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FOREWORD

The National Examinations Council of Tanzania is pleased to issue this book on
the Examiners’ Report on the Performance of Candidates in Diploma in Secondary
Education Examination (DSEE) 2018 on History. This report provides feedback to
Student-teachers, Tutors, Parents, Policy makers and the public in general on the
performance of candidates.

The Diploma in Secondary Education Examination marks the end of two years of
Diploma in Secondary Education. It is a summative evaluation which among other
things shows the effectiveness of the education system in general and education
delivery in particular. Essentially, candidates’ responses to the examination
questions is a strong indicator of what the education system was able or unable to
offer to the student-teachers in their two years of Diploma in Secondary Education.

The analysis presented in this report is intended to contribute towards
understanding of some of the factors that determined candidates’ performance in
this subject. The feedback provided will enable the educational administrators,
college managers, tutors and student-teachers to identify proper measures to be
taken in order to improve candidates’ performance in future examinations
administered by the Council.

The National Examinations Council of Tanzania will highly appreciate comments
and suggestions from tutors, student-teachers and the public in general that can be
used to improve future examiners’ reports.

Finally, the Council would like to thank all the Examination Officers, Examiners
and all who participated in the preparation of this report.

A

Dr. Charles E. Msonde
EXECUTIVE SECRETARY



1.0

INTRODUCTION

This report analyses the performance of the candidates who sat for the
Diploma in Secondary Education Examination (DSEE) 2018 in History
subject. The examination assessed competences according to the 2009
syllabus.

The paper consisted of sixteen questions which were distributed in three
sections, namely A, B and C. Section A consisted of ten compulsory short
answer questions while, sections B and C consisted of three essay type
questions each. The candidates had to choose two questions from each
section. Candidates were required to attempt a total of fourteen questions.
The performance in Section A which had maximum of four marks in each
question is considered to be good if the candidates score from 3.0 to 4.0
marks, 2.0 to 2.5 marks is average performance and 0.0 to 1.5 is poor
performance. In Sections B and C, good performance ranges from 10.5 to
15.0 marks, 6.0 to 10.0 marks is average, and 0.0 to 5.5 is poor
performance. This performance is represented in the figures and appendix;
green colour represents good performance, yellow colour represents
average and poor is represented by red colour.

The performance in each topic is ranked as poor, average or good if the
percentage of the candidates who scored 40 percent or above of the total
marks allocated to the question lies in the range of 0 — 39, 40 — 69, and 70 —
100, respectively. The report is intended to give feedback to the educational
stakeholders on the performance of the candidates on each question by
indicating question requirements, as well as the strengths and weakness in
the candidates’ responses. Some sample extract of answers from some of
the candidates are provided for each question.

A total of 418 candidates sat for History paper in 2018, out of which 398
candidates (95.22%) passed, while 20 candidates (4.78%) failed. The
general performance in this paper is good because 398 candidates (95.22%)
out of 418 candidates scored 40 percent and above. It is expected that this
report will enable tutors and student-teachers to improve the teaching and
learning process in History subject.
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2.1
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ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN EACH
QUESTION

SECTION A

Question 1

This question was set from the topic “Pre-colonial African States”. It
required the candidates to state four motives which forced Portuguese to
develop interests with East African Coast during the 15" century. The
question was attempted by all candidates who sat for the examination. The
analysis indicates that a total of 324 candidates (77.5%) scored poorly from
0.0 to 1.5 marks, 76 candidates (18.2%) had an average score from 2.0 to
2.5 marks, and the remaining 18 candidates (4.3%) had good score from 3.0
to 4.0 marks. The general performance in this question was poor. Figure 1
summarises the performance in question 1.
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Figure 1 indicates the percentage of the candidates’ score in question 1.

The poor performance in this question was caused by failure of the
candidates to understand the requirement of the question, thus providing
irrelevant answers. For example, one of the candidates provided colonial
motives in East Africa during the last quarter of 19" century, instead of the
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Portuguese motives during 15™ century. A number of candidates mentioned
searching for areas for investment of capital, searching for market, and
searching for cheap labour. In other extremes, one candidate stated
agriculture motives, fishing motives and keeping livestock which were
incorrect responses. Extract 1.1 shows a sample of the candidates’ poor
response in this question.

Extract 1.1
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Extract 1.1 shows the response of the candidate who stated colonial
motives in East Africa, instead of Portuguese motives in East African
Coast.

On the other hand, 76 candidates (22.5%) had average score from 2.0 to 2.5
marks because of their failure to understand the demands of the question
correctly and inadequate knowledge about motives for Portuguese intrusion
in East African coast during the 15™ century. Those candidates failed to
distinguish between motives which forced Portuguese to develop interests
with East African coast during the 15 century and the motives of the
Dutch settlement at the Cape of Good Hope in South Africa during 17"
century. Some of those candidates mixed-up the two motives in this
question. For example, one of the candidates stated points like Portuguese
wanted to control trade, the presence of good climatic condition, presence
of good harbour and fresh water as some of the motives which forced
Portuguese to develop interests with East African coast which were correct
answers, but mixed with incorrect point of distributing fruits to other
European ships along the coast which were the motives for the Dutch
settlement at the Cape of Good Hope in South Africa during the 17"
century. Extract 1.2 shows a response of one of the candidates with average
score in this question.
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Extract 1.2
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Extract 1.2 shows a response of the one of the candidates who mixed-up
the motives of Portuguese in East African Coast during the 15™ century
with those of Dutch settlement at the Cape of Good Hope in South Africa
during 17" century.

On the other hand, the analysis shows that, the candidates who scored 3.0
to 4.0 marks had enough knowledge and good mastery of the topic. This
enabled the candidates to understand the requirements of the question,
hence provided relevant answers such as:

The coast was to serve as a restocking point for the Portuguese
ships heading to Far East, they wanted to share and control the
trade which was carried out by the Arabs, Persians and Indians, the
east African coast had good natural harbor that provided inlets for
safe ship anchorage and they wanted to control the coast so as to
levy tax the coastal merchants for the king of Portugal.

Question 2

This question was set from the topic “Principles of Teaching and Learning
History”. The candidates were required to mention four rules of
cooperative learning. This question was answered by all the candidates who
sat for the examination. The general performance was poor because 396
candidates (94.7%) scored from 0.0 to 1.5 marks, 19 candidates (4.6%)
scored on average from 2.0 to 2.5 marks, and only 03 candidates (0.7%)
scored 3.0 to 4.0 marks, which was good performance.



The candidates who scored 0.0 to 1.5 marks in this question failed to
understand the demands of the question, hence ended up providing wrong
answers. The analysis indicates that some candidates mentioned rules of
effective teaching and learning, instead of rules of cooperative learning. For
example, one candidate mentioned unity, obedient, discipline and respects.
Another candidate mentioned to respect and follow the curriculum, to
follow the teaching and learning regulations, to entertain the students, and
to motivate the learners through both positive and negative motivation.
Extract 2 is an example of the response from the candidate who responded
poorly in this question.

Extract 2
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Extract 2 shows a sample of a response from one of the candidates who
mentioned the rules that promote effective teaching and learning, instead of
the rules of cooperative learning.

The candidates who had an average score of 2.0 to 2.5 marks in this
question were those who understood the requirements of the question, but
they could not exhaust all the four points required.

On the other hand, the candidates who had good score portrayed enough
knowledge and good mastery of the topic. This enabled the candidates to
understand the requirements of the question, hence provided relevant
answers. Most of these candidates were able to mention rules of
cooperative learning like students should work together or in groups in the
learning activities provided, respect ideas and views of every member in a
group, equal chance of expressing ideas for every student in a group, and
assuming every student have some knowledge and no one knows nothing.
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2.1.3 Question 3

This question was set from the topic “Establishment of Colonialism”. In
this question the candidates were required to identify four reasons which
made some African societies to collaborate with colonialists. The question
was answered by all 418 candidates who sat for the examination. The
general performance was average because most of the candidates 152
(36.4%) had poor score from 0.0 to 1.5, 131 candidates (31.3%) had
average score from 2.0 to 2.5 marks and 135 candidates (32.3%) scored 3.0
to 4.0 marks which was good performance. Figure 2 summarises the
performance of candidates in this question.

3.0-4.0 32.3

20-2.5 31.3

Scores

The figure 2 summarises the candidates general performance in question 3.

The analysis of the candidates’ responses indicates that the poor
performance in this question was probably due to the failure of the
candidates to understand the demands of the question. Furthermore, the
candidates had insufficient knowledge in the topic, thus, they were unable
to respond to the question correctly. Some of the candidates identified the
techniques of establishment of colonialism in Africa, instead of the reasons
that made some African societies to collaborate with colonialists. For
example, one the candidate identified bogus treaties, diplomacy, militarism



and conquest. Extract 3.1 shows an example of a poor response in this
question.

The extract 3.1
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Extract 3.1 is a sample of a candidate who identified techniques of
establishing colonialism, instead of the reasons which made some
African societies to collaborate with colonialists.

Candidates who answered this question and scored average marks from 2.0
to 2.5, they either provided insufficient points, instead of the required four
points, or mixed both relevant and irrelevant points in responding to the
question. For example, one of the candidates identified poor weapons, need
of rewards from Europeans, hatred among African themselves and
ignorance. Another candidate pointed out need of colonial support such as
weapons and clothes, just for prestige, strong opposition from colonialists
and influence from puppet leaders. Similarly, the point of strong opposition
from colonialists was incorrect in this case because that was the reason for
the failure of African societies in their resistances against imposition of
colonial rule, and not the reason for the African societies to collaborate
with the colonialists. Extract 3.2 shows an example of the candidate’s
response with an average performance in this question.
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Extract 3.2 shows a sample of the response from a candidate who mixed
relevant and irrelevant responses, hence scored averagely.

Generally, the candidates whose performance was good in this question had
enough knowledge and good mastery of the subject matter. This enabled
the candidates to understand the requirements of the question, hence
provided relevant answers. A number of candidates listed weak weapons
and military techniques, existence of hostility among African societies, the
strength of the colonizing power, weak economic base of African societies
and the desire to learn the military technicalities from Europeans which
were correct answers.

Question 4

This question was composed from the topic “Preparation for Teaching and
Learning History”. The candidates were required to list down four
important things to be considered by a teacher before preparing a History
lesson plan. The question was answered by all 418 candidates who sat for
this examination and the general performance of the question was good.
The analysis shows that 203 candidates (48.6%) had good score from 3.0 to
4.0 marks, 122 candidates (29.2%) scored 2.0 to 2.5 marks which was
average performance, and 93 candidates (22.2%) had poor score from 0.0
to 1.5 marks. Figure 3 summarises the general performance in this question.
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Figure 3 summarises the candidates’ general performance in

guestion 4.

The analysis shows that the candidates with good score in this question had
enough knowledge and good mastery of the topic. It indicates further that
these candidates understood the requirement of the question, hence
provided relevant answers. A number of candidates listed analysis of
History syllabus, class time table, teacher’s guide, number of student
registered and relevant teaching and learning materials. Extract 4.1 shows
a sample of a response from one of the candidates with a good score in this

question.



Extract 4.1
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Extract 4.1 shows a sample of a response from one the candidates who was
able to list down four important things to be considered by a teacher before
preparing a History lesson plan.

However, 29.2% of the candidates had average score from 2.0 to 2.5 marks
in this question. This suggests that some candidates failed to identify some
of the important things to be considered by a teacher before preparing a
History lesson plan, while some others repeated the points.

On the other hand, the candidates with poor performance from 0.0 to 1.5
marks failed to understand the requirement of the question, hence provided
irrelevant answers. Some of the candidates listed components of the lesson
plan such as preliminary information, subject information, and teacher and
student evaluation, while some other candidates listed preliminary
information of the lesson plan like competence, main objectives, specific
objectives and general objectives. Extract 4.2 shows a sample of a response
from one of the candidates with poor score in this question.

Extract 4.2
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Extract 4.2 shows a sample of a candidate response who listed preliminary
information of the lesson plan instead of the important things in preparing
a lesson plan.
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2.1.5 Question 5

This question was set from the topic “Nationalism and Struggle for
Independence”. The question required the candidates to give four reasons
that made the United States of America to advocate for the decolonization
of African countries soon after the Second World War. A total of 418
candidates attempted this question and the general performance was
average. This analysis shows that, 185 candidates (44.3%) had good score
from 3.0 to 4.0 marks, 145 candidates (34.7%) had poor score from 0.0 to
1.5 marks, and 88 candidates (21%) scored 2.0 to 2.5 marks, which was
average performance, as presented in figure 4.

20-25 21.0

Scores

0 20 40 60 80 100
Percentage of Candidates

Figure 4 summarises the percentages of the candidates’ performance in
guestion 5.

The analysis indicates that a number of candidates scored from 3.0 to 4.0
marks since they had enough knowledge. Therefore, this enabled the
candidates who had enough knowledge of the topic to correctly respond to
this question without any difficult. A number of candidates were able to
give out points like;

the need to get areas for investment of capital, to get areas for
exploitation of African resources easily, to get areas to establish

11



military bases and spreading capitalism ideology in Africa and
counter check the USSR socialism and communism.

Extract 5.1 shows a response from one of the candidate with good score in
this question.

Extract 5.1
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Extract 5.1 illustrates candidate’s good response of the question showing
reasons that made the United States of America to advocate for the
decolonization of African countries soon after the Second World War.

The analysis indicates further that some candidates who performed
averagely (from 2.0 to 2.5 marks) repeated some points, while some
candidates provided few correct points.

However, 145 candidates (34.7%) scored poorly from 0.0 to 1.5 marks.
These were the candidates who lacked clear knowledge on the topic or
failed to understand the demands of the question. Most of these candidates
identified the factors for the emergence of the USA as a leading capitalist
power in the world by providing reasons like marshal plan, open door
policy and the Second World War were not fought in the USA soil. Other
candidates mentioned the ways used by the USA to support decolonisation
in Africa including provision of moral support and material support,
instead of the reasons for the USA to support the decolonization of African
countries soon after the Second World War. Extract 5.2 shows a sample of
candidate’s response that deviated from the question demand.
12
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Extract 5.2 shows a sample of a response from one of the candidates who
failed to explain the reasons that made the USA to advocate for African
decolonization.

2.1.6 Question 6

This question was set from the topic “Preparations for Teaching and
Learning History”. In this question the candidates were required to outline
four ways which can be applied by History teacher to help his/her students
prepare their own lesson notes. This question was attempted by all 418
candidates who sat for the examination and the general performance was
poor. The analysis indicates that 343 candidates (82.1%) scored from 0.0 to
1.5 marks, 57 candidates (13.6%) score from 2.0 to 2.5 marks was average
performance, and only 18 candidates (4.3%) scored 3.0 to 4.0 marks which
was good performance. Figure 5 summarises the candidates’ performance
in this question.
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Figure 5 shows the summary of performance in question 6.

According to the analysis of the candidates’ responses, poor performance is
associated with the failure of the candidates to understand and follow the
requirement of the question resulting into the provision of wrong and
irrelevant answers. Some candidates identified ways that can be applied by
a History teacher to promote effective teaching and learning of History
subject such as observing students attention if they are together with the
teacher, maintain discipline and providing organised explanations to them.
Others outlined points related to the important materials used in the
preparation of lesson notes like selection of content, syllabus content,
teacher manual and text books. Some candidates mentioned irrelevant
answers which were not related to the question requirements. Extracts 6.1
shows a sample of a response from one of the candidates who outlined
incorrect points

14
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Extracts 6.1 shows the response of a candidate who mentioned incorrect
answers.

On the other hand, the analysis suggests that candidates with average
performance from 2.0 to 2.5 marks had adequate knowledge of the topic
and understood the demands of the question. It was also evidenced that
some of the candidates performed averagely because they mentioned fewer
points than the required correct four points, hence could not score full
marks. Some other candidates repeated similar points. For example, one
candidate outlined tells students to read books and another point mentioned
to read textbooks. These two are the same points.

The analysis shows that only 18 candidates (4.3%) had good score in this
question. This indicates that very few candidates had clear knowledge on
the topic and understanding the demands of the question. They correctly
outlined ways which can be applied by a History teacher to help his/her
students prepare their own lesson notes like providing questions to answer
in a form of notes, guide to jot down summaries on what teacher is
teaching and guide and organise to discuss in small groups and write down
notes for presentations. Extract 6.2 shows a response from one of the
candidates with a good score in this question.

15
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Extract 6.2 shows a sample of a response from one of the candidates who
provided ways which can be applied by a History teacher to help his/her
students prepare their own lesson notes.

2.1.7 Question 7

This question was set from the topic “Political and Economic Development
since Independence”. The candidates were required to identify four
economic problems which faced post-colonial government of Tanganyika
soon after independence. The question was attempted by 418 candidates
and the general performance was average. The analysis shows that 85
candidates (20.3%) scored from 3.0 to 4.0 marks, which was a good
performance, 124 candidates (29.7%) had average score from 2.0 to 2.5
marks, and 209 candidates (50%) scored 0.0 to 1.5 marks, which was poor
performance, as presented in figure 6.

16
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Figure 6 shows the general percentage of scores of candidates in
guestion 7.

The candidates with good score from 3.0 to 4.0 marks proved to have
adequate knowledge and clear understanding of the demand of the
question. These candidates were able to identify economic problems which
faced post-colonial government of Tanganyika soon after independence,
that include dependent economy, poor infrastructures, poor industrial base,
weak private sector and rural under-development. Other candidates
identified problems such as poor infrastructures, poor agriculture and low
science and technologies which were all correct responses for this question.
Extract 7.1 shows a sample of a good response from one of the candidates
in this question.

17
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Extract 7.1 shows a response of one of the candidates who identified four
economic problems which faced post-colonial government of Tanganyika
soon after independence.

On the other hand, candidates with average score from 2.0 to 2.5 marks
were those who mentioned few correct points and repeated the points that
have similar meaning. For example, one candidate pointed out the first
economic problem as low capital and another point as lack of capital.
These are not distinct points in this question.

On top of that, the candidates who performed poorly from 0.0 to 1.5 marks
failed to understand the question, thus describing non-economic problems
which faced post-colonial government of Tanganyika, instead of economic
problems. For example, a candidate mentioned boundary conflicts like that
of Tanzania and Uganda leading to Kagera war. Another candidate
identified inadequate social services and corruption. Additionally, one of
the candidate mentioned problems that led to the economic crisis in
Tanzania during 1980’s like fall of tea price, regionalism, fall of oil price
and embezzlement of public fund. Not only that but also some other
candidate mentioned problems that faced agriculture in Tanzania like
shortage of enough crop production, lack of market, shortage of capital to
farmers and poor crops price. All these responses were irrelevant. Extract
7.2 is a response from one of the candidate who performed poorly in this
guestion.

18
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Extract 7.2 is a sample of a response from one of a candidate who identified
problems that faced agriculture in Tanzania, instead of economic problems
which faced post-colonial government of Tanganyika soon after
independence.

2.1.8 Question 8

This question was set from the topic “Teaching and Learning Subject
Content”. The question required a candidate to enumerate four factors
which should be considered by a History teacher when applying question
and answers strategy in teaching. The question was attempted by all 418
candidates who sat for the examination and the general performance was
poor. The analysis suggests that 305 candidates (73%) scored from 0.0 to
1.5 marks, 79 candidates (18.9%) scored 2.0 to 2.5 marks and 34
candidates (8.1%) scored 3.0 to 4.0 marks. Figure 7 summarises this
performance.
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Figure 7 summarises the candidates’ performance in question 8.

The candidates who had poor score from 0.0 to 1.5 marks in this question
were those who had inadequate knowledge of the topic and interpreted the
question differently, contrary to the question requirements, hence providing
irrelevant responses. For example, one candidate confused criteria for the
selection of appropriate teaching and learning strategies like the nature of
the content, time available, age of the learners and physical environment,
with factors which should be considered by a History teacher when
applying question and answers strategy in teaching. Extract 8.1 shows a

sample of candidate’s response with poor score in this question.
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Extract 8.1
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Extract 8.1 shows a sample of a response from the candidate who wrote
the criteria for the selection of appropriate teaching and learning
strategies, instead of the factors which should be considered by a history
teacher when applying question and answers strategy in teaching.

The analysis entails that the candidates with average performance had
adequate knowledge of the topic and understood the demands of the
question, but outlined fewer points than the required four points. Some
other candidates made repetition of the points, thus scoring lower marks.

Furthermore, 34 candidates (8.1%) with good score from 3.0 to 4.0 marks
proved to have clear understanding of the question and had enough
knowledge of the topic. These candidates were able to correctly enumerate
factors which should be considered by a History teacher when applying
question and answer strategy in teaching which include using simple and
fluent language, questions should be asked patiently and gently, should be
related to the content learned, should be within the student understanding
and abilities and should have specific answers. Extract 8.2 shows a sample
of a good response from one of the candidates.
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Extract 8.2
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Extract 8.2 shows a sample of a response from one of the candidates who
wrote four factors which should be considered by a History teacher when
applying question and answers strategy in teaching.

2.1.9 Question 9

This question was taken from the topic “Political and Economic
Development since Independence”. The question required the candidates to
mention four leadership codes of conducts as outlined in the Arusha
Declaration of 1967. The question was attempted by all 418 candidates and
the general performance was poor. The analysis indicates that 407
candidates (97.4%) had poor score from 0.0 to 1.5 marks, 7 candidates
(1.7%) had good score from 3.0 to 4.0 marks, and only 04 candidates
(0.9%) had average score from 2.0 to 2.5 marks.

A number of the candidates (97.4%) scored poor marks because they were
not able to understand the demands of the question thus providing
irrelevant answers. For example, one candidate mentioned names of
African leaders that seemed to have good codes of leadership conduct such
as Nyerere, Kwame Nkrumah and Kenyatta. Another candidate mentioned
good looking personalities like dressing styles, speaking styles, walking
styles and good eating styles, issues which are not connected to the
question. Another one mentioned founder of TANU and leadership like
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TANU leadership, association leadership and workers leadership. Extract
9.1 shows a sample of candidates’ poor response in this question.

Extract 9.1
9
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Extract 9.1 shows a sample of a candidate response who mentioned founder of
TANU and leadership which were not correct answers.

Only 07 candidates (1.7%) had good score in this question. They provided
correct answers like leaders or civil servant was not allowed to receive
more than one salary, to own private property, to own rental house and
hold directorship in the private companies. Those candidates with good
scores proved to have adequate knowledge and clear understanding of the
demand of the question. Extract 9.2 is a sample of a good response from
one of the candidates.
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2.1.10

Extract 9.2
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Extract 9.2 shows a sample of a response from one of the candidates who
mentioned four leadership codes of conducts as outlined in the Arusha
declaration of 1967.

However, candidates with an average score in this question failed to
provide four points as required by the question. For example, some
candidates enumerated two factors, instead of the required four factors,
while others provided relevant and irrelevant points in their responses, thus
unable to score full marks.

Question 10

This question was set from the topic “Preparations for Teaching and
Learning History”. The question instructed the candidates to outline four
things which can be considered when preparing a History marking scheme.
The question was attempted by all 418 candidates who sat for the
examination, and the general performance was average. In this question, 42
candidates (10%) scored from 3.0 to 4.0 marks, which was a good
performance, 141 candidates (33.8%) scored 2.0 to 2.5 marks which was
average and 235 candidates (56.2%) scored 0.0 to 1.5 marks, which was
poor. Figure 8 illustrates this performance.
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Figure 8 indicates the percentage of the candidates’ scores in question 10.

According to the analysis, candidates’ poor score in this question can be
associated with the candidates’ inability to understand the demand of the
question, thus providing irrelevant answers. For example, one candidate
mentioned History textual materials which can be used by a teacher for
teaching such as history textbook, teacher guide, number of question and
teacher manual. Another candidate mentioned syllabus, school time table,
teaching and learning materials and teaching strategies. These responses
suggest that the candidates’ in this category could not distinguish teaching
materials and teaching strategies. Extract 10 is a sample of a poor response
from one of the candidates.
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Extract 10 shows a sample of response from the candidate response who
failed to distinguish between teaching materials and teaching strategies,
hence putting them together as the things to be considered when preparing
a History marking scheme.

On the other hand, 141 candidates (33.8%) with average score showed
understanding of the topic and the question, but they failed to provide all
the four points. These candidates were able to identify some of the points,
but also made repetition of points. For example, one candidate mentioned
question paper, number of marks, different reference books and consider
important materials. In this case, different reference books and important
materials are considered a single point in this question.

On top of that, candidates’ good performance in this question is due to the
candidates’ abilities to outline correct points which can be considered by a
teacher when preparing a History marking scheme such as consider the
level of difficult in each question, allocation of marks should consider the
demand of the question, consider nature of each test item and careful look
on the demand of the question. Those candidates proved to have adequate
knowledge and clear understanding of the demand of the question.
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2.2

221

SECTION B

Question 11

This question was set from the topic “The Colonial Economy in Africa”.
The question had 15 marks and it required the candidates to explain by
giving six points how change in colonial agriculture affected the colonies
after 1945. The question was attempted by 92 candidates (22%) out of 418
candidates who sat for this examination. The general performance was poor
as 73 candidates (79.3%) scored from 0.0 to 5.5 marks, 18 candidates
(19.6%) had average score from 6.0 to 10 marks, and only one candidate
(1.1%) had a good score from 10.5 to 15 marks. Figure 9 summarises the
candidates’ performance in this question.
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The figure 9 shows the percentages of the candidates’ performance
in question 11.

The candidates who had poor score lacked clear knowledge about the topic,
hence unable to attempt the question correctly. Some of the candidates
explained the characteristics of colonial agriculture in Africa like land
alienation, forced labours, taxation and low wages, instead of explaining
how changes in agriculture affected the colonies after 1945. Other
candidates explained changes that took place in colonial agriculture in
Africa after 1945 like introduction of marketing boards, introduction of
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peasants’ associations and increase of settlers’ autonomy instead of the
ways through which such changes affected the colonies. Extract 11 shows
an example of a candidate response who failed to answer this question

correctly.
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Extract 11 shows a sample of a response from one of the candidates who
explained reasons for colonization in Africa, instead of how the change of
colonial agriculture affected the colonies after 1945.

A candidate with a good score demonstrated enough knowledge of the
topic and had clear understanding of the demands of the question, thus
providing correct answers. That candidate managed to organise well the
introduction of the question by giving the meaning of colonial agriculture
and the phase of agriculture that experienced changes, in the main body
he/she explained how the change in colonial agriculture affected the
colonies after 1945 by giving points like increased production, improved
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2.2.2

infrastructure, expansion of peasant farming, intensification of expansion,
increased famine and hunger and flow of many European settlers in Africa.

On the other hand, the analysis of the candidates’ responses shows that 18
candidates (19.6%) with average performance had clear knowledge of the
topic but could not identify all the points required. These candidates were
also unable to provide relevant introduction and conclusion. The analysis
suggests that some of the candidates could just provide three points
correctly, and missed one point, hence unable to score full marks.

Question 12

The question was set from the topic “Political and Economic Development
since independence”. The question required the candidates to propose six
measures which should be taken to eradicate poverty in Tanzania. The
question was attempted by 410 candidates (98.1%), and the general
performance was good because 232 candidates (56.6%) scored from 10.5 to
15 marks, which was a good score, while the remaining 178 candidates
(43.4%) scored from 6.0 to 10.0 marks, which was average performance.
The analysis indicates that there were no candidates who performed poorly
in this question. Figure 10 summarises this performance.

Scores
6.0-10.0
®10.5-15.0

43.4%

Figure 10 shows the performance of candidates in question 12.

Good performance of 232 candidates (56.6%) in this question may be
associated with the nature of the question. It has been noted that the content
30



of the question is also taught in other subject such as Development Studies;
therefore, it was easy for the candidates to transfer knowledge. Majority of
the candidates were able to provide good introduction and clearly showed
the measures which can be taken to eradicate poverty in Tanzania such as;
mechanization in agriculture, investment in technological development,
stop corruption, effective utilization of resources, emphasize on basic
industries and promoting entrepreneurship education. Extract 12 is a
sample of a response from one of the candidates who was able to provide a
good response.
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Extract 12 is a sample of the response from the candidate who proposed
correct measures which can be taken to eradicate poverty in Tanzania.

However, candidates with average score from 6.0 to 10.0 marks in this
question had some weaknesses in their responses such as lack of both
clarity and comprehensiveness in their explanations.

33




2.2.3 Question 13

This question was set from the topic “Neo-Colonialism and the Question of
Underdevelopment in Third World Countries”. The question required the
candidate to examine six ways through which economic Neo colonialism
operates in Africa. The question was attempted by 333 (79.7%) out of 418
candidates, and the general performance was average because 194
candidates (58.3%) scored from 6.0 to 10.0 marks. The analysis shows that
65 candidates (19.2%) had a good score from 10.5 to 15 marks, and 75
candidates (22.5%) scored 0.0 to 5.5 marks, which was poor performance.
Figure 11 shows the summary of performance in this question.
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Figure 11 indicates the percentage of the candidates’ performance in
question 13.

The analysis shows that the candidates whose score ranges from 6.0 to 10.0
marks had a number of challenges which affected their scores. Such
challenges include inability to explain the required points, failure to
provide thorough elaborations of the points, and the repetition of similar
points.
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On the other hand, candidates who had poor score from 0.0 to 5.5 marks in
this question were those who failed to understand the requirements of the
question, hence supplying irrelevant answers. For example, one of the
candidates explained non-economic ways through which Neo-colonialism
operates. They provided points like presence of puppet leaders, multiparty,
globalization and mass media. Some of the candidates failed to
differentiate Neo-colonialism from Colonialism. Some of these candidates
explained the impact of colonialism, instead of examining six ways through
which economic Neo-colonialism operates in Africa. Another candidate
examined forms of Neo-colonialism in general by pointing out economic
form, political form, ideological form, military form, cultural form and
technological form. Extract 13.1 shows a response from one of the
candidates with a poor performance in this question.
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Extract 13.1 shows a sample of the response from the candidate who failed to
differentiate Neo-colonialism from colonialism, thus providing the impact of
Colonialism.

The analysis of candidates’ responses indicates that candidates with good
performance were those who had clear knowledge of the topic and correct
understanding of the question. For example, in the introduction, one of the
candidates was able to provide clear meaning of Neo-colonialism and the
period it started to operate in Africa and in the main body the candidate
examined six ways through which economic neo-colonialism operate in
Africa. The candidates mentioned ways such as economic policies like the
SAP, through trade policies like free trade and liberalization, the industrial
policies, foreign investments and loans, debts and grants from capitalist
countries. Moreover, in the conclusion part, general summary of the impact
of economic neo colonialism was clearly given. Extract 13.2 shows part of
the candidate’s good response in this question.
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Extract 13.2 is a sample of a candidate’s response showing the ways through
which economic neo colonialism operates in Africa.
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2.3

2.3.1

SECTIONC

Question 14

This question was based on the topic “Preparation for Teaching and
Learning History”. It demanded the candidates to elaborate six important
things which can be used by a History teacher to make the students
understand the lesson effectively. The question was attempted by 406
(97.1%) of 418 the candidates who sat for the examination and the general
performance was average. The analysis shows that 211 candidates (54.5%)
had average score from 6.0 to 10.0 marks, 167 candidates (41.1%) had poor
score from 0.0 to 5.5 marks, and 18 candidates (4.4%) had a good score
from 10.5 to 15 marks. Figure 12 summarises the performance in this
question.

10.5-15.0 i 44

6.0-10.0 54.5

Scores

0 20 40 60 80 100
Percentage of Candidates

Figure 12 shows the percentage of the candidates’ performance in
question 14.

The candidates who had average score from 6.0 to 10.0 marks in this
question were those who had clear knowledge of the topic and understood
the demands of the question. These candidates were able to elaborate
important things which can be used by a History teacher to make the lesson
effectively understood. However, these candidates had some weaknesses,
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particularly in the introduction part of their responses. Many candidates in
this category failed to provide a clear meaning of effective teaching. In the
main body, some of them failed to provide in-depth explanations of the
points; others elaborated few points.

On the other hand, the candidates with poor score were those who failed to
understand the question, hence provided irrelevant answers. For example,
one candidate elaborated materials which can help History teacher to teach
effectively such as syllabus, textbook, teacher guide, teacher manual and
supplementary materials. Apart from that, on the introduction part, that
candidate provided irrelevant introduction by giving the meaning of a
lesson plan as showed in Extract 14.1.
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Extract 14.1
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Extract 14.1 demonstrates the response from the candidate who
elaborated materials which can help history teacher to teach effectively
instead of important things which can be used by a History teacher to
make the lesson effectively understood.

Candidates with good score in this question were those who understood the
question and had enough knowledge of the topic. They were able to
elaborate six important things which can be used by a History teacher to
make the lesson effectively understood. They elaborated points like;

using participatory teaching and learning techniques, using relevant
teaching and learning aids, using simple and fluent language,
creating good relation between student and teacher, using proper
assessment and evaluation procedures and active participation of
teacher and students in teaching and learning activities.

Extract 14.2 is an example of the candidate’s good response in this
question.
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Extract 14.2
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Extract 14.2 is a sample of a response from one of the candidates with good
performance showing important things which can be used by a History teacher
to make the lesson effectively understood.

2.3.2 Question 15

This question was set from the topic “Preparations for Teaching and
Learning History”. The candidates were required to analyse five uses of a
History Log book. The candidates who opted for this question were 379
(90.7%) out of 418 candidates who sat for this examination. The general
performance of the question was good. The analysis indicates that 246
candidates (64.1%) scored from 10.5 to 15 marks, which was a good
performance, 111candidates (29.3%) had average score from 6.0 to 10.0
marks, and 19 candidates (6.6%) scored 0.0 to 5.5 marks which was poor
performance. Figure 13 summarises the performance of candidates this
guestion.
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Figure 13 shows the percentage of the candidates’ performance
in question 15.

Candidates with good score were those who were able to analyse properly
the uses of a History Log book. They introduced the question by giving the
clear meaning of a Log book, and in the main body, they analysed five uses
of a History Log book by giving out points like;

used to record the topics and sub-topics, directly shows the amount
of work a History teacher has done, help a new teacher to determine
the progress of the subject, helps the head of school and that of
department to evaluate a History teacher whether is teaching
accordingly and helps school inspectors to determine
implementation of the curriculum.

In the conclusion, some of them ended briefly by providing the importance
of a history Log book. Extract 15.1 exemplifies a good response from one
of the candidates in this question.
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Extract 15.1
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Extract 15.1 is an example of the good response from the candidate who
analysed five uses of a History Log book correctly.
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The analysis indicates further that some of the candidates had average
score. These candidates were relatively knowledgeable on the topic hence
they were able to provide some of the points correctly. Also, some of these
candidates failed to provide relevant introduction and conclusion, hence
performing on average.

On top of that, candidates with poor score were those who provided
irrelevant responses, contrary to the requirements of the question. The
candidates also proved to have inadequate knowledge of the subject matter.
For example, one of the candidate analyses the uses of teachers’ textbook
and teachers’ guide, instead of uses of a History Log book and some of the
points provided were; it guides a teacher in teaching, helps to prepare
lesson notes, selection of strategies and summarises a notes. Extract 15.2
shows a sample of one of the candidate’s response with a poor score.
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Extract 15.2
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Extract 15.2 is a sample of a candidate’s response that analyses uses of
teachers’ textbook and teachers’ guide, instead of the uses of a History

Log book.

2.3.3 Question 16
This question was set from the topic “Teaching and Learning Subject

Content”. The candidates were required to explain in six points how
participatory debate strategy can be used to teach the sub-topic “Ngoni
Migration”. The analysis indicates that only 47 candidates (11.2%) out of
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418 candidates attempted this question, and the general performance was
average. The performance analysis shows that 29 candidates (51.1%) had
0.0 to 5.5 marks, which was poor score, 15 candidates (31.9%) had average
score from 6.0 to 10.0 marks, and 55 candidates (17%) scored 10.5 to 15
marks, which was a good performance. The performance for this question
Is summarised in figure 14.

10.5-15.0 17.0

6.0-10.0 319

Scores

0 20 40 60 80 100
Percentage of Candidates

Figure 14 shows the percentage of candidates’ score in question 16.

The candidates’ performance analysis suggests that, those who scored from
0.0 to 5.5 marks were unable to understand the question. A good number of
the candidates explained participatory teaching and learning techniques like
jig saw, gallery walk and group discussion, instead of how participatory
debate strategy can be used to teach the sub-topic “Ngoni migration”.
Extract 16.1 is a candidate’s response that represents poor score of the
question.
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Extract 16.1

1 \r\ oy Dindy eglaly ow yadictectony debde
{Trateqy can oo e *o wech Yhg W- ~tppit
\ MC\%\“‘L\\&\(\M\U;\"

T b wing pamid veing d@.bﬁh&‘\‘m’w
ca be \ged o ool Hhe (b-topi N\or\\ N
Mo Ore e
\\\W\M\\ dlieulcion, o (resboay 2 \n
\ied o Teady AUAng Teachian Gnd tdaming &
Hetgh diioicion andnak et Toarg 49 dhig
(bTovL napnk Wigafidg:
gl @lodon and O \Mm: Onott
{TmTeay an” be \lted ™ foacdy Yhe (- Jtmeu
ol m%)m Mialion dutig Ceeching (ind
Leoratt o Aty the G‘C\m’noa T oae
Aoy (an be \ied 1 Teady
‘)’\'\\m&qb 1 Tq (a\,\\ %wm\\w\c C\\Tqu\ur
Mk \Wed g _caod \nordaidy qovgs Swded
I (95 (288) () W Owdu 47 Alcuudglon diie-
D200 quedon deg (oo oF Wdecg Fhg o ”
&\\mx\a\‘ (wmtogy tan WO \ed B Fead
T\\W\ﬁﬂ‘v\‘ Brain Crotwiing | vacdiGua oy
é\dﬁfﬂ. ({WRQCQ?M can. o \lCed erﬁd\ e |
D\ ’D\O\t Wl qration. Hhwelkely b i o
\\\\\\(\ W ordt 4D weeadl tndnd W TRl raks
HY\'\N\U&\/\ Pdale vate Mover Ay
e (Rudend Ao 7diicu et Mlan ]
Aty e (h-Tople angd opad w6 ekion
Qre. 000 Siiong [§ Saefidygin de bebe
\\\N\*E\\ C\Q.\)U&Q O %m&ﬂtm Can.
he \ed o 3&2&(\'\ \Sr\\jL O\ l&‘a?\c« Ao ot \\luoic.\\‘h
Aty Tea ddng G Lo omning Fheioa s

Extract 16.1 is a part of the candidate’s response who explained participatory
teaching and learning techniques, instead of how participatory debate strategy
can be used to teach the sub-topic “Ngoni Migration”.
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On the other hand, candidates who had good score in this question were
able to provide correct points with sufficient explanations from the
introduction part to the conclusion. In the introduction part, they explained
briefly the meaning of participatory debate. Then, in the main body they
analysed how participatory debate strategy can be used to teach the sub-
topic “Ngoni Migration” by giving points like creating a topic or motion,
forming groups, allowing time for the opposes and proposers, giving
guidelines for discussion and recording the summary of the discussion.
Extract 16.2 shows an example of the candidate’s part of response with
good score in this question.
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Extract 16.2
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Extract 16.2 shows an example of the part of a candidates’ response which
shows how participatory debate strategy can be used to teach the sub topic
“Ngoni Migration”.
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3.0

CONCLUSION

As it has been observed in the analysis topic wise, the performance of
candidates in Diploma in Secondary Education Examination (DSEE) 2018
History was average because 44.7% of the candidates passed by scoring an
average of more than 40% in 5 topics out of 9 in the examination paper.

It has been noted that 77.5% of the candidates had good performance, in
the topic of Neo-colonialism and the Question of under-development in
Third world Countries. This suggests that the candidates had adequate
knowledge and skills on the topic and the question was well understood.
The candidates were able to respond correctly according to the
requirements of the question. The topic with a good performance is shaded
by a green color in the appendix.

However, 59.6% of candidates had an average score in the topics
Influences of External forces and the Rise of Nationalism and the Struggle
for Independence, Establishment of Colonialism in Africa, Preparation for
Teaching and Learning History, and Political and Economic Development
in Tanzania since Independence. The analysis indicates that, the candidates
had a number of challenges in answering questions from these topics
including lack of clear knowledge, misinterpretation of questions, repetition
of points, pinpointing fewer points than the required number in a question,
and poor presentation of points. The topics with an average performance
are shaded by yellow colour in the appendix.

On top of that, 21.6% of the candidates had a poor score in the topics
Teaching and Learning Subject Content, Pre-colonial African States, The
colonial Economy in Africa and The Principles of Teaching and Learning
History. This performance may be associated with the nature of the topic or
the topics were not well covered during teaching and learning process, as a
result the candidates had no knowledge of some concepts and contents in
those topics, hence could not respond to the questions set from those topics.
The topics with poor performance are shaded by red colour in the appendix.

In order to improve the performance of the prospective candidates,
challenges outlined in this report should be addressed by the respective

53



4.0

educational stakeholders including Ministry of Education, Science and
Technology, Tanzania Institute of Education, Regional and District
Educational Officers, School inspectors, Principals, Tutors and Student
teachers in the teachers’ colleges.

RECOMMENDATIONS

Though the general performance of the candidates was average, there were
some candidates whose performance was poor in some questions and
topics. In order to improve the performance in History subject, the
examiners recommend the following:

(a)

(b)

(©)

(d)

Tutor should make sure that, all topics are well covered so as to
enable candidates to have wider knowledge and understanding of the
questions asked.

Student teachers should be encouraged to read various sources of
History materials in order to widen their knowledge and
understanding of historical facts.

Student teachers should have thorough discussions among
themselves in solving questions related to History of various topics.
This could be conducted with guidance of History Tutors when
necessary.

Frequent assignments, tests and examinations should be provided to

the student teachers so as to build competences on how to approach
and answer questions correctly.
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Appendix

THE SUMMARY OF PERFORMANCE OF CANDIDATES

BY TOPICS

S/N

Topic

Question
Number

Performance in
Percentages

40

percent
or more

Average

Remarks

2 Influences of External forces
and the Rise of Nationalism and 5 65.3 65.3 | Average
the Struggle for Independence
3 Establishment of colonialism in
Africa 3 63.6 63.6 Average
4 Preparations for Teaching 4 77.8
6 17.9
10 43.8
14 58.9 58.4 Average
15 934
5 Political and Economic 7 50
Development in Tanzania since 9 2.6 50.9 | Average
Independence 12 100










