20 marks,
28 percent scored from 6 to 9 marks and only 1.6 percent scored from 0 to
5 marks.
The candidates who scored high marks managed to explain clearly how the
playwrights’ choice of content is a reflection of the happenings in their
societies. Extract 4.1 shows a sample of a good response.
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Extract 4.1
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Extract 4.1 shows a sample of a response from a script of a candidate who
managed to show how the playwrights’ choice of content is a reflection of
the happenings in the society.

Despite the good performance in this question, there were a few candidates
who could not provide the required responses. Some of the candidates
discussed the form instead of showing how the content in the two plays
reflect the happenings in the playwrights’ societies. Others used novels
instead of plays and mixed up characters in their responses, as seen in
Extracts 4.2 and 4.3 respectively.
Extract 4.2
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Extract 4.2 shows a sample of a response from a script of a candidate who
wrote on the form instead of writing on the content of the plays as required.
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Extract 4.3
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Extract 4.3 shows a sample of a response from a script of a candidate who
answered the question using novels instead of plays and mixed up the
characters.

3.2.2: Question 5: Thematic Analysis
In this question, the candidates were required to show how sacrifice is
inevitable for changes to take place in the society. In attempting the
question, the candidates were supposed to identify the characters in any
play who were ready to suffer in order to bring changes in their society and
show various suffering they have undergone.
This question was attempted by 12.9 percent of the candidates and their
performance was good as 69.6 percent of them scored from 10 to 20 marks,
24.2 percent scored from 6 to 9 marks and only 6.2 percent scored from 0
to 5 marks.
The candidates who scored high marks managed to identify the characters who
were ready to suffer in order to bring changes in their society and they were
able to show various sufferings that these characters underwent. Extract 5.1
shows a sample of a good response.
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Extract 5.1
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Extract 5.1 shows a sample of a response from a script of a candidate who
managed to use one play to identify characters who sacrificed themselves
in order to bring changes in the society.
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Further analysis shows that a few candidates who scored a 0 mark
misconceived the question. Some of these wrote on the themes found in the
plays, while others described the form of the plays. Extract 5.2 shows a
sample of a poor response.
Extract 5.3
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Extract 5.3 shows a sample of a response from a script of a candidate who
wrote on the form of two plays contrary to the requirements of the question.

3.3

Section C: Novels and Short Stories
There were two questions in this section, each carrying twenty (20) marks
and the candidates were required to answer one of them.

3.3.1 Question 6: Existence of Classes in Society
In this question, the candidates were required to show the existence of
classes among the people, that the privileged in society enjoy while the
underprivileged ones suffer. They were to show that though all people are
supposed to be equal and so all should be treated equally, there are people
who regard themselves as exceptional and want to be treated differently. In
attempting this question, the candidates were supposed to make reference
to two novels.
This question was attempted by only 13.9 percent of all the candidates and
their performance was good as 21.8 percent of them scored from 10 to 20
marks, 56.9 percent scored from 6 to 9 marks and 21.3 percent scored from
0 to 5 marks.
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The candidates who scored high marks in this question managed to show
how some people especially leaders in the two readings selected regard
themselves as being more important than others by misusing their
opportunities as leaders as seen in extract 6.1.
Extract 6.1
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Extract 6.1 shows a sample of a response from a script of a candidate who
managed to show the existence of classes among the people by showing
how those in the high class have better opportunities than those in the low
class using two novels.

The candidates who scored a 0 mark in this question failed to respond as
required because of the following weaknesses. Some of these discussed the
themes in the novels used. Others failed to distinguish from which books
the characters are. Extract 6.2 shows a sample of a poor response
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Extract 6.2
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Extract 6.2 shows a sample of a response from a script of a candidate who
discussed the themes found in novels instead of showing the existence of
classes in societies.
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3.3.2 Question 7:

Content Analysis

In this question, the candidates were required to make reference to two
novels to assess the view that people from different societies face the same
political and social problems despite coming from different parts of the
continent. In attempting the question, the candidates were supposed to asses
this view using the relevant themes.
The question was attempted by 84.6 percent of all the candidates and their
performance was good as 31.8 percent of them scored from 10 to 20 marks,
51.9 percent scored from 6 to 9 marks and 16.3 percent scored from 0 to 5
marks.
The candidates who scored high marks were able to show how people from
different societies face the same political and social problems despite
coming from different parts of the continent. These candidates identified
and described the political and social problems facing people in two novels
such as corruption, nepotism, selfishness, irresponsibility, immorality,
poverty, and oppression. Extract 7.1 shows a sample of a good response.
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Extract 7.1 shows a sample of a response from a script of a candidate who
managed to assess similar political and social problems which face people
from different societies of different parts of the continent.

On the other hand, a few candidates who scored a 0 mark failed to respond as
required because of the following weaknesses. Some of the candidates
discussed the themes in the novels such as “A Man of the People” and the
“Beautiful Ones Are Not Yet Born” contrary to the requirements of the
question. Others provided a list of themes without giving any elaborations.
Extract 5.2 shows a sample of a poor response.
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Extract 5.3

Extract 7.1 shows a sample of a response from a script of a candidate who
failed to respond as required, thus scoring a 0 mark.

3.4

Section D: Poetry
There were two questions in this section, each carrying twenty (20) marks
and the candidates were supposed to answer one of them.

3.4.1 Question 8: Form Structure of Poetry
In this question, the candidates were required to identify elements which
make poetry more formal in structure and more emotionally charged than
other literary genres. In attempt to answer this question, the candidates
were supposed to use four poems.
The question was attempted by 5.9 percent of the candidates, out of which
36.2 percent scored from 10 to 20 marks, 28.2 percent scored from 6 to 9
marks and 35.6 percent scored from 0 to 5 marks.
The candidates who scored high marks in this question managed to identify
elements which make poetry more formal in structure and more
emotionally charged than the other literary genres. Extract 8.1 shows a
sample of a good response.
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Extract 8.1 shows a sample of a response from a script of a candidate who
managed to identify the elements which make poetry more formal and
more emotionally charged than other literary genres such as the use of
different techniques.
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On the other hand, the candidates who scored low marks misconceived the
question. Most of them described themes instead of the structural form of
poems. Extract 8.2 shows a sample of a response from a candidate who did a
thematic analysis instead of dealing with the form of poems
Extract 8.2
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Extract 8.2 shows a sample of a response from a script of a candidate who
analysed the poem using themes instead of the form used by the poets as
required.

3.4.2 Question 9: Poem Analysis
In this question, the candidates were given the poem and they were
required to read and then answer the five questions which were given.
The questions which were supposed to be answered are:
(a)
(b)
(c)
(d)
(e)

Discuss any four themes that are found in this poem.
What message does one get from this poem?
What is the tone of the poem? Give a brief explanation.
Explain with examples four poetic devices that have been used in the
poem.
Has the poem got any relevance to our society today? Explain by
giving examples.

The question was attempted by 93.4 percent of all candidates and their
performance was good as 90.4 percent of them scored from 10 to 20 marks,
8.1 percent scored from 6 to 9 marks and only 1.5 percent scored from 0 to
5 marks.
The candidates who scored high marks in this question managed to
interpret the poem correctly and answered most of the questions correctly.
Extract 9.1 shows a sample of a response from a script of a candidate who
answered most of the questions correctly, thus scoring high marks.
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Extract 9.1 shows a sample of a response from a script of a candidate who
answered most of questions well giving supporting evidence from the
poem.

On the other hand, a few candidates who scored low marks in this question
failed to comprehend the poem and therefore gave incorrect answers.
Extract 9.2 shows a sample of a poor response.
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Extract 9.2

Extract 9.2 shows a sample of a response from a script of a candidate who
did not understand the poem and therefore answered most of the questions
incorrectly.
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4.0

Analysis of the Candidates’ Performance per Topic
The general performance of the candidates in English Language in the
ACSEE, 2015 was good because many of them scored high marks. The
analysis of the candidates’ performance in each topic in 122 English
Language 1 indicates that they had a very good performance in
Introduction to Language, where 95.7 percent of the candidates scored an
average of 30 percent or above. They also performed very well in Word
Formation, where 93.9 percent of the candidates scored an average of 30
percent or above. Their performance was also good in Language Skills,
where 92.3 percent of the candidates scored an average of 30 percent or
above. Finally, they had a good performance in Language Use, where 88.2
percent of the candidates scored an average of 30 percent or above.
In 122 English Language 2, the candidates performed very well in all
topics. They had a very good performance in Plays where 96.1 percent of
the candidates scored an average of 30 percent or above. The candidates’
performance was also good in Stylistics and Communication in English,
where 87.6 percent of them scored an average of 30 percent or above.
Furthermore, they had a good performance in Poetry, where 81.5 percent
of the candidates scored an average of 30 percent or above. Finally, they
performed well in Novels and Short Stories, where 81.2 percent of them
scored an average of 30 percent or above. The candidates’ performance
per topic is summarised in Appendix A, where the candidates’
performance is presented as good (green colour).
The performance in the 2015 examination was better than that of the 2014
as 99.93 percent passed when compared to the 2014 where 99.04 percent
passed. The comparison of the performance of the candidates of 2014 and
2015 in different topic is summarised in Appendix B.
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5.0

Conclusion and Recommendations

5.1.

Conclusion
The general performance of the candidates in English Language, in the
ACSEE, 2015 was good because many of them scored 30 percent or above
in all topics. The candidates performed very well in these topics because
they managed to identify the tasks of the questions, were able to follow the
required instructions, had sufficient knowledge and skills on the concepts
related to the topics and were able to explain and elaborate their points
using well-formed sentences.

5.2

Recommendations
In order to improve the performance of prospective candidates, it is
recommended that:
(1)

Candidates should practice using English Language. They should be
given enough tasks to enable them to speak, write, read and listen to
various English language texts and conversations. This will help
them to improve their language skills and competences which are
needed in their daily encounters.

(2)

Candidates should be encouraged to read widely to enable them to
improve their vocabulary and grammar competencies. This will
eventually enable them to use correct spellings and grammatically
correct sentences.

(3)

Candidates should be guided and encouraged to read novels, plays
and poems that are recommended in the reading programme to
enable them improve their comprehension skills, analytical skills,
and evaluation skills which will bring forth better candidates’
responses.
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Appendix A
Summary of Candidates’ Performance per Topic for 2015

Percentage of
candidates who
scored an average
of 30 percent or
above

Remarks

1.

Plays

2

96.1

Good

2.

Introduction to Language

3

95.7

Good

3.

Word formation

2

93.9

Good

4.

Language Skills

2

92.3

Good

5.

Language Use

2

88.2

Good

6.

Stylistics and Communication
in English

3

87.6

Good

7.

Poetry

2

81.5

Good

8.

Novels and Short Stories

2

81.2

Good

S/N

Topic

Number of
questions

2015
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Appendix B
Comparison Summary of Candidates’ Performance per Topic for 2014 and 2015

Remarks

Percentage of
candidates who
scored an average
of 30 percent or
above

Topic

Remarks

2014
Percentage of
candidates who
scored an average
of 30 percent or
above

Number of
questions

S/N

Topic

2015

1.

Plays

2

96.1

Good

Language Use

92.2

Good

2.

Introduction to
Language

3

95.7

Good

Plays

90.9

Good

3.

Word formation

2

93.9

Good

Introduction to
Language

89

Good

4.

Language Skills

2

92.3

Good

Stylistics and
Communication
in English

84.4

Good

5.

Language Use

2

88.2

Good

Novels and Short
Stories

84

Good

6.

Stylistics and
Communication
in English

3

87.6

Good

Word Formation

80.5

Good

7.

Poetry

2

81.5

Good

Language Skills

67.1

Good

8.

Novels
and
Short Stories

2

81.2

Good

Poetry

65

Good
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