
THE NATIONAL EXAMINATIONS COUNCIL OF TANZANIA

CANDIDATES’ ITEM RESPONSE ANALYSIS REPORT
FOR THE CERTIFICATE OF SECONDARY EDUCATION

EXAMINATION (CSEE) 2015

012 HISTORY
(For School Candidates)



THE NATIONAL EXAMINATIONS COUNCIL OF TANZANIA 

 

 

 

 

 

CANDIDATES’ ITEM RESPONSE ANALYSIS 
REPORT FOR THE CERTIFICATE OF SECONDARY 

EDUCATION EXAMINATION (CSEE) 2015  

 

 

 

 

 

012  HISTORY 

(For School Candidates) 

 

 

 



ii 
	
  

Published by 

National Examinations Council of Tanzania, 

P.O. Box 2624, 

Dar es salaam, Tanzania. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
© The National Examinations Council of Tanzania, 2016 

 
 
 
 

 
 

 

 

 

 

All rights reserved 

 

 



iii 
	
  

TABLE OF CONTENTS 
 
 
FOREWORD ........................................................................................................... iv 

1.0 INTRODUCTION ..................................................................................... 1 

2.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN EACH 
QUESTION ............................................................................................... 2 

2.1 Question 1: Multiple Choice Items ............................................................ 2 

2.2 Question 2: Matching Items ....................................................................... 6 

2.3 Question 3: Short Answer Question ......................................................... 10 

2.4 Question 4: Short Answer Question ......................................................... 13 

2.5 Question 5: Essay Question ..................................................................... 14 

2.6 Question 6: Essay Question ..................................................................... 18 

2.7 Question 7: Essay Question ..................................................................... 23 

2.8 Question 8: Essay Question ..................................................................... 28 

2.9 Question 9: Essay Question ..................................................................... 33 

2.10 Question 10: Essay Question ................................................................... 37 

3.0 CANDIDATES’ PERFORMANCE IN EACH TOPIC ........................... 43 

4.0 CONCLUSIONS AND RECOMMENDATIONS .................................. 43 

4.1 CONCLUSIONS ...................................................................................... 43 

4.2 RECOMMENDATIONS ......................................................................... 44 

Appendix 1 .............................................................................................................. 45 

 

 

 

 

 

 

 



iv 

FOREWORD 
The Certificate of Secondary Education Examination (CSEE) was carried out in 
November, 2015. It was a summative assessment which aimed at determining the 
learning achievements and make course-placement decisions. The National 
Examinations Council has issued this report in the History subject in order to give 
feedback to all stakeholders on the performance of candidates. 
 

This report provides the reasons for the good and/or poor answers of the candidates 
in each question. Similarly, reasons for an intensive omission of some questions 
are analyzed. The analysis shows that higher achievers provided appropriate 
responses since they were able to identify the task of the questions, had enough 
knowledge on the subject matter, and good masterly of the English language. 
Majority of the low achievers had little or no abilities and skills of the English 
language or identifying the task of the question. Besides, they had limited 
knowledge of most of the assessed topics. 
 

The National Examinations Council of Tanzania believes that this feedback will 
enable various education stakeholders to maximize their efforts by taking proper 
teaching and learning interventions so as to enable the students to master the 
required skills and knowledge. 
 

Finally, the Council would like to express its appreciation to all those who played a 
key role in the preparation of this report. We will appreciate suggestions and 
recommendations from teachers, students and other stakeholders on how to 
improve the CSEE future reports. 

 
 
 
 

Dr . Charles E. Msonde 
EXECUTIVE SECRETARY 
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1.0 INTRODUCTION 

This report analyses the performance of candidates who sat for the 
Certificate of Secondary Education Examination in November, 2015 in 
History subject. The paper assessed the candidates’ competences 
according to the Form I-IV History Syllabus. 

 
The paper comprised of ten (10) questions which were distributed in 
three (3) sections; A, B and C. Sections A and B were compulsory. 
Both sections A and B consisted of two (2) questions each. Each 
question in both sections carried 10 marks. Section C consisted of six 
(6) optional questions whereby each candidate was required to choose 
any three (3) questions. Each question in this section carried 20 marks. 

A total of 377,472 candidates sat for CSEE, 2015 out of which 
179,662 (47.60%) passed. This shows an increase of 10.19 percent 
when compared to the 2014 results, in which 233,716 candidates sat 
out of which (37.41%) passed. 
 
In this report, the tasks of each question and the candidates’ strengths 
and weaknesses observed in their responses have been presented. 
Moreover, statistical information about the percentage of scores in 
each group is presented by using charts. Samples of good and poor 
responses have been extracted from the candidates’ scripts to illustrate 
relevancy and irrelevancy of their responses. Finally, the report 
provides the conclusions and recommendations. 
 
The candidates’ performance is categorized as either “poor”, “average” 
or “good” whose percentage of performance ranges from 0 to 29 
percent (red), 30 to 44 percent (yellow) and 45 to 100 percent (green) 
in that order. However, in the 2014, the ranges were 0 to 29 percent 
(red), 30 to 44 percent (yellow) and 45 to 100 percent (green). 
Appendix shows a comparison of performance between 2014 and 
2015. 
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2.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN 

EACH QUESTION 

2.1 Question 1: Multiple Choice Items 
This question consisted of ten (10) multiple choice items drawn from 
various topics in the syllabus. Candidates were required to identify the 
correct answer from the given alternatives by writing its letter beside 
the item number. 

It was attempted by 377,506 candidates of whom 30.5 percent scored 
from 0 to 2 marks, 37.2 percent scored from 3 to 4 marks and 32.3 
percent scored from 5 to 10 marks. Overall, this question had a good 
performance. Percentages of various scores are presented in Figure 1. 

 

 

Figure 1: Shows the performance of candidates in this question. 
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Item (i) required the candidates to identify the name of the places 
which are created for preserving historical information. The correct 
alternative was D: “museums”. Candidates who were able to single-out 
the correct answer had knowledge of the various types and importance 
of the sources of historical information. Other options; A: “archives”, 
B: “archaeology”, C: “oral traditions” and E: “libraries” attracted the 
candidates probably due to the fact that all are the methods of 
obtaining historical information through various ways such as books, 
pamphlets and words of mouth. In reality, such candidates had the 
general knowledge of the methods which are used to obtain historical 
information but they failed to distinguish one source from another. 

Item (ii) required candidates to identify from the given alternatives a 
place which was not a historical site in Tanzania. The correct answer, 
E: “Kalenga,” was chosen by the candidates who had enough 
knowledge on the sources of historical information and the places 
where they are found. Such candidates were aware that “Kalenga” was 
not a historical site but a museum which is located in Iringa. Other 
options; A: “Isimila”, B: “Olduvai Gorge”, C: “Kondoa Irangi” and D: 
“Kilwa” were chosen by the candidates who failed to distinguish 
between historical sites and other methods of obtaining historical 
information. 

In item (iii), the candidates were asked to identify the family from 
which man evolved. The correct Answer, C: “Primates,” was chosen 
by the candidates who had outstanding knowledge on the evolution of 
man. Distracters A: “Zinjanthropus”, B: “Homo Habilis”, D: “Homo 
Sapiens” and E: “Homo Erectus” were chosen by the candidates who 
did not understand the chronological stages of the evolution of man. 

Item (iv) required the candidates to identify one of the achievements of 
man during the Late Stone Age. The correct response E: “Established 
settled communities” was chosen by the candidates who were able to 
distinguish man’s achievements attained in different Stone Ages. 
Nonetheless, those who chose distracters A: “Discovered fire and ate 
cooked food” were aware of the effects of the discovery of fire but 
they did not understand that fire was discovered during the Middle 
Stone Age and not during the Late Stone Age. Options B: “Started 
walking upright using fore-limbs”, C: “Made and used pebble and 
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chopping tools” and D: “Started walking on all four limbs” were all 
related to the achievement of man during the Early/Old Stone Age, 
thus, the candidates who chose these distracters had limited knowledge 
of man’s achievements across Stone Age periods. 

Item (v) tested the candidates’ knowledge of identifying a place where 
people extracted salt from salt-bearing rocks. The correct answer, B: 
“Taghaza and Bilma,” was chosen by the candidates who had adequate 
knowledge on Development of Economic Activities and their Impact 
topic. Distracters A: “Uvinza and Taghaza” and E: “Uvinza and 
Bilma” attracted the candidates who had general knowledge of the 
places which were famous in salt making but unaware of the specific 
salt making methods practiced in such areas. Meanwhile, distracters C: 
“Axum and Taghaza” and D: “Meroe and Egypt” distracted the 
candidates who failed to understand that Axum, Meroe and Egypt were 
famous in iron works and not salt making. 

Item (vi) required the candidates to identify the factor that contributed 
to the rise of states in Africa. The candidates who chose the correct 
response, E: “Availability of iron technology,” were aware of how iron 
technology acted as a catalyst in state formation as it provided tools 
and weapons which enabled people to defend themselves and increase 
agricultural production which in turn led to the growth and expansion 
of states in Africa. Candidates who chose A: “Low level of productive 
forces” failed to realize that development of productive forces were a 
prerequisite for state formation. Distracter B: “Presence of chartered 
companies” was chosen by the candidates who could not realize that 
chartered companies were involved in the colonization of Africa and 
not in state formation. Those who chose distracters C: “Hunting and 
gathering” and D: “Absence of classes among the people” perceived 
them wrongly since the two were prominent elements for primitive 
communalism and never contributed in the state formation. 

Item (vii) required candidates to identify the person who commanded 
the respect of all and acted as unifying force among the Maasai. The 
correct answer, E: “Laibon,” was chosen by the candidates who were 
aware of age-sets (system through which leadership was exercised) 
among the Maasai. Candidates who chose distracters A: “Kabaka” or 
B: “Omukama” failed to notice that the two were the titles for the 
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kings of Buganda and Bunyoro Kingdoms respectively. Candidates 
who opted for distracters C: “Moran” and D: “Warriors” did not know 
that the two terms mean the same thing and their principal functions 
were to protect the society and livestock among the Maasai. 

Item (viii) wanted the candidates to point-out the organization 
comprising the Less Developed Countries in the world. The correct 
answer was A: “Non-Aligned Movement” and it was chosen by the 
candidates who were conversant with various international 
organizations. Candidates who opted for B: “Organization of African 
Unity”, C: “East African Community” and E: “New Partnership of 
African Development” failed to understand that such organizations 
were specifically concerned with African countries’ issues and not 
Less Developed Countries’ issues worldwide. Distracter D: “United 
Nations Organization” was chosen by the candidates who failed to 
recognize that UNO is a global organization comprising of both the 
Developed and Less Developing Countries. 

Item (ix) tested candidates’ ability to choose the reason that best 
explained why Mozambique used force during her struggle for 
independence. The correct option, D: “It was a settler colony,” was 
chosen by the candidates who were aware of the means of the 
liberation struggles waged by the Africans in the Portuguese colonies 
in Africa. Candidates who opted for A: “Mandated territories and B: 
“Trusteeship territory” failed to differentiate the means used in the 
Portuguese colonies and the effects of the First and Second World 
Wars respectively. What can be deduced from such incorrect responses 
is that such candidates had also limited knowledge of the 
responsibilities of the League of Nations and the United Nations after 
the First and Second World Wars on the former German colonies. 
Candidates who opted for option C: “It adopted the open door policy” 
did not understand that this policy was adopted by the USA to 
pressurize colonial powers to grant African independence. Principally, 
USA wanted to meet her economic interests and therefore, it had 
nothing to do with the armed struggle in the Portuguese colonies. 
Furthermore, those who chose distracter E: “It was under indirect rule 
policy” were unaware of the administrative system (direct rule) 
employed by the Portuguese in administering their colonies hence it 
was impossible to choose the correct answer.  
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Item (x) tested the candidates’ knowledge in identifying the 
characteristic which was not associated with colonial education. The 
correct response, D: “it reflected the interests of the Africans,” was 
chosen by the candidates who had adequate knowledge on colonial 
social services. Such candidates recognized that colonial education 
never intended to serve Africans since it aimed at maximizing super 
profit which in turn affected the Africans socially, economically, 
politically and technologically. Candidates who opted for distracters 
A: “it based on rudimentary curriculum”, B: “it segregated the 
Africans”, C: “it focused on literacy and numeracy” and E: “it was 
provided to few people” did not know the characteristics of colonial 
education because all these are renown characteristics of colonial 
education. 

2.2 Question 2: Matching Items 

This question demanded the candidates to match the stems (i-x) in List 
A with the correct responses in List B by writing the letter of the 
correct response against the item number. Each item carried one (1) 
mark. The question was derived from various topics of the syllabus as 
shown in the following table: 
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List A List B 

(i) It was fought by the Ndebele and 
Shona against the oppression of their 
oppressors in 1890s. 
 

(ii) The last and most serious revolt 
against German rule in Tanganyika. 

 
 

(iii) The struggle between European 
powers which lasted in 1918. 
 

(iv) One of its effects was the emergence 
of the successor to the League of 
Nations. 

 
(v) The name given to the situation 

during which there was a tension 
between the Eastern and Western 
bloc. 

 
(vi) It was fought between the Boers and 

Xhosa. 
 

(vii) It was fought in Nigeria from 1967 to 
1970. 

 
(viii) They caused the migration of the 

Ngoni during the 19th century. 
 

(ix) France lost two provinces after being 
defeated by Germany in 1871. 

 
(x) It ended when Jonas Savimbi died in 

2002. 

A: Majimaji war 
 
B: Anglo-Boer war 
 
C: Angolan civil war 
 
D: Liberian civil war 
 
E: Cold war 
 
F: Mfecane wars 
 
G: Franco-Prussian war 
 
H: Second World War 
 
I: Ceasefire 
 
J: Ethiopia-Somalia war 
 
K: Kaffir wars 
 
L: Tanzania-Uganda war 
 
M: Chimurenga war 
 
N: War against terrorism 
 
O: Biafran war 
 
P: Ghana-Togo war 
 
Q: Uganda civil war 
 
R: Algeria-Morocco war 
 
S: First World War 
 
T: Ethiopia-Eritrea war 
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It was attempted by 377,503 candidates of which 11.2 percent scored a 
0 mark, 30 percent scored from 1 to 2 marks, 22.7 scored from 3 to 4 
marks and 32.9 scored from 5 to 10 marks. The performance in this 
question was good. 

In item (i), the candidates were required to identify the name of the 
anti-colonial war fought by the Ndebele and Shona against the 
oppression of their colonizers in 1890s. The correct option M: 
“Chimurenga war” was chosen by candidates who had adequate 
knowledge on the establishment of colonial rule and the subsequent 
wars of resistances waged by the Africans in Southern Rhodesia 
(Zimbabwe). Other chosen options were C: “Angolan civil war” and 
O: “Biafran war”. Candidates who were attracted by these options 
failed to understand that such were civil wars fought in Angola and 
Nigeria respectively after the attainment of independence. 

Item (ii) tested the candidates’ knowledge in identifying the last and 
serious revolt against German rule in Tanganyika. Candidates who 
opted for a correct response A: “Maji maji war,” were aware of the 
wars the Germans fought against the people of Tanganyika during the 
imposition of colonial rule thus, candidates were able to ascertain Maji 
maji war from other wars. Majority of the candidates who could not 
identify the correct answer in this item chose option L: “Tanzania-
Uganda war”. These candidates failed to recognize that such a war was 
fought between Tanzania and Uganda in 1970s. 

Item (iii) required the candidates to identify the struggle between 
European powers which lasted in 1918. The correct option S: “First 
World War”, was chosen by the candidates who were conversant with 
the duration of the first global war. Generally, most candidates opted 
for a correct answer probably due to the popularity of the First World 
War among the learners. An alternative H: “Second World War” also 
attracted a good number of students who could not recall the years of 
the two global wars. 

In item (iv), the candidates were required to identify the event in which 
one of its effects was the emergence of the successor of the League of 
Nations. The candidates who had adequate knowledge of the capitalist 
crisis which took place from 1939 to 1945 were able to choose the 
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correct answer H: “Second World War”. Most candidates who failed to 
identify the correct answer opted for a distracter S: “First World War”. 
This option attracted those candidates because of their failure to 
differentiate between the effects of the First and Second World War. In 
the real sense, recognition of the chronology of historical global events 
and their effects were very limited to such candidates. 

Item (v) required the candidates to identify the name given to the 
situation in which there was a tension between the Eastern and 
Western bloc. The correct answer was E: “Cold War”. Nevertheless, 
most of the candidates matched the item with either I: “Ceasefire” or 
N: “war against terrorism”. Such candidates failed to understand that 
“ceasefire” refers to an agreement to stop fighting for a period of time 
hence no way it could have caused tension between the western and 
eastern bloc while “War against terrorism” has never caused any 
tension between the capitalist and socialist blocs. 

Item (vi) tested the candidates’ knowledge of identifying the name of 
the war which was fought between the Boers and Xhosa. The correct 
answer K: “Kaffir wars” was chosen by the candidates who had 
adequate knowledge on the impact of the Dutch settlement at the Cape 
of South Africa. Distracters B: “Anglo-Boer War” and F: “Mfecane 
wars” were chosen by some candidates due to their direct link with the 
Boers. 

In item (vii), candidates were required to identify the name of the war 
which was fought in Nigeria from 1967-1970. Candidates who opted 
for the correct response O: “Biafran war” had knowledge of the post-
independence civil war which ruined unity and social-economic 
development. The candidates who matched this item with other 
responses lacked knowledge on African post-colonial history. 

Item (viii) tested the candidates’ knowledge in identifying the cause of 
the Ngoni migration during the 19th Century. The correct answer F: 
“Mfecane wars” was chosen by candidates who had adequate 
knowledge on the effects of Mfecane. Some candidates however, 
matched the stem with option B: “Anglo-Boer war” and K: “Kaffir 
wars”. Such candidates were not aware that it was Mfecane wars 
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which sparked off the Ngoni migration and not the wars between the 
Boers and the Africans or British. 

In item (ix), the candidates were required to identify the name of the 
war in which France lost her two provinces after being defeated by 
Germany in 1871. Candidates who opted for correct response G: 
“Franco-Prussian war” had knowledge of the effects of the fighting 
which took place in Europe in 1870s between Germany and France. 
Generally, the candidates’ recalling over the Franco-Prussian war was 
very vibrant for it was the effect of this war which resulted into the 
colonization of Africa and the First World War. The candidates who 
matched this item wrongly lacked adequate knowledge on the effects 
of Franco-Prussian war. 

Item (x) required the candidates to identify the name of the war which 
ended when Jonas Savimbi died in 2002. The correct response C: 
“Angolan Civil War” was chosen by the candidates who had a clear 
understanding on the African post-independence civil war. On the 
other hand, most of the candidates chose African civil wars given in 
the options D: “Liberian Civil war”, J: “Ethiopia-Somalia war”, O: 
“Biafran War”, P: “Ghana-Togo War”, R: “Algeria-Morocco war” and 
T “Ethiopia-Eritrea war”. Such distracters attracted the candidates 
probably due to the fact that they embodied the word “war” which was 
also used in the stem of the question thus; it was easy for the weaker 
candidates to be trapped. 

2.3 Question 3: Short Answer Question 

This question had two parts (a) and (b). In part (a), the candidates were 
instructed to draw a sketch map of Africa and locate; (i) The country 
which moved from apartheid to black majority rule in 1994, (ii) The 
country which attained political independence in 1957, (iii) An East 
African country in which peasant cash crop production predominated, 
(iv) The country in which genocide occurred in 1990s and (v) The 
country where the headquarters of the OAU liberation committee 
based. In part (b), the candidates were asked to mention five 
advantages of museums. 
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The question was attempted by 377,496 candidates of whom 54.5 
percent scored scored from 0 to 2.5 marks, 25 percent scored from 3 to 
4 marks and 20.5 scored from 4.5 to 10 marks. 

Candidates who scored from 0 to 2.5 marks had varied strengths and 
weaknesses. Some of the candidates who scored from 1 to 2.5 marks 
managed to mention few advantages though the majority could not 
draw the map. Limited knowledge, poor proficiency in English 
Language and failure to identify the demands of the question inhibited 
most of the candidates to score high marks. However, candidates who 
scored a 0 mark could neither draw and locate the given places nor 
mention the advantages of museums. Similarly, other candidates 
mentioned the sources of historical information such as archives and 
historical sites or the places where the historical sites are found instead 
of the importance of museums. The maps drawn by majority of the 
candidates in this category were irrelevant. For example, other 
candidates drew the sketch map of East Africa instead of the sketch 
map of Africa as shown in Extract 3.1. 
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Extract 3.1  

 
In Extract 3.1 the candidate misinterpreted the demand of the question by 
drawing the map of East Africa instead of drawing the map of Africa. 

Nonetheless, some candidates who scored from 3 to 4 marks were able 
to mention the advantages of museums, draw and locate few places 
while others were able to mention some advantages of museums but 
failed to draw and locate the given places. 

The candidates who scored from 4.5 to 10 marks revealed greater 
competence by mentioning and drawing the sketch map and locating 
the required countries. However, most candidates who scored lower 
marks in this group were challenged by determining proper locations 
of the countries in question thus this made their marks to vary. Extract 
3.2 is an example of one of the candidates who managed to answer this 
question relatively well. 
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Extract 3.2 

 
Extract 3.2 is a sample of a candidate’s response that portrays a 
well labeled relevant sketch map of Africa as the question 
demanded. 

2.4 Question 4: Short Answer Question 
This question consisted of parts (a) and (b). Part (a) required the 
candidates to arrange the given statements in chronological order while 
part (b) required the candidates to identify the missing historical 
statements in the given items (A-E) so as to make a logical sequence of 
historical meaning. 

It was attempted by 377,472 candidates of whom 41.3 percent scored 
from 0 to 2.5 marks, 34.7 percent scored from 3 to 4 marks and 24 
percent scored from 5 to 10 marks. 

The candidates who scored 0 marks could neither arrange the 
statements chronologically nor identify the missing sentences. Others 
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copied the questions from the question paper and presented them as 
their answers to the question. 

Some candidates who scored from 1 to 2.5 marks managed to score 
few marks in both parts. Such approaches and the irrelevant answers 
given by some candidates in this category are a clue of their limited 
knowledge on the subject matter. 

The candidates who scored from 3 to 4 marks provided few relevant 
responses. To a great extent, the majority at least scored from part (b) 
whereas part (a) seemed to be the most challenging to many candidates 
since they could not identify the “missing sentence” which could form 
a complete historical meaning as the question demanded probably due 
to the little knowledge of the candidates on subject matter from which 
these items were derived. 

Candidates who scored from 5 marks and above were able to arrange 
the given statements in chronological order and identify the missing 
sentences. In (a), they were familiar with chronological events in 
European industrialization processes thus they succeeded to arrange 
the sentences in the relevant order. In (b), they managed to write the 
letter of the missing sentence in every given item. 

 

2.5 Question 5: Essay Question 

This question was drawn from the topic “Social-economic 
development and production in pre-colonial Africa”. It required the 
candidates to explain six characteristics of the first non-exploitative 
mode of production. 

It was opted by 28.5 percent of all the candidates, whereby 26.9 
percent scored 0 marks, 34 percent scored from 0.5 to 5.5 marks, 21.4 
percent scored from 6 to 8.5 marks and 17.7 percent scored from 9 to 
18.5 marks. 

A zero mark was inevitable to candidates who either explained the 
characteristics of slave and feudal mode of productions or issues which 
were totally not in line with modes of production. Such candidates 
probably ignored the key word “first” which set a demarcation of a 
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kind of mode of production to be explained in the question thus, came 
out with irrelevant answers. Moreover, the responses on antagonistic 
modes of production signify that such candidates failed to grasp the 
theme of the question. Extract 5.1 indicates a candidate’s response 
which was irrelevant to the demands of the question. 

Extract 5.1 

 
Extract 5.1 is an example of the responses from a script of one of 
the candidates whose responses based on feudal mode of 
production. 
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Candidates who scored 0.5 to 5.5 marks provided responses 
characterized by various shortcomings such as lack of clear 
explanations, provision of few relevant points and mentioning of the 
points without giving any explanations. 

Besides, candidates who scored 9 and above marks proved their 
mastery on the subject matter by explaining relevant characteristics of 
the mode of production in question such as absence of private 
ownership of the major means of production, low level of science and 
technology and absence of exploitation of man by man. However, their 
marks ranged from 9 to 18.5 due to variation in clarity and exhaustion 
of the required points and explanations. Some candidates’ explanations 
were more coherent than others. Extract 5.2 is a sample of the 
candidate’s relevant response. 
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Extract 5.2 

 
Extract 5.2 shows a sample of a part of the response from one of the 
candidates who managed to explain the features of the first non-
exploitative mode of production. 
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2.6 Question 6: Essay Question 

This question required candidates to elaborate six techniques used by 
the colonialists to obtain labourers during the colonial period. The 
question was drawn from the “Colonial economy” topic. 

It was attempted by 54.7 percent of the candidates of which 16.7 
percent scored a 0 mark, 52 percent scored from 0.5 to 5.5 marks, 16.6 
percent scored from 6 to 8.5 marks and 14.7 percent scored from 9 to 
19.5 marks. The general performance in this question was average as 
seen in Figure 2. 

 

Figure 2: categories of candidates’ performance in this question. 

Candidates who scored a zero mark responded on either the techniques 
used to establish colonialism, tactics used to obtain slaves or the 
effects associated with slave trade. These candidates probably failed to 
differentiate between slaves and free labour as shown in extract 6.1. 
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Extract 6.1  
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Extract 6.1 shows a part of the work of a candidate who could 
not identify the demand of the question. The candidate 
responded on the techniques used to obtain slaves (during the 
pre-colonial period) instead of the methods used to obtain 
labourers during the colonial period. 
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Marks ranging from 0.5 to 5.5 were scored by the candidates who 
mentioned the points without giving any explanations, provided partial 
explanations or few correct responses. These limitations hindered such 
students from scoring high marks. 

The candidates who scored marks from 6 to 8.5 could not exhaust all 
the points demanded by the question and in most cases their 
explanations were not exhaustive. 

Marks ranging from 9 and above were scored by the candidates who 
provided factual arguments and appropriate examples. They elaborated 
more clearly the techniques employed to obtain labourers during the 
colonial period such as land alienation, taxation and introduction of 
European manufactured goods as illustrated in Extract 6.2. 
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Extract 6.2 

 
Extract 6.2 is a sample of a part of the response provided by a candidate 
who managed to portray an illustrative answer on the techniques used by 
the colonialists to obtain labourers during the colonial period. The 
candidate provided and elaborated points such as land alienation, taxation 
and colonial education. 
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2.7 Question 7: Essay Question 
The question was derived from Nationalism and Decolonization topic. 
It required the candidates to provide an analysis of the problems 
experienced during the struggle for independence in Tanganyika. It 
was the most opted question, as it attracted many candidates (60.4%).  

The percentage of the candidates who scored 0 mark in this question 
was 18.6 while 60.5 percent scored from 0.5 to 5.5 marks, 13.3 percent 
scored from 6 to 8.5 marks and 7.6 percent scored from 9 to 19 marks. 
The distribution of percentages of the candidates’ scores in this 
question is as shown in Figure 3. 

 
Figure 3: majority of the candidates scored below average in 
this question. 

 

Majority of the candidates who scored a 0 mark responded on the 
problems which caused most African resistances to fail by providing 
points like poor weapons and fighting techniques and lack of unity. 
Such candidates probably thought that Tanganyika used violence to 
achieve her independence. The use of the word “struggle” in the stem 
of the question might have misled these candidates. An illustration of 
such cases is shown in the Extract 7.1. 
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Extract 7.1 

 
Extract 7.1 is part of the sample of the irrelevant response from 
a script of one of candidates who responded on the 
achievements attained by African countries after independence 
instead of the problems which faced the people of Tanganyika 
in their struggle for independence. 

 

Some candidates who scored from 0.5 to 5.5 marks mentioned the 
points without giving any explanations while some analyzed few 
relevant points. Apart from that, some repeated the points by 
fragmenting the major points. Only, few candidates could give 
examples to support their explanations. 
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Candidates who scored above 9 marks were able to analyze the 
problems experienced in the nationalistic struggle in Tanganyika by 
providing points like insufficient funds and poor infrastructure. 
Candidates in this category demonstrated desirable competences on the 
subject matter but also provided impressive introductions and relevant 
conclusions. A part of the candidate’s response in Extract 7.2 is an 
example of a good response in this question. 
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Extract 7.2. 
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Extract 7.2 shows a sample of a relevant answer from the 
candidate who managed to analyze the problems which 
Tanganyika faced during the struggle for independence. 
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2.8 Question 8: Essay Question 

This question was derived from an “Establishment of Colonialism” 
topic. It tested the candidates’ knowledge on discussing the roles 
played by the agents of colonialism towards the colonization of Africa. 

Only 32.8 percent of the candidates opted for this question, of which 
26.8 percent scored a 0 mark, 47.2 percent scored from 0.5 to 5.5 
marks, 10.4 percent scored from 6 to 8.5 marks and 9.6 percent scored 
from 9 to 20 marks. 

Almost more than a quarter (26.8%) of all the candidates who opted 
for this question scored zero marks. Some provided the reasons for the 
abolition of slave trade and others discussed the pattern of the 
infrastructure during the colonial economy while others explained the 
demands brought about by the development of industrial capitalism in 
Europe. Answers provided by the candidates in this category reveal 
that the candidates did not grasp the idea of how the activities of the 
explorers, missionaries and traders facilitated the colonization of 
Africa due to lack of knowledge and inability to differentiate between 
the events associated with industrial and monopoly capitalism or post-
colonial period as shown in Extract 8.1. 
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Extract 8.1 
 

 
Poor mastery of English Language and lack of knowledge of the 
subject matter inhibited this candidate from scoring any mark. His/her 
explanations were incomprehensible as Extract 8.1 depicts. 
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Candidates whose scores ranged from 0.5 to 5.5 marks faced a number 
of inadequacies which prevented them from scoring higher marks. 
Such limitations were mainly three; first was the lack of reasonable 
elaborations and vivid examples; second, some based on presumptions 
as their responses and examples were randomly mixed up with 
incorrect points and; third was inability to present the required number 
of points. 

Furthermore, majority of the candidates who scored 9 and above marks 
showed competence in explaining the roles of agents of colonialism 
towards the colonization of Africa. These candidates provided their 
arguments basing on signing bogus treaties with African chiefs, 
exposing the wealth of Africa in Europe and spreading Christianity to 
Africans aiming at making them loyal and submissive to the 
Europeans. The divergence of the candidates’ marks was caused by 
clarity and comprehensiveness of their explanations. Extract 8.2 
presents a sample of one of the relevant responses. 
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Extract 8.2 
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Extract 8.2 exemplifies a sample of a candidate’s response which best explains 
the contributions of the agents of colonialism in the colonization of Africa. 
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2.9 Question 9: Essay Question 
The question required the candidates to show how the establishment of 
colonial economy affected African societies. It was the most opted 
question attracting 60.2 percent of all the candidates. Of all the 
candidates who attempted this question, 13.4 percent scored a 0 mark, 
58.9 percent scored from 0.5 to 5.5 marks, 18.6 percent scored from 9 
to 18 marks. Generally, the performance in this question was poor as 
shown in Figure 4. 

 

Figure 4: shows performance of candidates in this question. 

Misconception of the question task led many candidates (13.4%) to 
provide irrelevant answers thus scored zero. Points given by the 
candidates in this group based either on the reasons for colonization of 
Africa, techniques used to establish colonialism in Africa, features and 
sectors of colonial economy or the effects of slave trade. Such 
irrelevant responses reflect lack of knowledge of these candidates on 
the subject matter as well as their failure to identify the demands of the 
question. Extract 9.1 is an illustration of an irrelevant answer given by 
one of the candidates. 
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Extract 9.1 

 
Extract 9.1 shows a candidate who misconceived the question hence 
responded on the impact of slave trade on the African societies instead of the 
effects of colonial economy. 

 

Candidates who scored from 0.5 to 5.5 marks had the following 
qualities; some made correct interpretations of the question and 
provided few relevant points and examples. Some were able to provide 
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proper definitions of the key words while others mentioned few points 
without explanations while others were able to identify the required 
points but they were inhibited by lack of sufficient elaborations due to 
poor English Language. Additionally, repetition was common in the 
responses of some candidates whose knowledge on the subject matter 
was very limited. 

A group of candidates who scored 9 marks and above provided 
relevant responses which were in line with the demands of the 
question. Their responses portrayed what was expected of good 
answers. With little variations in the degree of their arguments, 
candidates in this category were able to describe colonial economy 
clearly and showed how African societies were affected. They 
provided points like introduction of money, construction of transport 
and communication systems and introduction of cash crops. With such 
comprehensive responses they got good scores as depicted in Extract 
9.2. 
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Extract 9.2 

 
Extract 9.2 is a sample from the candidate who demonstrated 
adequate knowledge by explaining well on how the colonial 
economy affected the African societies. 
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2.10 Question 10: Essay Question 

The topic from which the question was set was “Changes in social, 
political and economic development in Africa after independence”. 
Candidates were supposed to justify that the problems inherited from 
colonial past are major obstacles to the development of Africa after 
independence. This was the least attempted question. The probable 
reason for such an omission is that candidates were less good at 
grasping the idea that the essence for the underdevelopment of Africa 
is rooted in colonialism. 

Of all candidates, only 27 percent attempted it with 16 percent scoring 
a 0 mark, 56.4 percent scoring from 0.5 to 5.5 marks, 18.7 percent 
scoring from 6 to 8.5 marks and 8.9 percent scoring from 9 to 17.5 
marks. The general performance in this question was poor. Percentage 
of the candidates’ scores in this question is as shown in Figure 5. 

 
Figure 5: shows that majority of the candidates performed poorly. 

 

The question on colonial legacy was misunderstood by majority of the 
candidates who scored a 0 mark, for example, some responded on the 
solutions to Africa’s underdevelopment others explained the 
development attained by African countries after independence while 
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others explained the problems Africans faced during the colonial 
period such as land alienation, forced labour and taxation. Overall, 
candidates in this group lost the credibility for a score due 
misinterpretation of the question, lack of knowledge on the topic and 
poor proficiency in English Language. Extract 10.1 is a sample of an 
irrelevant answer from one of the candidates which did not meet the 
demand of the question. 
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Extract 10.1 

 
Extract 10.1 indicates a candidate who responded on the effects of 
colonial economy instead of the current developmental problems 
which are a result of colonial legacy. 
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Of more concern were the limited range of relevant points and the 
standard of answers provided by the candidates who scored from 0.5 to 
5.5 marks. Some provided few correct responses and the quality of 
their answers were extremely very low characterized by factual 
inaccuracies while other candidates mentioned the points without 
giving any explanations. 

In a number of instances, candidates who scored from 6 to 8.5 marks 
would have done better if they had paid attention precisely to the 
wording and focus of the question. Majority of the candidates mixed 
the colonial inherited problems with the unrelated ones. In a few cases, 
some candidates’ good work was spoilt by a lack of factual details. 
Their responses based on general knowledge and they lacked sufficient 
elaboration and vivid examples. 

Relatively, the few candidates (8.9%) who scored high marks were 
able to consider how the inherited weak economic base, political 
boundaries, division among Africans and poor social services were 
obstacles for Africa’s development. Extract 10.2 is an example of a 
relatively good response in this question. 
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Extract 10.2. 
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Extract 10.2 shows the sample of the response which met the 
demands of the question given that the candidate managed to justify 
that the inherited problems of colonial past are the major hindrances 
to the development of Africa after independence. 
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3.0 CANDIDATES’ PERFORMANCE IN EACH TOPIC 

The analysis shows that the matching item questions derived from 
various topics had the highest performance of 69.5 percent. The good 
performance was mainly caused by the nature of the questions, 
candidates’ wide knowledge of the topics from which the questions 
were derived and their ability to understand the demand of the 
question. 
 
Multiple Choice questions from various topics had also a good 
performance of 58.7 percent of the candidates who had an average 
performance of 30 percent and above. 
 
Of all the essay type of questions, it was only question 5 and 6 derived 
from Social-Economic Development and Production in Pre-colonial 
Africa and Colonial Economy topics respectively which had an average 
performance.  

Weakest were essays on section C particularly from Nationalism and 
Decolonization and Industrial Capitalism. In those topics, candidates 
who scored 6 marks and above were 20.9 and 26 percent respectively. 
In a nutshell, the candidates’ poor performance was caused by 
candidates’ lack of knowledge on the topics, failure to identify the 
demands of the question and lack of English Language proficiency. 

4.0 CONCLUSIONS AND RECOMMENDATIONS 
4.1 CONCLUSIONS  

The overall impression given by performance in this paper was good 
since most candidates were able to identify the demands of the 
questions and had adequate knowledge and good proficiency in the 
English language. However, item analysis shows that some students 
faced many challenges in attempting some questions. Lack of 
knowledge, failure to identify the demands of the questions as well as 
poor proficiency in the English language are some of the obstacles 
which inhibited some candidates from scoring high marks in some 
topics. Good performance will be realized in future examinations if the 
mechanisms recommended are taken into considerations. 
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4.2 RECOMMENDATIONS 

In order to improve the performance of the students in this subject, it is 
recommendered that; 
 
(a) Teachers guide and impart the students with the skills of reading 

the questions carefully before attempting them so as identify the 
demands of each question. 

 
(b) Students be guided and encouraged to read various history books 

which will increase and improve their knowledge and skills 
which in turn will help them to reduce providing partial and 
fragmented answers. 

 

(c) Efforts be made by teachers and directed at improving the 
students’ English language skills. This may be done by 
encouraging students to establish and participate in debating 
clubs, discussions and presentations of various assignments. 

 

(d) Students be given enough exercises so as to boost their 
understanding and writing skills. This will enable the students to 
have a long lasting memory on the topics taught. 

 

(e) Internal assessment questions be set in line with the syllabus and 
examination format so as to improve and consolidate the thinking 
and reasoning ability of the students. 

 

(f) Follow up on the learning and teaching processes in schools 
made by academic masters, heads of school, Education Quality 
Assurers and other education stakeholders should be directed at 
identifying and re-dressing and/or eliminating the shortfalls 
observed in this report. 
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1 Matching Items 
From Various 
Topics 

1 71.8 Good 1 69.5 Good 

2 Multiple Choice 
From Various 
Topics 

1 61.9 Good 1 58.7 Good 

3 Various Topics 1 59.6 Good 1 58.1 Good 
4 Various Topics 1 40.2 Average 1 45.5 Good 
5 Social-Economic 

Development and 
Production in Pre-
colonial Africa 

   1 39.1 Average 

6 Colonial Economy 
1 34.2 Average 2 29.5 Weak 

7 Nationalism and 
Decolonization 

1 51.8 Good 1 27.7 Weak 

8 Changes in 
Political, Social 
and Economic 
Policies in Africa 
After 
Independence 

   1 27.6 Weak 

9 Industrial 
Capitalism 

   1 26 Weak 

10 Crises in the 
Capitalist System 

1 41.2 Average    
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11 Africa and the 
External World 

1 40.9 Average    

12 Establishment of 
Colonialism 

1 34.4 Average    

13 Africa and the 
External World 

1 27.9 Weak    

	
  




