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FOREWORD 

The National Examinations Council of Tanzania is pleased to issue the 2019 

Candidates‟ Item Response Analysis Report for Diploma in Secondary Education 

Examination (DSEE) in History subject. This report provides feedback to student-

teachers, tutors, parents, policy makers and the public in general on the 

performance of candidates. 

The Diploma in Secondary Education Examination marks the end of two years of 

Diploma in Secondary Education. It is a summative evaluation which among other 

things shows the effectiveness of the education system in general and education 

delivery in particular. Essentially, candidates‟ responses to the examination 

questions is a strong indicator of what the education system was able or unable to 

offer to the student-teachers in their two years of Diploma in Secondary Education 

studies.  

The analysis presented in this report is intended to contribute to the understanding 

of some of the factors that determined candidates‟ performance in this subject. The 

feedback provided will enable education administrators, college Principals, tutors 

and student-teachers to identify proper measures to be taken in order to improve 

the candidates‟ performance in future examinations administered by the Council. 

Finally, the Council would like to thank all the Examination Officers, Examiners 

and all those who participated in the preparation of this report.   

 

 
Dr. Charles E. Msonde 

EXECUTIVE SECRETARY 

 

 

 



1 

1.0 INTRODUCTION  

This report analyses the performance of the candidates who sat for the 

History examination paper as a requirement for the completion of Diploma 

in Secondary Education (DSE) 2019. The examination assessed 

competences according to the 2009 syllabus and the 2017 Format.  

The History paper consisted of sixteen questions which were distributed in 

three sections: A, B and C. Section A consisted of ten compulsory short 

answer questions while, sections B and C consisted of three essay type 

questions each. The candidates had to choose two questions from each of the 

two sections: B and C. They were required to attempt a total of fourteen 

questions. The performance in Section A which had the maximum of four 

marks in each question is considered to be good if the candidates score from 

3 to 4 marks, 2 to 2.5 marks is average performance and 0 to 1.5 is poor 

performance. In Sections B and C, good performance ranges from 10.5 to15 

marks, while from 6 to 10 marks is average performance, and from 0 to 5.5 

is poor performance. This performance is represented in figures and the 

appendix whereby; green colour represents good performance, yellow colour 

represents average and red colour represents poor performance.  

The performance in each topic is ranked as poor, average or good if the 

percentage of the candidates who scored 40 per cent or above of the total 

marks allocated to the question lies in the range of 0 – 39, 40 – 69, and 70 – 

100, respectively. The report is intended to give feedback to the educational 

stakeholders on the performance of the candidates on each question by 

indicating question requirements, as well as the strengths and weakness in 

the candidates‟ responses. Some sample extracts of answers from some of 

the candidates are provided for each question. 

 

A total of 847 candidates sat for 712 History paper in 2019, out of which 

825 (97.6%) passed while 20 candidates (2.4%) failed. This shows that, the 

performance in 2019 has increased by 2.4 percent compared to 2018 

performance in which out of 418 candidates who sat for the examination, 

398 candidates (95.2%) passed while only 20 candidates (4.8%) failed.  

 

It is expected that this report will enable tutors and student-teachers to 

improve the teaching and learning process in History subject. 
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2.0 ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH 

QUESTION  

2.1 SECTION A 

2.1.1 Question 1:  Establishment of Colonialism in Africa 

This question required the candidates to show how the development of 

capitalism in Europe led to the colonisation of Africa by giving out four 

points. The question was attempted by all 863 candidates (100%) and the 

general performance in this question was good. The analysis of the 

candidates‟ performance in this question indicates that; 534 (61.9%) of the 

candidates scored from 3 to 4 marks which is good performance, 84 

candidates (9.7%) scored averagely from 2 to 2.5 marks and 245 candidates 

(28.4%) scored from 0 to 1.5 marks indicating poor performance. 

Generally, the performance of candidates in this question was good since 

71. 6 percent of the candidates were able to score from 2 to 4 marks. Figure 

1 summarises the performance of candidates in this question.  

 

 

Figure 1: The performance of the candidates in question 1.  

The candidates whose scores ranged from 3 to 4 marks showed clear 

understanding of the question and had enough knowledge of the topic 

which enabled them to provide relevant answers.  These candidates 

managed to show how the development of capitalism in Europe led to 
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colonisation of Africa by pinpointing the inevitable demands of capitalism 

such as;  

Shortage of raw materials (ii) market to sell the overproduced goods in 

Europe (iii) areas to invest surplus capital and (iv) the need for cheap 

labourers who could be obtained in the colonies.  All these demands were 

to be obtained in Africa. Extract 1.1 shows a sample of the candidate‟s 

relevant response in this question.  

 

 

 

Extract 1.1: A sample of a candidate‟s good response.  

In Extract 1.1 the candidate showed correctly how the development of 

capitalism in Europe made colonisation of Africa inevitable, therefore 

scored high marks.   

Most of the candidates who scored from 0 to 1.5 marks in this question 

failed to understand the requirements of the question, which resulted to the 

provision of irrelevant answers. For example, some candidates showed 

factors for the development of mercantile capitalism, such as marine 
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technology, agrarian revolution and discovery of new world, while others 

showed the techniques used by colonialists to introduce colonial economy 

in Africa, such as destruction of local industries, introduction of land 

alienation and taxation; which were contrary to the demand of the 

question. The analysis also showed that other candidates in this category 

failed in this question because they had insufficient knowledge of the whole 

concept of development of capitalism and colonisation of Africa.  Extract 

1.2 is a sample of a candidates‟ response who failed to provide correct 

responses.   

 

 

Extract 1.2: The candidate who diverted from the demand of the question.  

In Extract 1.2 the candidate responded on the reasons for the failure of 

African resistances instead of showing how the development of capitalism 

in Europe led to the colonisation of Africa. 

The candidates, who scored average marks from 2.0 to 2.5, demonstrated 

partial knowledge about the topic and good understanding of the 

requirements of the question. Therefore, some of them provided only two 

points and others mixed up the correct and incorrect points. For example, 

one candidate showed the points like;  

(i) Through searching for cheap labour (ii) through searching for 

raw materials (iii) through the influence of forerunners such as 

missionaries, explorers and traders and (iv) through 

development of science and technology.  

The first two points are relevant, but the third and fourth points are 

irrelevant. 
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2.1.2 Question 2: Principles of Teaching and Learning History   

This question required the candidates to differentiate between teaching 

activities and learning activities. The question was attempted by all 863 

candidates and its general performance was good. The analysis of the 

candidates‟ performance indicates that 76 candidates (8.8%) scored from 3 

to 4 marks which is good performance, 720 candidates (83.4%) scored from 

2 to 2.5 marks which is an average performance, and 67 candidates (7.8%) 

scored poorly from 0 to 1.5 marks. Generally, the performance of 

candidates in this question was good since 92.2 percent of the candidates 

score from 2 to 4 marks.  Figure 2 summarises the performance of 

candidates in this question. 

 

Figure 2: The performance of the candidates in question 2.  

The candidates who performed averagely and whose scores ranges from 2 

to 2.5 marks showed a number of inadequacies. Some of them failed to give 

clear elaborations of the concepts provided. For example, one of the 

candidates wrote; “Teaching activities are those activities done by the 

teacher and learning activities as: the activities done by students” without 

clear elaborations. Others answered only one side of the question hence 

scored averagely. 

On the other hand, 76 (8.8%) candidates who scored good marks in this 

question were able to give clear differences between teaching and learning 

activities. They elaborated teaching activities as the plans to perform 
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during a lesson in organising and facilitate the process of developing 

learners competencies which includes; methods and strategies, materials 

and aids for teaching while learning activities as the activities which a 

teacher plan for his learners to perform/during the lesson. They are direct 

to teaching activities and are said to be the responses of teaching activities. 

Extract 2.1 shows a sample of a response from one of the candidates with a 

good score in this question. 

 

 

Extract 2.1: A sample of a candidate‟s good response.  

In Extract 2.1 the candidate differentiated correctly between teaching and 

learning activities, therefore scored high marks.  

The poor score of marks (from 0 to 1.5 marks) in this question was due to 

the candidates‟ inadequate knowledge of the topic which resulted in 

providing irrelevant answers. For example, one candidate differentiated the 

concepts teaching and learning techniques by giving out points like: 

teaching activities is the system of question and answers or group 

discussion while learning activities considered as the assistances to gain 

new knowledge. Other candidates failed completely to differentiate the two 

terms. For example, one candidate treated teaching and learning activities 

as similar terms as shown in the Extract 2.2.   
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Extract 2.2: A sample of a candidate with poor response in this question.  

2.1.3 Question 3: Colonial Economy in Africa 

This question required the candidates to outline four benefits that Africans 

got from the introduction of progressive farmers programme in 

Tanganyika. The question was answered by all 863 candidates who sat for 

the examination of which 91candidates (10.5%) scored from 3 to 4 marks, 

which is good performance, 343 candidates (39.8%) scored averagely from 

2 to 2.5 marks and 429 candidates (49.7%) scored poorly from 0 to 1.5 

marks. Generally, the analysis shows that the performance in this question 

was average since 50.3 per cent of the candidates passed by scoring from 2 

to 4 marks. Figure 3 summarises the performance of candidates in ths 

question.  

  

Figure 3: The performance of the candidates in question 3.  

The reason for the poor performance (0 to 1.5) in this question was due to 

the candidates‟ inadequate knowledge of the concept progressive farmers’ 
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programme and failure to understand the requirement of the question.  

Some of them provided irrelevant answers and others mixed up concepts. 

For example, one candidate provided benefits of agriculture in Tanganyika 

instead of the benefits that Africans got from the introduction of 

progressive farmers programme in Tanganyika as in (i) rise of the economy 

of the country (ii) reduced number of dependency ratio (iii) improve in 

social services and (iv) reduction of poverty problem as shown in Extract 

3.1.  

 

 

Extract 3.1: The candidate who diverted from the demand of the question.  

The attributes observed on responses of the candidates who scored from 2 

to 2.5 marks, include inability to meet the required number of points and 

mixing up correct and incorrect points. For example, one candidate outlined 

other two incorrect points besides the two correct ones as; market for their 

agricultural products and subsides, hence failed to score full marks.    

Moreover, the candidates with good scores (from 3 to 4 marks) understood 

the question correctly and had adequate knowledge of the concept colonial 

economy and the progressive farmers’ programme in particular. These 

candidates outlined clearly the benefits that Africans got from the 

introduction of progressive farmers programme in Tanganyika such as; (i) 

increase of production (ii) emergence of African capitalist farmers (iii) 

enabling Africans to get capital (iv) transmition of knowledge and skills of 

modern agriculture.  Extract 3.2 is a sample of a response from a script of a 

candidate who scored good marks in this question. 
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Extract 3.2: A sample of a candidate‟s good response. 

In Extract 3.2 the candidate outlined correctly all the four benefits that 

Africans got from the introduction of progressive farmers programme in 

Tanganyika, therefore scored high marks.   

2.1.4 Question 4: Analysis of History Teaching and Learning Materials   

This question required the candidates to provide reasons for a History 

teacher to analyse a syllabus before teaching by giving out four points. The 

question was attempted by all 863 candidates (100%) and the general 

performance was good since 402 candidates (46.6%) scored from 3 to 4 

marks, which is good, performance, 345 candidates (40%) scored from 2 to 

2.5 marks, which is an average performance and the remaining 116 

candidates (13.4%) scored poorly from 0 to 1.5 marks. Figure 4 

summarises the performance in this question.  
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Figure 4: The performance of the candidates in question 4.  

The candidates with good score (from 3 to 4 marks) in this question 

demonstrated good understanding of the subject matter which enabled them 

to provide relevant reasons for the History teacher to analyse syllabus 

before teaching. They were able to give relevant points as in (i) it guide 

teacher to teach the intended course effectively, (ii) it suggest to History 

teacher the kind of history methods, strategies, techniques and teaching 

and learning aids, (iii) it helps the history teacher to teach according to 

specific educational objectives (iv) it guide the teacher to know the time to 

be used for a topic, etc. Extract 4.1 is a sample of a candidate‟s good 

response in this question.  
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Extract 4.1: A sample of a candidate‟s good response. 

In Extract 4.1 the candidate provided correctly reasons which necessitates 

History teacher to analyse a syllabus before teaching, therefore scored high 

marks.  

However, the 40 per cent of the candidates scored averagely (from 2 to 2.5 

marks) in this question. This implies that some candidates failed to provide 

all four reasons asked. Others repeated the points or mixed up correct and 

incorrect answers, which proved that these candidates had partial 

knowledge on the topic from which the question set. 

The reason for the poor score of marks in this question was the candidates‟ 

failure to understand the requirements of the question, which resulted in to 

provision of irrelevant answers. Some of the candidates mixed up the 

concepts. For example, one candidate provided four structural parts of the 

syllabus with the points, such as competence, general and specific 

objectives, topics and sub-topics and assessment. Others mixed up ideas of 

the concept “syllabus analysis” and ended up providing incorrect answers. 

Extract 4.2 is a sample of a candidate‟s poor response in this question.  

 



12 

 

 

Extract 4.2: A sample of a candidate with poor response in this question. 

In Extract 4.2 the candidate provided shallow points with no elaborations. 

The candidate also proved to have poor organisation and language skills, 

therefore performed poorly.  

2.1.5 Question 5: Africa and the Rise of Socialism 

The question required the candidates to identify four features of Utopian 

Socialism. This question was answered by all the candidates who sat for the 

examination of which 42 candidates (4.9%) had good performance (from 3 

to 4 marks), 253 candidates (29.3%) scored averagely from 2 to 2.5 marks 

and 568 candidates (65.8%) scored poorly from 0 to1.5 marks. Generally, 

the analysis shows that the performance in this question was poor since 

only 34.2 percent were able to score from 2 to 4 marks. Figure 5 

summarises the performance in this question.  
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Figure 5: The performance of the candidates in question 5. 

Most of the candidates whose marks ranged from 0 to 1.5 were challenged 

by the word Utopian. They therefore responded on the general 

characteristics of Socialism instead of Utopian Socialism. For example a 

candidate provided points, such as classless society, against exploitation 

and degradation of the workers, focus on the growth of workers movements 

etc. Others proved to have inadequate knowledge of the whole concept of 

Socialism, by providing irrelevant answers. For example one candidate 

provided points, such as believed in wealth, believed in the earth, full 

democracy etc.  Extract 5.1 shows a sample of one of the candidates‟ 

responses who scored poorly in this question.  

 

 

Extract 5.1: The candidate who diverted from the demand of the 

question. 
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In Extract 5.1 the candidate responded on the phases through which 

Mercantilism passed instead of identifying features of Utopian Socialism, 

therefore scored poor marks.  

The candidates who scored average marks (from 2 to 2.5) portrayed various 

shortcomings such as repetition of the points that have the same meaning as 

well as provision of few points. For example, one candidate provided two 

correct points besides incorrect ones as in; it was based on religion and it 

encourages gender balance, hence scored averagely.  

The candidates (4.9%) with good scores had adequate knowledge and 

understood the demand of the question. They interpreted the question 

correctly, and they managed to  identify at least not less than three features 

of Utopian Socialism such as: (i) don’t believe in any form of class struggle 

or political revolutionary, (ii) believed people of all class can voluntarily 

adopt their plan for society if it is presented convincible (iii) they believed 

their cooperative socialism can be established among like-minded people 

within the society (iv) it characterised the people who lived in the first 

quarter of the 19
th

 century who were ascribed the label “utopian” etc.  

Extract 5.2 is a sample of a response from the candidate who scored good 

marks in this question.  

 

Extract 5.2: A sample of a candidate‟s good response. 

 

2.1.6 Question 6: Preparation for Teaching and Learning History 

This question required the candidates to mention four conditions under 

which a History student can be given the notes to copy. This question was 

attempted by all the candidates who sat for the examination. The general 

performance was poor because only 12 candidates (1.4%) scored from 3 to 

4 marks, which is good performance, 56 candidates (6.5%) scored 

averagely from 2 to 2.5 marks  and 795 candidates (92.1%) scored from 0 
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to 1.5 marks, which is poor performance. Figure 6 summarises the 

performance of candidates in this question.   

 

 

Figure 6: The performance of the candidates in question 6. 

The poor performance of the 795 candidates (92.1%) in this question was 

caused by their failure to understand the needs of the question, which 

resulted into the provision of irrelevant answers. Some of these candidates 

mentioned the ways through which a history student can take notes and 

others mentioned the reasons for a student to write the notes or things to 

consider when taking notes. For example, one candidate mentioned such 

points as through lecture, through note taking, through participatory 

method, through teach difficult topic while another candidate mentioned; 

for revision, new things introduced and if the topic is not understood well. 

Other candidates in this category mixed up ideas thereby providing both 

correct and incorrect answers. Extract 6.1 is a sample of a poor response 

from one of the candidate. 
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Extract 6.1: A sample of a candidate with poor response in this question. 

In Extract 6.1 the candidate presented things to consider when taking notes 

instead of the conditions under which a History student can be given the 

notes to copy. 

The analysis entails that the candidates with average performance (6.5%) 

had partial knowledge of the topic and understood the demands of the 

question. For example, some of the candidates outlined fewer points than 

the required number of points others repeated the points. 

 

However, the 12 candidates (1.4%) who scored high marks had adequate 

knowledge and clear understanding of the question. Therefore, they were 

able to mention not less than three relevant conditions under which a 

History student can be given notes to copy. These candidates mentioned 

such points like where there is no reference at school for student to read, 

where time is so much limited that it is not enough for a student to read the 

available references, where the academic ability of the student is so low 

that he/she cannot make his/her own notes, where the intended student has 

a problem of medium of instruction so much that he/she cannot construct 

his/her own meaningful notes etc.  Extract 6.2 shows a sample of a good 

response from one of the candidates. 
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Extract 6.2: A sample of a candidate‟s good response. 

In Extract 6.2 the candidate mentioned correctly all four conditions under 

which a History student can be given notes to copy, therefore scored high 

marks.  

2.1.7 Question 7: Political and Economic Development since Independence 

The question required the candidates to state four ways through which 

Tanzania can avoid economic dependence. The question was attempted by 

all 863 candidates. The analysis indicates that 485 candidates (56.2%) 

scored from 3 to 4 marks, which is a good performance, 356 candidates 

(41.3%) scored 2 to 2.5 marks, which is an average performance and the 

remaining 22 candidates (2.5%) scored from 0 to 1.5 marks, which is a 

poor performance. Generally, the performance of candidates in this 

question was good since 97.5 percent of the candidates scored from 2 to 4 

marks. Figure 7 summarises the performance of candidates in this question. 
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Figure 7: The performance of the candidates in question 7. 

The candidates who scored from 3 to 4 marks were able to understand the 

requirement of the question and proved to have sufficient knowledge of the 

concept asked by providing relevant answers. These candidates were able 

to clearly state ways through which Tanzania can avoid economic 

dependence with the such points as emphasis on the development of 

agricultural sector, the government adopt to the basic industries strategy, 

invest on technology and technical skills, sustainable use of resources for 

the benefits of all Tanzanians, overcome corruption and misuse of 

government funds etc. Extract 7.1 shows a sample of the candidate with 

good response. 
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Extract 7.1: A sample of a candidate‟s good response. 

In Extract 7.1 the candidate responded correctly to the question by stating 

all four ways through which Tanzania can avoid economic dependence. 

The candidates, who scored average marks (from 2 to 2.5), showed a 

number of inadequacies like: Repetition of points that have similar 

connotations, stating fewer points than the required number of points as 

well as mixing up correct and incorrect answers.  For example, one of the 

candidates stated such incorrect responses as abolition of globalization and 

avoiding debts besides correct responses. 

Majority of the 22 candidates who performed poorly in this question scored 

from 0.5 to 1.5, and only one (1) candidate scored 0. The reasons for their 

poor performance lie in inadequate knowledge of the subject matter, mixing 

up relevant with irrelevant answers and poor English language. For 

example, one candidate provided such irrelevant answers as to avoid 

international trade and to avoid existence of exchange besides the relevant 

answer as shown in Extract 7.2 below.  
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Extract 7.2: A sample of a candidate with poor response in this question. 

 

2.1.8 Question 8: Preparation for Teaching and Learning History  

This question required the candidates to list down four merits of specific 

objectives in a History lesson plan. The question was attempted by 863 

candidates (100%) and the general performance was average,   since 230 

candidates (26.7%) scored from 3 to 3.5 marks, which is  good 

performance,  352 candidates (40.7%) scored averagely from 2 to 2.5 

marks and 281 candidates (32.6%) scored from 0 to 1.5 marks, which is 

poor performance. Figure 8 summarises the candidates‟ performance.  

 

Figure 8: The performance of the candidates in question 8. 
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The candidates whose marks ranged from 2 to 2.5 understood the question 

and proved to have average knowledge of the topic. Some of them failed to 

list more than two merits of specific objectives in a History lesson plan. 

Others mixed correct up with incorrect responses or repeated the points that 

have similar meaning. For example, one candidate mixed up two merits 

which were not correct as in promotion of skills and knowledge and to 

discovery the students’ diagnosis.    

Candidates with good performance (26.7%) had clear knowledge of the 

topic and understood the demands of the question particularly the merits of 

specific objectives in a History lesson plan. They correctly listed the 

relevant points, such as it guide the teacher to abide and stick to what he 

planned to teach, it guide a teacher to properly and effectively use teaching 

and learning aids during the lesson, it helps a teacher to plan and provide 

relevant teaching and learning activities and it helps a teacher to conduct 

the evaluation during and after the lesson, etc. Extract 8.1 shows a sample 

of a response from one of the candidate with a good score in this question. 

 

Extract 8.1: A sample of a candidate‟s good response. 

 

In Extract 8.1 the candidate listed correctly the merits of specific objectives 

in a History lesson plan, therefore scored high marks.  

The analysis reveals that the candidates‟ poor scores (from 0 to 1.5 marks) 

in this question were caused by insufficient knowledge about the topic, 

particularly the specific objectives in a lesson plan and poor understanding 

of the demand of the question. For example, one candidate listed the merits 

of cooperative teaching and learning technique with such points as; make 

long term memory to students, make student to be creative, make 
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cooperation among student and make competition among students, which is 

contrary to the demand of the question. Another candidate listed the 

characteristics of specific objectives instead of merits of specific objectives 

in a lesson plan as shown in Extract 8.2. 

 

Extract 8.2: A sample of a candidate who mentioned incorrect answers.   

2.1.9 Question 9: Political and Economic Development since Independence 

This question required the candidates to provide four examples of political 

manifestations of Neo colonialism in Africa. This question was answered 

by all the candidates who sat for the examination. The general performance 

was poor because only 69 candidates (8.0%) scored from 3 to 4 marks, 

which is good performance, 227 candidates (26.3%) scored an average 

from 2 to 2.5 marks, and 567 candidates (65.7%) scored from 0 to 1.5 

marks (poor performance). Figure 9 summarises the performance of 

candidates in this question.  

  

Figure 9:  The performance of the candidates in question 9. 
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The candidates who performed poorly (from 0 to 1.5 marks) failed to 

understand the question and lacked enough knowledge of the topic. Thus 

they provided wrong and irrelevant answers. For example, one candidate 

mentioned names of post-colonial African leaders like: Kwame Nkrumah, 

Julius Nyerere and acronyms of regional and continent organisations like; 

UNO and ECOWAS which were irrelevant responses. In another example, a 

candidate mentioned political parties in African countries, such as Chama 

cha Mapinduzi, Chama cha Democlasia na Maendeleo and FLERIMO 

instead of examples of political manifestations of Neo colonialism in Africa 

as shown in Extract 9.1.  

  

Extract 9.1: The candidate who diverted from the demand of the 

question. 

 

The analysis indicates that the candidates with average performance (from 

2 to 2.5 marks) had partial knowledge of the topic and understood the 

demands of the question. For instance, some of them outlined fewer points 

than the required number of points whereas others repeated the points; 

therefore they ended up scoring low marks. For example, one candidate 

mentioned such as Tribalism and Political motives in his/her a response 

which was not correct, hence scored averagely.   

 

Moreover, the 69 candidates (8.0%) who score high marks proved to have 

adequate knowledge of the topic and understood the demand of the 

question correctly. These candidates were able to provide all four or three 

relevant examples of political manifestations of Neo colonialism in Africa 

by providing such points as military coup in the former colonial states, the 

establishment of multiparty politics, emergence of puppet leaders in Africa, 

funding of the oppositional leaders, etc. Extract 9.2 shows a sample of a 

good response from one of the candidate. 
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     Extract 9.2: A sample of a candidate‟s good response.  

In Extract 9.2 the candidate provided correctly four examples of political 

manifestations of Neo colonialism in Africa, therefore scored high marks.   

2.1.10 Question 10: Principles of Teaching and Learning History 

This question required the candidates to mention four qualities of a History 

guest speaker. The question was answered by all the candidates who sat for 

the examination of which 167 candidates (19.0%) scored from 3 to 4 

marks, which is good performance, 488 candidates (56.6%) scored 

averagely from 2 to 2.5 marks, and the remaining 211 candidates (24.4%) 

had poor performance (from 0 to 1.5 marks). Generally, the analysis shows 

that the performance in this question was good since 75.6 percent were able 

to score from 2 to 4 marks. Figure 10 summarises the performance in this 

question.  
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Figure 10: The performance of the candidates in question 10. 

Some of the candidates with average score (from 2.0 to 2.5 marks) failed to 

provide four points as required by the question while others mixed up 

relevant and irrelevant points in their responses. For example, one 

candidate mentioned the points like; it’s attractive and teach many students 

in his/her response which are not correct, therefore scored averagely.  

Some candidates (24.4%) scored poor marks because they did not 

understand the requirements of the question, thus they provided irrelevant 

answers. For example, one candidate mentioned the advantages of the guest 

speaker technique with the points, such as helps students to have important 

connection between what they learned and real life experience, provide 

opportunity for students to learn something new, provide detailed 

information about the topic from more experienced person etc. Another 

candidate mentioned the disadvantages of lecture teaching methods by 

mentioning such points like it is non participatory method, teacher is a 

facilitator, involves much telling of the teacher and involve creaming which 

were contrary to the requirement of the question as shown in Extract 10.1.  
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Extract 10.1: The candidate who diverted from the demand of the 

question. 

 

The candidates (19.0%) with good scores in this question had enough 

knowledge of the topic and had clear understanding of the demands of the 

question, which enabled them to provide correct answers. These candidates 

managed to mention at least three relevant qualities of a History guest 

speaker such as enough knowledge of the topic, conversant with the 

medium of instruction, being confident, value the importance of students’ 

contributions, tolerant enough to unexpected students’ behaviours, etc. 

Extract 10.2 is an example of a candidate who responded correctly in this 

question.  

 

 

Extract 10.2: A sample of a candidate‟s good response. 

In Extract 10.2 the candidate mentioned correctly the qualities of a History 

guest speaker, therefore scored high marks.  

 

2.2 SECTION B 

2.2.1 Question 11:  Pre-colonial Social Formations in Africa 

The question required the candidates to analyse six effects of Mfecane in 

Southern Africa in the 19
th

 century. The question was attempted by 735 
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candidates (85.1%) out of 863 who sat for this examination. The general 

performance was good because 217 candidates (29.5%) scored from 10.5 to 

14 marks, which is good performance, 423 candidates (57.6%) scored from 

6 to 10 marks, which is an average performance and the remaining 95 

candidates (12.9%) scored from 0 to 5.5 marks (poor performance). Figure 

11 summarises the performance of candidates in this question.  

 

Figure 11: The performance of the candidates in question 11.  

The attributes observed in the responses of the candidates who scored from 

6 to 10 marks include such things as inability to meet the required number 

of points mostly caused by repetition of some points, poor essay writing 

skills and partial clarification of points.  

The candidates who scored from 10.5 to 14 marks proved to have clear 

knowledge of the topic and correct understanding of the question.  These 

candidates were able to provide clear introduction that showed a detailed 

meaning of Mfecane in Southern Africa, participants and the period. In the 

main body, they were able to analyse relevant effects of the Mfecane in 

Southern Africa in the 19
th

 century by writing such points as many people 

died, famine and hunger, eruption of diseases, fear and insecurity, 

emergence of centralised states, weakening of African resistances against 

outside invader, emergence of strong leaders such as Shaka of Zulu sate, 

introduction of new fighting techniques and weapons, etc. The variation of 

marks in this range of scores (from 10.5 to 14 marks) depended on the 
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degree of clarity in each candidate‟s response.   Extract 11.1 is a sample of 

a good score from one of the candidates‟ responses. 
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Extract 11.1: A sample of a candidate‟s good response. 

In Extract 11.1 the candidate analysed correctly the effects of Mfecane in 

Southern Africa in the 19
th

 century, therefore scored high marks.   

Moreover, the analysis indicates that 95 candidates (12.9%) scored poor 

marks in this question due to inadequate knowledge about the topic, poor 

organisation of essay and shallow elaboration of points. Some candidates 

failed to provide appropriate introduction and others mixed up the history 
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of Mfecane with Boers in Southern Africa. Other candidates analysed the 

causes of Mfecane wars instead of its effects. Extract 11.2 is an example of 

a poor response in this question.  
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Extract 11.2: The candidate who diverted from the demand of the 

question. 

 

In Extract 11.2 the candidate analysed the general reasons for the African 

resistance against colonialism instead of the effect of Mfecane in Southern 

Africa in the 19
th

 century.  

2.2.2 Question 12: Political and Economic Development since Independence 

This question required the candidates to examine six achievements of the 

Arusha Declaration in Tanzania. The question was attempted by 491 

candidates (56.9%) of which 83 candidates (16.9%) scored from 10.5 to 

13.5 marks (good performance), 340 candidates (69.3%) scored averagely 

from 6 to 10 marks, and 68 candidates (13.8%) scored from 0 to 5.5 marks, 
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which is poor performance. Generally, the performance in this question was 

good, since 86.2 percent of the candidates passed by scoring from average 

to good perfomance. Figure 12 summarises the performance in this 

question.  

 

Figure 12: The performance of the candidates in question 12.  

Some of the candidates with average score (from 6 to 10 marks) in this 

question failed to provide six points as required by the question. Others had 

insufficient elaborations in their points and failed to provide relevant 

examples. Amongst them, there were candidates who mixed relevant and 

irrelevant points with poor introduction and conclusion, and this hindered 

them from scoring full marks.   

The candidates who scored high marks managed to provide clear 

introduction, clear elaboration of their points and good conclusion. Some of 

the candidates‟ relevant answers were like; new industries were 

established, reduced illiterate rate and increase of students’ enrolment, 

mobilised agricultural production, resettle rural population in Ujamaa 

villages, lay down leadership code of conduct, implant socialist ideologies 

among the people, etc.  Extract 12.1 illustrates a sample of a relevant 

response from the candidate with good score.  
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Extract 12.1: A sample of a candidate‟s good response. 

In Extract 12.1 the candidate examined correctly the achievements of the 

Arusha Declaration in Tanzania, therefore scored high marks.   

Most of the candidates with poor score (from 0 to 5.5 marks) failed to 

understand the requirement of the question, hence provided irrelevant 

answers. For example, one candidate examined features of socialist society, 

such as classless, equality and nationalisation of schools. Another 

candidate examined the major aims of education in Tanzania after Arusha 

declaration by pointing out such points as to increase number of schools, to 

increase number of qualified teachers, abolish school fees, provision of 

relevant teaching and learning materials, etc. Other candidates in this 

category proved to have lacked knowledge of the concept Arusha 

Declaration and ended up by mixing up correct answers with incorrect 

ones. Furthermore, these candidates had poor essay writing as well poor 
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language skills.   Extract 12.2 shows a response from one of the candidates 

who performed poorly in this question. 

 

 

Extract 12.2: A sample of a candidate with poor response in this question. 

 

In Extract 12.2 the candidate failed to provide clear explanations and 

meaning of Arusha Declaration as well as conclusion, therefore performed 

poorly. 

 

2.2.3 Question 13: Nationalism and the Struggle for Independence 

This question required the candidates to explain six ways used by USSR to 

support decolonisation processes in Africa. The question was attempted by 

498 candidates (57.7%) out of 863 who sat for the examination. The 

general performance was good, because 228 candidates (45.8%) scored 
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from 10.5 to 14 marks (good performance), 242 candidates (48.6%) 

performed averagely from 6 to 10 marks, and the remaining 28 candidates 

(5.6%) scored from 0 to 5.5 marks, which is poor performance. Figure 13 

summarises the performance of candidates in this question. 

 

Figure 13: The performance of the candidates in question 13.  

The candidates who scored averagely (from 6 to 10 marks) were able to cite 

the ways used by USSR to support decolonisation processes in Africa, but 

their points were not well explained. Some of them mixed relevant and 

irrelevant points in their essay. Others elaborated fewer points. 

 

The candidates (45.8%) with good performance in this question had 

adequate knowledge of the topic and clear understanding of the question, 

which enabled them to explain the background and the period USSR 

emerged as a socialist super power. In the main body, such candidates were 

able to analyse relevant ways used by USSR to support decolonisation 

processes in Africa by providing such points as; provision of material 

support to the African nationalists, provision of moral; supports to African 

nationalists, USSR became spokesman of African countries in the UNO, 

USSR participated in the effort of the formation of UNO, provided training 

to African nationalists fighters and imposed economic sanctions the 

minority regime in South Africa, etc. Extract 13.1 is an example of a 

response from the candidate with good performance in this question. 
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Extract 13.1: A sample of a candidate‟s good response. 

 

In Extract 13.1 the candidate showed clearly the ways used by USSR to 

support decolonisation processes in Africa, therefore scored high marks.  

 

Candidates with poor scores (from 0 to 5.5 marks) had inadequate 

knowledge of the topic, especially the support which USSR provided in the 

decolonisation processes of Africa. For example, one candidate tried to 

examine the objectives of United Nations (UN) with such points as; unity, 
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security, they help to promote cooperation; which were contrary to the 

requirement of the question. Another candidate examined the internal 

factors for decolonisation processes in Africa by mentioning such points as 

the role of independence churches, strong leadership from African leaders 

such as Nyerere, Kwame Nkurumah, Mugabe etc. Extract 13.2 shows a 

sample responses from the candidate who performed poorly in this 

question.  

 

Extract 13.2: A sample of a candidate with poor response in this 

question. 
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In Extract 13.2 the candidate tried to explain the external factors for 

decolonisation processes in Africa instead of the ways used by USSR to 

support decolonisation processes in Africa. 

 

2.3 SECTION C 

2.3.1 Question 14: Principles of Teaching and Learning History   

The question required the candidates to explain six reasons which hinder a 

History teacher to use participatory techniques in teaching History lesson. 

The candidates who opted this question were 744 (86.2%) out of 863 

candidates who sat for this examination. The analysis indicates that 16 

candidates (2.2%) scored from 10.5 to 13 marks (good performance), 377 

candidates (50.6%) performed averagely (from 6 to 10 marks) and 351 

candidates (47.2%) scored poorly (from 0 to 5.5 marks). Generally, the 

analysis shows that the performance in this question was average, since 

52.8 percent of the candidates passed by scoring from 6 to13 marks. Figure 

14 summarises the performance of candidates in this question.    

 

Figure 14: The performance of the candidates in question 14. 

The candidates who scored averagely (from 6 to 10) marks in this question 

had knowledge of the topic and understood the demands of the question. 

These candidates were able to elaborate some of the reasons which hinder a 

History teacher from using participatory techniques in teaching History 
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lesson. Nevertheless, these candidates had some weaknesses in their 

responses: shallow explanations of their points, fewer points than the 

required number in the question as well as poor English language.  

 

On the other hand, candidates with poor scores (47.2%) had shallow 

knowledge of the concept participatory teaching and learning techniques. 

Their works were characterized by poor organization, poor English 

language, shallow elaboration of the points as well as incoherent 

introduction and conclusion. For example, one of the candidates explained 

the advantages of participatory teaching method in History lesson contrary 

to the demand of the question, as in encourages active participation of the 

learners, it motivate learners in the lesson, it help to improve learners 

memory, help a teacher to achieve his or her specific objectives. Extract 14. 

1 illustrates such a response.  
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Extract 14.1: The candidate who diverted from the demand of the 

question. 

In Extract 14.1 the candidate explained the advantages of participatory 

teaching method in History lesson instead of the reasons which hinder a 

History teacher from using participatory techniques in teaching History 

lesson. 
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On the other hand, the candidates who scored from 10.5 to 13 had a better 

understanding of the participatory teaching technique and the reasons 

which hinder a History teacher from using it in teaching History. They 

provided such specific reasons as large number of students in a small class, 

absence of enough teaching and learning resources, very large content in a 

history syllabus, lack of familiarity in some of the participatory techniques, 

lack of interests and motivation to the history students, lack of motivation to 

the teachers etc. However, the disparities of marks among these candidates 

were caused by the degree of clarity in each individual‟s response.  Extract 

14.2 shows a sample of a candidate who had a good performance in this 

question.  
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Extract 14.2: A sample of a candidate‟s good response. 

In Extract 14.2 the candidate explained correctly the reasons which hinder a 

History teacher from using participatory techniques in teaching History 

lesson, therefore scored high marks.  
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2.3.2 Question 15: Teaching and Learning Subject Content  

This question required the candidates to analyse seven steps to be followed 

when using jig saw strategy to teach the sub-topic “Problems Hindering 

Development in Africa after Independence”. This question was attempted 

by 194 candidates (22.5%) out of 863 who sat for the examination. The  

general performance was average, because 44 candidates (22.7%) scored 

from 10.5 to 14.5 marks, which is good performance, 70 candidates 

(36.1%) scored on average from 6 to10 marks and 80 candidates (41.2%) 

scored from 0 to 5.5 marks, which is poor performance. Figure 15 

summarises the performance of candidates in this question.    

 

 Figure 15: The performance of the candidates in question 15. 

The analysis shows that the candidates whose score ranges from 6 to 10 

marks had a number of challenges which affected their scores. Such 

challenges include inability to explain the required points, failure to provide 

thorough elaborations of the points, repetition of similar points and inability 

to express their points by using the English Language.  

 

Most of the candidates with poor performance failed to understand the 

requirement of the question or had inadequate knowledge of the concept jig 

saw. For example, one candidate who scored 0 responded by mentioning 

the steps followed by the teacher before teaching: to analyse the subject 

matter, to prepare lesson plan, to prepare lesson notes, to prepare teaching 

aids, to know the level of the learners, to prepare scheme of work and to 
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make evaluation. Another candidate provided steps to be followed in 

forming group discussion/task in the classroom with the points, such as 

select learners into 4-5, gender balance, provide the task, learner conduct 

the task, teacher to ensure participation, passing through the group and 

presentation of the learners which was contrary to the demand of the 

question. Other candidates from this category proved to have shallow 

knowledge of the concept jig saw, and their works were characterized by 

poor organization, poor English language, shallow elaboration of the points 

as well as incoherent introduction and conclusion. Extract 15.1 shows a 

response from one of the candidates who performed poorly in this question. 

 

 

Extract 15.1: The candidate who diverted from the demand of the 

question. 
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In Extract 15.1 the candidate analysed the stages of lesson development in a 

lesson plan instead of the steps to be followed when using jig saw strategy 

to teach the sub-topic “Problems Hindering Development in Africa after 

Independence.  

Moreover, the candidates with good performance (from 10.5 to 14.5 marks) 

had adequate knowledge of the topic and clear understanding of the steps to 

be followed when using jig saw strategy. Such candidates were able to 

examine the relevant steps to be followed when using jig saw strategy. The 

correct steps to be followed were as follows: 

Divide the topic or sub-topic to teach using jig-saw strategy into 

small sections, Guide members of each 'home group' to count 

numbers 1 to 5, Guide the students to form 'expert groups' or task 

groups, Guide each expert group to discuss its task under their 

chairperson and secretary, Ask and guide the 'experts' to go back to 

their 'home groups' after each expert group has finished discussing 

its task and jot down important points on their tasks, Assign 

chairpersons of the 'home groups' to lead a discussion on all five 

tasks and Summarize the salient parts of the lesson taught using by 

using jig-saw strategy and conclude the lesson.   
 

Extract 15.2 is an example of a candidate with good performance in this 

question. 
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Extract 15.2: The response from a candidate who scored high marks.  
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In Extract 15.2 the candidate analysed correctly the steps to be followed 

when using jig saw strategy to teach the sub-topic “Problems Hindering 

Development in Africa after Independence”. 

 

2.3.3 Question 16: Assessment and Evaluation 

The question required the candidates to show six reasons which necessitate 

a History teacher to conduct summative evaluation. The analysis indicates 

that 785 candidates (90.9%) out of 863 candidates attempted this question. 

The analysis shows that 74 candidates (9.4%) scored from 10.5 to13.5 

marks (good performance), 592 candidates (75.4 %) scored on averagely 

(from 6 to 10 marks) and 119 candidates (15.2%) performed poorly by 

scoring from 0 to 5.5 marks.  Generally, the analysis shows that the 

performance in this question was good since 84.8 percent of the candidates 

passed by scoring from 6 to15 marks. Figure 16 summarises the 

performance of candidates in this question.  

 

Figure 16: The performance of the candidates in question 16. 

Most of the candidates who scored from 6 to 10 marks failed to provide six 

reasons as required by the question. Some of them failed to provide clear 

and vivid clarification to defend their points while others mixed relevant 

and irrelevant points. 
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On the other hand, few of the candidates (8)  who performed poorly (from 0 

to 5.5 marks) failed to understand the question mostly as most of them 

misconceive the word “Summative”, therefore provided irrelevant answers. 

The remaining 111 candidates who scored from 0.5 to 5.5, proved to have 

shallow knowledge of the whole concept of „Summative Evaluation‟ their 

works were to a large extent characterized by poor organization, poor 

English Language as well as shallow elaborations of the points. For 

example, one candidate provided the purposes of formative evaluation with 

such points as to identify the success and difficulties that occurs during the 

teaching and learning process and to get the information which will help in 

solving different teaching and learning difficulties during the lesson; which 

was contrary to the demand of the question. Extract 16.1 shows a response 

from one of the candidates who performed poorly in this question. 

 

 

 

Extract 16.1: The response of the candidate with poor response in this 

question. 
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In Extract 16.1 the candidate tried to elaborate some of the objectives of 

formative evaluation instead of summative evaluation, therefore scored 

poor marks. 

 

Moreover, the candidates with good performance (from 10.5 to 15 marks) 

in this question had clear knowledge of the concept summative evaluation 

and understood the question correctly.  These candidates were able to 

explain the meaning of summative evaluation whereas in the main body, 

they explained the relevant reasons that are necessary for the History 

teacher to conduct summative evaluation.  For example, most of the 

candidates mentioned such points as it helps to provide data on which 

educator base when determining the objectives achieved before moving to 

the next segment, it is useful for certification, it motivate learners to study 

hard, it is a bases for selection and placement of learners in employment, it 

is a means for investing learners’ academic problems and finding 

appropriate solutions for them, it is used by researchers and other 

educational stakeholders to evaluate effectiveness of the teaching methods 

used and the content covered and it helps school administration to 

determine the extent to which curriculum objectives are being achieved, 

etc. Extract 16. 2 shows part of response from the candidate who scored 

high marks in this question. 
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Extract 16.2: A sample of a candidate‟s good response. 
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3.0 ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH TOPIC 

 

The 712 History examinations paper had 16 questions which were set from 

all eleven topics in the syllabus; five topics were from History Pedagogy 

and six from History Academics. The general performance of the 

candidates was good because out of the eleven topics, the candidates 

demonstrated good performance on seven topics, an average performance 

on two topics and poor performance on two topics. The topics on which the 

candidates showed good performance were Nationalism and the Struggle 

for Independence (94.45%), Pre-colonial Social Formations in Africa 

(87.1%), Analysis of Teaching and Learning History (86.6%), Assessment 

and Evaluation (84.8%), Principles of Teaching and Learning History 

(73.5%), Political and Economic Development since Independence (72.7%) 

and  Establishment of Colonialism in Africa (71.6%). These topics are 

represented by green colour in the appendix.   

The topics in which the candidates showed an average performance were 

Teaching and Learning Subject Content (58.8%) and Colonial Economy in 

Africa (50.3%). These topics are represented by yellow colour in the 

appendix.   However, the topics in which the candidates showed poor 

performance (thus marked by red colour in the appendix) were Preparation 

of Teaching and Learning History (37.7%) and Africa and the Rise of 

Socialism (34.2%).  

 

4.0 CONCLUSION AND RECOMMENDATIONS 

4.1 Conclusion 

The performance of the candidates in the DSEE 2019 History 

subject was generally good, since 97.6 percent scored 40 percent 

and above. The candidates with good performance demonstrated 

adequate knowledge of the topics from which the questions were 

set, good organizational skills and clear understanding of the 

requirement of the questions.  Moreover, most of them were able to 

use English Language correctly in answering questions which 

needed elaborations.  However, the analysis reveals that the 

candidate with poor response proved to have a number of 

challenges which include: lack of adequate knowledge of some 
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topics such as Preparation of Teaching and Learning History and 

Africa and the Rise of Socialism, inability to focus and interpret the 

questions correctly, as well as poor proficiency in the English 

language. 

 

In order to improve the performance of the prospective candidates, 

challenges outlined in this report should be addressed by the 

respective educational stakeholders including Ministry of 

Education, Science and Technology, Tanzania Institute of 

Education, Regional and District Educational Officers, School 

inspectors, Principals, Tutors and Student teachers in the teachers‟ 

colleges. 

 

4.2 Recommendations 

Though the general performance of the candidates was good, there 

were some candidates whose performance was poor in some 

questions and topics. In order to improve the performance in 

History subject, the examiners recommend the following: 

(a) Tutors should make sure that all topics are well covered so as 

to enable candidates to have wider knowledge and 

understanding of the questions asked. For example; the 

performance of 34.2 percent of the candidates who scored 40 

percent and above from the  topic The Rise of Socialism, 

denoted that the topic was either not well taught or not 

understood by the majority of the candidates.  

(b) Student teachers should be encouraged to read various sources 

of History materials in order to widen their knowledge and 

understanding of historical facts. 

(c) Student teachers should have thorough discussions among 

themselves in solving questions related to History. This could 

be conducted with guidance of History Tutors when 

necessary.   

(d) Frequent assignments, tests and examinations should be 

provided to the student teachers so as to build their 
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competences on how to approach and answer questions 

correctly, especially essay questions.   

(e) Student teachers should be encouraged to read academic and 

fiction books as well as use English language in their day to 

day communication so as to improve their language 

proficiency.      
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Appendix 

 

THE SUMMARY OF PERFORMANCE OF CANDIDATES BY 

TOPICS 

 

 

 

S/N 

 

 

 

Topic 

 

 

Question 

Number 

Performance in 

Percentages 

 

 

 

Remarks 
40 percent 

or more 

Average 

1 Nationalism and the Struggle for 

Independence 

 

13 94.4 94.4 Good 

2 Pre-colonial Social Formations in 

Africa   

11 87.1 87.1 Good 

3 Analysis of Teaching and 

Learning History  

4 86.6 86.6 Good 

4 Assessment and Evaluation  16 84.8 84.8 Good 

5 Principles of Teaching and 

Learning History 

 

2 

10 

92.2 

75.6 

 

73.5 

Good 

14 52.8 

6 Political and Economic 

Development since Independence 

7 97.5 72.7 Good 

9 34.3 

12 86.2 

7 Establishment of Colonialism in 

Africa  
1 71.6 

71.6 

 

Good 

8 Teaching and Learning Subject 

Content  

15 58.8 58.8 Average 

9 Colonial Economy in Africa   

3 

 

50.3 

 

50.3 

Average 

 

10 Preparation of Teaching and 

Learning History 

6 7.9 37.7 Poor 

8 67.4 

11 Africa and the Rise of Socialism  5 34.2 34.2 

 

Poor 

 

 




