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FOREWORD 

The Advanced Certificate of Secondary Education Examination (ACSEE) 

marks the end of two years of Advanced Secondary Education. This is a 

summative evaluation which, among many other things, shows the 

effectiveness of the educational system in general and the educational 

delivery system in particular. Essentially, the candidates’ responses to the 

examination questions show the extent to which the educational system was 

able or unable to offer to students in their two years of education. 

 

The Candidates’ Item Response Analysis report (CIRA) in English Language 

subject for the 2017 Advanced Certificate of Secondary Education 

Examination (ACSEE) has been prepared in order to provide feedback to 

teachers, students, parents, policy makers and other education stakeholders 

on the candidates’ performance in the subject. 

 

This report is intended to contribute towards understanding of the reasons 

behind the candidates’ responses in English Language subject. The report 

highlights the factors that made the candidates perform well in the 

examination. Such factors include the ability to identify the task of the 

questions and to follow instructions as well as sufficient knowledge about the 

concepts and principles related to the subject. Furthermore, the report 

highlights the factors that made some of the candidates fail to score high 

marks, including inadequate knowledge about the concepts related to the 

subject and inability to identify the task of the questions. 

 

The feedback provided in this report will enable the school managers, 

teachers, students, educational administrators and other educational 

stakeholders to identify proper measures to be taken in order to improve the 

teaching and learning in secondary schools and therefore improve the 

candidates’ performance in future examinations administered by the Council. 

 

The National Examination Council of Tanzania will highly appreciate 

comments and suggestions from teachers, students, the general public and all 

educational stakeholders that aim at improving future reports. 

 

Finally, the Council would like to thank the Examiners and all those who 

participated in processing and analysing the data used in this report. 

 

 
Dr. Charles E. Msonde 

EXECUTIVE SECRETARY
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1.0 INTRODUCTION 

This report presents the analysis of the candidates’ performance in English 

Language in the May, 2017 Advanced Certificate of Secondary Education 

Examination (ACSEE). The English Language examination for both School 

and Private Candidates was set in accordance with the English Language 

Syllabus of 2010 and the English Language Examination Format of 2015. 

The examination had two papers, namely English Language Paper 1 and 

English Language Paper 2. Each paper had a total of nine questions that were 

distributed across sections A, B, C and D. Section A had three questions and 

the candidates were required to answer question two (2) questions from this 

section. Section B, C, and D had two questions each and the candidates were 

required to choose one. Each question carried twenty (20) marks. 

The candidates’ performance in each question is presented by indicating the 

requirements of each question, the expected responses to the question, how 

the candidates responded and the explanations for the candidates’ responses. 

Excerpts of responses extracted from the candidates’ scripts have been 

presented in order to provide a general overview of how the candidates 

answered the questions in view of the demands of each item. 

Statistically, the candidates’ performance in individual items is presented by 

indicating the percentage of the candidates who attempted the question and 

the percentage of the candidates who scored various marks based on their 

responses. The focus is on the percentage of candidates with high 

performance (from 12 to 20 marks), average performance (from 7 to 11 

marks) and those with weak performance (from 0 to 6 marks).  

These three categories of performance are also used in the analysis of the 

candidates’ performance per topic. Under this analysis, if the performance 

ranges from 60 to 100 percent, it is considered good and is represented by 

green colour, from 35 to 59 it is average and is represented by yellow colour, 

and from 0 to 34 percent it is weak and is represented by red colour. The 

whole analysis is based on the average percentage of the candidates who 

scored 35 percent or above of the marks allocated to the question. The 

candidates’ performance in each topic is summarised in Appendices A and B. 

The candidates who sat for the English Language subject examination in May 

2017 were 16,904, out of which 99.44 percent passed with different grades, 

as summarised in Table 1. 
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Table 1: Candidates’ Pass Grades in ACSEE 2017: English Language 

Examination. 

 

Grade A B C D E S F 

% of candidates 0.05 4.05 36.30 45.07 12.71 1.26 0.56 

 

This performance is high when compared to the 2016 English Language 

Examination, where 95.50 percent of the 17,960 candidates who sat for the 

examination passed with different grades, as seen in Table 2. 

Table 2: Candidates’ Pass Grades in ACSEE 2016, English Language 

Examination. 

Grade A B C D E S F 

% of candidates 0.01 0 8.81 37.32 39.81 8.13 4.46 
 

2.0 ANALYSIS IN EACH QUESTION IN ENGLISH LANGUAGE 1 

2.1 Section A: Introduction to Language 

There were three questions in this section, each was worth twenty (20) 

marks and the candidates were instructed to answer two of them, making a 

total of 40 marks for this section. Question one (1) was compulsory.  

2.2 Question 1: Distinction of Linguistic Terms, Kinds of Pidgins and 

Characteristics of a Pidgin Language 

This question had parts (a) and (b). In part (a) the candidates were 

instructed to distinguish the following linguistic terms:  

(i) Dialect and accent 

(ii) Diglossia and triglossia 

(iii) Pidgisation and creolisation  

(iv) Code-switching and code-mixing  

(v) Competence and performance 

 

In part (b) they were instructed to describe two kinds of Pidgins and three 

characteristics of a Pidgin Language. 

 

The question tested the candidates’ knowledge of the given linguistic terms 

that are used to describe the nature and use of language.  
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This question was attempted by 99.9 percent of the candidates and their 

performance was good, as 66.1 percent scored from 12 to 20 marks, 29.5 

percent scored from 7 to 11 marks and only 4.4 percent scored from 0 to 6 

marks. This performance is summarised in Figure 1. 

 

 
Figure 1: The Candidates’ Performance in Question 1. 

 

The candidates who scored high marks in part (a) were able to distinguish 

the given linguistic terms. In item (i) they were able to define the term 

“dialect” as a variety of a language, spoken in one part of a country 

(regional dialect), or by people belonging to a particular social class (social 

dialect or sociolect), which is different in some words, grammar, and/or 

pronunciation from other forms of the same language. In addition, the term 

“accent” was defined as a particular way of speaking which tells the 

listener something about the speaker’s background. In item (ii) they were 

able to define the term “diglossia” as a situation when two languages or 

language varieties exist side by side in a community and each one is used 

for different purposes, while “triglossia” was defined as a situation in 

which three distinct languages, exist in a speech community, each one of 

them having its own social functions.  

 

In item (iii) they were able to define the term “pidgnisation” as the 

simplification of the structures of the two languages for temporal use, 

while “creolisation” was defined as the process whereby a pidgin turns into 

a Creole. In item (iv) they were able to define the term “code-switching” as 

a situation when a speaker (or writer) changes from one language or 
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language variety to the other. For example, a person may start speaking in 

Kiswahili Language and then change to English Language in the middle of 

their speech, or sometimes even in the middle of a sentence. Code-

switching can also take place in conversation when one speaker uses one 

language and the other speaker answers in a different language. On the 

other hand, the term code-mixing” was defined as a situation when a 

speaker uses a language and mixes words, phrases and sentences from 

another language. Code-mixing can also take place when a speaker mixes 

two languages within the same word/phrase or sentence. 

 

In item (v) they were able to define the term “competence” as a person’s 

sufficient knowledge of the grammatical and phonological rules of a 

language, while the term “performance” was defined as the actual use of 

the language system in varied situations. Extract 1.1 shows a sample of a 

good response by one of the candidates. 
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Extract 1.1  
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Extract 1.1 is a response by a candidate who was able to distinguish the 

linguistic terms in part (a), thus scoring high marks. 

 

 

 



7 

The candidates with average marks in part (a), which is from 4 to 5 marks, 

failed to distinguish clearly the linguistic terms. Some of them mixed 

correct and incorrect points in their explanations. One of the candidates, for 

example, defined the term “dialect” as the variety of a language according 

to users, while the term “accent” was incorrectly defined as the way 

language is used between a small group of people. The same candidate 

partially defined the term “diglossia” as the situation where two languages 

exist in the society. The candidate also defined “triglossia” as the situation 

where three languages are used in a particular society. Another candidate 

“incorrectly defined the terms “pidginisation” as the situation of forming a 

language when two or more groups which speaking different language 

meet and have the desire of communicating hence they start to form a 

language that will connect them in communication hence that situation of 

making that language is called pidginisation. However, the candidate 

managed to define the term “creolisation”, as seen in Extract 1.2. 

 

Extract 1.2 

 
Extract 1.2 is a response by a candidate who was able to define the term 

“creolisation”, but failed to define the term “pidginisation”. The candidate 

also failed to provide clear explanations, probably due to a poor mastery of 

English language or partial knowledge of the linguistic terms. 
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It was further observed that a few candidates who scored 0 in part (a) 

misconceived the question, and as a result, provided explanations not 

related to the linguistic terms tested. One of the candidates, for example, 

defined “dialect” as the use of language by speaking with other speaker 

face to face, while “accent” was defined as the use of language by speaking 

through to other people as the information. This response suggests that the 

candidate confused the word “dialect” with “direct”. Another candidate 

defined “diglossia” as those words that are found at the back page of a 

book that are in form of alphabetical A to Z, while “triglossia” was defined 

as those words that are found at the front page of a book. This response 

indicates that the candidate confused the word “diglossia” with “glossary”.  

 

Other candidates scored 0 due to inadequate knowledge of the linguistic 

terms tested. One of the candidates, for example, defined “dialect” as the 

difference between two languages; for example, Kiswahili and English, 

while the term “accent” was defined as the different between two users of 

the same language; for example, Kiswahili language. Another candidate 

defined the term “dialect” as the variation of language among the different 

features which should lead to the expansion of the language in their 

different aspects or different variation in the societies which should lead to 

the variation word. In addition, the term “accent” was defined as the 

language variation which should be lead to the change of word class. 

Extract 1.3 is a sample of a poor response by one of the candidates.  
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Extract 1.3  

 
Extract 1.3 is a response by a candidate who failed to distinguish the 

given linguistic terms. 

 

There were also a few candidates who scored 0 for providing meaningless 

and incomprehensible explanations. Such responses could be attributed to 

poor mastery of English Language or insufficient knowledge of the 

linguistic terms. Extract 1.4 illustrates this case in point.  



10 

Extract 1.4 
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Extract 1.4 is a response by a candidate who provided meaningless and 

incomprehensible explanations due to lack of knowledge about the 

linguistic terms and poor mastery of English Language.  
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Further analysis indicates that the candidates who scored high marks in 

part (b) of question 1 were able to mention and describe the two kinds of 

Pidgins, which are “marginal or temporal pidgin” and “expanded or 

permanent pidgin”. They described marginal/temporal pidgin as a language 

that results from superficial or temporal contacts and disappears once the 

contacts are over. In addition, they described expanded/permanent pidgin 

as a language that results when the contact of people with different 

linguistic backgrounds lasts for a long time. Moreover, the candidates with 

high marks in part (b) were able to describe three characteristics of a 

Pidgin language, which include the following: 

(i) A Pidgin usually has a limited vocabulary, generalised and defined 

phonological and morphological systems, reduced grammatical 

structure, and are characterized by the use of reduplication to 

represent plurals and superlatives; for example, Hawaiian Pidgin 

wiki-wiki which means ‘very quick’). 

(ii) A Pidgin is a variety specially created for purposes of 

communicating with some other group, and not used by any 

community for communication among themselves. 

(iii) A Pidgin is nobody’s first language, but it is used by people of 

different communities as a contact language. 

(iv) A Pidgin is not simply the result of heavy borrowing from one 

variety into another, since there is no pre-existing variety into which 

items may be borrowed. 

(v) A Pidgin has a short life span in the sense that it is a variety of 

language which results from temporal contacts among people or 

groups of people who did not know each other languages and 

disappear when the reasons for contacts or communication are over. 

(vi) Pidgins usually have low prestige with respect to other natural 

languages. 

(vii) A Pidgin usually has a limited vocabulary and reduced grammatical 

structure, it has no native speakers but it is used for communication 

between members of different communities and is a variety specially 

created for purposes of Communicating with some other group.  

 

Extract 1.5 is a sample of a good response by one of the candidates who 

scored high marks. 
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Extract 1.5  

 
Extract 1.5 is a response by a candidate who was able to describe two 

kinds of Pidgins and three characteristics of a Language. 

 

The candidates with average marks in part (b) failed to provide exhaustive 

explanations about the two kinds of pidgins and the characteristics of a 

Pidgin language. Some of the candidates mixed correct and incorrect 

points. One of the candidates, for example, identified the first kind of 

pidgin as contemporary pidgin and defined it as the type pidgin that is used 

in a short period of time and in a specific time. The same candidate 

identified the second kind of pidgin as permanent pidgin and defined it as 

the type of pidgin that is used by people who formed pidgin and later 

become Creole. Another candidate identified the first kind of pidgin as 

small pidgin and defined it as the type of pidgin that covers a very small 
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area and has few users. The candidate identified the second kind of pidgin 

as expanded pidgin and defined it as the type of pidgin that is covers a 

large area and has many speakers. In describing the characteristics of a 

Pidgin language, another candidate said that a Pidgin is a language formed 

by the different speakers of different dialects. In addition, the candidate said 

that a Pidgin language is characterised by imitating the vocabularies from 

the two languages they originate. The third characteristic provided was that 

a Pidgin is has few number of speakers than the dialects they originated. 

These responses indicate that the candidates had partial knowledge of the 

two kinds of pidgins and the characteristics of a Pidgin language as well as 

poor mastery of English Language. 

 

Further analysis shows that a few candidates who scored 0 in part (b) did 

not know the two kinds of pidgins, and as a result, they failed to describe 

them. One of the candidates, for example, identified topsin pidgin and 

cluster pidgin as the two kinds of pidgins, instead of “marginal or temporal 

pidgin” and “expanded or permanent pidgin”, respectively. Another 

candidate identified personal to personal pidgin and personal to group 

pidgin as the two kinds of pidgins. The responses provided by these 

candidates are presented in Extracts 1.6 and 1.7, respectively. 
 

Extract 1.6 

 
Extract 1.6 is a response by a candidate who identified topsin pidgin and 

cluster pidgin as the two kinds of pidgins, instead of “marginal or temporal 

pidgin” and “expanded or permanent pidgin”. 
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Extract 1.7 

 
Extract 1.7 is a response by a candidate who identified personal to 

personal pidgin and personal to group pidgin as the two kinds of pidgins, 

instead of “marginal/temporal pidgin” and “expanded/permanent pidgin”.  
 

It was further observed that a few candidates who scored 0 in part (b) did 

not know the characteristics of a Pidgin language. As a result, they 

provided incorrect characteristics. Extract 1.8 shows a sample of a poor 

response by one of the candidates. 

 

Extract 1.8 

 

Extract 1.8 is a response by a candidate who provided incorrect 

characteristics of a Pidgin language, thus scoring a zero. 
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2.2.1 Question 2: Purposes for Code-switching as a Communication Tool 

In this question, the candidates were instructed to verify the statement that 

code-switching is a vital communication tool amongst bilingual speakers. 

The question tested the candidates’ knowledge of the purposes of code-

switching as a communication tool amongst bilingual speakers. 

 

The question was attempted by 56.4 percent of the candidates and their 

performance was good, as 76 percent scored from 12 to 20 marks, 22.5 

percent scored from 7 to 11 marks and only 1.5 percent scored from 0 to 6 

marks. This performance is summarised in Figure 2. 

 

 
Figure 2: The Candidates’ Performance in Question 2. 

 

The candidates who scored high marks were able to verify the statement 

that code-switching is a vital communication tool amongst bilingual 

speakers. They described the purposes for code-switching as to: (i) clarify a 

point, (ii) emphasise a particular point, (iii) reinforce a request or 

command, (iv) avoid taboo and superstitious words, (v) compensate for 

language deficiency, (vi) interject in a conversation, (vii) establish and 

maintain social relations, (viii) communicate friendship, (ix) include people 

in a conversation, (x) exclude people from a conversation, (xii) ease 

tension and inject humour into a conversation, (xiii) show pomposity or 

self-importance; that is, for show-off, (xiv) express a concept that has no 

equivalent in the culture of the other language and (xv) indicate a change 

of relationship and a change of attitude during the conversation. Extract 2.1 

is a sample of a good response by one of the candidates. 
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Extract 2.1 
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Extract 2.1 is a response by a candidate who was able to provide eight 

purposes for code-switching, thus scoring high marks. 

 

Further analysis indicates that the candidates with average marks in this 

question, which is from 7 to 11 marks, provided some points that were 

correct, while others were incorrect. This was an indication that they had 

partial knowledge about the purposes for code-switching. Some of these 

candidates demonstrated a poor mastery of English Language, which 

hindered them from providing exhaustive explanations.  

 

It was further observed that a few candidates who scored 0 in this question 

failed to understand the demands of the question and hence provided 

irrelevant purposes for code-switching. One of these candidates, for 

example, mentioned the purposes for code-switching as to develop 

language, to encourage development, to facilitate people to know second 

language, to encourage education, to promote language and to motivate the 

young to learn many languages. Extract 2.2 shows such a response.  

 

 



20 

Extract 2.2 
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Extract 2.2 is a response by a candidate who provided irrelevant purposes 

for code-switching. 
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2.2.2 Question 3: Factors Influencing Kiswahili to become more of a First 

Language than a Second Language to Most young Tanzanians 

 

This question tested the candidates’ ability to substantiate the assertion that 

Kiswahili is nowadays becoming more of a first language than a second 

Language to most young Tanzanians. 

 

The question was attempted by 43.2 percent of the candidates and their 

performance was good, as 87.6 percent scored from 12 to 20 marks, 11.4 

percent scored from 7 to 11 marks and only 1 percent scored from 0 to 6 

marks. This performance is summarised in Figure 3. 

 

 
Figure 3: The Candidates’ Performance in Question 3. 

 

The candidates who scored high marks in this question were able to 

substantiate the assertion that Kiswahili is nowadays becoming more of a 

first Language than a second Language to most young Tanzanians. These 

candidates identified and described factors like intermarriages, migration, 

education, employment, increased industrialization and urbanisation. Other 

factors included Kiswahili as a tool of widespread communication, social 

status of the language or its prestige and lack of community support for the 

ethnic community languages causing them to lose speakers. Extract 3.1 is a 

sample of a response from one of the candidates who scored high marks. 
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Extract 3.1 
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25 

 
Extract 3.1 is a response by a candidate who was able to substantiate the 

statement that Kiswahili is nowadays becoming more of a first language 

than a second Language to most young Tanzanians. 
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Further analysis indicates that the candidates with average marks, which is 

from 7 to 11 marks, provided some points that were correct, while others 

were incorrect. This was an indication that they had partial knowledge about 

the factors which have made Kiswahili to become more of a first language 

than a second language to most young Tanzanians. Some of the candidates 

demonstrated a poor mastery of English Language, which hindered them 

from providing exhaustive explanations.  

 

It was further noted that some of the candidates who scored 0 

misconceived the question and, as a result, provided answers contrary to 

the demands of the question. Among these candidates there are those who 

opposed the given statement and provided explanations showing that 

English language is more of a first language than a second language to 

most young Tanzanians because it is the medium of instructions, it is used 

to unify people, it is a factor for social stratification, it is used to open the 

world market, it is a factor for cultural reflection, contrary to the 

instructions of the question. Extract 3.2 is a sample of such responses.  

Extract 3.2 
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Extract 3.2 is a response by a candidate who provided explanations 

showing that English language is more of a first language than a second 

language to most young Tanzanians. 
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Other candidates who scored 0 opposed the given statement and provided 

obstacles hindering Kiswahili from becoming more of a first language than 

a second language to most young Tanzanians. They provided points such 

as lack of vocabulary, poor science and technology, poor teaching 

methods, limited use and negative attitude towards Kiswahili. Extract 3.3 is 

a sample of a poor response by one of the candidates. 

 

Extract 3.3 
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Extract 3.3 is a response by a candidate who provided obstacles hindering 

Kiswahili from becoming more of a first language than a second language 

to most young Tanzanians. 



30 

2.3 Section B: Language Skills 

There were two questions in this section, each was worth twenty (20) 

marks and the candidates were instructed to answer only one. 

2.3.1 Question 4: Characteristics of good Notes and Representing a given 

Branching Notes in a Linear Notes Format. 
 

This question had parts (a) and (b). In part (a) the candidates were 

instructed to define note-taking and describe three characteristics of good 

notes. In part (b) they were instructed to represent the following branching 

notes on “Buying a calculator” in a linear notes format. The question tested 

the candidates’ knowledge of note-taking skills. 

 

 

 

 

 

 

 

  

 

 

 

The question was attempted by 53.6 percent of the candidates and the 

performance was average, as 42 percent scored from 12 to 20 marks, 14.4 

percent scored from 7 to 11 and 43.6 percent scored from 0 to 6 marks, out 

of which 0.3 percent scored 0. The performance is summarised in Figure 4. 
 

 
Figure 4: The Candidates’ Performance in Question 4. 
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The candidates who scored high marks in part (a) were able to define note-

taking as the act of writing down the necessary information obtained when 

somebody is speaking, or when reading a book or any other text. They 

could also describe three characteristics of good notes, which include the 

following: 

(i) They should be brief and to the point. They need not be taken in full 

sentence since words, phrases and topics/subtopics are enough. They 

are therefore, not always in English that is grammatically correct. 

(ii) They should be relevant to the purpose for which the notes are made. 

(iii) They should be clear. Notes should make sense when viewed after a 

short period of time. 

(iv) The content must be so selected that it will have the desired effect 

upon the note-taker.  

(v) They should be well organised so that they can be followed readily 

by the intended reader/note-taker. 

(vi) They should be written using standard abbreviations and symbols, 

for example: i.e. (that is), e.g. (for example), viz. (namely), 

(therefore), % (percentage), etc. In addition to common abbreviations 

one can also create his/her own that the note-taker can decipher them 

easily at a later time. 

(vii) They should be written in a logical sequence that can be properly 

divided and sub-divided, using figures, letters and dashes. For 

example: 

Main sections 1, 2, 3, 4 etc. 

Sub sections (a), (b), (c), (d) etc. 

Sub-sub sections (i), (ii), (iii), (iv) etc. 

OR 

Main sections 1, 2, 3, 4 etc. 

Sub sections 1.1, 1.2, 1.3, 1.4 etc. 

Sub-sub sections 1.1.1, 1.1.2, 1.1.3, 1.1.4 etc. 

 

The good response provided by these candidates in part (a) was an 

indication that they had sufficient note-taking skills. Extract 4.1 is a sample 

of a good response by one of the candidates.  
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Extract 4.1 

 
Extract 4.1 is a response by a candidate who was able to define note-

taking and describe three characteristics of good notes. 
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Further analysis shows that the candidates who scored 0 in part (a) 

misunderstood the question and, as a result, provided irrelevant responses. 

Some of these candidates described how to write a memorandum ‘memo’, 

showing that it should have the name of the sender, receiver, subject and 

heading. Extract 4.2 is a sample of such responses. 

 

Extract 4.2  

 
Extract 4.2 is a response by a candidate who described stages of writing a 

memorandum, which was contrary to the task of the question. 
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Other candidates who could not understand the question provided things to 

consider when writing minutes of a meeting. Extract 4.3 is a sample of a 

poor response by one of the candidates.  

 

Extract 4.3 

 
Extract 4.3 is a response by a candidate who provided stages in writing 

minutes of a meeting, which was contrary to the instructions given. 

 

Further analysis shows that the candidates who scored high marks in part 

(b) of question 1 were able to represent the given branching notes on 

“Buying a calculator” in a linear notes format, as seen in Extract 4.4. 
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Extract 4.4 

 
Extract 4.4 is a response by a candidate who was able to represent the 

given branching notes in a linear notes format. 

 

Conversely, the candidates who scored 0 in part (b) misunderstood the 

question and, as a result, provided incorrect responses. Some of them drew 

a diagram of a calculator and described it using the information given in 

the branching notes. Extracts 4.5 and 4.6 are samples of such responses.  
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Extract 4.5 

 
Extract 4.5 is a response by a candidate who drew a diagram of a 

calculator contrary to the demands of the question. 
 

Some of the candidates in this category wrote a memorandum ‘memo’ 

instead of representing the branching notes in a linear notes format as 

instructed. Extract 4.6 is a sample of a response by one of the candidates. 
 

Extract 4.7  

 
Extract 4.6 is a response by a candidate who wrote a memorandum 

contrary to the demands of the question.  
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2.3.2 Question 5: Word Syllables, Primary Stress and Functions of Stress  

This question had parts (a) and (b). In part (a) the candidates were 

instructed to describe five functions of stress. In part (b) they were 

instructed to divide the words (i) thunder, (ii) submit, (iii) inhabit, (iv) 

phonetics and (v) employee into their respective syllable using a dash (-) 

and mark stress by underlining the syllable on which the primary stress falls. 

The question was attempted by 46.1 percent of the candidates and the 

performance was average, as 51.7 percent scored from 0 to 6 marks, 45.8 

percent scored from 7 to 11 marks and only 2.5 percent scored from 12 to 

19 marks. This performance is summarised in Figure 5. 

 

 
Figure 5: The Candidates’ Performance in Question 5. 

The candidates who scored high marks in part (a) were able to provide the 

functions of stress. The following functions were included:  

(i) Stress indicates the way each syllable is pronounced. For example, 

a-bout [ǝ-ˈbɑʊt], re-mem-ber [rɪ-ˈmem-bǝ]. 

 

(ii) Stress is used to identify and distinguish two words alike. Stress in 

English is the sole factor in distinguishing such pairs like: ‘refuge 

[ˈref-juʤ] vs. ‘refugee’ [ˌref-ju-ˈʤi], ‘incite’ [ɪnˈsaɪt] vs. ‘insight’ 

[ˈɪn-saɪt], ‘important’ [ˈɪm-pɔ-tǝnt] vs. ‘impotent’ [ɪm-ˈpɒt-ǝnt].  
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(iii) Stress is shows the grammatical category of a word; whether it is a 

noun, verb, adjective, etc. For example, the noun ˈsurvey [ˈsɜ-veɪ] is 

stressed on the first syllable, but as a verb, surˈvey [sɜ-ˈveɪ] is 

stressed on the second syllable. The same applies to the noun 

ˈpermit [ˈpɜ-mɪt] as opposed to the verb perˈmit [pǝ-ˈmɪt]. 

 

(iv) Stress is used to show the meaning of a word. For example, if the 

stress is moved from the first to the second syllable of the noun 

ˈdesert [ˈde-zǝt] meaning “an area of barren land” it becomes the 

verb deˈsert [dɪˈzɜt] meaning “to abandon”. 

 

(v) Stress is used to emphasise information in a sentence. Usually the 

syllables or words that are stressed are the ones that give new 

information to the listener, information that the listener does not 

really know. For example, “I said induce not deduce.”; “I prefer 

small apples, those are far too large.” 

 

(vi) Stress is used to form phonological order. Stress in English is the 

sole factor in producing a rhythmic pattern of strong and weak 

syllables or beats. This happens whether the utterance is a single 

word, a phrase, or a sentence.  

 

(vii) Stress has a demarcation role (in intonation). When using 

someone’s name, we separate the name a bit from the rest of the 

sentence. The pitch is often different from the rest of the sentence, 

and the name is stressed. Look at this example: “Ali, I’d like you to 

meet Jane”. In this introduction, the name ‘Ali’ is slightly separated 

from the rest of sentence and it is stressed. 

 

Extract 5.1 is a sample of a response provided by one of the candidates 

who scored high marks in part (a) of the question.  
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Extract 5.1  

 
Extract 5.1 is a response by a candidate who was able to describe five 

functions of stress and therefore scored high marks. 

On the other hand, the candidates who scored 0 in part (a) of question 1 did 

not have adequate knowledge of the concept “stress” and its functions. As 

a result, they provided incorrect functions. Extract 5.2 shows a sample of a 

poor response by one of the candidates. 
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Extract 5.2 

 
Extract 5.2 is a response by a candidate who provided incorrect functions 

of stress in English language. 

Further analysis shows that the candidates who scored high marks in part 

(b) were able to divide the given words into their respective syllables using 

a dash (-) and marked stress by underlining the syllable on which the 

primary stress falls. Extract 5.3 illustrates the case in point. 
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Extract 5.3 

 
Extract 5.3 is a sample of a response by a candidate who was able to divide 

the given words into their syllable using a dash (-) and marked primary 

stress by underlying the syllable on which the primary stress falls. 

 

On the other hand, the candidates who scored 0 in part (b) had the 

following weaknesses. Some of the candidates misunderstood the question 

by dividing the words into syllable structures by using CV, whereby C 

stands for a consonant and V stands for a vowel. Afterwards, they assigned 

incorrect primary stress to the words. Extract 5.4 illustrates this case. 

Extract 5.4 

 
Extract 5.4 is a response by a candidate who divided the words into 

syllable structures by using CV and assigned incorrect primary stress to the 

words. 
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Other candidates who scored 0 in part (b) did not have adequate knowledge 

of the concept “word syllables” and “primary stress” and, as a result, 

provided incorrect responses. Some of these candidates separated every 

letter in the given words instead of dividing them into their syllables and 

underlying the syllable where the primary stress falls. Extract 5.5 shows a 

sample of a poor response by one of the candidates.  

Extract 5.5  

 
Extract 5.5 is a response by a candidate who separated the letters in every 

word, which was contrary to the demands of the question. 

There were also candidates who just divided the words into three, two or 

one letter and incorrectly marked the primary stress, as seen in Extract 5.6. 
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Extract 5.6 

 
Extract 5.6 is a response by a candidate who divided the given words into 

three, two or one letter and incorrectly marked the primary stress. 

2.4 Section C: Word Formation 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were instructed to answer only one of them. 

2.4.1 Question 6: Inflectional Morphemes and Allomorphs of the Regular 

Past Tense Morpheme 

 

This question had two main parts, (a) and (b). In part (a) the candidates 

were instructed to identify all the inflectional morphemes in the following 

sentences and then show whether they are noun inflectional, verb 

inflectional, or adjective inflectional: 

(i) She is crying uncontrollably. 

(ii) The strongest man in the world is he who stands alone. 

(iii) The students’ performance is reasonably good. 

(iv) All the submariners were hospitalised. 

 

In part (b) they were instructed to write the three allomorphs of the regular 

past tense morpheme in English Language. 

This question was attempted by 52.2 percent of the candidates and their 

performance was average, as 50.9 percent scored from 0 to 6 marks, 36.2 

percent scored from 7 to 11 marks and 12.9 percent scored from 12 to 20 

marks. This performance is summarised in Figure 6. 
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Figure 6: The Candidates’ Performance in Question 6. 

The candidates who scored high marks in part (a) were able to identify the 

inflectional morphemes and categorise them into noun, verb or adjective 

inflectional. Extract 6.1 is a sample of a response from one of the candidates 

who scored high marks. 

Extract 6.1 

 
Extract 6.1 is a response by a candidate who was able to identify the 

inflectional morphemes and categorize them into noun, verb or adjective 

inflectional therefore scored high marks. 
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Conversely, the candidates who scored 0 in part (a) failed to identify the 

inflectional morphemes attached to the words in the given sentences. Some 

of the candidates copied the words containing the inflectional morphemes 

but did indicate those inflectional morphemes. Extract 6.2 shows a sample 

of a poor response by one of the candidates. 

Extract 6.2 

 

Extract 6.2 is a response by a candidate who just copied the words with the 

inflectional morphemes and underlined them without identifying those 

inflectional morphemes. 

 

Other candidates in this category copied the given sentences and just 

picked any words they considered to be inflectional morphemes. One of the 

candidates, for example, presented the words uncontrollably, he, is and 

were as the inflectional morphemes, as seen in Extract 6.3. 
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Extract 6.3 

 
Extract 6.3 is a response by a candidate who just picked the words 

uncontrollably, he, is and were from the given sentences and presented 

them as the inflectional morphemes. 

 

Further analysis indicates that the candidates who scored high marks in 

part (b) were able to write the three allomorphs of the regular past tense 

morpheme in English Language and then provide one word to illustrate 

each of the allomorphs. Extract 6.4 is a sample of a good response by one 

of the candidates. 
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Extract 6.4 

 
Extract 6.4 is a response by a candidate who was able to write the three 

allomorphs of the regular past tense morpheme in English Language and 

then provide one word to illustrate each of the allomorphs. 

 

On the other hand, the candidates who scored 0 in part (b) did not have 

adequate knowledge of the concept “allomorphs” and, as a result, provided 

irrelevant responses. Some of the candidates wrote prefixes and treated 

them as allomorphs of the regular past tense morpheme “-ed”. One of the 

candidates, for example, provided the following response: un-uncontrolled, 

im- immorality and in- inability. Another candidate presented the prefixes 

pre- and ex- as allomorphs, as seen in Extract 6.5. 
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Extract 6.5 

 
Extract 6.5 is a response by a candidate who wrote the prefixes pre- and 

ex-, which was contrary to the demands of the question. 

 

Other candidates gave inflectional morphemes such as -‘s, -s and -ing and 

treated them as allomorphs. There were also cases where the candidates 

provided the words containing the inflectional morphemes and treated 

those words as allomorphs. Extract 6.6 illustrates such incorrect responses.  

 

Extract 6.6 

 
Extract 6.6 is a response by a candidate who provided the words 

containing the inflectional morphemes -‘s, -s and the contracted form -‘ve 

and treated those words as allomorphs. 
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There were also candidates who provided three words containing the 

“regular” past tense morpheme “ed” and treated them as allomorphs. 

Others gave three words with “irregular” past tense and treated those words 

as allomorphs. Extracts 6.7 and 6.8 illustrate such cases. 

 

Extract 6.7 

 
Extract 6.7 is a response by a candidate who wrote words containing the 

regular past tense morpheme “ed” and treated those words as allomorphs.  

 

Extract 6.8 

 
Extract 6.8 is a response by a candidate who incorrectly treated the past 

tense and simple present of the words write, eat and speak as allomorphs. 
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2.4.2 Question 7: Identifying Suffixes; Changing Adjectives into Nouns 

This question had parts (a) and (b). In part (a), the candidates were 

instructed to (i) write the suffix, (ii) give the meaning for each suffix and 

(iii) make one meaningful sentence for each of the following words: 

(i) genocide 

(ii) cigarette 

(iii) bakery 

(iv) dusty 

(v) childish 

 

In part (b), the candidates were instructed to change the following words 

into nouns: 

(i) anxious 

(ii) proud 

(iii) angry 

(iv) young 

(v) funerary 

 

This question was attempted by 47.3 percent of the candidates and their 

performance was average, as 37.6 percent scored from 0 to 6 marks, 48.3 

percent score from 7 to 11 marks and 14.1 percent scored from 12 to 20 

marks. This performance is summarised in Figure 7. 

 

 
Figure 7: The Candidates’ Performance in Question 7. 
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The candidates who scored high marks in part (a) were able to identify the 

suffixes in the given words, give the meaning for each suffix and make one 

meaningful sentence for each word. Extract 7.1 is a sample of a good 

response by one of the candidates.  

 

Extract 7.1 

 

 

 
Extract 7.1 is a response by a candidate who identified the suffixes in the 

given words, stated the meaning for each suffix and made one meaningful 

sentence for each word. 
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On the other hand, the candidates who scored 0 in part (a) failed to identify 

the suffixes in the given words and could not make meaningful sentences 

for each word. One of the candidates, for example, identified the suffixes 

in those words as ide, re, er, ty and child, respectively. As a result, the 

meanings for the suffixes were also incorrect, as seen in Extract 7.2. 

 

Extract 7.2 

 
Extract 7.2 is a response by a candidate who identified incorrect suffixes 

and hence provided incorrect meaning for the suffixes. The candidate also 

failed to make one meaningful sentence for each of the words. 
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Other candidates who scored 0 in part (a) misunderstood the question and, 

as a result provided irrelevant responses. Some of the candidates tried to 

identify the roots or bases of the given words instead of identifying their 

suffixes as instructed. Extract 7.3 is a sample of such responses. 

 

Extract 7.3 

 
Extract 7.3 is a response by a candidate who provided explanations about 

the given words instead of identifying their suffixes as instructed. 
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Other candidates who did not understand the question attached other 

suffixes to the given words and composed sentences using the incorrect 

new words. One of the candidates, for example, changed the words 

genocide, cigarette and bakery into genecidation, ciggaretting and 

bakerization, while the words dusty and childish were changed into dustbin 

and childrens, respectively. Extract 7.4 shows the incorrect sentences that 

were made by the candidate using these words. 

 

Extract 7.4  

 
Extract 7.4 is a sample of a response by a candidate who added suffixes to 

the given words and constructed sentences using the new words, which 

was contrary to the demands of the question. 

 

Further analysis shows that the candidates who scored high marks in part 

(b) were able to change the adjectives anxious, proud, angry, young and 

funerary into the nouns anxiety, anger, youth and funeral. Extract 7.5 is a 

sample of good response from one of the candidates. 
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Extract 7.5 

 
Extract 7.5 is a response by a candidate who was able to change the given 

adjectives into the nouns, thus scoring high marks. 

On the other hand, the candidates who scored 0 in part (b) failed to change 

the given adjectives into nouns probably due to inadequate knowledge of 

the rules governing the formation of nouns. Some of the candidates 

overgeneralized that nouns are always formed by adding the suffix “-er” to 

the base or root of words. As a result, they changed the adjectives proud, 

young and funerary into incorrect nouns prouder, younger and funerer. 

These incorrect words suggest that the candidates did not know that the 

rule is not applicable when the words or bases are adjectives. 

Other candidates overgeneralized that nouns are formed by adding the 

suffix “-ness” to the base or root of words. As a result, they changed the 

adjectives anxious, proud, angry, young and funerary into incorrect nouns 

anxiousness, proudness, angriness, youngness and funerariness. Extract 

7.6 is a sample of such responses. 

Extract 7.6 

 
Extract 7.6 is a response by a candidate who incorrectly changed the given 

adjectives into nouns by adding the suffix “-ness”. 
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2.5 Section D: Language Use 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were instructed to answer only one of them. 

2.5.1 Question 8: Translation Theories and Practice  

This question had parts (a) and (b). In part (a) the candidates were 

instructed to differentiate technical translation from literary translation. In 

part (b) they were instructed to translate the following expressions into 

Kiswahili Language by considering the contextual meaning of the source 

language: 

(i) Blood is thicker than water. 

(ii) It’s better late than never. 

(iii) Out of sight ...Out of mind. 

(iv) There is no some without fire. 

(v) What goes up must come down. 

(vi) Seeing is believing. 

(vii) You reap what you sow 

(viii) It's no use crying over spilt milk. 

(ix) Where there is a will there’s a way. 

(x) One rotten apple will spoil the whole barrel. 

 

The question was attempted by 25.8 percent of the candidates and their 

performance was good, as 64.1 percent scored from 12 to 20 marks, 29.8 

percent scored from 7 to 11 marks and only 6.1 percent scored from 0 to 6 

marks. This performance is summarised in Figure 8. 

 

 
Figure 9: The Candidates’ Performance in Question 8. 
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The candidates who scored high marks in part (a) were able to differentiate 

technical translation from literary translation. They included the following 

points in their responses:  

(i) Technical translation deals with informative texts pertaining to 

science and technology, including all texts in the fields of 

engineering, medicine, electronics, computer science, nuclear and 

all natural sciences, for example mathematics, biology, physics, and 

chemistry). It also deals with law, philosophy and logic.  

 

Literary translation, on the other hand, deals with literary texts 

such as novels, short stories, plays, poems which are a product of 

human imagination. 

 

(ii) Technical translation is universal/non-cultural in the sense that 

science and technology are not confined to one specific speech 

community but to all human beings.  

 

Literary translation, on the other hand, is culturally loaded; one 

needs to pay attention to both the content and form (metaphor, 

similes, ironies, hyperboles). The translator must be at the centre of 

the writer’s intention and his imagination. 

 

(iii) Technical translation is free from emotive language because it deals 

with facts and objectivity; facts which can be subjected to 

experiment. The language does not deviate from the norm. The style 

is more denotative than connotative. Sometimes we may find some 

figurative features such as comparison and some metaphors used. 

These are applied so as to help the reader/learner understand.  

 

Literary translation, on the other hand, is characterised by emotive 

language which is full of creative imagination. Thus, while 

informative language makes statements about what is true or not 

true, emotive/expressive language tries to create feelings in the 

hearer. Its aim is to amuse, startle, anger, soothe, worry, or please. 

 

(iv) Technical terms in technical translation have to be translated 

whereas terms in literary translation (e.g., houses, drinks, types of 

food, and clothes) have to be transferred with some additional 

information since they are cultural. 



58 

(v) Technical texts fall under the category of informative texts whereas 

literary texts fall under the category of expressive texts.  

 

(vi) In translating, technical translation is based on the sentence as its 

Unit of Translation (UT), whereas a literary text may be a word; for 

example in poetry. 

 

Extract 8.1 is a sample of a good response by one of the candidates.  

 

Extract 8.1 
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Extract 8.1 is a response by a candidate who was able to differentiate 

technical translation from literary translation, thus scoring high marks. 
 

Further analysis shows that the candidates with average marks in part (a), 

which is from 4 to 5 marks failed to differentiate clearly technical 

translation from literary translation. Some of the candidates in this category 

mixed correct and incorrect points in their explanations. One of the 

candidates, for example, correctly explained that technical translation 

deals with scientific texts in Physics, Chemistry and Biology. However, the 

candidate incorrectly explained that literary translation deals with events 

of the past or history of something. 

It was further noted that a few candidates who scored 0 in part (a) were 

unable to differentiate technical translation from literary translation. One of 

the candidates, for example, explained; technical translation has one 

purpose, while literary translation has more than one purpose. Another 

candidate explained: technical translation follows grammatical rules 

because it is grammatical, while literary translation does not follow 

grammatical rules because it is usually ungrammatical. These incorrect 

responses suggest that the candidates did not have adequate knowledge of 

the characteristics of technical translation and literary translation.  

 

Other candidates who scored 0 in this part misconceived the question by 

differentiating a translation carried out by a computer (machine translation 

or computer-aided translation) from a translation carried out by human 

beings. One of the candidates, for example, explained: technical 

translation technical translation uses computer software to change the text 

from the source language to the target language, while literary translation 

uses human beings to translate a text from the source language to the 

target language. Another candidate explained: technical translation 

requires people who know how to use machines, while literary translation 

is used by all people. Extracts 8.2 and 8.3 are samples of such responses. 
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Extract 8.2 

 
Extract 8.2 is a response by a candidate who providing explanations about 

machine translation or computer-aided translation, which was contrary to 

the demands of the question. 
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Extract 8.3 
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Extract 8.3 is a response by a candidate who providing explanations about 

machine translation or computer-aided translation, which was contrary to 

the demands of the question. 



63 

The candidate who scored high marks in part (b) were able to translate the 

English expression into Kiswahili language by considering the structure of 

the contextual meaning of the source language. This was an indication that 

they had adequate competence in the source language (English) and the 

target language (Kiswahili) as well as adequate translation skills to transfer 

the message from the source language into the target language. Extract 8.4 

is a sample of a good response by one of the candidates. 
 

Extract 8.4 

 
Extract 8.4 is a response by a candidate who was able to translate the given 

expressions from English to Kiswahili Language. 

 

Further analysis shows that the candidates with average marks in part (b) 

were able to translate 4 or 5 expressions into Kiswahili language. This 

performance was an indication that they were not very conversant with the 

source language (English) and the target language (Kiswahili). This could 

also suggest that they did not have adequate translation skills to transfer the 

message from the source language into the target language. Extracts 8.5 is 

a sample of response by a candidate who could translate five expressions. 
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Extract 8.5 

 
Extract 8.5 is a response by a candidate who correctly translated five 

expressions; in items (i), (vii), (viii), (ix) and (x) into Kiswahili language. 

 

It was further noted that a few candidates who scored low marks in part (b) 

failed to translate the English expression into Kiswahili language. One of 

the candidates, for example, incorrectly translated the expression “It’s 

better late than never” in item (i) as “Haraka haraka haina Baraka”. The 

candidate also translated the expression “Out of sight ...Out of mind” in 

item (iii) as “Nje ya kuona nje ya uwezo”. The expression was also 

incorrectly translated by another candidate as “Nje ya muelekeo….. 

kuchanganyikiwa”. Moreover, another candidate incorrectly translated the 

expression “There is no smoke without fire” in item (iv) as “Hakuna moto 

kwenye moshi”. The expression was also incorrectly translated by another 

candidate as “Hakuna mafanikio bila maumivu”. Furthermore, another 

candidate incorrectly translated the expression “You reap what you sow” in 

item (vii) as “Fanya kile upendacho”. The candidate also incorrectly 

translated the expression “Where there’s a will there’s a way” in item (ix) 

as “Wapi lilipo lipo”. The expression “One rotten apple will spoil the 

whole barrel” in item (x) was translated as “Mtaka yote kwa pupa hukosa 

yote”. These responses suggest that the candidates were not conversant 

with the source language (English) and the target language (Kiswahili). 

The responses could also be attributed to inadequate translation skills to 

transfer the message from the source language into the target language.  
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2.5.2 Question 9: Translation Theory and Common Challenges of 

Translation 

This question had two main parts, (a) and (b). In part (a) the candidates 

were instructed to explain the given terms using relevant examples: 

(i) Translator 

(ii) source text 

(iii) target language 

(iv) over translation 

(v) fidelity  in translation 
 

In part (b) they were instructed to translate the following Kiswahili 

expressions into English Language and state the things which pose a 

challenge in translating them: 

(i) Yohana anaishi mkoani Kigoma. 

(ii) Dawa ya moto ni moto. 

(iii) Watalii wale wanakula wali kwa kisamvu. 

(iv) Babu yangu amekula chumvi nyingi sasa. 

(v) Shirika la UDA limeajiri madereva zaidi ya kumi. 

 

The question was attempted by 74.2 percent of the candidates and their 

performance was good, as 79.7 percent scored from 12 to 20 marks, 19.3 

percent scored from 7.to 11 marks and only 1 percent scored from 0 to 6 

marks. This performance is presented in Figure 9. 

 

 
Figure 9: The Candidates’ Performance in Question 9. 
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The candidates who scored high marks in part (a) were able to provide 

clear explanations on the given terms. In answering item (i) they explained 

that a translator is a person who turns the meaning of a written expression 

or text in one language into the meaning of another language through 

writing. For example, a translator may turn a text in English language into 

Kiswahili language. In item (ii), they explained that a source text is the text 

that translator is given to translate into another language. In other words, it 

is the original text that is to be translated into another language). For 

example, if one is translating a text from English into Kiswahili, then text 

written in English Language is the source text. In item (iii), they explained 

that a target language is the language into which a translation is made. For 

example, if one is translating a text from Kiswahili into English, then 

English is the target language. In item (iv), they explained that over 

translation is the kind of translation where the translator adds his or her 

own material to the source text. In item (v), they explained that fidelity is 

the extent to which a translation accurately renders the underlying message 

or meaning of the source text without distorting it, without intensifying or 

weakening any part of its context, and without subtracting or adding to it. 

Extracts 9.1 and 9.2 are samples of such good responses. 

 

Extract 9.1 
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Extract 9.1 is a response by a candidate who was able to define the given 

term as used in translation therefore scored high marks. 

 

 



68 

Extract 9.2 

 
Extract 9.2 is a response by a candidate who was able to define the given 

term used in translation therefore scored high marks. 
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On the other hand, a few candidates who scored 0 in part (a) did not know 

the meanings and uses of the given terms and therefore failed to provide 

correct explanations for any of them. Some of the candidates in this group 

also demonstrated a poor mastery of English Language, which hindered 

them from providing grammatically correct and meaningful sentences. 

Extract 9.3 is a sample of a poor response from one of the candidates.  

 

Extract 9.3 

 
Extract 9.3 is a response by a candidate who failed to provide correct 

explanations for all terms. 
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Further analysis shows that the candidates who scored high marks in part 

(b) were able to translate the given Kiswahili expressions into English 

Language and state the things that pose a challenge in translating them. 

Extract 9.4 is a sample of a good response from one of the candidates. 

 

Extract 9.4 

 
Extract 9.4 is a response by a candidate who was able to translate the given 

Kiswahili expressions into English Language and state the things that pose 

a challenge in translating them.  
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On the other hand, the candidate who scored 0 in part (b) failed to translate 

any of the given expressions into English Language. They also failed to 

state the things that pose a challenge in translating the expressions. This 

weakness shows that the candidates were not conversant with the source 

language (English) and the target language (Kiswahili). The weakness 

could also be attributed to inadequate translation skills to transfer the 

message from the source language into the target language. Extract 9.5 and 

9.6 are samples of such poor responses. 

 

Extract 9.5 

 
Extract 9.5 is a response by a candidate who failed to translate any 

expression into Kiswahili Language, probably due to a poor mastery of 

English Language and inadequate translation skills. 
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Extract 9.6 

 
Extract 9.6 is a response by a candidate who failed to translate any 

expression into Kiswahili Language, and could not state the things which 

pose a challenge in translating the expressions.  
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3.0 ANALYSIS IN EACH QUESTION IN ENGLISH LANGUAGE 2 

3.1 Section A: Communication in English 

There were three (03) questions in this section, each was worth twenty (20) 

marks and the candidates were instructed to answer two out of them, 

making a total of 40 marks. Question three (03) was compulsory.  

3.1.1 Question 1: Functions and Importance of Literature in Society 

In this question, the candidates were instructed to oppose the contention 

that “Since literature has been in the existence for a long time, it has lost its 

value in the modern world”. 

The question was attempted by 62.5 percent of the candidates and their 

performance was good as 51.9 percent scored from 12 to 20 marks, 35.3 

percent scored from 7 to 11 marks and 12.8 percent scored from 0 to 6 

marks. This performance is summarized in Figure 10. 

 

 
Figure 10: The Candidates’ Performance in Question 1. 

 

The candidates who scored high marks in this question were able to provide 

a good introduction, main body and conclusion. In the introduction, they 

defined the key terms contained in the question. For, example, the term 

“literature” was defined as words artfully arranged to stimulate feelings and 
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impact understanding. In addition, the term “lost value” was defined as not 

being relevant, not seen as practical, etc. Moreover, the term “modern 

world” was defined as being similar to the current world in which we live, 

or similar to the world of globalization, etc. 

 

Furthermore, the candidates were able to provide explanations showing 

that literature has not lost its values in the modern world, as it is still the 

source of pleasure or entertainment through novels, plays and poetry, 

movies and comedies in theatrical literature; it is still the source of income 

since it provides employment to people like actors, actresses, and 

singers/musicians; it continues to raise consciousness of the society; its 

educational role is very much operational in such issues as religious 

docility, the debate and controversy on gay marriage, expressiveness on 

sexuality and freedom of dressing; its role on language development is still 

vital in the modern society; its role of criticizing society is still relevant as 

in such issues in killing of the albinos, militancy of any form as well as in 

religious and cultural conservatism. Extract 1.1 is a sample of a good 

response by one of the candidates who scored high marks.  
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Extract 1.1 
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Extract 1.1 is a response by a candidate who was able to provide the 

functions of literature to prove that literature has not lost its value in the 

modern world.  
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The candidates with average marks, which is from 7 to 11 marks, were able 

to provide a good introduction and conclusion. They could also provide 

few functions of literature in the main body. Some of the candidates, 

however, failed to give clear examples for the points provided. This was an 

indication that they had partial knowledge of the functions of literature.  

Further analysis shows that a few candidates who scored 0 in this question 

failed to understand the demands of the question and hence provided 

irrelevant points. Many of these candidates supported the contention that 

literature has lost its value in the modern world instead of opposing it as 

instructed. In their responses, they provided points like development of 

science and technology, lack of traditional activities, lack of market, poor 

government policy, poor implementation on practicing the works of art, 

poor education on the importance of literature, domination foreign/western 

culture and moral erosion in the society. Extracts 1.2 and 1.3 are samples 

of such responses. 

Extract 1.2 

 
Extract 1.2 is a response by a candidate who supported the contention that 

literature has lost its value in the world instead of opposing it.  
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Extract 1.3 
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Extract 1.3 is a response by a candidate who supported the contention that 

literature has lost its value in the world instead of opposing it.  
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Other candidates who supported the view that literature has lost its value in 

the modern world argued that it is presented through writing for people to 

read, it is not presented orally in front of the audience and that it is stored 

in technological devices like flash discs and CDs. 

Further analysis shows that there were candidates who opposed the 

contention but provided irrelevant points. One of the candidates, for 

example, provided descriptions about the existence of varieties of oral 

literature in the society instead of showing the value of literature in the 

society. Another candidate provided descriptions about the existence of 

literature in places like museums and libraries. The candidate also argued 

that literature is still valuable because it is performed during religious 

ceremonies, tribal ceremonies and national festivals. 

3.1.2 Question 2: Characteristics of Literary Terms 

In this question, the candidates were instructed to give literary terms 

referring to each of the following characteristics: 

(a) Involves folk tales, folk songs, fairy tales, fables, riddles, etc. 

(b) Any literary work that uses the author's imagination to invent 

characters, events, places and situations.  

(c) A character in a story or poem, who deceives, frustrates and works 

against the main character.  

(d) The major divisions of a play. 

(e) Organisation of verses composing a stanza of 8 lines.  

(f) Attitudes towards the subject or the audience in a literary work. 

(g) Repeated verse at the end of each stanza. 

(h) A word or an image that signifies something other than what it 

represents. 

(i) A woman character who is strong enough to overcome her opponents  

(j) Exaggeration of ideas. 

The question tested the candidates’ knowledge of the meaning and use of 

basic literary terms. 

This question was attempted by 36.7 percent of the candidates and their 

performance was good, as 22.8 percent scored from 12 to 20 marks, 42.2 

percent scored from 7 to 11 marks and 35 percent scored from 0 to 6 

marks. This performance is summarised in Figure 11. 
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Figure 11: The Candidates’ Performance in Question 2. 

The candidates’ response indicates that those who scored high marks in 

this question were able to provide the literary terms referring to the given 

characteristics, as seen in Extract 2.1. 

Extract 2.1 

 
Extract 2.1 is a response by a candidate who was able to give ten correct 

literary terms referring to the given characteristics. 
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The candidate with average marks in this question scored from 7 to 11 

marks in which case they provided four or five responses which were 

correct. This was an indication that they had partial knowledge about the 

meanings and uses of the given expression and therefore failed to write the 

correct literary term for all characteristics. Extract 2.2 is a sample of a 

response from one of the candidates with average marks.  

Extract 2.2 

 
Extract 2.2 is a response by a candidate who was able to give five correct 

literary terms referring to the given characteristics, which are in items (a), 

(b), (d), (g) and (j). 

Further analysis shows that a few candidates who scored 0 failed to give 

any correct literary terms referring to the given characteristics. This 

suggests that they had insufficient knowledge of the meaning and use of 

these literary terms. Extract 2.3 illustrates the case in point. 
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Extract 2.3  

 
Extract 2.3 is a response by a candidate who failed to provide any correct 

literary terms for the given characteristics.  

3.1.3 Question 3: Characteristics of a Novel and Definition of Literary 

Terms  

This question had parts (a) and (b). In part (a) the candidates were 

instructed to give five characteristics of a novel and in part (b) they were 

instructed to define the following literary terms: 

(i) Metaphor 

(ii) Personification 

(iii) Characterization 

(iv) Euphemism 

(v) Figures of speech. 

The question was attempted by 99.7 percent of the candidates, out of which 

61.3 percent scored  from12 to 20 marks, 31 percent scored from 7 to 11 

marks and only 7.7 percent scored from 0 to 6 marks. This performance is 

summarised in Figure 12. 
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Figure 12: The Candidates’ Performance in Question 3. 

 

The candidates who scored high marks in part (a) were able to provide five 

characteristic features of a novel, which included the following: 

(i) A novel is presented in a narrative form basing on the history of the 

society in which it is set. 

(ii) It has setting that is time and place. 

(iii) A novel is written in chapters unlike a play which is written in 

scenes and acts. 

(iv) A novel is meant to be read silently, contrary to a play which can be 

performed on the stage or poem which can be sang. 

(v) A novel contains many incidents (plot) related to real life which are 

experienced by the people from the society in question. 

(vi) A novel has a point of view, that is, the angle from which the story is 

being told. 

(vii) A novel is long since it has a lot of words. 

(viii) A novel has many characters that play different roles. 

(ix) The language is used artistically. 

Extract 3.1 is a sample of a good response from one of the candidates.  
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Extract 3.1 
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Extract 3.1 is a response by a candidate who was able to give correct 

characteristic features of a novel, thus scoring high marks. 

However, a few candidates who scored 0 marks failed to give any correct 

characteristics of a novel. Some of the candidates in this category wrote 

about the functions of literature, instead of providing the characteristics of 

a novel. Extracts 3.2 and 3.3 illustrate the case in point. 

Extract 3.2  

 
Extract 3.2 is a response by a candidate who provided the functions of 

literature instead of providing the characteristics of a novel. 

 

 

 

 



87 

Extract 3.3  

 
Extract 3.3 is a response by a candidate who provided the functions of 

literature, which was contrary to demands of the question.  

There were also candidates who provided characteristics of a novelist 

instead of the characteristics of a novel. Extract 3.4 illustrates this case.  

Extract 3.4 

 
Extract 3.4 is a response by a candidate who provided characteristics of a 

novelist, which was contrary to demands of the question.  

 

 



88 

The candidates who scored high marks in part (b) were able to define the 

term “metaphor” as a comparison in which two dissimilar things are 

compared with one thing being given the attribute of the other. For 

example, “Okonkwo is a lion” or “She is an Angel”. This is an indirect 

comparison which does not use words such as like, as, or as....as, neither 

…..nor. Moreover, the term “personification” was defined as the situation 

whereby inanimate or abstract things are given qualities of a human being. 

For example, one might say “The forest was quiet with only grass 

whistling” or “The sky darkened with pregnant clouds”. The term 

“characterization” was defined as the process of creating, naming and 

giving attributes to the fictional characters. An artist gives qualities to a 

character keenly so as to enrich the intended message to the 

reader/viewer/listener. There are round/static characters, antagonistic or 

protagonist characters. The term “euphemism” was defined as the act of 

assigning a pleasant word in a place of unpleasant ones (taboo words). 

These are mainly body parts and body functions and natural events as they 

are aimed at avoiding breaking cultural rules for the purpose of avoiding 

the sharpness of the words before the ears of the people. For example, one 

might say “Kingunge is a senior citizen”, instead of “he is old” or “Amina 

is in a family way”, instead of “Amina is pregnant”. Furthermore, the term 

“figures of speech” was defined as words or phrases which are used in 

order to achieve a certain effect, and which do not have usual literal 

meaning. They are usually used to add colour or beauty. Figures of speech 

include the use of imagery, symbolism, irony, satire, simile and metaphors. 

Extract 3.5 is sample of a good response from one of the candidates. 
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Extract 3.5 

 
Extract 3.5 is a response by a candidate who provided correct definitions 

of the literary terms with clear examples. 
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On the other hand, a few candidates who scored 0 in part (b) did not know 

the meanings and uses of the literary terms given and therefore failed to 

define any of them. One of the candidates, for example, defined the term 

“metaphor” as the part of speech which shows something. In addition, the 

candidate defined the term “personification” as a kind of word that is used 

to say something to people. Another candidate defined the term 

“characterization” as the act of describing a person. The same candidate 

also defined the term “euphemism” as the system of using simple words in 

the literary work, while the term “figures of speech” was defined as things 

used by the literary works so as to differentiate the works from one 

another. Extract 3.6 further shows a sample of a poor response. 

Extract 3.6 

 
Extract 3.6 is a response by a candidate who failed to give proper 

definitions and relevant examples to the literary terms.  
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3.2 Section B: Plays 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were instructed to answer one of them.  

3.2.1 Question 4: Techniques and Message Analysis  

In this question, the candidates were instructed to show the techniques 

which the playwrights of two plays read in the reading programme have 

used to convey their message to the society. 

The question was attempted by 54 percent of the candidates and their 

performance was good, as 49.5 percent scored from 12 to 20 marks, 39.9 

percent scored from 7 to 11 marks and 10.6 percent scored from 0 to 6 

marks. This performance is summarised in Figure 13. 

 

Figure 13: The Candidates’ Performance in Question 4. 

The candidates who scored high marks in this question were able to provide 

a good introduction, main body and conclusion. In the introduction, they 

were able to give a short account of the key terms. For example, they 

defined “literary techniques” as the use of literary devices to compose the 

work of art so as to present the message to the society. 

 

Furthermore, the candidates were able to describe four presentation 

techniques that the playwrights have used in each reading. For example, the 

candidates who used the play entitled An Enemy of the People explained 

that the title is ironic showing that the playwright means the opposite that 
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Dr. Stockmann works for the people. He sacrifices a lot as he is determined 

to serve them. It is only through corruption and intentional misinformation 

that he can be perceived as an enemy of the people he serves. The 

playwright makes the title ironic, among other intentions, to attract readers. 

The candidates also identified appropriate setting as another technique 

used by the playwright to convey his message to the society. They 

explained that in An Enemy of the People, Henrik Ibsen depicts Norway as 

an appropriate setting since it matches with his message to the society. The 

playwright writes to explore the political and environmental issues in the 

Norwegian society of the 1880’s in a manner that depicts reality. 

In addition, they identified characterisation as another effective 

presentation technique used by the playwright. They explained that in An 

Enemy of the People, the playwright carefully selects his characters, names 

them appropriately, describes and assigns them appropriate responsibilities. 

All these are done to convey the message. For example, Dr. Stockman is 

professionally a medical doctor and a researcher. Therefore, the findings he 

brings forth that the baths are contaminated cannot be doubted. 

Moreover, plot was identified as another technique used by the playwright 

to convey his message to the society. The playwright divided his work of 

art into five acts for easy follow up of the events.  

Furthermore, the candidates cited language techniques as being used 

effectively by the playwright so as to convey the message to the society. 

They explained that in An Enemy of the People, the playwright uses figures 

of speech such as irony, symbols, idioms, hyperboles, proverbs and similes. 

Another book used by the candidates is entitled Betrayal in the City. The 

candidates who used this play identified the title as an effective technique 

used by the playwright to convey his message to the society. The 

candidates explained that the playwright has chosen a relevant title; 

Betrayal in the City to signal the content of his work of art. The play 

portrays incidences of corruption and betrayal by political leader to the 

public. The leaders get to power in order to serve the public. In the 

contrary, they work to enrich themselves and suffice their interests. 
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Appropriate setting was also identified as an effective presentation 

technique used by the playwright in Betrayal in the City. They explained 

that Kenya in 1970’s is the setting of the work of art, using an imaginary 

Kafira state. It is an appropriate setting due to the fact that the African 

leaders who took over leadership after independence performed contrary to 

the public expectations. 

In addition, the candidates identified characterisation as another effective 

presentation technique used by the playwright. They explained that in this 

play, the playwright carefully selects his characters, gives them 

traditional/indigenous names (Mulili, Adika, Doga etc), describes and 

assigns them with appropriate responsibilities (Jusper Wendo - a confident 

university student who ultimately turns an agent of change in the state). All 

these are done to successfully convey the message to the society. 

Moreover, plot was identified as an effective presentation technique used 

by the playwright in Betrayal in the City. The playwright divided his work 

of art into five acts for easy follow up of the events.  

Furthermore, the candidates cited language techniques as being used 

effectively by the playwright so as to convey the message to the society. 

They explained that in Betrayal in the City, the playwright uses figures of 

speech such as irony, symbols, idioms, hyperboles, proverbs and similes. 

There were also candidates who used the other plays that are recommended 

in paper 2, which are the Bride, Lwanda Magere, Black Mamba and I Will 

Marry When I Want. Extract 4.1 shows a sample of a good response 

provided by a candidate who used the plays Betrayal in the City and An 

Enemy of the People to show the techniques which the playwrights of two 

plays read have used to convey their message to the society.  
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Extract 4.1 
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Extract 4.1 is a response by a candidate who was able to show the 

techniques used the playwrights and the message delivered to the society 

by using those techniques and therefore scored high marks.  



99 

Many of the candidates with average marks, which is from 7 to 11 marks, 

managed to explain only about the techniques used the playwrights but 

failed to give the messages delivered to the society by using those 

techniques. This suggests that they had partial knowledge about the 

messages conveyed in the two readings used as references. Many of the 

candidates, however, were able to provide a good introduction and 

conclusion. Extracts 4.2 and 4.3 are samples of such responses. 

Extract 4.2 
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Extract 4.2 is a response by a candidate who provided explanations about 

the techniques used the playwrights without giving the messages conveyed 

by using those techniques. 
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Extract 4.3 
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Extract 4.3 is a response by a candidate who provided explanations about 

the techniques used the playwrights without giving the messages conveyed 

to the society by using those techniques. 
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Further analysis shows that the candidates who scored low marks, which is 

from 1 to 6 marks demonstrated the following weaknesses: Some of the 

candidates provided the messages delivered without showing the 

techniques used to deliver those messages. Other candidates provided the 

themes instead of showing the techniques used and the messages conveyed 

using those techniques. Moreover, there were candidates who provided 

incidents from novels to answer the question on plays. One of the 

candidates, for example, wrote about the use of symbolism, the bus 

conductor, the driver and capital letters like RESIDENTIAL AREAS. The 

candidates also wrote about the uses of scientific observation, confidence 

and other irrelevant words such as bash. These incorrect responses suggest 

that the candidates did not have adequate knowledge of the techniques used 

by the playwrights to convey their message to the society in the two plays 

read. Extract 4.4 is a sample of such responses.  

Extract 4.4 

 



104 

 
Extract 4.4 is a response by a candidate who used incidents from novels to 

answer the question on plays, which was contrary to the instructions. 
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3.2.2 Question 5: Thematic Analysis 

In this question, the candidates were instructed to show how selfish 

tendencies of the leaders lead to poverty. The candidates were instructed to 

identify characters who are entrusted with power and show how their 

selfish tendencies lead to poverty.  

This question was attempted by 44.9 percent of the candidates and their 

performance was good, as 40.7 percent scored from 12 to 19 marks, 42.3 

percent scored from 7 to 11 marks and 17 percent scored from 0 to 6 

marks. This performance is summarised in Figure 14. 

 

Figure 14: The Candidates’ Performance in Question 5. 

The candidates who scored high marks in this question were able to provide 

a good introduction, main body and conclusion. In the introduction, they 

were able to provide brief explanations on leaders’ selfishness tendencies 

and the factors that account for poverty. Furthermore, they were able to 

show how the characters who are entrusted to lead the general public 

engage in selfish deeds which in turn cause people to be poor. Extract 5.1 is 

a sample of a good response by one of the candidates.  
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Extract 5.1 
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Extract 5.1 is a response by a candidate who was able to show how poverty 

is caused by selfish tendencies of some leaders.  
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Furthermore, the candidates who scored low marks demonstrated the 

following weaknesses. Some of the candidates described how some 

characters are poor without showing how selfish tendencies of the leaders 

cause people to be poor. Other candidates provided descriptions without 

giving evidence from the readings that were used as references. These 

responses suggest that the candidates did not have adequate knowledge 

about the plays that were used as references.  

It was further noted that the candidates who scored 0 in this question failed 

to understand the demands of the question and hence provided irrelevant 

points. Some of the candidates showed the negative effects of poverty 

instead of showing the selfish tendencies of some leaders and how they 

cause people to be poor. Extract 5.2 illustrates this case in point.  

Extract 5.2 

 



110 

 
Extract 5.2 is a response by a candidate who described negative effects of 

poverty instead of showing the selfish tendencies of some of the leaders 

which cause people to be poor.  

Other candidates scored 0 for using characters from novels to answer play 

questions or for mixing characters from one reading and giving incorrect 

incidents. One candidate, for example, used characters such as Thomas 

Stockmann instead of Peter Stockmann. A few candidates in this category 

provided incorrect incidents from different plays or within a play. Extract 

5.3 presents a sample of such responses.  
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Extract 5.3  
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Extract 5.3 is a response by a candidate who mixed characters and 

incidents within or from different plays. 
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There were also candidates who scored 0 for listing the points without 

giving explanations with examples of characters from the readings. Extract 

5.4 is a sample of such responses. 

Extract 5.4  

 
Extract 5.4 is a response by a candidate who listed points without 

explanations and examples from the readings.  
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3.3 Section C: Novels and Short Stories  

There were two questions in this section each carrying twenty (20) marks 

and the candidates were instructed to answer one.  

3.3.1 Question 6: Thematic Analysis 

In this question the candidates were instructed to verify the assertion that 

state leaders in African societies are notably shadows of colonial masters.  

This question was attempted by 17 percent of all the candidates and their 

performance was good, as 17.1 percent scored from 12 to 18 marks, 72.2 

percent scored from 7 to 11 marks and 10.7 percent scored from 0 to 6 

marks. This performance is summarised in Figure 15. 

 

Figure 15: The Candidates’ Performance in Question 6. 

The candidates who scored high marks in this question were able to provide 

a good introduction, main body and conclusion. In the introduction, they 

were able to signal the fact that post-colonial independence African leaders 

adopted the behaviour of the respective colonial masters, including culture, 

lifestyle and selfishness. Furthermore, they were able to use characters 

depicting African leaders in the two books read to show how they 

perpetuate the colonial culture, life style and egoism which reflect the real 

behaviour of colonial masters. Extract 6.1 is a sample of a good response 

by one of the candidates. 
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Extract 6.1 
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Extract 6.1 is a response by a candidate who was able to show how African 

leaders perpetuate colonial masters.  

However, the candidates who scored 0 in this question demonstrated the 

following weaknesses. Some of the candidates provided points which do 

not show that African leaders perpetuate colonial masters and lifestyle. 

They, instead, presented African leaders as being educated, non-corrupt, 

responsible, tolerant, and who sacrifice for their people, which were 

contrary to the demands of the question. Extract 6.2 is a sample of a poor 

response by one of the candidates.  
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Extract 6.2 
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Extract 6.2 is a response by a candidate who provided points which do not 

show that African leaders are shadows of colonial masters. 

 

Moreover, some of the candidates scored 0 for failing to link the behaviour 

of African leaders with the behaviour of colonial masters. They also listed 

the points without explaining and providing relevant examples from the 

novels. Extract 6.3 is a response from a script of a candidate who failed to 

link the behaviour of African leaders with that of colonial masters. 
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Extract 6.3 

 
Extract 6.3 is a response by a candidate who failed to link the behaviour of 

the state leaders in Africa with that of colonial masters. He/she also listed 

the points without explaining and giving relevant examples from the novels 

that were used as references. 
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3.3.2 Question 7: Thematic Analysis 

In this question, the candidates were instructed to use two novels or short 

stories to show how the contemporary world is reflected in those two 

novels or short stories. 

The question was attempted by 82.6 percent of the candidates and their 

performance was good, as 45.7 percent scored from 12 to 20 marks, 52.7 

percent scored from 7 to 11 marks and only 1.6 percent scored from 0 to 6 

marks. This performance is summarised in Figure 16. 

 

Figure 16: The Candidates’ Performance in Question 7. 

The candidates who scored high marks were able to show how the 

contemporary world is reflected in the two novels read under this section. 

They analysed contemporary issues that have been portrayed in two novels 

and related them with what is happening in the contemporary world. 

Extract 7.1 is a sample of a good response by one of the candidates. 
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Extract 7.1 
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Extract 7.1 is a response by a candidate who was able to relate what is 

portrayed in the two novels read and what exists in the contemporary world.  
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Conversely, a few candidates who scored low marks in this question 

demonstrated the following points. Some of the candidates listed the points 

without explaining and giving relevant examples from the novels that were 

used as references. Many of the candidates, however, were able to provide 

a good introduction and conclusion. Extract 7.2 illustrates the case in point.  

Extract 7.2 

 
Extract 7.2 is a response by a candidate who listed the points without 

explaining and giving relevant examples from the novels used as references. 
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Moreover, some of the candidates used characters from plays to answer the 

question, while others failed to use characters in their responses. This 

suggests that they did not have adequate knowledge of the novels and short 

stories used as references. Extract 7.3 is a sample of such poor responses.  

Extract 7.3 
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Extract 7.3 is a response by a candidate who answered the question 

without using characters and hence scored low marks.  

3.4 Section D: Poetry 

There were two questions in this section, each was worth twenty (20) 

marks and the candidates were instructed to answer one.  

3.4.1 Question 8: Thematic Analysis  

In this question the candidates were required to support the view that 

poetry, like other works of art, brings to surface societal issues. The 

candidates were required to use four poems with four points in each poem.  

The question was attempted by 79.8 percent of the candidates, out of which 

72.5 percent scored from 12 to 20 marks, 21.7 percent scored from 7 to 11 

marks and 5.8 percent scored from 0 to 6 marks. This performance is 

summarised in Figure 17. 

 

Figure 17: The Candidates’ Performance in Question 8. 
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The candidates who scored high marks in this question were able to provide 

a good introduction, main body and conclusion. In the introduction, they 

were able to give an overview on the genres of literature and their universal 

role in the society. Furthermore, they were able to select four poems and 

describe four main society issues portrayed in each poem. For example, the 

candidates who used the poem entitled Eat More by Joe Corrie explained 

about life inequality whereby the haves live at affluence, while the 

economically disadvantaged people are in poverty. They also explained 

about injustice, whereby the poor majority are enraged at the injustice of 

the slogan which is inconsiderate of their low income. Moreover, they 

explained about unemployment, whereby people who are unemployed 

cannot afford certain basic needs in their life like eating a healthy and 

balanced diet. Furthermore, the explained about protest, whereby people 

who are not satisfied with certain things in the society protest in various 

ways, including complaining and lamenting.  

 

The candidates who used the poem entitled Ballad of the Landlord by 

Langston Hughes explained about oppression, whereby people who are 

well economically maltreat the poor. This is shown by the way the landlord 

oppresses the tenant. They also explained about humiliation, which is 

shown when the landlord threatens to throw out the tenant’s furniture. 

Moreover, they explained about protest, whereby the tenant complains 

because he is not satisfied with the landlord’s mistreatment. Furthermore, 

they explained about exploitation, whereby the tenant is exploited by 

paying high rent which does not match with the poor standard of the house.  

 

The candidates who used the poem entitled The Dying Child by Freeman 

Peter Lwamba explained about child mortality cause by high levels of 

poverty. They also explained about disappointment and poverty, whereby 

some people fail to afford certain basic requirements like food. 

Furthermore, they explained about struggle, which is shown by the people 

who are not satisfied with what is going on, like the boy. Extract 8.1 shows 

a sample of a good response by one of the candidates.  
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Extract 8.1 
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Extract 8.1 is a response by a candidate who was able to show how poetry 

brings to the surface society issues. 

Conversely, the candidates who scored low marks demonstrated the 

following weaknesses. Some of the candidates provided the poetic 

techniques used to deliver the message to society instead of explaining 

about society issues depicted in the poems used as references. Other 

candidates described societal issues without giving evidence from the 

relevant poems. Many of the candidates, however, were able to provide a 

good introduction and conclusion. Extract 8.2 is a sample of a poor 

response by one of the candidates.  
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Extract 8.2 
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Extract 8.2 is a response by a candidate who failed to give evidences from 

the poems that were used as references.  
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3.4.2 Question 9: Poem Analysis 

In this question, the candidates were instructed to read the following poem 

and then answer the questions in parts (a) and (b) that were given: 

 

The Awful Dentist – Jwani Mwaikusa 

He read medicine, 

Specializing in the tooth, 

And graduated with honours, 

With a new thesis, 

To cure the aching malady. 

“Our teeth shall be alright” 

People chanted, welcoming his services. 

And started work, prompt and immediate. 

They brought him all the teeth they had 

Decaying teeth, aching teeth, strong teeth. 

And he started working on their jaws 

Diligently pulling out every tooth 

From the jaws of every mouth, 

And they paid him with meat 

Which now they could not eat. 

And so on went the dentist 

Making heaps and heaps of teeth 

Useless. Laying them waste 

Without fear that soon 

Very soon indeed, 

He would have no teeth to attend to, 

No tooth for which to call himself a dentist. 

 

Questions: 

(a) Extract a verse from the poem above which shows each of the 

following poetic devices: 

(i) Hyperbole 

(ii) Symbolism 

(iii) Satire 

(iv) Stanza with the abcbdd rhyming pattern 

(v) parallelism 
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(vi) Strong-Weak, Strong-Weak, Strong-Weak-Strong rhythmic 

pattern. 

 

(b) Summarize the main idea in each stanza.  

The question was attempted by 80.5 percent of the candidates and their 

performance was weak, as 72.5 percent scored from 0 to 6 marks, 22.9 

percent scored from 7 to 11 marks and only 4.6 percent scored from 12 to 

20 marks. This performance is summarized in Figure 18. 

 

Figure 18: The Candidates’ Performance in Question 9. 

As shown in the data, most of the candidates who answered this question 

scored low marks probably because they partially understood the poem 

and, therefore, gave few correct answers in part (a). For example, those 

who scored 2 marks were able to provide a correct answer to one item. 

Extract 9.1 shows a sample of a poor response by one of the candidates.  
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Extract 9.1 

 
Extract 9.1 is a response by a candidate who failed to understand the poem 

and therefore scored low marks.  

Further analysis shows that the candidates who scored 0 in this part failed 

to understand the poem and therefore failed to extract any verse from the 

given poem which shows each of the poetic devices given in part (a). 

Moreover, these candidates could not summarise the main idea in each 

stanza. Extracts 9.2 and 9.3 are samples of such poor responses. 

Extract 9.2  
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Extract 9.2 is a response by a candidate who failed to extract any verse 

from the given poem that show each of the poetic devices given. 

Extract 9.3  

 
Extract 9.3 is a response by a candidate who failed to extract a verse from 

the given poems which shows the given poetic devices. 
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Other candidates scored 0 in part (a) for defining the terms contrary to the 

demands of the question. Extract 9.4 illustrates this case.  

Extract 9.4 

 
Extract 9.4 is a response by a candidate who defined the poetic devices 

instead of extracting them from the given poem. 

Despite the poor performance in this question, there were few candidates 

who scored high marks. These candidates were able to analyse the poem 

and could answer most of the items. In answering item (i), they indicated a 

verse from the poem which shows hyperbole as being “Making heaps and 

heaps of teeth”. In item (ii), they indicated a verse from the poem which 

shows symbolism as being “Decaying teeth, aching teeth, strong teeth”. In 

item (iii), they indicated the verse from the poem which shows satire as 

being “They brought him all the teeth they had”; “And they paid him with 

meat”, where “meat” symbolizes wealth. In tem (iv), they indicated the 

stanza with abcbbdd rhyming pattern as being stanza four which starts with 

the verse “They brought him all the teeth they had”. In item (v), they 

indicate the verses “He would have no teeth to attend to” and “No teeth for 

which to call himself a dentist” as showing parallelism. In item (vi), they 

indicated the verse “Making heaps and heaps of teeth” as showing the 

rhythmic pattern: Strong-Weak, Strong-Weak, Strong-Weak-Strong.  
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Furthermore, the candidates were able to summarise the main idea in each 

stanza. Extract 9.5 is a sample of a good response by one of the candidates 

who was able to answer part (a) and (b).  

Extract 9.5 
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Extract 9.5 a response by a candidate who answered well most of the 

items in part (a) and (b) giving supporting evidence from the poem.  
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4.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE PER TOPIC 

The general performance of the candidates in English Language in the 

ACSEE, 2017 was good since many of them scored high marks. The 

analysis of the candidates’ performance in each topic in 122 English 

Language 1 indicates that they had a very good performance in 

Introduction to Language, where 97.7 percent scored an average of 35 

percent or above. They also performed very well in Language Use, where 

96.5 percent scored an average of 35 percent or above. Furthermore, their 

performance was average in Word Formation, where 55.8 percent scored 

an average of 35 percent or above. They also performed averagely in 

Language Skills, where 52.4 percent scored an average of 35 percent or 

above.  

In 122 English Language 2, the candidates performed very well in all 

topics. They had a very good performance in Novels and Short Stories, 

where 93.9 percent scored an average of 35 percent or above. The 

candidates’ performance was also good in Communication in English, 

where 81.5 percent scored an average of 35 percent or above. Furthermore, 

they had a good performance in Plays, where 80.7 percent scored an 

average of 35 percent or above. Finally, they performed well in Poetry, 

where 60.9 percent scored an average of 35 percent or above. The 

candidates’ performance per topic is summarised in Appendix A, where the 

candidates’ good performance is presented using green colour, while 

average performance is presented using yellow colour. 

The comparison of the candidates’ performance in ACSEE 2016 and 

ACSEE 2017 shows a notable improvement in the topics of Introduction to 

Language and Language Use which have shifted from average performance 

in ACSEE 2016 to good performance in ACSEE 2017. However, there is 

slight decrease in the topic of Word Formation, which has shifted from 

good performance in ACSEE 2016 to Average performance in ACSEE 

2017. The comparison of the performance of candidates in each topic for 

the ACSEE 2016 and ACSEE 2017 is summarised in Appendix B. 
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5.0 CONCLUSION AND RECOMMENDATIONS 

5.1 CONCLUSION 

The general performance of the candidates in English Language, in the 

ACSEE, 2017 was good since 77.8 percent of them scored 35 percent or 

above. The candidates performed very well in this examination because 

they were able to identify the tasks of the questions, were able to follow the 

required instructions, had sufficient knowledge and skills about the 

concepts related to the topics and were able to explain and elaborate their 

points using appropriate words and grammatically correct sentences.  

Despite the good performance in this examination, a few candidates 

encountered problems in answering questions 4, 5, 6 and 7 in English 

language 1. These problems could be attributed to the candidates’ failure to 

understand the demands of the questions or inadequate competence in the 

concepts related to Word Formation, Pronunciation, Stress and Intonation 

and Writing in paper 1. Many candidates also encountered problems in 

answering question number 9 under Poetry in English Language 2. 

 

5.2 RECOMMENDATIONS 

In order to improve the performance of prospective candidates, it is 

recommended that: 

 

5.2.1 Candidates should be given a lot of tasks which will enable them 

speak, write, read and listen to various English language texts. This 

will eventually help them to improve the language skills and 

competences which were seen to be lacking in some of the 

candidates’ responses. 

 

5.2.2 Candidates should be encouraged to read widely to enable them to 

improve their vocabulary and grammar competencies. This will 

eventually enable them to use correct spellings and grammatically 

correct sentences both in speaking and writing. 

 

5.2.3 Candidates should be guided and encouraged to read the novels and 

short stories, plays and poems that are recommended in paper 2 to 

enable them to improve the comprehension skills, analysis skills, 

and evaluation skills which were seen to be lacking in some of the 

candidates’ responses, particularly when answering question 9.  
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Appendix A 

 

Summary of Candidates’ Performance per Topic for ACSEE 2017 

ACSEE 2017 
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1. Introduction to Language 3 97.7 Good 

2. Language Use 2 96.5 Good 

3. Novels and Short Stories 2 93.9 Good 

4. Communication in English 3 81.5 Good 

5. Plays 2 80.7 Good 

6. Poetry 2 60.9 Good 

7. Word formation 2 55.8 Average 

8. Language Skills 2 52.4 Average 
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Appendix B 

 

Comparison Summary of Candidates’ Performance per Topic for ACSEE 2016 and 2017 
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1.  Introduction to Language 3 27.7 Weak 97.7 Good 

2.  Language Use 2 53.6 Average 96.5 Good 

3.  Novels and Short Stories 2 83.1 Good 93.9 Good 

4.  Communication in English 3 - - 81.5 Good 

5.  Plays 2 84.4 Good 80.7 Good 

6.  Poetry 2 81.1 Good 60.9 Good 

7.  Word Formation 2 66.2 Good 55.8 Average 

8.  
Language Skills 

2 43.15 Average 52.4 Average 

9.  Stylistics and 

Communication in English 
3 90.3 Good - - 




