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FOREWORD 

The Advanced Certificate of Secondary Education Examination (ACSEE) is 

a summative evaluation marking the end of a two-year Advanced Secondary 

Education in Tanzania. This examination, among other things, shows the 

effectiveness and inefficiency of the educational system in general and the 

educational delivery in particular. Essentially, the candidates’ responses to 

the examination questions show how the teaching and learning objectives 

were achieved in the classroom. 

The Candidates’ Item Response Analysis report (CIRA) in the English 

Language subject for the 2019 Advanced Certificate of Secondary Education 

Examination (ACSEE) has been prepared in order to provide feedback to 

teachers, students, policy makers, educational administrators and other 

educational stakeholders on the candidates’ performance in the subject. 

The report is intended to provide a clear understanding of the reasons behind 

the candidates’ success and failure in the English Language subject. It 

highlights the factors that made the candidates perform well in the 

examination. These include the ability to interpret the questions and to 

follow instructions as well as sufficient knowledge about the concepts and 

principles related to the subject. In addition, the report indicates that some of 

the candidates scored low marks because they failed to interpret the 

questions and they lacked sufficient knowledge about the concepts tested. 

The National Examinations Council of Tanzania (NECTA) expects that the 

feedback provided in this report will enable the school managers, teachers, 

students, educational administrators, school quality assurers and other 

educational stakeholders to take appropriate measures to improve the 

teaching and learning of the English Language subject in secondary schools. 

This will eventually strengthen the performance of prospective candidates. 

Finally, the Council would like to thank the examinations officers, examiners 

and the experts who participated in preparing and analysing the data used in 

this report. The Council equally thanks the experts who participated in the 

printing of the report. 

 

 

Dr. Charles E. Msonde 

EXECUTIVE SECRETARY
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1.0 INTRODUCTION 

This report presents an in-depth analysis of the candidates’ performance in the 

English Language subject for the Advanced Certificate of Secondary 

Education Examination (ACSEE) which was conducted in May 2019. The 

English Language subject examination for both school and private candidates 

was set in accordance with the English Language Subject Syllabus of 2010 

and the English Language subject Examination format of 2015. 

 

The examination consisted of two papers, namely 122/1 English Language 1 

and 122/2 English language 2. Each paper had a total of nine questions which 

were distributed across sections A, B, C, and D. Section A had three questions 

and the candidates were instructed to answer two questions from this section. 

Question One (1) was compulsory in 122/1 English language 1 and question 

two (2) was compulsory in 122/2 English Language 2. Section B, C and D 

had two (2) questions each and the candidates were instructed to answer one 

question from each section for both papers. Each question carried (20) marks. 

 

The candidates’ performance in each question is presented by indicating the 

task of each question, the expected responses, how the candidates responded 

and the explanations for the candidates’ responses. Samples of responses 

extracted from the candidates’ scripts have been presented in order to show 

how the candidates responded in accordance with the demand of each item. 

 

The statistical data for the candidates’ performance in each items is presented 

by indicating the percentage of the candidates who attempted the question and 

the percentage of those who scored various marks based on their responses. 

The analysis focuses on the percentage of candidates with good performance, 

ranging from 12 to 20 marks, average performance, ranging from 7 to 11 

marks and those with weak performance, ranging from 0 to 6 marks. 

 

The three categories of performance are also used in the analysis of the 

candidates’ performance per topic. Based on this analysis, if the performance 

ranges from 60 to 100 percent, it is considered good and it is represented by 

green colour, performance from 35 to 59 is average and it is represented by 

yellow colour, and from 0 to 34 percent it is weak and is represented by red 

colour. The candidates’ performance in each topic is summarised in 

Appendices A and B. 
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The candidates who sat for the English Language subject examination in May 

2019 were 25,367, out of which 25,197 (99.92%) passed with different 

grades, as seen in Table 1. 

 

Table 1: Candidates’ Pass Grades in ACSEE 2019, English Language 

Subject Examination. 

Grade A B C D E S F 

% of candidates 0.5 17.5 53.6 24.4 3.6 0.3 0.1 

 

This performance is good when compared to the 2018 English Language 

subject Examination, where 21,806 (99.23%) of the 22,112 candidates who 

sat for the examination passed with different grades, as seen in Table 2. 

Table 2: Candidates’ Pass Grades in ACSEE 2018, English Language 

Subject Examination. 

Grade A  B  C  D  E  S F 

% of candidates 0.1 5.1 34.8 42.6 15.0 1.7 0.8 

 

The results indicate that this year’s performance has increased by 3391 

(0.7%), compared to 2018’s performance. 

2.0 ANALYSIS IN EACH QUESTION IN ENGLISH LANGUAGE 1 

2.1 Section A: Introduction to Language 

This section consisted of three questions. Each question carried 20 marks. The 

candidates were instructed to answer two questions whereas Question One (1) 

was compulsory.  

2.1.1 Question 1: Properties and Functions of Human Language 

The question had two parts, (a) and (b). In part (a), the candidates were 

required to give a brief explanation about the given properties of human 

language in order to test their understanding of the features of human 

languages. These properties were:  

(i) Arbitrariness  

(ii) Learnability  

(iii) Productivity  

(iv) Displacement  

(v) Duality of patterning  



3 

In part (b), the candidates were instructed to describe the functions fulfilled by 

the given utterances in order to test their different roles that language plays in 

different communicative settings. The utterances were; 

(i) Andrew, stop. 

(ii) Good morning 

(iii) Wow! It’s beautiful. 

(iv) I declare the meeting adjourned. 

(v) The President is addressing the nation tonight. 

 

The question was compulsory and it was attempted by all (100%) candidates, 

out of which 68.6 per cent scored from 12 to 20 marks and 28.3 per cent 

scored from 7 to 11 marks. Only 3.1 per cent scored marks ranging from 0 to 

6. The analysis shows that the overall candidates’ performance in the question 

was good, since 96.9 per cent scored an average of 35 per cent or above. The 

performance is summarised in Figure 1. 

 

 
Figure 1: Candidates’ Performance in Question 1 

 

The candidates who scored high marks in part (a) were able to describe the 

features in item (i) arbitrariness in terms of lack of natural connection 

between the words and their meanings while in item (ii), learnability was 

described in association with the human ability to learn a particular language. 

In item (iii), they described productivity as a characteristic that allows users 

of a language to produce and understand utterances never produced or heard 

before. In item (iv), displacement, was described as a language property 



4 

which deals with the ability to talk about things and events that are remote in 

space and time such as talking about future events and invisible or abstract 

concepts like ghost and love. In item (v), they described duality of patterning 

as a language property consisting of two levels; the sound and meaning level. 

Extracts 1.1 is a sample of a correct response from a candidate who was able 

to explain with examples the properties of human language. 

 

 

Extract 1.1 is a response of a candidate who scored high marks. 
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It was further noted that the candidates who performed poorly in part (a) 

failed to provide clear definitions of the properties of human language tested. 

Some of the candidates in this category mixed incorrect points in their 

responses. A few candidates who scored 0 provided irrelevant or incorrect 

definitions. This shows that the candidates did not have adequate knowledge 

of these properties of human language. One of the candidates, for example, 

described arbitrariness as a language that consists of many things such as 

phrase, sentence and morphemes. The candidate also described duality of 

patterning as a language characteristic that allows it to talk about past, present 

and future. In answering item (iii), the candidate described productivity as the 

ability of a human being to produce spoken language. Another candidate 

described arbitrariness as a language characteristic that enables human beings 

to use any language without any problem such that one can use both English 

and Kiswahili. The candidate also described learnability as a characteristic of 

language that enables people to acquire knowledge in schools. Yet, in 

answering item (iv), the candidate described displacement as a language 

characteristic in which a language consists of time and place. These responses 

indicate that the candidates did not have adequate knowledge of the tested 

terminologies. Extract 1.2 is a sample of a response from a candidate who 

failed to explain the properties of human language with relevant examples. 
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Extract 1.2: A response of a candidate who provided incorrect points. 

The analysis indicates that the candidates who scored high marks in part (b) 

were able to state the functions of the given utterances as follows: (i) Andrew, 

stop, as a ‘regulatory function’ since it is used to control the behaviour of 

others, (ii) Good morning, as ‘phatic or communicative function’ since it is 

used to establish, to maintain or to discontinue communication or social 

relationship, item (iii) Wow! It’s beautiful as ‘expressive or emotive function’ 

as it allows the speaker to express his or her feelings and item (iv) I declare 

the meeting adjourned as either ‘performative, instrumental or communicative 

function’ because through this function, social activities get done and 

changed. They identified item (v) The President is addressing the nation 

tonight as either ‘informative, communicative or referential function’ since it 

expresses fact and gives information about something. Extract 1.3 is a sample 

of a good response from a candidate who clearly described the communicative 

functions fulfilled by the given utterances. 
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Extract 1.3:A  response of a candidate who scored high marks. 

 

The candidates who scored average marks in part (b) failed to provide correct 

descriptions of the functions fulfilled by each of the utterances. For example, 

one of the candidates managed to name the functions of some utterances but 

failed to describe them accurately to the extent that he/she identified emotive 

function in item (iii) probably because the utterance used the expression Wow! 

Other candidates clearly recognised the functions of each of the five 

utterances but they did not give any description. Consequently, they ended up 

scoring average marks. These responses suggest that they did not thoroughly 

understand the function of language tested. Extracts 1.4 and 1.5 are samples 

of responses from candidates who scored average marks for failing to clearly 

describe the communicative functions fulfilled by the given utterances. 
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Extract 1.4 is a response of a candidate who scored average marks.  

 

 
Extract 1.4:A  response of a candidate who scored average marks.  

 

It was further observed that the candidates who scored low marks in part (b) 

failed to provide clear descriptions of the functions fulfilled by the given 

utterances. Some of the candidates just mentioned the functions without 

giving any explanations. A few candidates who scored 0 in this part failed to 

provide any correct answer. For example one of the candidates identified the 

utterance Andrew, stop, in item (i), as phatic function instead of 

regulatory/instrumental/directive function. Another candidate identified the 

utterance Good morning, in item (ii) as greeting instead of phatic function 

suggesting that he/she lacked knowledge of the functions of the utterances. 

However, some of the functions provided in some items were incorrect, 

indicating that the candidates did not know the functions fulfilled by the 

utterances but just guessed the answers. For example, one of the candidates 
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identified the utterance in item (v) as phatic function instead of 

informative/communicative/referential function. Extracts 1.6 and 1.7 are 

samples of responses from candidates who scored average marks for failing to 

identify the communicative functions fulfilled by the given utterances. 

 

 
Extract 1.6: A response of a candidate who scored average marks. 
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Extract 1.7 : A response of a candidate who scored average marks. 

2.1.2 Question 2: Factors that Qualify Kiswahili as an International Language 

In this question the candidates were instructed to describe eight factors 

justifying Kiswahili an international language.  

 

The question was optional and it was attempted by 82.5 per cent of the 

candidates, out of which 72.54 per cent scored from 12 to 20 marks and 22.44 

per cent scored from 7 to 11 marks. Only 5.02 per cent scored marks ranging 

from 0 to 6. The analysis shows that the overall candidates’ performance in 

the question was good, since 94.98 per cent scored an average of 35 per cent 

or above. The performance is summarised in Figure 2. 

 

 
Figure 2: Candidates’ Performance in Question 2 
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The candidates with good performance in this question had their marks 

ranging from 12 to 20 marks. This variation was determined by the strengths 

of the points and clarity of their explanations. Those who scored from 12 to 

19 marks had weaknesses in clearly elaborating some of the points; hence, 

they ended up scoring 1 mark instead of 2 marks for a particular point. There 

were also candidates who mixed a few incorrect points in their explanations. 

Contrarily, those who scored 20 marks were able to provide a good 

introduction, the main body with a logical flow of ideas and a good 

conclusion. In the introductory part, they were able to define international 

language as a language in widespread use as a foreign language or second 

language; that is, as a language that is widely used as a tool for 

communication among various nations of the world. In the main body, they 

clearly and thoroughly described eight factors justifying Kiswahili an 

international language. They said Kiswahili has, in recent years, increased the 

number of users in Germany, USA, UK, Sweden, China and in other parts of 

the world. It is also used in political and economic arenas worldwide and that 

it is learned as a foreign language in universities outside Tanzania such as in 

Germany, Sweden, China and USA. It is also used in the mass media around 

the world as in BBC Swahili service, DW Swahili, Radio China Kimataifa, 

Sauti ya Amerika and Radio Vatican. Further, they said that Kiswahili is used 

by non-native artists, especially in music industry where musicians from other 

countries such as Yemi Alade from Nigeria. They also said that Kiswahili is 

used in the publication industry, whereby giant publishing houses in the world 

use Kiswahili as their publishing language. Extract 2.1 is a sample of a good 

response from a candidate who was able to describe eight factors justifying 

Kiswahili an international language. 
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Extract 2.1: A response of a candidate who scored high marks. 
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Extract 2.1:A response of a candidate who scored high marks. 

. 
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Extract 2.1:A  response of a candidate who scored high marks. 

 

Further analysis shows that, 5.02 per cent of the candidates who scored from 

0 to 6 marks exhibited the following weaknesses. Those who scored from 1 to 

6 marks provided few correct points without explanations or they mixed 

correct and incorrect points in their answers, including those in the 

introduction. It was further noted that 0.1 per cent of the candidates who 

scored 0 misunderstood the question, thinking that the question gave them 

freedom to state whether Kiswahili can qualify to be an international language 

or not. Such candidates, therefore, provided the factors that make English an 

international language. They opposed by stating that Kiswahili can never 

become an international language. For example, one of the candidates stated 

that Kiswahili has few vocabulary compared to English language; hence, 

Kiswahili cannot be used at the international level to serve international 

communication purposes. A similar phenomenon was provided by a candidate 

who argued that Kiswahili does not qualify to be an international language 

because, it is not used by the powerful nations like UK and USA. It also lacks 

professionals who can engage themselves in writing books. The candidate 

concluded by urging the government to make sure that Kiswahili is used as 

the medium of instructions in universities so as to pave a way for the 

internationalisation of Kiswahili. 
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Another case of misconception was observed when some of the candidates 

discussed the status of Kiswahili in Tanzania, instead of proving that 

Kiswahili is an international language. For example, one of the candidates 

explained that Kiswahili is used in primary courts, in the mass media, such as 

Nipashe Newspaper and in primary and secondary schools as the medium of 

instruction. Extract 2.3 is a sample of a response from a candidate who 

discussed the status of Kiswahili in Tanzania, hence scored low marks. 

 

 



24 

 
Extract 2.3:A response of a candidate who scored low marks. 

2.1.3 Question 3: The use of Kiswahili as the Medium of Instruction in 

Tanzanian Secondary Schools to Improve the Students’ Competence 

In this question, the candidates were asked to use eight points to support the 

view that in order to improve the students’ performance in Tanzanian 

Secondary Schools, Kiswahili language should be used as the medium of 

instruction.  

The question was optional and it was attempted by 82.7 per cent of the 

candidates, out of which 57.2 per cent scored from 12 to 20 marks and 35.3 

per cent scored from 7 to 11 marks. Only 7.5 per cent scored marks ranging 

from 0 to 6. The analysis shows that the overall candidates’ performance in 

the question was good, since 92.5 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 3. 
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Figure 3: Candidates’ Performance in Question 3 

The candidates with good performance in this question had their marks 

ranging from 12 to 20 marks, depending on the strengths of the points and 

clarity of their explanations. Those whose scores ranged from 12 to 19 marks 

had weaknesses in clearly elaborating some of the points; hence, they ended 

up scoring 1 mark instead of 2 marks for a particular point. There were also 

candidates who mixed a few incorrect points in their explanations. On the 

contrary, those who scored 20 marks were able to provide a good 

introduction, the main body with a logical flow of ideas and a good 

conclusion. In the introduction, they were able to define a medium of 

instruction as the language used in education, and they explained that, in 

Tanzania Kiswahili is the medium of instruction in public primary schools 

and teachers’ colleges while English language is the medium of instruction in 

most private primary schools, secondary schools and higher learning 

institutions. In the main body, they explained different reasons in support of 

the view presented in the question. Some of the points they used to support 

their arguments were: that Kiswahili is well known and widely used among 

teachers and students, which Kiswahili is like a mother tongue to many 

Tanzanians, hence it is linguistically proven that students can learn better 

when taught in their mother tongues. Another reason is that Kiswahili is a 

lingua-franca, hence it should not be taught as a second language. Moreover, 

since Kiswahili is one of the international languages, teaching in Kiswahili 

will enable Tanzanians to advertise it hence be able to encourage other people 

in other countries to learn it in order to trade or communicate with them. 
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Kiswahili is also well developed in terms of vocabulary; hence, it can take up 

new domains such as that of serving as the medium of instruction in 

Secondary schools. In addition, due to its well-developed vocabulary, it can 

be serve the purpose of being a language of science and technology as it is 

with English today. It has been proven in some countries like South Korea 

where Korean (Hangul) is used as the medium of instruction while English is 

taught as a foreign language; that technological advancement is very high. 

Regarding the daily use of Kiswahili and English language in classrooms, it is 

a fact that many teachers do code-switching during teaching where most of 

the time Kiswahili is highly used than English language. Lastly, as a way to 

promote our national unity, it is better to use Kiswahili in all domains 

including using it as a medium of instructions in secondary schools. Extract 

3.1 is a sample of a good response from a candidate who was able to support 

the view that Kiswahili should be used as the medium of instruction in 

secondary schools in Tanzania in order to improve the students’ competence. 
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Extract 3.1: A response of a candidate who scored high marks. 

 

Further analysis indicates that the candidates with average marks in this 

question managed to give a few correct points that proved that with the use of 

Kiswahili language as a medium of instruction in secondary schools, students’ 

competence will increase. However, some of their points did not reflect the 

task of the question. For example, one of the candidates wrote that: Kiswahili 

is taught as a subject in secondary schools; hence, it assists in improving 

competence. This point is irrelevant, since the question required the candidate 

to justify a need of change from using English as a medium of instruction to 

Kiswahili in order to improve competence. 

 

Inability to express oneself clearly in English language was another reason for 

some of the candidates scoring average marks in this question. It was noted 

that some of the sentences were grammatically incorrect. For example, in one 

of the points, one of the candidates provided this point: Kiswahili was use in 

every day communication like in mass media, school, hospital if a student use 

media of instruction would be competence to because know it and use every 

day in his or her conversation. 
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Further analysis indicates that, 7.5 per cent of the candidates with poor 

performance in this question scored from 0 to 6 marks, depending on the 

strengths of the points and clarity of their explanations. Many of the 

candidates who scored from 1 to 2 marks managed to provide a reasonable 

introduction. Those who scored from 3 to 6 marks provided a few correct 

points or they mixed correct and incorrect points in their responses. It was 

further noted that, 11 per cent of the candidates who scored 0 misunderstood 

the question, since their responses did not address the task of the question. For 

example, one of the candidates described the areas where Kiswahili should be 

used in order to give it status. One of the points provided read: 

Kiswahili should be used in mass media the language of Kiswahili 

people is order to know well Kiswahili people required use Kiswahili in 

mass media, for example Tanzania TBC, TIV and other radio. 

 

This quotation suggests that Kiswahili is not performing tasks such as that of 

being used in the mass media. Other points stated were that Kiswahili should 

be used as a lingua-franca and as an official language. In addition, such a 

candidate failed to express herself/himself clearly in the English language. 

 

Other candidates with poor performance described the issues that make 

English difficult to be learnt as compared to Kiswahili. These candidates 

therefore, discussed the factors for one to gain language competence and not 

how language can facilitate competence of other issues taught at school. In 

short, their responses indicated that the candidates had changed the question 

to Why is it easy to learn Kiswahili than English language? For example, one 

of the candidates wrote that it is difficult to learn the intonation pattern of the 

English language since it comprises of falling, rising and level tones. The 

candidate also posed that Kiswahili has only five vowels while English has 

many vowels presented as monophthongs, diphthongs and tripthongs. This 

difference makes it difficult to learn English language than Kiswahili.  

 

Other candidates described the strategies to be used so as to reinforce students 

to use Kiswahili effectively. They indicated that there was a problem in using 

Kiswahili in schools; hence it was necessary to have some programmes which 

can improve the use of Kiswahili. For example, one of the candidates said that 

secondary schools were supposed to introduce special programmes such as 

debates in order to increase their competence in Kiswahili and changing the 

syllabus into Kiswahili. Another point was that teachers should encourage the 

students to use Kiswahili in schools by offering them gifts. The candidate 
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concluded by arguing that Kiswahili will become a better language if used as 

a medium of instruction in secondary schools. Extract 3.3 is a sample of a 

poor response from a candidate who described the strategies to be used to 

reinforce students to use Kiswahili effectively. 
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Extract 3.3: A  response of a candidate who scored low marks. 

2.2 Section B: Language Skills 

There were two questions in this section, each was worth twenty (20) marks 

and the candidates were instructed to answer only one. 

2.2.1 Question 4: Phonetic Description and Stress Shift.  

This question had two parts, (a) and (b). In part (a), the candidates were 

instructed to write a phonetic description for the final sound in each of the 

five words given while in part (b) they were required to use each of the five 

given words to explain how stress can be used to identify and distinguish the 

words. 

 

The question was attempted by 19.9 per cent of the candidates, out of which, 

54.6 per cent scored from 0 to 6 marks, 27.66 per cent scored from 7 to 11 

marks and 17.78 per cent scored marks ranging from 12 to 20. The data 

indicate that the overall candidates’ performance in the question was average, 

considering that 45.44 per cent scored an average of 35 per cent or above. The 

performance is summarised in Figure 4. 
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Figure 4: Candidates’ Performance in Question 4 

 

In answering part (a) of the question, the candidates were supposed to write a 

phonetic description for the final sound in each of the five given words as 

follows: In item (i) lamb, they described the sound /m/ as a voiced bilabial 

nasal consonant while in item (ii) rough; the final sound /f/ was described as 

a voiceless labio-dental fricative consonant. These candidates described the 

sound /z/ in item (iii) breeze as a voiced alveolar fricative consonant. In item 

(iv) public, they described the final sound /k/ as a voiceless velar plosive 

consonant. Lastly, in item (v) collapse, they described the final sound /s/ as 

being a voiceless alveolar fricative consonant.  

 

However, many candidates who answered part (a) of question 4 failed to give 

correct phonetic descriptions of the final sounds in all five words, hence 

making the overall candidates’ performance for the question to be average. 

For example, one of the candidates managed to identify the final sounds but 

could not provide their phonetic descriptions, as seen in Extract 4.1. 

 

 
Extract 4.1: A response of a candidate who scored average marks. 
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Another scenario was for the candidates who attempted to describe the 

identified sound but were unable to give complete descriptions. For example, 

one of the candidates described the sound in item (i) /m/, as bilabial instead of 

voiced bilabial nasal consonant while the sound in item (ii) /f/, was described 

as dental instead of voiceless labio-dental fricative consonant, as seen in 4.2. 

 

Extract 4.2  

 
Extract 4.2 is a response of a candidate who scored average marks. 

 

Further analysis shows that the candidates who scored low marks in part (a) of 

the question only identified final sounds in up to three words, but could not 

describe those sounds. It was further noted that among the candidates who 

scored 0 in part (a), were the ones who failed to identify the final sound in 

each of the given words and hence were unable to provide correct phonetic 

descriptions for those sounds. Others failed to distinguish description from 

transcription. Consequently, they tried to transcribe the words instead of 

describing the final sounds, as seen in Extract 4.3 and 4.4. 
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Extract 4.3:A  response of a candidate who provided incorrect points. 

 

 
Extract 4.4: A response of a candidate who provided incorrect points. 

 

There was also a candidate who wrote vowel sounds for every word, except in 

item (i) lamb, where he/she could identify /m/ as the final sound. The 

candidate might have been influenced by the structure of Kiswahili words 

which end with vowels. For example, Kiswahili speakers could pronounce 

rough as [rafu], breeze as [brizi], public as [pabliki] or even [pabuliki] and 

collapse as [kolapsi] or even [kolapusi]. Based on this ground therefore, the 

candidate wrote /ʊ/ as the final sound for the word rough and /ɪ/ for the words 

breeze, public and collapse. Extract 4.5 presents such a response. 
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Extract 4.5 :A  response of a candidate who scored low marks. 

 

Another candidate provided the final letters in each word instead of the final 

sound. The candidate wrote the following letters in each item: (i) b, (ii) h, (iii) 

e, (iv) c and (v) e. These answers show that the candidate did not understand 

the difference between sounds and letters. Extract 4.5 shows the answers.  

 

 
Extract 4.6:A response of a candidate who provided incorrect points. 

 

The analysis of the candidates’ responses who scored high marks in part (b) 

shows that, the candidates were able to apply their knowledge of stress shift 

(or shifting stress) to explain how stress can be used to identify and 

distinguish two words with identical spellings. However, the marks scored by 

the candidates in this group varied depending on correctness of the point and 

clarity of their explanations. Those who scored 10 marks were able to provide 

the following responses for each of the five items: In item (i) content, can be a 
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noun or a verb. That means, when the primary stress falls on the first syllable, 

the word becomes a noun con-tent [ˈkɒntent], meaning something contained 

in a book or vessel but, when the stress is moved to the second syllable, the 

word becomes a verb con-tent [kәnˈtent], meaning an action of satisfying 

someone or being satisfied with something. In item (ii) the word invalid, 

becomes a noun in-va-lid [ˈɪnvә̩lid] when the first syllable is stressed, and it 

will mean a sick person such as that suffering from disablement or chronic 

illness but, when the stress shifts to the second syllable, it will become an 

adjective in-val-id [ɪnˈvæl̩id], meaning not valid as in something that lacks 

legal force.  

 

In item (iii), present, when the stress falls on the first syllable, the word will 

become a noun pres-ent [ˈprezәnt], meaning a gift or an adjective, meaning 

relating to now; that is, the opposite of the word absent, but when the stress is 

moved to the second syllable, the word becomes a verb present [prɪˈzent], 

meaning to offer or to show or to describe someone or something or to give a 

speech in which you offer an idea or plan. Moreover, when stressing the first 

syllable of the word minute in item (iv), it becomes a noun min-nute [ˈmɪnɪt], 

meaning a sixty seconds period of time; but when the stress shifts to the 

second syllable, the word becomes a verb mi-nute [maɪˈnjut], meaning a very 

small, tiny or unimportant thing. In item (v) compact, if the first syllable is 

stressed, the word becomes a noun com-pact [ˈkɒmˌpækt], meaning an 

official contract or agreement between parties but, when it is stressed on the 

second syllable, the word becomes an adjective com-pact [kәmˈpækt], 

meaning well-arranged or closely packed together. The word can also 

become a verb, meaning to pack closely together. Extract 4.8 is sample of a 

good response from a candidate who managed to explain how stress can be 

used to identify and distinguish some of the words given in Question 4 (b). 
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Extract 4.8:A  response of a candidate who scored high marks. 
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Moreover, the candidates with average marks in part (b) failed to provide a 

thorough explanation how stress can be used to identify and distinguish 

words. Some of the candidates managed to provide correct answers to two 

items but missed the other three. Others managed to explain how shifting a 

stress from the first syllable to the second syllable changes the given words 

into different word classes, but they were unable to provide the meanings 

associated with those changes. Extract 4.9 is a response of a candidate who 

explained how stress changes the given words into different word classes, but 

he/she failed to provide the meanings associated with those changes. 

 

 
Extract 4.9:A  response of a candidate who scored average marks. 

 

Further analysis shows that, the candidates with low marks in part (b) mixed 

correct and incorrect points in their responses or they failed to explain clearly 

how stress can be used to identify and distinguish words, especially the 

classes they belong to. It was further noted that those who scored 0 provided 

incorrect or irrelevant explanation. For example, one of the candidates only 

listed the words and wrongly placed stress markers without explaining how 

stress can be used to identify and differentiate words, as seen in Extract 4.10. 
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Extract 4.10: A  response of a candidate who scored low marks. 

 

Another candidate in this group provided incorrect and meaningless 

explanation related to intonation. In item (i) content, he/she wrote that the 

word can be identify due to the occurrence neutral tone of stress. In item (ii) 

invalid, he/she wrote that the word can be identify due to the occurrence of 

falling action. In item (iii) present, he/she wrote that the word can be identify 

due to the occurrence rising action. Extract 4.11 presents such a response. 

 

 
Extract 4.11: A  response of a candidate who scored low marks. 



40 

2.2.2 Question 5: Describing Qualities of a Good Speech  

In this question the candidates were instructed to describe eight qualities of a 

good speech by giving relevant examples.  

 

The question was optional and it was attempted by 79.5 per cent of the 

candidates, of which 61.2 per cent scored from 12 to 20 marks and 34.7 per 

cent scored from 7 to 11 marks. Only 4.1 per cent scored marks ranging from 

0 to 6. The analysis shows that the overall candidates’ performance in the 

question was good, since 5.9 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 5. 

 

 

Figure 5: Candidates’ Performance in Question 5 

The candidates with good performance in this question scored varied marks, 

depending on the quality of their points and clarity of the explanation. Those 

who scored from 12 to 19 marks did not elaborate clearly some of the points; 

hence, they ended up scoring 1 mark instead of 2 marks for a particular point. 

On the contrary, those who scored 20 marks demonstrated a good knowledge 

of the qualities of a good speech, as they were able to describe them 

accurately with the aid of examples. These candidates said that a good speech 

needs to observe clarity so as to avoid ambiguity to the audience. It also has 

to observe conciseness which means that it should not be too long so that the 

audience does not become impatient listening to it. They also described 

definiteness of message as another quality since a speech has to be definite 



41 

and relevant in terms of its subject matter. In addition, a good speech has to be 

interesting in the sense that it should motivate the audience to pay attention. 

Besides, it should consider the audience in terms of their nature, age, 

expectations and interests. Moreover, the speaker has to speak slowly and in a 

usual tone so as to facilitate good listening and understanding of the message. 

Furthermore, it has to be presented informally, be free from emotions and 

make use of the body language to ease understanding of the message. Extract 

5.1 is a sample of a good response from a candidate who clearly described the 

qualities of a good speech, as required in question 5. 
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Extract 5.1: A response of a candidate who scored high marks. 

 

Contrarily, the candidates who scored low marks in this question did not have 

adequate knowledge of the qualities of a good speech. As a result, they mixed 

incorrect points in their responses. Some of the candidates scored low marks 

for failing to present ideas clearly in the English language. For example, one 

of the candidates gave the point Be competence in speak speech and described 

it as: The person to speak speech of people a good speech have a competence 

and the spoken. Another point was: To be read for carefull your speech and 

described it as: This is person can prove the speech have want to read speech 

be carefull your speech after the speaking for audience. In addition, the 

inability of the candidate to present ideas clearly in the English language was 

evident when he/she decided to code-mix English with Kiswahili in the point: 

To be active for spoken speech: The active for the speech because the speech 

speaking for the people ‘unatakiwa uwe Active’. 

It was further observed that, the candidates who scored 0 in this question 

misunderstood the requirement of the question, thinking that they were 

required to write a speech. For example, one of the candidates wrote a speech 

about Environmental Destruction, and then outlined the important things for a 

good speech, which included head word, introduction, solution of the speech 

and conclusion of the speech, as shown in Extract 5.2.  
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Extract 5.2: A  response of a candidate who provided incorrect points. 

There was also a candidate who discussed several linguistic aspects like 

phonology, morphology and semantics opposite to the demand of the question. 

Extract 5.3 is a sample of such responses from one of the candidates. 
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Extract 5.3: A response of a candidate who provided incorrect points. 
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2.3 Section C: Word Formation 

There were two questions in this section, each carrying twenty (20) marks and 

the candidates were instructed to answer only one of them. 

2.3.1 Question 6: Using Correct Form of the Words to Make Meaningful 

Sentences and Writing the Functions of the Inflectional Morphemes 

 

This question had two parts, (a) and (b). In part (a) the candidates were 

instructed to provide the correct form of the words given in the brackets to 

make the sentences meaningful. In part (b) they were required to write the 

functions of the inflectional morphemes in the given sentences. 

 

The question was optional and it was attempted by 77.7 per cent of the 

candidates, out of which 53.5 per cent scored from 12 to 20 marks, 36.0 per 

cent scored from 7 to 11 marks and 10.5 per cent scored marks ranging from 0 

to 6. The analysis shows that the overall candidates’ performance in the 

question was good, since 95.9 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 6. 

 

Figure 6: Candidates’ Performance in Question 6 

The analysis of the candidates’ responses shows that, those who scored high 

marks in part (a) had adequate knowledge of word formation; hence they were 

able to provide the correct form of the words given in the brackets in the 

given items. In item (i) they changed the noun fame into an adjective famous; 

hence obtained the sentence: One day I will be famous. In item (ii) they 
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changed the noun China into an adjective Chinese; hence obtained the 

sentence: They speak Chinese very fluently. In item (iii) they changed the verb 

qualify into a noun qualification; hence the sentence: He has the right 

qualification for the job. In item (iv) they changed the adjective long into a 

noun length; hence the sentence: The length of a metre ruler is 100 cm. (long). 

In item (v) they changed the verb obey into an adjective obedient; hence 

obtained the sentence: Children must be obedient to their parents (obey). In 

item (vi) they changed the adjective just into a noun justification; hence the 

sentence: There is no justification for the claim he made (just). In item (vii) 

they changed a noun friend into a noun friendship; hence obtained the 

sentence: Our friendship has been strengthened over the years. In item (viii) 

they changed the noun democracy into a verb democratise; hence obtained the 

sentence: We should democratise every institution if we want to improve our 

economy. In item (ix) they changed the adjective clear into a verb clarify; 

hence obtained the sentence: You must clarify what you are talking about to 

make us understand. In item (x) they changed the noun colony into a verb 

colonised; hence obtained the sentence: African countries are least developed 

because they were colonised for several decades. Extract 6.1 is a sample of a 

good response from a candidate who was able to provide correct forms for all 

the words in order to make meaningful sentences.  
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Extract 6.1: A response of a candidate who scored high marks. 
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Contrarily, the candidates who scored low marks in part (a) managed to 

provide up to three correct forms of the words needed to make the sentences 

meaningful. It was further noted that those who scored 0 failed to provide any 

correct form. This was evident in item (iii) where some of the candidates 

wrote qualified, qualify and to quality instead of qualification while in item 

(viii) they wrote democratic, democrate or demo instead of democratise. 

Another candidate provided words which did not match with the structure of 

the English language words. These words were: (vi) justing instead of 

justification and (x) coloning instead of colonised. All the answers show that 

the candidates were not aware of the correct word classes required to 

complete sense in those sentences.  

A peculiar situation was observed where a candidate provided words which 

did not relate to the words found in the brackets hence making the sentences 

meaningless. For example, in item (iv) long, she/he wrote small, which looks 

as if the candidate thought of providing the opposite of the word long. In item 

(v) obey, she/he wrote inheritance and in (vi) just, he/she wrote problem, 

which again looks as if the candidate thought of providing the opposite of the 

word just. Extract 6.2 presents such a response.  

Extract 6.2 

 
Extract 6.2: A response of a candidate who provided incorrect points. 
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The analysis of the candidates with high marks in part (b) indicates that they 

had adequate knowledge of the inflectional morphemes and their functions. 

These candidates, therefore, were able to provide the following responses for 

each of the given sentences: In item (i) How long are you waiting for the 

driver?, they identified the inflectional morpheme -ing in the word waiting 

and stated its function as to show progressive aspect or present continuous 

tense in that the event began sometimes in the past and will end in the near 

future. In item (ii) That student prefers to sit at the back of the class, they 

identified the inflectional morpheme -s in the word prefers and stated that it 

shows the third person singular as it matches with the third person singular 

subject, the student. It also shows that the sentence is in the present tense 

since an inflectional -s has been added to the verb prefer to match with the 

third person singular the student. In item (iii) It is essential that they pay their 

annual bills immediately, they identified the inflectional morpheme -s in the 

word bills and stated that it marks plural of the singular verb bill. In item (iv) 

John’s father will arrive in the afternoon and directly come here., they 

identified the inflectional morpheme -s in the word John’s and stated that it 

shows possession, Lastly, item (v) They announced the arrival of the 

aeroplane to the people at the airport., they identified the inflectional 

morpheme -ed in the word announced and stated that it shows simple past 

tense. Extract 6.3 is a sample of a good response from a candidate who 

managed to write the functions of the inflectional morphemes correctly. 
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Extract 6.3: A response of a candidate who scored high marks. 

 

The analysis further shows that the candidates with low marks in part (b) of 

the question had some weaknesses explained below. Some of the candidates 

in this category managed to identify the inflectional morphemes but did not 

understand their functions. A good example was noted in item (ii) where a 

candidate wrote that the function of the inflectional morpheme -s in the word 

prefers is to show the behaviour of the student who sits back in the classroom 

instead of third person singular simple present tense. Another example was 

noted in item (iv), where a candidate wrote that the morpheme -’s in the 

pattern John’s father shows progressive form instead of possessive form while 

in item (v) she/he wrote that the morpheme -ed in the word announced shows 

comparative form instead of simple past form. 
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It was further noted that the candidates who scored 0 in part (b) of the 

question had inadequate competence in the inflectional morphemes and their 

functions; consequently, they failed to recognise the inflectional morphemes 

whose functions were to be explained. For example in item (i), one of the 

candidates identified a complete word waiting as an inflectional morpheme 

instead of -ing while in item (ii), the word prefers was identified as the 

inflectional morpheme instead of -s. A peculiar case was seen in item (iii) 

where some of the candidates identified the word pay as the inflectional 

morpheme instead of -s in the word bills. They also noted will arrive in item 

(iv) as the inflectional morpheme. Due to lack of knowledge of inflectional 

morphemes, they failed to state correct functions of the morphemes, as was 

evidenced by one of the candidates who stated that the function of the wrong 

inflectional morpheme ‘pay’ is to mark the simple present tense.  

 

In addition, there were candidates who failed to draw a line between 

inflectional and derivational morphemes. For example, one of the candidates 

stated that the function of the inflectional morpheme -ing in the word waiting 

in item (i) was to show that the word waiting was a noun. This candidate 

might have thought that waiting was a gerund (i.e., a verb that also functions 

as a noun), hence the function of the -ing was to derive the verb wait into a 

gerund noun waiting. Extract 6.4 illustrates such incorrect responses.  
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Extract 6.4:An incorrect response from a candidate. 

2.3.2 Question 7: Writing the Technical Term Given to the Word Formation 

Strategy and Changing the Underlined Words into One Word with the 

Prefix -under or over- 

 

This question had two parts, (a) and (b). In part (a) the candidates were 

instructed to write the technical term given to the word formation strategy in 

each of the given sentences. 

(i) Expanding the original meaning of a word. 

(ii) Repetition of a word or part of a word. 

(iii) Replacing the original meaning of a word. 

(iv) Using a word as a different part of speech. 

(v) Limiting the original meaning of a word. 

(vi) Formation of words from scratch (or nothing) 

(vii) Changing the order of two adjoining sounds in a word. 

(viii) Removal of an affix from the existing word. 

(ix) Shortening an existing noun to produce a new verb. 

(x) Taking a word from one language into another with or without 

modification. 
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In part (b) the candidates were instructed to change the underlined words in 

the given sentences into one word with the prefix -under or -over. The 

following were the sentences: 

(i) John slept too long and got to school very late. 

(ii) It was unwise for the boxer to rate his opponent too lightly. 

(iii) As usual, the advocate has stated his case too strongly. 

(iv) The maid has cooked this meat too long and it’s uneatable. 

(v) The musician died after dosing himself too heavily with sleeping pills. 

(vi) If you go on eating too little you won’t be able to recover quickly. 

(vii) Paul has spent more than his salary and now the employer refuses him a 

loan. 

(viii) The contractor who gave too high an estimate of the building cost has 

been fired. 

(ix) The President is exhausted because he has been working too hard for a 

long time. 

(x) The shopkeeper who consistently charges his customers too little will 

soon go out of business. 

 

The question was optional and it was attempted by 77.8 per cent of the 

candidates, out of which 26.7 per cent scored from 12 to 20 marks and 65.3 

per cent scored from 7 to 11 marks. Only 8.0 per cent scored marks ranging 

from 0 to 6. The analysis shows that the overall candidates’ performance in 

the question was good, since 92.0 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 7. 

 

 
Figure 7: Candidates’ Performance in Question 7 
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In answering part (a) of question 7, the candidates were supposed to provide 

the following technical terms for each of the given word formation strategy: 

For item (i) Expanding the original meaning of a word, semantic broadening, 

extension or neologism while for item (ii) Repetition of a word or part of a 

word, they wrote reduplication or echoism. For item (iii) Replacing the 

original meaning of a word, semantic shift. For item (iv) Using a word as a 

different part of speech, conversion or functional shift. For item (v) Limiting 

the original meaning of a word, semantic narrowing. For item (vi) Formation 

of words from scratch (or nothing), coining or invention. For item (vii) 

Changing the order of two adjoining sounds in a word, metathesis. For item 

(viii) Removal of an affix from the existing word, de-affixation or clipping. 

For item (ix) Shortening an existing noun to produce a new verb, inflection or 

backformation. For item (x) Taking a word from one language into another 

with or without modification, borrowing or lexical transfer.  

 

On the contrary, many candidates who attempted the question failed to 

identify the technical terms needed for the descriptions in item (i), (iii), (v) 

and (vii). This suggests that they did not have adequate knowledge of these 

word formation processes. Extract 7.1 is a sample of a good response from a 

candidate who managed to provide correct technical terms for the word 

formation processes in the given sentences, except for item (vii), where he/she 

wrote symbolism instead of metathesis.  

 

 
Extract 7.1: A response of a candidate who scored high marks. 
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A few candidates who scored 0 in part (a) were incompetent in the area of 

word formation tested; consequently, they provided incorrect terms for each 

of the descriptions for the given word formation strategies. For example, one 

of the candidates referred to item (iv) Using a word as a different part of 

speech as backformation instead of conversion or functional shift. The 

candidate also failed to distinguish between semantic broadening, narrowing 

and shift, as he/she just wrote semantic for items (i) Expanding the original 

meaning of a word and (iii) Replacing the original meaning of a word, instead 

of semantic broadening and semantic shift respectively.  

 

Further analysis indicates that the candidates with high marks in part (b) of 

Question 7 had adequate skills in forming words by using the prefixes under 

and over. This means that they understood the meaning and use of these 

prefixes. These candidates therefore changed the words as follows: In item (i) 

John slept too long and got to school very late, they changed slept too long 

into overslept while in (ii) It was unwise for the boxer to rate his opponent too 

lightly, they changed the underlined words into underrate. In item (iii) As 

usual, the advocate has stated his case too strongly, they changed the 

underlined words into overstated and for item (iv) The maid has cooked this 

meat too long and it’s uneatable the words were changed into overcooked. 

For item (v) The musician died after dosing himself too heavily with sleeping 

pills, the underlined words were changed into overdosing while in item (vi) If 

you go on eating too little you won’t be able to recover quickly, they were 

changed into under eating. In item (vii) Paul has spent more than his salary 

and now the employer refuses him a loan, they changed the underlined words 

into overspent. In item (viii) The contractor who gave too high an estimate of 

the building cost has been fired, they changed the underlined words into 

overestimated and in (ix) The President is exhausted because he has been 

working too hard for a long time into overworking. Lastly, in item (x) The 

shopkeeper who consistently charges his customers too little will soon go out 

of business, they changed the underlined words into undercharges. Extract 7.3 

is a sample of good response from a candidate who was able to use the 

prefixes under- and over- to change the underlined words into one. 
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Extract 7.3: A response of a candidate who scored high marks. 



59 

However, a few candidates who scored 0 in part (b) of the question did not 

know the meaning of the prefixes tested; consequently, they failed to provide 

any correct answer. Other candidates scored 0 for failing to understand that 

the question required them to use the prefixes -under or -over to change the 

underlined words into one. For example, one of the candidates only wrote the 

prefixes without changing the underlined words, as seen in Extract 7.4. 

Extract 7.4 

 
Extract 7.4:A response of a candidate who provided incorrect points. 

2.4 Section D: Language Use 

There were two questions in this section, each carrying twenty (20) marks and 

the candidates were instructed to answer only one of them. 

2.4.1 Question 8: Describing Literary Translation Techniques and 

Translating Kiswahili Expressions into English Language Based on 

Contextual Meaning of the Source Language. 

 

This question had two parts, (a) and (b). In part (a) the candidates were 

instructed to describe five given literary translation techniques which are: 

(i) Borrowing 

(ii) Reduction 

(iii) Description 

(iv) Elision (omission) 

(v) Established equivalent  
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In part (b), the candidates were instructed to translate ten Kiswahili 

expressions into English Language by considering the contextual meaning of 

the source language. The following were the Kiswahili expressions given: 

(i) Uzuri wa mkakasi ndani kipande cha mti. 

(ii) Haba na haba hujaza kibaba. 

(iii) Mwenda pole hajikwai. 

(iv) Kinachowezekana leo kisingoje kesho. 

(v) Siku za mwizi ni arobaini. 

(vi) Mali bila daftari hupotea bila habari. 

(vii) Wema hauozi. 

(viii) Wapishi wengi huharibu mchuzi. 

(ix) Umoja ni nguvu. 

(x) Paka akiondoka panya hutawala. 

 

This was the highly omitted optional question in paper 1, since only 1.2 of all 

candidates attempted it. Out of these, 50.5 per cent scored from 12 to 20 

marks, 35.0 per cent scored from 7 to 11 marks and 14.5 per cent scored 

marks ranging from 0 to 6. The data show that the overall candidates’ 

performance in the question was good, since 85.5 per cent scored an average 

of 35 per cent or above. The performance is summarised in Figure 8. 

 

 
Figure 8: Candidates’ Performance in Question 8 
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The analysis of the candidates’ responses shows that those who scored high 

marks in part (a) of the question managed to describe the five literary 

translation techniques well. This was an indication that they knew the 

meaning and uses of the literary translation techniques tested. These 

candidates therefore described (i) Borrowing, as a technique that involves 

taking the original word or expressions from the source language text and 

using them in the target language text purely as they are or with some 

modifications based on the spellings of the target language as in report to 

ripoti. In item (ii) Reduction, was described as a technique that involves 

reducing less important information found in the source language text so that 

it does not appear in the target language text. Moreover, in item (iii) 

Description, was described as a technique that involves replacing a term or 

expression in the source language text with a description of its form or 

function. For example, chapatti from Kiswahili language can be translated 

into a thin flat portion of unleavened bread in the English language text. 

Furthermore, in item (iv) Elision (Omission), was described as a technique 

that involves removing some unessential items in the original language text so 

that they do not appear in the target language text in order to improve the 

stylistic quality of the translated work. Lastly, in item (v) Established 

equivalent was described as a literary translation technique that involves using 

a term or expression recognised by dictionaries or daily language in use as an 

equivalent in the target language. Extract 8.1 is a sample of a good response 

from a candidate who described the literary translation techniques, but with 

some grammatical and sense errors. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



62 

 
 



63 

 
Extract 8.1 is a response of a candidate who scored high marks. 
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It was further noted that the candidates who scored low marks in part (a) of 

Question 8 failed to describe the literary translation techniques accurately. 

This suggests that they did not clearly understand what they meant. For 

example, one of the candidates described (v) Established equivalent as the 

state of equality or similarities of words from one language to the shifted one 

in translation; for example, Juma ni mjinga → Juma is ignorance. It was 

further noted that the candidates who scored 0 provided descriptions related to 

word formation or pronunciation. For example, one of the candidates 

described (i) Borrowing as a word formation process rather than a literary 

translation technique. Another candidate described (ii) Reduction as the 

process of omitting part from something so as to be in a clear way, for 

example, in words some sounds can be reduces to allow smoothly 

pronunciation. The candidate also described the (iv) Elision (or omission), as 

the removal of some part sound in a word so as to crate easiness in 

pronunciation; for example, in me and I → /mi end ai/ the sound /d/ can be 

removed to get /mi en ai/. Extract 8.2 is a sample of a poor response from a 

candidate who failed to describe the given literary translation techniques. 

 

 
Extract 8.2: An incorrect response from a candidate. 
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The candidates who scored high marks in part (b) managed to translate 

the expressions in the Kiswahili language into the English language by 

considering the contextual meaning of the source language. This was 

an indication that they were adequately competent in the source 

language (Kiswahili) and the target language (Kiswahili) as well as 

having adequate translation skills to transfer the message from the 

source language into the target language. These candidates therefore 

translated the expression in item (i) Uzuri wa mkakasi ndani kipande 

cha mti, as Not all that glitters is gold, item (ii) Haba na haba hujaza 

kibaba, as Little and little fills the measure, item (iii) Mwenda pole 

hajikwai, as Slow and steady wins the race, item (iv) 

Kinachowezekana leo kisingoje kesho, as Never put off till tomorrow 

what may be done today and item (v) Siku za mwizi ni arobaini, as A 

man in debt is caught in a net. Moreover, the expression in item (vi) 

Mali bila daftari hupotea bila habari was translated as A fool and his 

money are soon parted, (vii) Wema hauozi as Kindness begets 

kindness, (viii) Wapishi wengi huharibu mchuzi as Too many cooks 

spoil the broth, (ix) Umoja ni nguvu as Union is strength and (x) Paka 

akiondoka panya hutawala, as When a cat is away the mice can play. 

Extract 8.3 is a sample of a good response from a candidate who was 

able to translate the given expressions from the Kiswahili Language to 

the English language. 

 

 
Extract 8.3: A response of a candidate who scored high marks. 
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It was further noted that the candidates who scored low marks in part (b) of 

the question failed to translate the Kiswahili expressions into the English 

language on the basis of the cultural contexts of the English language. For 

example, one of the candidates translated the expressions based on word to 

word (direct) translation. This means that the candidates did not pay any 

attention to the contextual meaning of the expression in English language. For 

this reason, he/she translated item (v) Siku za mwizi ni arobaini as The day of 

the thief is forty and (vi) Mali bila daftari hupotea bila habari as Wealth 

without noted they losted without information.  

 

Other candidates provided explanation for some of the items without 

considering the textual meaning in the English language. This means that they 

wrote the meaning or morals found in such expressions. For example, the 

expression in item (i) Uzuri wa mkakasi ndani kipande cha mti was explained 

as The good it look outside is deffer with his or her realy behaviour instead of 

Not all that glitters is gold the expression in item (vii) Wema hauozi was 

explained as Any good things cannot be forgettable instead of Kindness begets 

kindness. Extract 8.4 is a sample of a response from a candidate who failed to 

translate the Kiswahili expressions into the English Language. 
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Extract 8.4: An incorrect response from a candidate. 

2.4.2 Question 9: Identifying and Describing Five Translation Skills and 

Translating English Language Text into Kiswahili Language by Using 

Communicative Translation 

 

This question had two parts, (a) and (b). In part (a), the candidates were 

instructed to identify and describe five translation skills for a good translator 

whereas in part (b) they were instructed to translate an English Language text 

into Kiswahili Language by using a communicative translation technique. The 

text given in part (b) was: 

 

History is very important to human beings. It enables them to know where 

they come from, where they are and where they are going. Through history, 

people know things that happened several centuries or decades ago. This 

knowledge helps them to predict how the future will be. So, history creates 

self-awareness among people. 

 

The current generation knows that our country was once colonised. Without 

history, this generation would be blind about what happened in this country 

during colonialism. They would not know about people called Germans or 

British. They would also not be aware their fore-fathers fought for 

independence. Generally, life would be different. 

 

The question was optional and it was attempted by 98.8 per cent of the 

candidates, out of which 90.58 per cent scored from 12 to 20 marks and 8.98 

per cent scored from 7 to 11 marks. Only 0.43 per cent scored marks ranging 

from 0 to 6. The analysis shows that the overall candidates’ performance in 

the question was good, since 99.56 per cent scored an average of 35 per cent 

or above. The performance is summarised in Figure 9. 
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Figure 9: Candidates’ Performance in Question 9 

 

The candidates who scored high marks in part (a) managed to identify and 

describe five translation skills needed for a good translator. The following are 

some of the skills described: Firstly, advanced language skill in terms of 

grammar and vocabulary in both the source and target language in order to 

improve the quality of the translation. Secondly, being conversant with the 

culture of both the target and the source language so that he/she can be able to 

observe or avoid some issues based on the customs and beliefs of the target 

language. The translator should also be non-judgmental in that he/she should 

avoid putting their own opinion but should stick to the original text. Another 

skill is excellent skills in reading and comprehension in that the translator 

must be able to read and understand the material in the source language quite 

perfectly. In addition, composition skills are also important since competence 

in this area will enable the translator to compose a text in a target language 

after understanding the text in a source language. Other skills are paying 

attention to the details and facts in order to ensure accuracy and specialising 

in one or few subject matters such as specialising in medicine, law or 

business. Extracts 9.1 is a sample of a good response from the candidate who 

was able to identify and describe five translation skills. 
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Extract 9.1: A response of a candidate who scored high marks. 

 

The candidates who scored low marks in part (a) in question 9 had some 

weaknesses explained below. One weakness observed was inadequate of the 

essential translation skills required when translating a text and the stages that 

a translator has to follow during the translation process. For example, one of 

the candidates stated that a translator has to make the first draft, revise it and 

then come out with the final draft. 

 

Another weakness was misconception of the terms interpreter and translator. 

Some of the candidates did not realise that a translator deals with written texts 

while an interpreter deals with spoken language texts; For example, one of the 

candidates wrote that translation skills include good listening and being smart. 

Another candidate added; the use of gestures, gap fillers and asking the 

speaker to repeat when the translator did not hear well. 
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It was also noted that lack of competence in the English language hindered the 

candidates from presenting comprehensible descriptions of the translation 

skills for a good translator. For example, one of the candidates provided an 

unintelligible explanation bellow: 

It used in honest, the translation for the good translator they can be 

brings for the honest in the translate for the one language to another 

language in the source for the people to brings them.” 

 

The quoted response also shows that the candidate presented his/her 

description as if he/she was describing the uses of translation, which is 

contrary to demands of the question. 

 

Furthermore, some of the candidates with poor performance in part (a) of the 

question described the importance or benefits of translation. For example, one 

of the candidates wrote that translation can bring income to people. This is a 

proof that the candidate did not understand the task of the question. Another 

candidate described translation techniques or types of translation such as word 

to word, semantic and communicative translations.  

 

The analysis shows that the candidates who scored high marks in part (b) of 

the question were able to translate the given English Language text into 

Kiswahili. Many of their texts were translated, as seen in the following text: 

Historia ni muhimu sana kwa binadamu. Inawezesha kujua walikotoka, 

walipo na wanakokwenda. Kupitia historia, watu hujua mambo 

yaliyotokea karne nyingi na miongo mingi iliyopita. Ujuzi huu huwasaidia 

kutabiri namna mambo yatakavyokuwa siku zijazo. Hivyo, historia 

huwafanya watu wajitambue. 

 

Kizazi cha sasa kinajua kwamba nchi yetu iliwahi kutawaliwa. Bila 

historia, kizazi hiki kingekuwa gizanikuhusu kilichotokea nchini wakati wa 

ukoloni. Wasingejua kuhusu watu wanaoitwa Wajerumaniau Waingereza. 

Vilevile, wasingejua kwamba mababu zao walipigania uhuru. Kwa 

ujumla, maisha yangekuwa tofauti.  

 

Extract 9.2 is a sample of a good response from a candidate who was able to 

translate the given English Language text into the Kiswahili language. 
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Extract 9.2: A response of a candidate who scored high marks. 

 

On the other hand, the candidate who scored low marks in part (b) failed to 

translate some parts of the text into the Kiswahili language by using 

communicative translation. One of the candidates, for example, translated the 

text in a way that history is unknown to the people. The candidate also 

translated that many people do not know that the country was once colonised 

as he/she wrote Jumuiya ya watu hawajajua kama nchi imetawaliwa dhidi ya 

historia….. This translation is incorrect since the sentence negates what is 

written in the source text. The issue of tense was also not considered in the 

candidate’s translation. For example, the candidate changed the last sentence 

into the present; Generally, life has changed while the original sentence was 

Generally, life would be different, which she/he translated as Kwa ujumla 

maisha yamebadilika instead of Kwa ujumla maisha yangekuwa tofauti.  

 

There was also a problem of poor writing skills, where some of the candidates 

failed to observe the correct use of punctuation marks in the translated text. 

For example, one of the candidates wrote her/his translated text without using 

correct full stops. This made it difficult to read and understand the text. 

Extract 9.3 presents the case in point. 
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Extract 9.3: A response of a candidate who scored low marks. 

3.0 ANALYSIS IN EACH QUESTION IN ENGLISH LANGUAGE 2 

3.1 Section A: Communication in English 

This section consisted of three (03) questions, each question was worth 

twenty (20) marks and the candidates were instructed to answer two out of 

three, making a total of 40 marks. Question One (1) was compulsory. 

3.1.1 Question 1: Factors for Language Variation and Differentiating 

Linguistic Concepts 

This question had two parts, (a) and (b). In part (a), the candidates were 

instructed to explain five factors which account for language variation in 

language use and in part (b) they were asked to distinguish the linguistic 

concepts: 

(i) Idiolect and dialect 

(ii) Consultative style and casual style 

(iii) Style and stylistics  

(iv) Phonological level and graphological level 

(v) Common core English and colloquial English  
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The question was compulsory and it was attempted by all (100%) candidates, 

out of which 68.9 per cent scored from 12 to 20 marks and 27.0 per cent 

scored from 7 to 11 marks. Only 4.1 per cent scored marks ranging from 0 to 

6. The data show that the overall candidates’ performance in the question was 

good, since 95.9 per cent scored an average of 35 per cent or above. The 

performance is summarised in Figure 10. 

 

 
Figure 10: Candidates’ Performance in Question 1 

The candidates who scored high marks in part (a) were able to provide a brief 

explanation on five factors that cause variation in language use, which 

included: field of discourse (province), modality, time, gender or sex, age, 

tenor of discourse (status), mode of discourse (medium), setting, geographical 

extent, individuality (idiolect) and social classes. The correct answers 

provided by these candidates indicate that they were conversant with the area 

tested. Extract 10.1 is a sample of a good response from a candidate who was 

able to provide a brief explanation on five factors that cause variation in 

language use. 

 

 

 

 

 



75 

 



76 

 
Extract 10.1: A response of a candidate who scored high marks. 
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The candidates who had average performance in this question mixed incorrect 

points in their responses or they managed to give two correct points while the 

other points were incorrect. This was an indication that they did not have 

adequate knowledge of the factors which cause variation in language use. For 

example, one of the candidates wrote on social stratification, geographical 

dispersion, historical background, migration of people and intermarriage. 

However, the only comprehensible explanations were on social stratification 

and geographical dispersion, as seen in Extract 10.2 
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Extract 10.2:A  response of a candidate who scored average marks.  

 

The candidates who scored low marks in this question just listed five factors 

that cause variation in language use but did not give any explanation. Extract 

10.3 shows a sample of such responses. 

 

 
Extract 10.3:A  response of a candidate who scored low marks. 

 

It was further noted that a few candidates who scored 0 in part (a) 

misunderstood the task of the question, hence provided irrelevant responses. 

Some of the candidates wrote on poetic devices contrary to the demand of the 

question, as seen in Extract 10.4 
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Extract 10.4:A  response of a candidate who provided irrelevant points. 
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There were also candidates who wrote on key concepts used in defining 

human language, such as arbitrariness, vocal, symbols and system instead of 

the factors which cause variation in language use. Extract 10.5 shows a 

sample of such responses.  
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Extract 10.5:A  response of a candidate who provided irrelevant points. 

 

The candidates who scored high marks in part (b) were able to distinguish the 

given stylistics concepts. In item (i) they wrote that, idiolect is the variety of 

language spoken or written by an individual speaker of a language as 

identified in accent and writing style while dialect is the variation of language 

according to the user. In item (ii) they wrote that, consultative style is the 

language style used in an appropriate context while casual style is the style 

that is used by friends who are familiar to each other. Moreover, in item (iii) 

they wrote that, style is the way that language is used in an appropriate 

context while stylistics is the study of different styles of language. 

Furthermore, in item (iv) they wrote that, phonological level is the stylistic 

marker which involves features such as pronunciation of words, rhythm and 

intonation while graphological level is a stylistic marker where by features 

such as capitalisation, bolding punctuation and paragraphing are observed. 

Finally, in item (v) they wrote that, common core English is the English 

defined by units and constructions which are common to all dialects of 

English in a language community while colloquial English is the English 

which is not formal but mostly used in informal situations. Extract 10.6 is a 

sample of a good response from a candidate who managed to distinguish the 

given stylistics concepts with clear examples. 
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Extract 10.6:A  response of a candidate who scored high marks. 
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Further analysis shows that, the candidates who had average performance in 

part (b) managed to distinguish the linguistic concepts in two items but failed 

to distinguish those in the other items. This was an indication that they 

partially knew the meanings of the tested stylistics concepts. For example, one 

of the candidates distinguished the linguistics concepts in item (i) and (ii) but 

failed in the other items. Extract 10.7 present such answers. 

 

 
Extract 10.7:A  response of a candidate who scored average marks. 
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The candidates who scored low marks in part (b) of Question 1 had these 

weaknesses. Some of them failed to distinguish many of the given linguistic 

concepts because they did not have adequate competence in the area tested. 

For example, when answering item (i), one of the candidates explained that 

idiolect is the form of language concerned with a particular subject, culture, 

profession or aspect while dialect is a variety of language according to use. 

Another candidate explained that idiolect is the variation of individual while 

dialect is the variation of language. In item (ii) he/she explained that 

consultative style is the style used by the writer of the story while casual style 

is the style used by the writer of a story where by actions done at the same 

time. Another candidate explained that (iii) style is the arrangement of work of 

art while stylistics is the use of language in communication. In item (iv) the 

candidate explained that phonological level is the primary level whereby a 

man or child learn language through providing or speaking sound only while 

graphological level is the stage which deals with the pronunciation of sound 

in order to form word critically. In answering item (v), one of the candidates 

explained that common core English refers to pure language which is spoken 

by the people of higher class such as all intellectuals and rich people while 

colloquial English is the language which is spoken by lower class people like 

poor people. Another candidate explained that common core English is the 

language used by common people without considering grammar while 

colloquial English is the language which considers all grammatical 

formation. Extract 10.8 is a sample of a poor response from a candidate who 

failed to distinguish the given stylistics concepts. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



86 

 
Extract 10.8:A  response of a candidate who scored low marks. 
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It was further observed that a few candidates who scored 0 in this question 

failed to provide any correct response due to poor knowledge of stylistics 

concepts. These candidates also demonstrated poor mastery of the English 

language which hindered them from providing comprehensible explanations. 

Extract 10.9 is a sample of a poor response from a candidate who provided 

incorrect explanations with a lot of grammatical errors about the differences 

between the given concepts. 

 

 
Extract 10.9: A response of a candidate who provided incorrect points. 
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3.1.2 Question 2: Writing the Technical Terms for the Given Stylistics 

Concepts and Outlining Five Characteristics of a Formal Style of 

Presentation. 

 

This question had two parts, (a) and (b). In part (a), the candidates were 

instructed to write the technical terms for the following concepts: 

(i) A language style used to preserve certain aesthetics (beauty). 

(ii) Variety of language according to use. 

(iii) Specialised language concerned with a particular subject, culture or 

profession. 

(iv) An area of specialisation to which language is put into use. 

(v) Regionally determined variation of language. 

 

In part (b), the candidates were instructed to outline five characteristics of a 

formal style of presentation. 

 

The question was optional and it was attempted by 60.3 per cent of the 

candidates, out of which 52.5 per cent scored from 12 to 20 marks and 39.1 

per cent scored from 7 to 11 marks. Only 8.4 per cent scored marks ranging 

from 0 to 6. The data show that the overall candidates’ performance in the 

question was good, since 91.6 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 11. 
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Figure 11: Candidates’ Performance in Question 2 
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The candidates with high marks in part (a) demonstrated a good knowledge of 

the tested area, as they managed to write the technical terms for each of the 

given stylistic concepts. For item (i) they wrote frozen style, item (ii) register, 

item (iii) jargon, item (iv) province (or field of discourse) and for item (v) 

regional dialect (or geographical dialect). Extract 11.1 is a sample of a good 

response from a candidate who was able to provide correct technical terms for 

the given stylistics concepts in part (a). 

 

 
Extracts 11.1: A  response of a candidate who scored high marks. 

 

The candidates who scored average marks in part (a) mixed incorrect points in 

their responses or they managed to provide correct responses to two items 

while providing incorrect responses for the three items. It was further noted 

that the candidates who scored 0 failed to provide any correct technical term 

for the given stylistics concepts. This indicates that they lacked knowledge of 

the stylistic area tested. For example, in answering item (i), one of the 

candidates wrote code switching and code mixing, in item (ii) dialect, in item 

(iii) register, in item (iv) idiolect and in item (v) accent. Another candidate 

wrote the following answers: (i) poetry, item (ii) dialect, item (iii) 

consultative style, item (iv) register and in item (v) casual style. Yet, another 

candidate wrote (i) consultative style, (ii) dialect, (iii) common core language, 

(iv) graphological level and (v) stylistics, as seen in Extract 11.2. 
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Extract 11.2: A response of a candidate who provided incorrect points. 

 

The candidates who scored high marks in part (b) were able to outline five 

characteristics of a formal style of presentation. However, the marks scored 

by the candidates in this group varied depending on the correctness of the 

points and clarity of the explanation. Those who scored from 7 to 9 marks 

could not clearly outline some of the points, hence scoring 1 mark instead of 2 

marks for a particular point. Contrarily, those who scored 10 marks clearly 

outlined the points, showing that formal style is usually written because the 

intention of using it is just to inform. Secondly, it includes most of the 

characteristics of the common core formal vocabulary. Thirdly, the 

grammatical constructions dominate/adhere to the rules and principles of 

grammar. Fourthly, it uses long and complex sentences. Fifthly, it tends to be 

refined because it adheres to the rules of grammar (arrangement of words, 

punctuation etc.). Sixthly, it has logical flow of ideas. Finally, its spoken 

aspect carefully observes prosodic features such as intonation, pitch, tone etc. 

Extract 11.3 is a sample of a good response from a candidate who correctly 

provided the characteristics of a formal style of presentation. 
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Extract 11.3: A  response of a candidate who scored high marks. 

 

The candidates who scored average marks in part (b) provided two correct 

points while the others were incorrect. For example, one of those candidates 

wrote these two correct points: it is non-spontaneous and does not use slang. 

However, he/she provided other incorrect points including the following: it 

was space in bound and there is absence of feedback. The candidate also 

demonstrated weaknesses in providing logical and comprehensible 

explanation. Extract 11.4 presents such responses. 
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Extract 11.4: A  response of a candidate who scored average marks 
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The candidates who scored low marks in part (b) mixed incorrect points in 

their responses; hence, scoring from 1 to 3 marks. It was further noted that the 

candidates who scored 0 in the question lacked competence in the stylistics 

area tested; consequently, they failed to outline any correct characteristics of a 

formal style of presentation. For example, one of the candidates wrote that a 

formal style of presentation is characterised by the use of vocabulary 

according to the context and avoid using abusive language. Another candidate 

wrote that formal style of presentation is full of colloquial words, ellipsis, 

contracted forms and ambiguities in sentences. Yet, another candidate wrote 

that a formal style of presentation is used to the parade and to the president 

ceremonies and it uses construction activities. 

 

Other candidates scored 0 for misinterpreting the question, hence providing 

answers which were opposite to the demand of the question. Some of the 

candidates in this category outlined qualities of effective presentation instead 

of the characteristics of a formal style of presentation. For example, one of the 

candidates wrote the following: the presenter/speaker must speak loudly, the 

presenter should inform the listener about the topic present, the speaker must 

learn the content and its aim clearly, the connection of ideas should be 

arranged systematically, the use of pictures and other real examples is very 

important. A good presentation should have the introduction middle part and 

conclusion. Extract 11.5 presents such a response with irrelevant points. 
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Extract 11.4: A  response of a candidate who provided irrelevant points. 

Another candidate who also outlined the qualities of an effective presentation 

instead of the characteristics of a formal style of presentation wrote: to use 

notes as a guide, to avoid eye contact, to ensure the presence of pose and 

posture, to use action if necessary and to use loud during presentation. 

Extract 11.5 presents the sample of such responses. 

 

 
Extract 11.5 is a response of a candidate who provided irrelevant points. 
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3.1.3 Question 3: Note Taking and Advertisement 

The question had two parts, (a) and (b). In part (a), the candidates were asked 

to mention five important aspects to consider when taking notes and in part 

(b) they were asked to give reasons for advertising and then to list five 

characteristics of the language of advertisement.  

 

The question was attempted by 39.3 candidates, of which 59.8 per cent scored 

from 12 to 20 marks and 35.7 per cent scored from 7 to 11 marks. Only 4.5 

per cent scored marks ranging from 0 to 6. The data show that the overall 

performance was good, since 95.5 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 12 
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Figure 12: Candidates’ Performance in Question 3 

 

The candidates who scored high marks in part (a) of Question 3 demonstrated 

adequate competence in the tested area, as they managed to mention five 

important aspects to consider when taking notes, such as good preparation; 

for example, having the required materials, effective listening skills, paying 

close attention to the content, develop note taking method, distinguish facts 

from opinions, knowledge of nonverbal elements used by the speaker, 

knowing personal weakness and handle them; for example, sitting close to the 

speaker for a note taker with hearing problems. Extract 25 is a sample of a 

good response from a candidate who was able to mention five important 

aspects to consider when taking notes. 
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Extract 12.1: A response of a candidate who scored high marks. 

 

The candidates who scored average marks in part (a) of the question were able 

to write three aspects to consider in note taking, out of the required five. This 

was an indication that they did not have a good knowledge of those aspects. It 

was further noted that, the candidates who scored low marks in the question 

mixed incorrect points in their answers; thus, scoring from 1 to 3 marks. For 

example, one of the candidates was able to provide correct points in item (i), 

(ii) and (iii), by writing that, a person should write the key points, a person 

should write a short and clear summary to elaborate the points and that the 



98 

use of abbreviations should be considered so as to save time. However, he/she 

failed in item (iv) and (v). The point in item (iv) The use of conjunctions, is 

incorrect because when taking notes, a note taker does not connect the words 

using conjunctions as in normal writing, instead he/she uses symbols like &, + 

for and,  for because,  for therefore, ← for because of, caused by 

(showing reason), → for causes, leads to (showing result). Extract 12.2 is a 

sample of a response from a candidate who scored low marks. 

 

 
Extract 12.2: A response of a candidate who scored low marks.  

 

Further analysis shows that the candidates who scored 0 in part (a) lacked 

competence in the area tested; consequently, they failed to mention any 

correct important aspect to consider when taking notes. For example, one of 

the candidates responded by writing; (i) Themes of notes (content of notes), 

(ii) Length of notes, (iii) Message of notes, (iv) Language of notes and (v) 

Arrangement of notes. Another candidate in this category responded as 

follows: (i) Write down less important words, (ii) Consider spelling and 

grammar, (iii) Elaboration of points (iv) Avoid short forms. Yet another 

candidate wrote these points: (i) To be attention, (ii) To understand language, 

(iii) To perform in writing style and (iv) To escape all baries. Extract 12.3 is a 

sample of a poor response from a candidate. 
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Extract 12.3: A response of a candidate who provided incorrect points. 

 

Other candidates who scored 0 misinterpreted the question by writing the 

importance of taking notes instead of the important aspects to consider when 

taking notes. For example, one of those candidates responded by writing that, 

note is important for educating the student in the class, note is important for 

the memory. Extract 12.4 presents such irrelevant points.  

 

 
Extract 12.4: A response of a candidate who provided irrelevant points. 

 

The candidates who scored high marks in part (b) (i) managed to give five 

reasons for advertising, which included the following: to maintain the brand 

identity to communicate changes in the existing product line, to introduce a 

new product or service to increase the value of the brand or the company, to 

warn and to educate, to entertain and to increase sales of a product. Extract 

12.5 is a sample of a good response from a candidate.  
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Extract 12.5: A response of a candidate who scored high marks. 

 

The candidates who scored average marks in part (b) (i) of Question 3 were 

able to give two correct points while the others were incorrect. It was further 

observed that those who scored low marks in part (b) (i) mixed incorrect 

points in their answers; hence, scoring from 1 to 3 marks. For example, one of 

those candidates provided correct reasons for advertising in item (i) and (ii), 

by writing that, People advertise to make their good known and that they 

advertise to increase market. However, he/she failed to provide the other 

three reasons for advertising, as seen in Extract 12.6. 
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Extract 12.6 

 
Extract 12.6: A response of a candidate who scored average marks. 

 

The candidate who scored 0 in item (b) (i) of Question 3 failed to give any 

correct reason for advertising. This indicates they lacked competence in the 

area tested. For example, one of those candidates responded by writing the 

following: to making communication, to growth their knowledge, to rise up 

the their idea, building the goods, to promoting their people friend. Extract 

12.7 presents such incorrect points.  

 

Extract 12.7 

 
Extract 12.7: A response of a candidate who provided incorrect points. 

 

Other candidates scored 0 for misinterpreting the question. For example, one 

of those candidates wrote about the importance of studying and learning 

language by writing that, people advertise in order to know well the use of 

language skills, including correct pronunciation, to avoid breaking 

grammatical rules, improve language skill, to communicate with people and 

to preserve the beauty of language. Extract 12.8 presents such responses. 
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Extract 12.8: A response of a candidate who provided incorrect points. 

 

The candidates who performed well in part (b) (ii) were able to list five 

characteristics of the language of advertising, which included the following: 

the use of first and second person pronoun, e.g. We have it, you take it. 

Frequent use of interrogatives; Are you going grey? Take hair darkening. The 

use of abbreviations, e.g. LTD=limited, Tel=Telecommunication. The use of 

figurative language, e.g. cool as the mountain stream-simile, Nyati Cement- 

metaphor. The use of slogans, e.g. DSTV, so much more, Konyagi, the spirit 

of the nation. The use of short imperative sentences, e.g. buy one get one free, 

visit our store. The use of quantifiers which are not specific, e.g. everyone 

uses X what about you. The use of comparative and superlative form of 

adjectives. The use of expressions which appeal to the emotions. Extract 12.9 

is a sample of a good response from a candidate who was able to list correctly 

five characteristics of the language of advertisement. 

 

 
Extract 12.9 is a response of a candidate who scored high marks. 
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The candidates with average marks in part (b) (ii) of Question 3 were able to 

give two correct points while the others were incorrect. It was further noted 

that those who scored low marks mixed incorrect points in their responses, 

hence scoring from 1 to 2 marks. This indicates that they lacked sufficient 

knowledge of area tested. For example, one of the candidates provided a 

correct point in item (b), by writing that, the language of advertising is 

expressive or emotive. However, he/she failed in the other items. The point in 

item (a) Language is changeability or dynamic, is irrelevant in the context of 

the question, since it is a characteristic of human language. Likewise, the 

point in item (c) Language is representative, is irrelevant, since it is a speech 

act or a function of language which describes states or events in the world, 

such as an assertion, a claim, or a report. For example, the assertion: This is a 

Chinese car. Extract 12.10 presents such responses.  

 

 
Extract 12.10: A  response of a candidate who scored average marks. 

 

The candidate who scored 0 item (b) (ii) of Question 3 failed to give any 

correct characteristics of the language of advertising. Some of the candidates 

lacked competence in area tested. For example, one of those candidates 

responded by writhing these incorrect points: to bring the friendship in the 

societies, to growth on every day if people, to love this language, to take brow 

the word from another language, to build relation in the different nations, 

Characteristic of language in the life of people to growth the tradition in the 

societies. Extract 12.11 presents such incorrect points. 
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Extract 12.11: A response of a candidate who provided incorrect points. 

 

Another candidate who also did not know the characteristics of the language 

of advertising responded by writing that, it use of correct grammar-it uses 

writing skills, it enable to pronounce words correctly, it leads to variation of 

language and that it specialized with particular subject, culture or profession. 

Extract 12.12 presents such incorrect points. 

 

 
Extract 12.12: A response of a candidate who provided irrelevant points. 
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Other candidates who scored 0 in item (b) (ii) of Question 3 misinterpreted 

the question. For example, one of those candidates provided the qualities of a 

good advertisement instead of the characteristics of the language of 

advertising. Another candidate in this category wrote about the importance of 

education, as seen in Extract 12.13 
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Extract 12.13:A response of a candidate who provided irrelevant points. 
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3.2 Section B: Plays 

There were two questions in this section, each carrying twenty (20) marks and 

the candidates were asked to answer one of the two questions. 

3.2.1 Question 4: Happenings in the Society 

In this question the candidates were asked to show things which ought to have 

happened in the society. 

 

The question was attempted by 64.9 per cent of the candidates, out of which 

4.0 per cent scored from 12 to 20 marks and 88.4 per cent scored from 7 to 11 

marks. Only 7.6 per cent scored marks ranging from 0 to 6. The data show 

that the overall performance was good, since 92.4 per cent scored an average 

of 35 per cent or above. The performance is presented in Figure 13. 

 
Figure 13: Candidates’ Performance in Question 4 

 

The candidates who scored high marks in this question were able to introduce 

the question by explaining that a play not only reflects what happens in the 

society, but also shows what ought to have happened in the society. Thus, 

they appreciate and criticise the society on wrong and good things while 

proposing the way forward. In the main body, they used two plays of their 

choice to show how the playwrights have been able to achieve that intention. 

 

The candidates who used the play An Enemy of the People written by Henrik 

Ibsen were able to show what Ibsen as the playwright seems to suggest that 

the pipes in Spa baths were required to be re-laid in order to alleviate the 
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problem of contamination of water in Spa baths. Besides, the Norwegian 

society lies should be discouraged in order to alleviate the problem of 

hypocrisy which exists in the society as Petra suggested. The new system of 

education in which the truth was cherished was to be introduced as Doctor 

Stockmann planned to do with the intention of alleviating the problem of 

ignorance existing in the society. 

 

Moreover, the candidates who used the play Betrayal in the City written by 

Francis Imbuga were able to show what ought to have happened in an 

imaginary Kafira society in order to solve the problems existing in their 

society such as nepotism, betrayal, irresponsibility, hypocrisy, murdering and 

ignorance and suggested what ought to have happened so as to solve those 

problems. For example, the problem of nepotism was solved by overthrowing 

the existing rotten Boss’ government. Furthermore, the problem of betrayal 

was protested by students of Kafira University by demonstrating against 

Boss’ dictatorship government. Murdering was protested by people such as 

Jusper, Moses and Jere by overthrowing Boss’ dictatorship government.  

 

The candidates who cited the play I Will Marry When I want by Ngugi wa 

Thiong’o and Ngugi wa Mirii explained that foreign investments were 

supposed to benefit the local people rather than causing more problems to 

them as Kiguunda lost his piece of land. The so-called investors had a plan to 

establish a pesticide factory. The move to establish a factory in human habitat 

proves that foreign investors are not friendly to people’s health. On top of that, 

the operation of western ways in Africa was not to be done at the detriment of 

African culture. Kiguunda and his wife’s desire to wed in a western style puts 

a great pressure of need of cash, something which cause them to lose their 

land through a bank loan. To add more, independence ought to have brought 

positive changes to the majority who fought for it rather than a few people like 

Kioi who misuse the opportunity. They bring useless investors to steal African 

resources. Furthermore, Love should not base on money and tricks to take 

advantage of poor girls as is done by John Muhuuni to Gathoni. John Muhuuni 

deceives Gathoni by giving her gifts. Additionally, the oppressed were not 

united. They ought to unite against the common foe. Unity will ensure them 

victory as the song suggests at the end. The marks awarded to candidates in 

this category varied from 12 to 20 depending on the clarity of points and 

provision of relevant instances from the respective plays. Extract 13.1 shows a 

good response from one of the candidates. 
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Extract 13.1: A response of a candidate who scored high marks. 

 

Contrarily, the analysis shows that the candidates who scored 0 in the 

question manifested several weaknesses. Some of those candidates cited 

literary techniques including the use of dialogue, flashback, foreshadowing 

and the use of idioms also mimicry to explain their occurrence from the plays 

instead of showing what ought to have happened. Another stumbling block 

faced these candidates was the fact that, some of them misinterpreted the 

question and hence discussed the elements of Form in literature including 

‘Setting’, ‘Plot’, ‘Title’ and ‘Characterisation’ contrary to the demand of the 

question. Moreover, the analysis indicates that some of the candidates 

provided explanation on themes from the two plays such as ‘betrayal’, 

‘hypocrisy’, ‘alienation’, ‘poverty’ and ‘ignorance’. Extract 13.2 is a sample 

of a response from a candidate who wrote on the literary techniques. 
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Extract 13.2: A response of a candidate who provided incorrect points. 

 

3.2.2 Question 5: Characterisation 

In this question the candidates were instructed to justify the assertion that, 

when playwrights compose their works of art focusing on social struggle, they 

always build courageous characters to face danger for the wellbeing of the 

society. The candidates were required to use four points for each character 

discussed. 

 

The question was optional and it was attempted by 65.6 per cent of the 

candidates, out of which 18.8 per cent scored from 12 to 20 marks, 47.1 per 

cent scored from 7 to 11 marks and 34.1 per cent scored marks ranging from 0 

to 6. The data show that the overall candidates’ performance in the question 

was good, since 65.9 per cent scored an average of 35 per cent or above. The 

performance is summarised in Figure 14. 
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Figure 14: Candidates’ Performance in Question 5 

 

The candidates with high marks in this question were able to give a good 

introduction, main body with logical flow of ideas and a good conclusion. In 

the introductory part, they gave a short account of characterisation in a literary 

work focusing on the roles characters play in order to affect the intention of 

the author. In the main body, they were able to justify the statement by 

showing how two playwrights build courageous characters to face danger for 

the wellbeing of the society. These candidates provided instances of the 

dangerous events faced by the characters and how they managed to overcome 

those difficulties. 

 

The candidates who made their references using the play Betrayal in the City 

by Francis Imbuga cited characters as Mosese, Jere, Adika, Jusper and the 

University students to justify the given assertion. To begin with the University 

students, these demonstrated in order to fight for peoples’ rights. In their 

demonstration Adika is killed and Mosese is arrested and put in prison. Jere is 

another character who fights for people’s rights of practicing their traditions 

and customs. This makes him to be arrested and put in jail. Jusper also fights 

to bring changes in the society. This makes him to lose his entire family that 

is his father, mother and brother who are all murdered by Boss’ government. 

However, Jusper continues struggling until he succeeds to overthrow Boss’ 

dictatorship government. Mosese’s advocacy for human dignity faces the 

danger when he is arrested and put in prison.  



117 

Moreover, the candidates who made their references using the play entitled 

The Bride written by Austine Bukenya, explained that, Lekindo leads the 

male initiates to rescue Namvua from being married to the skull, Letie. This 

happens at the shrine. He also decides to initiate Namvua into the Rika of 

Albinos. This is against what is accepted by the elders in his society. 

Additionally, the male initiates break their spears at the shrine. They declare 

their struggle against the elders and traditions without using weapons. 

Furthermore, the male initiates led by Lekindo courageously face the elders 

against killing the white men (the Albino). 

 

Another play cited by these candidates is Black Mamba by John Ruganda. In 

this play several characters face danger including Berewa. This man, in his 

struggle against poverty, offers his wife (Namuddu) to sleep with the 

professor who pays enough money. Namuddu, Berewa’s wife, faces danger 

of spoiling her dignity in the struggle against poverty. She comes to the city 

so that she may help her husband to rise up economically. She offers herself 

to her husband’s boss (The Professor) who makes love with her and pays her 

money. On top of that, women sacrifice their dignity and reputation as life 

proves impossible in the midst of poverty. They engage in prostitution 

despite the adverse outcomes. Furthermore, Namatta turns into a prostitute as 

a way of earning a living. Thus, poverty makes people make dangerous and 

difficult choices. In addition, the professor feels frustrated at the lack of peace 

and happiness in marriage. He wants to retain his marital peace and 

happiness. Thus, he foregoes his dignity and reputation by involving himself 

in prostitution business. Conclusively, the marks awarded to candidates in 

this category varied from 12 to 20. This variation was determined by the 

clarity of points and provision of relevant instances from the particular plays. 

Extract 14.1 is a sample of a good response from one of the candidates. 
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Extract 14.1: A  response of a candidate who scored high marks. 

 

On the contrary, the candidates who scored 0 in this question exhibited a 

number of weaknesses, including misinterpretation of the question. The 

candidates under this category misinterpreted the question by writing on 

some themes. This was contrary to the demand of the question as it instructed 

the candidates to justify the given assertion. Additionally, there were 

candidates who mixed up characters from novels and plays. One of these 

candidates, for example, used Max from the novel A Man of the People 

written by Chinua Achebe instead of courageous characters from two plays 

who fights for the wellbeing of their society. There were also candidates who 

explained what they believed to be the roles of playwrights in the society. 

Furthermore, describing character’s traits was among the observed stumbling 

blocks towards a good performance. Extract 14.2 is a sample of a poor 

response from one of the candidates. 
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Extract 14.2: A response of a candidate who provided incorrect points. 
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3.3 Section C: Novels and Short Stories 

This section had two questions each carrying twenty (20) marks and the 

candidates were instructed to answer one of them. 

3.3.1 Question 6: Thematic Analysis 

In this question the candidates were asked to analyse the relevance of the two 

novels to the contemporary world. 

 

The question was optional and it was attempted by 95.4 per cent of the 

candidates, out of which 56.9 per cent scored from 12 to 20 marks and 42.3 

per cent scored from 7 to 11 marks. Only 0.8 per cent scored marks ranging 

from 0 to 6. The data show that the overall candidates’ performance in the 

question was good, since 99.2 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 15. 

 
Figure 15: Candidates’ Performance in Question 6 

 

The candidates who scored high marks were able to provide a good 

introduction, the main body with a logical flow of ideas and a good 

conclusion. In the introductory part, they were able to introduce the essay 

with the overview of what novels are and their relevance to the society. In the 

main body, they were able to show the relevance of the two novels to the 

contemporary world by giving four themes in each novel.  
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Some of the candidates made their references to the novel The Beautyful Ones 

are Not Yet Born by Ayi Kwei Armah to show how the military regime that 

takes over the power after Nkrumah government consequently disappointed 

the masses’ expectations on the improvement of people’ life. However, they 

did not see any change. In the contemporary world such disappointment are 

very common. People become disappointed after discovering that new leaders 

are not as good as they expected earlier. 

 

Moreover, Arrogance is revealed in the novel where people behave rudely 

because they think that they are more important than others. This is realised 

when Joseph Koomson and his wife (Estella) are at the man’s home, Estella 

refuses to drink local beer saying that it does not conform to her constitution 

but she is used to taking strong drinks such as whisky. Arrogance is very 

common in most of the countries in the world where people long for affluence 

and force to live in it so that they can be respected and admired by other 

people in the society. 

 

Furthermore, Corruption is revealed in the novel whereby the messenger who 

wins 100 cedis in the lottery is not sure of getting the money even if he goes 

to the police he will be forced to bribe the police and the lottery officials. 

Corruption is everywhere in the contemporary world in which social services 

are not sufficiently provided unless bribe is given to the provider.  

 

On top of that, Moral decay dominates the novel as immorality exists in the 

society. Leaders have extramarital sexual relationships. People insult each 

other in obscene language. For example, the bus conductor insults the man: 

‘You bloody fucking son of a bitch’. This is very common in most of the 

countries in the world where people’s conversation is dominated by abusive 

language which indicates that social values have been ignored in the favour of 

modernity. Urban centers are the most areas which have been affected by this 

kind of immorality.  

 

Other candidates made their reference to the novel A man of the people 

written by Chinua Achebe. In this novel, the author has portrayed 

embezzlement of public funds which is relevant to the contemporary world. 

Chief Nanga uses the public fund to educate Edna, his girlfriend. He also uses 

the public fund to buy ten luxurious private buses. In the contemporary world 

embezzlement is very common, especially in most of African countries. This 

is the root cause for the failure of many governments to implement 
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development policies. Additionally, Irresponsibility is another issue which is 

portrayed in this novel and it is relevant to the contemporary world. Achebe 

portrays Odili complaining that people are not ready to accept the truth. He 

complains to Max about chief Nanga’s irresponsibility who fails to solve 

peoples’ problem and uses most of his time to chase after women. 

Irresponsibility is very common in most of the countries in the world where 

some of the leaders are not ready to solve people’s problems and instead they 

concentrate much on dealing with love affairs. 

 

Nepotism is also another issue which has been portrayed in this novel and is 

relevant to the contemporary world. Leaders use their power to favour the 

people who come from their families and tribe. Chief Naga tells Odili to go to 

the capital city so as to be given a strategic post in the civil service because 

they belong to the same tribe. Chief Koko appoints a boy from his village to 

be the road engineer while he does not have the required qualifications. Even 

in the contemporary world nepotism and tribalism are in full practice. 

Employment and other opportunities are offered on tribal grounds. 

  

To add more, Selfishness portrayed in this novel is also relevant to the 

contemporary world. Most of the political leaders use their positions to enrich 

themselves forgetting the people who elected them. Chief Nanga buys very 

expensive cars and lives in a big mansion while his people such as Odo live in 

poor houses. Selfishness is very common in most of the countries in the 

world. Most of the people in third world countries live poor life because of the 

leaders who use the national resources and wealth to enrich themselves. 

Generally, the candidates in this category scored marks ranging from 12 to 20. 

This variation in the candidates’ marks was due to varying clarity of points 

and provision of relevant examples from the respective novels. Extract 15.1 is 

a sample of a good response provided by one of the candidates.  
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Extract 15.1: A  response of a candidate who scored high marks. 

 

Conversely, the candidates who scored 0 in this question exhibited these 

weaknesses. Some of those candidates mixed up characters that are found in 

Plays and some of them are found in Novels. For example, one of the 

candidates described the character ‘Gicaamba’ from the play I Will Marry 

When I Want by Ngugi wa Thiong’o. Moreover, some of the candidates failed 

to show relevance of the two novels and hence they described characters’ 

traits without mentioning their names which was contrary to the demand of 

the question. Besides, some of the candidates misinterpreted the question by 

providing explanation on the roles women play in their societies instead of 

relevance of the novels to the contemporary world. Furthermore, there were 

candidates who compared the two novels of their choice instead of showing 

the relevance of those novels to the contemporary world. 

 

On top of that, there were candidates who introduced themes such as poverty, 

western culture, corruption irresponsibility, protest and revenge but failed to 

show their relevance to the contemporary world. There was a also a candidate 

who discussed about the relationship between the title and the happening in 

one novel while describing characters in another novel. Extract 15.2 is a 

sample of a poor response from a candidate who discussed about the 

relationship between the title and the happenings in one novel and described a 

character in another novel opposite to the demand of the question. 
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Extract 15.2: A  response of a candidate who provided incorrect points. 
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3.3.2 Question 7: Characterisation 

In this question the candidates were instructed to show how the two characters 

from two different novels differ in terms of their views and how they handle 

different circumstances. 

 

The question was optional and it was attempted by 95.7 per cent of the 

candidates, out of which 19.9 per cent scored from 12 to 20 marks, 63.5 per 

cent scored from 7 to 11 marks and 16.6 per cent scored marks ranging from 0 

to 6. The data show that the overall candidates’ performance in the question 

was good, since 83.4 per cent scored an average of 35 per cent or above. The 

performance is summarised in Figure 16. 

 
Figure 16: Candidates’ Performance in Question 7 

 

The candidates who scored high marks were able to provide good 

introduction, the main body with a logical flow of ideas and good conclusion. 

In the introductory part, they introduced the question by defining the key term 

‘character’ as a person in a story or inanimate that represents a human being. 

 

In the main body, they were able to show how the two characters differ in 

terms of their views and how they handle different circumstances. For 

example, in the novel The Beautyful Ones Are not Yet Born by Ayi Kwei 

Armah we find two characters that are: ‘Joseph Koomson’ and the ‘Man’ who 

differ in terms of their views and on how they handle different circumstances. 

Koomson is a capitalist who pretends to be a socialist while he enriches 

himself through the dubious means while the Man is a real socialist who 

depends on his own salary and do not believe in corruption. Koomson 
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pompous and he always regard himself as a different person from others while 

the Man lives a common life. Koomson is a hypocritical person who pretends 

to like to be a business man instead of his ministerial post which he is holding 

while the man lives a true life. 

 

Koomson is not faithful to his wife as he deals with different women, 

especially the young juicy vaginas that wait for him in some very expensive 

hotels hired by the government while the man is faithful to his wife. 

 

The candidates also cited characters from the novel entitled A man of the 

people by Chinua Achebe that two characters: Chief Nanga and Odili Samallu 

differ in terms of their opinions and how they handle different circumstances. 

 

Chief Nanga is a corrupt leader who bribes the journalists so that his evils are 

not exposed in the newspaper as he says: “If I don’t give him something now, 

tomorrow he will go and write rubbish about me” while Odili does not 

involve himself in any kind of corruption. Chief Nanga does not revenge 

against those who do something bad to him while Odili believes in revenge 

when someone does to him something that is undesirable. For example, he 

makes revenge against Chief Nanga who snatches his girlfriend by corrupting 

Edna so that she is not married by chief Nanga. Chief Nanga is a selfish 

leader who lives in a very expensive house known as mansion while Odili 

lives in the house which is very normal. 

 

Chief Nanga involves himself in selling the secret of raising the import duties 

to the foreign companies such as the British Amalgamated which makes the 

government to get a big loss while Odili does not involve himself in such 

dubious acts. Extract 16.1 is a sample of a good response from a candidate 

who managed to some extent to show difference in traits of characters. 
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Extract 16.1: A response of a candidate who scored high marks. 

 

On the other hand, the candidates who scored 0 did not comprehend the 

requirements of the question. Consequently, some of the candidates provided 

the description of various characters instead of differentiating them in terms 

of their opinions and on how they handle different issues. Further analysis 

shows the presence of candidates who mixed up settings from different 

readings. For example, one of the candidates used the setting of Kafira which 

is from the play Betrayal in the City which is a play while using characters 

such as Chief Nanga and Elsie from A man the people which is a novel. On 

top of that, some of the candidates provided similarities of the two characters 

instead of differentiating them, as required in the question. Extract 16.2 is a 

sample of a response from a candidate who described characters instead of 

differentiating them. 
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Extract 16.2: A response of a candidate who provided incorrect points. 

3.4 Section D: Poetry 

There were two questions in this section, each question carried twenty (20) 

marks and the candidates were instructed to answer one question. 

3.4.1 Question 8: Functions of Poetry 

In this question, the candidates were instructed to support the statement that, 

poems not only entertain but also educate. The candidates were supposed to 

use four poems with four points from each poem. 
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The question was optional and it was attempted by 52.1 per cent of the 

candidates, out of which 2.4 per cent scored from 12 to 20 marks and 91.8 per 

cent scored from 7 to 11 marks. Only 5.8 per cent scored marks ranging from 

0 to 6. The data show that the overall candidates’ performance in the question 

was good, since 94.2 per cent scored an average of 35 per cent or above. The 

performance is summarised in Figure 17. 

 
Figure 17: Candidates’ Performance in Question 8. 

 

The candidates who scored high marks in this question were able to provide a 

good introduction, the main body with a logical flow of ideas and conclusive 

remarks. In the introductory part, they were able to define the key terms such 

as entertainment and education. The poems from the texts Selected Poems by 

Tanzania Institute of Education and The Wonderful Surgeon and other Poems 

by Charles Mloka were being referred to by these candidates.  

 

In the main body, they were able to show how poems entertain and at the 

same time educate by using four poems with four points in each poem. Some 

of the candidates explained how poems entertain and educate by referring to 

the poem Eat More by Joe Corrie, the poem is satirical as it orders people to 

eat different varieties of food in order to make their bodies health despite the 

fact that most of them are poor. The poem entertains due to the use of 

personification as the poet says in the verse: “Eat more fruit the slogans say.” 

The poem also entertains when the poet satirizes the slogans which orders 

people to eat expensive food while the persona proposes to eat more bloody 

grass. This can be proven when the poet says: “Eat more bloody grass!” 
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The use of rhyme where the sound /ei / is repeated at the end of the first and 

the third verses creates the music which entertains the readers and hence 

educates them that people have to employ themselves instead of waiting to be 

employed by the government. This can be proved in the following verses: 

“Eat more fruit! The slogans say 

But I’m on unemployment more pay” 

 

The candidates who used the poem entitled A Freedom Song by Marjorie 

Oludhe Macgoye explained how the poem is an entertainment by its nature as 

a song. Its fixed refrain “Atieno yo” and the systematic rhyming patterns 

abcbde employed in each of the five stanzas make it worthwhile. Atieno’s 

uncle is presented in a satirical way which also entertains the readers. This is 

seen when he pretends to give Atieno education while he is the one who 

denies her right of getting it as it is revealed in the verse: “Don’t I keep her 

school my own ones.” This educates people that, people who employ children 

should avoid being hypocrites in order to hide and justify their evils. The 

poem is also educative in the sense that, it arises awareness to what prevails in 

the society where the house maids are exploited, humiliated and deprived of 

their rights to education. 

 

Moreover, the candidates who cited the poem entitled Your Pain by Armando 

Guebuza explained that, the poem is an entertaining song with a 

systematically fixed rhythm on the first two verses in each stanza. 

Additionally, the poem is, quite educative on the plight of oppression and 

humiliation. It calls for the oppressed to stand up for their withheld freedom. 

Their freedom can be regained through awareness, unity and sacrifice. 

Moreover, there is use of personification “eyes speaking of revolt,” which 

entertains. This is because in normal situations ‘eyes’ do not speak. The poet 

also educates people on the importance of uniting in any struggle. The marks 

awarded to candidates in this category varied from 12 to 20 depending on the 

clarity of points and provision of relevant instances from respective novels. 

Extract 17.1 is a sample of a good response from a candidate who managed to 

explain how poems entertain and educate the readers. 
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Extract 17.1: A response of a candidate who scored high marks. 
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Contrary, some candidates scored 0 in this question for failing to show how 

poems educate and entertain the readers with reference to four poems. These 

candidates exhibited a number of weaknesses including lack of knowledge on 

poetry, consequently, leading to the misconceptions of the requirements of the 

question. Some of these candidates used poetic devices to reveal different 

realities instead of showing how the poems entertain and educate the readers.  

 

Other candidates in this category wrote on themes portrayed in different 

poems instead of showing how poems entertain and educate the readers. 

These candidates made no reference to any prescribed poem contrary to the 

requirements of the question. Additionally, some of the candidates in this 

category wrote on themes with quotations from poems instead of explaining 

how poems entertain and educate the society. Extract 17.2 is a response of a 

candidate who wrote on themes instead of showing how poems entertain and 

educate the society. 
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Extract 17.2: A response of a candidate who provided incorrect points. 

3.4.2 Question 9: Poem Analysis  

In this question the candidates were instructed to read the given poem and 

then answer the given questions in part (a), (b), (c), (d) and (e) . 

 

Thin and red. 

Skinny and bald, 

The boy groans on the ground. 

Swollen stomach 

Full of waste, 

Thin legs 

Thin arms, 

Twitch 

As the boy 

Fights with flies 

Over the empty plate. 

 

Ten years old, 

He looks older than ten 

And younger than young 

And so small 

As he wriggles 

Prisoner 

Of his unproportioned body, 
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‘Mother’, shouted the boy, 

When I grow up 

I will carry the gun 

And not a pen! 

‘My son,’ shouted the mother, 

My son, cries the mother 

‘You will never live to carry a gun 

There is no meat for us’. 

 

Questions; 

(a) Suggest the title of the poem. 

(b) What are the possible themes? 

(c) Identify the poetic devices used by the poet. 

(d) What is the tone of the persona? 

(e) How is the poem relevant to Tanzania of today? 

 

The question was optional and it was attempted by 47.7 per cent of the 

candidates, out of which 74.3 per cent scored from 12 to 20 marks and 22.4 

per cent scored from 7 to 11 marks. Only 3.31 per cent scored marks ranging 

from 0 to 6. The data show that the overall candidates’ performance in the 

question was good, since 96.7 per cent scored an average of 35 per cent or 

above. The performance is summarised in Figure 18. 

 
Figure 18: Candidates’ Performance in Question 9 
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The candidates who scored 12 to 20 marks in this question were able to 

analyse the given poem and could answer most of the questions correctly. In 

answering item (a), they suggested the title of the poem as “Dying Child’’ or 

“Poverty” or “malnutrition”. The correct title provided by these candidates 

indicates that, they were able to read and comprehend the poem. The 

suggested title was to be found from reading and understanding the context of 

the poem. In item (b) the possible themes identified were: poverty, suffering, 

disappointment, child mortality and malnutrition. These themes were 

correctly extracted through thorough reading the verses and stanzas of the 

poem. In item (c) the Poetic devices used includes: imagery; for example, the 

words ‘Thin legs’, ‘skinny’, ‘swollen stomach’. Another device used was 

‘symbolism’; for example, the phrase ‘Empty plate’ symbolises poverty. 

Furthermore, alliteration has been used by the poet that is “Fights with flies”. 

Another poetic device used was ‘Rhyme’ pattern as in the first verse and the 

second verse in the first stanza, when the persona says:  

“Thin and red. 

“Skinny and bald”. 

 

These candidates were conversant with the language used in this poem which 

in turn enabled them to identify the poetic devices used by the poet. 

 

Furthermore, in item (d) the candidates in this category were able to identify 

the tone of the persona which is ‘sad,’ or ‘sympathetic’ or ‘unhappy’. The 

presence of the words which denote bitterness or pity like ‘thin’, ‘swollen 

stomach’, and ‘empty stomach’ enabled these candidates to state the tone of 

the poem In item (e) the candidates were able to relate the poem with their 

contemporary society as the poem is relevant to the Tanzanians to day. For 

example, in some places in Tanzania especially in rural and urban areas the 

children are not well fed as a result they are easily attacked by malnutrition. 

Poverty is also more common both in urban and in rural areas. The poor 

people do not afford to give their children nutritious food as a result the 

children end up dying of malnutrition. This proves that, the candidates were 

aware of the existing problems and challenges in their contemporary societies 

and hence they managed to relate the problems they have in the poem and 

what happens to Tanzania of today. Extract 18.1 is a sample of a good 

response from a candidate who answered correctly all items in Question 9. 
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Extract 18.1: A  response of a candidate who scored high marks. 
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However, despite the good performance noted, there were candidates who 

scored 0 because they manifested a number of weaknesses in their answers. 

This denotes that, they could not comprehend the given poem since they did 

not have the required knowledge and skills in interpretation and analysis of 

poems. Some of these candidates provided incorrect responses to all parts of 

the question. For example, in answering item (a), one of the candidates 

indicated that the title is Disease of HIV and in part (b) the theme is 

Immorality, which is not a correct theme according to the poem. In part (c) 

poetic device provided was Rhyme in words red bald legs arms, which is 

contrary to the correct answer. In part (e) the candidate wrote that the poem is 

relevant to the society because the disease like HIV is present in the society.  

 

Another candidate in this category provided responses which were irrelevant 

to the question and left items (d) and (e) unanswered: In part (a), the candidate 

wrote Democracy as the title of the poem. In part (b), the themes provided 

were education, exploitation and unity which were not the themes found in the 

poem. Further analysis indicates that some of the candidates who performed 

poorly in this question misconceived the question and hence wrote incorrect 

responses. One of these candidates, for example, wrote Ignorance as the title 

of the poem. Another candidate considered the title to be; Discouragement. 

The possible themes provided by different candidates were; ignorance, 

discouraging, sadness, mothers’ position to her children and good manners. 

In answering part (e) one of the candidates wrote that the poem is relevant to 

Tanzania of today because of interference of science and technology, which 

was incorrect. Extract 18.2 is a sample of a poor response from a candidate 

who failed to provide correct answers to all items in the given question. 
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Extract 18.2: A response of a candidate who provided incorrect points. 
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4.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE PER TOPIC 

The general performance of the candidates in English Language in the 

ACSEE, 2019 was very good, considering that many of them scored high 

marks. The analysis of the candidates’ performance in each topic in 122 

English Language 1 indicates that they had good performance in Introduction 

to Language, where 94.8 per cent scored an average of 35 percent or above. 

Word Formation ranked second in the performance with 93.95 per cent of the 

candidates scoring an average of 35 per cent or above. Language Use ranked 

third with 92.53 of the candidates scoring an average of 35 percent or above. 

Finally, they performed well in Language Skills, where 70.67 per cent scored 

an average of 35 per cent or above.  

In 122 English Language 2, Poetry ranked first in the performance with 95.45 

per cent scoring an average of 35 percent or above. Communication in English 

ranked second with 94.33 per cent scoring an average of 35 percent or above. 

Novels and Short Stories ranked third with 91.3 per cent of the candidates 

scoring an average of 35 percent or above. Finally, Plays ranked fourth with 

79.2 per cent scoring an average of 35 percent or above. The candidates’ 

performance per topic is summarised in Appendix A, where the candidates’ 

good performance is presented using green colour. 

The comparison of the candidates’ performance in 122 English Language 1 for 

ACSEE 2018 and ACSEE 2019 shows a remarkable improvement in the 

topics of Word Formation, Language Use and Language Skills, which have 

changed from average performance in ACSEE 2018 to good performance in 

ACSEE 2019. Besides, there has been a significant performance improvement 

in the topic of Introduction to Language from a good performance of 86.0 per 

cent in ACSEE 2018 to 94.8 per cent in ACSEE 2019. In English Language 2, 

there is an amazing improvement in Communication in English, which has 

changed from a poor performance of 33.9 per cent in ACSEE 2018 to a good 

performance of 94.33 per cent in ACSEE 2019. There is also a remarkable 

improvement in the topics of Poetry, Novels and Short Stories and Plays, 

which have changed from an average performance of 47.40 per cent in 

ACSEE 2018 to a good performance of 91.30 per cent in ACSEE 2019. The 

comparison of the performance of candidates in each topic for the ACSEE 

2018 and ACSEE 2019 is summarised in Appendix B. 
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5.0 CONCLUSION 

The general performance of the candidates in English Language, in the 

ACSEE, 2019 was good since 89.03 percent of them scored 35 percent or 

above. The candidates performed very well in this examination because they 

were able to identify the tasks of the questions, were able to follow the 

required instructions, had sufficient knowledge and skills about the concepts 

related to the topics and were able to explain and elaborate their points using 

appropriate words and well-formed sentences.  

Despite the good performance in this examination, a few candidates had 

problems in answering Question 4 in English language 1. These problems 

might have been caused by the candidates’ failure to interpret the questions 

and inadequate knowledge of the concepts related to Pronunciation, Stress 

and Intonation in paper 1. A few candidates also had difficulties in answering 

question number 5 under Plays in English Language 2. These problems could 

be attributed to the candidates’ failure to interpret the questions and 

inadequate competence in the concepts related form in Plays. 

6.0 RECOMMENDATIONS 

In order to increase the performance of prospective candidates, it is 

recommended that: 

 

(a) Candidates should regularly practice using English Language. They 

should be given a lot of tasks which will enable them to speak, write, 

read and listen to various English language texts. This will eventually 

help them to improve the language skills and competences which were 

seen to be lacking in some of the candidates’ responses. 

 

(b) Candidates should be encouraged to read widely to enable them to 

improve their vocabulary and grammar competencies. This will 

eventually enable them to use appropriate vocabulary and grammatical 

sentences both in speaking and writing. 

 

(c) Candidates should be guided and encouraged to read the novels and 

short stories, plays and poems that are recommended in paper 2 to 

enable them to improve the comprehension skills, analysis skills, and 

evaluation skills which were seen to be lacking in some of the 

candidates’ responses, particularly when answering Question 5.  
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Appendix A 

Summary of Candidates’ Performance per Topic for ACSEE 2019 

ACSEE 2019 
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1. Poetry 3 95.45 Good 

2. Introduction to Language 2 94.8 Good 

3. Communication in English 3 94.33 Good 

4. Word Formation 2 93.95 Good 

5. Language Use 2 92.53 Good 

6. Novels and Short Stories 2 91.3 Good 

7. Plays 2 79.2 Good 

8. Language Skills 2 70.67 Good 
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Appendix B 

Comparison Summary of Candidates’ Performance per Topic for ACSEE 2018 and 2019 
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1. Poetry 2 59.8 Average 2 95.45 Good 

2. Introduction to Language 3 86.0 Good 3 94.8 Good 

3. Communication in English 3 33.9 Poor 3 94.33 Good 

4. Word Formation 2 47.2 Average 2 93.95 Good 

5. Language Use 2 42.0 Average 2 92.53 Good 

6. Novels and Short Stories 2 47.4 Average 2 91.3 Good 

7. Plays 2 39.2 Average 2 79.2 Good 

8. Language Skills 2 54.0 Average 2 70.67 Good 

 




