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FOREWORD

The National Examinations Council of Tanzania is pleased to issue this
report on Candidates’ Item Response Analysis (CIRA) for the year 2019
Diploma in Secondary Education Examination (DSEE) in Educational
Psychology, Guidance and Counseling. The report provides feedback to
student-teachers, tutors, parents, policy makers and the public in general, on
the performance of the candidates and how the instructional goals and
objectives were met.

The Diploma in Secondary Education Examination marks the end of two
years of training programme. It is a summative evaluation which, among
other things, shows the effectiveness of the education system in general and
education delivery system in particular. Basically, the candidates’ responses
to the examination questions is a strong indicator of what the education
system was able/unable to offer to students in their two years of Diploma in
Secondary Education programme.

In this report, factors which contributed to the achievements and failure of
candidates in answering questions have been analysed. The analysis shows
that candidates with higher scores provided appropriate responses. They
were also able to understand the demands of the questions and had basic
knowledge on the subject matter as well as English Language mastery and
essay writing skills. On the other hand, the candidates with lower scores
portrayed low competence in the examined areas.

The feedback provided is expected to be an eye opener to the educational
stakeholders notably college administrators, tutors and student-teachers to
identify and take more proactive and proper measures to improve
performance in future examinations administered by the Council.

Finally, the Council is grateful to all stakeholders who provided valuable
assistance in the preparation of this report.

Dr. Charles E. Msonde
EXECUTIVE SECRETARY



1.0 INTRODUCTION

This report aims at providing feedback on the performance of candidates who
sat for the Diploma in Secondary Education Examination (DSEE) in May,
2019 in Educational Psychology Guidance and Counseling subject. A total of
7,270 candidates sat for the examination, out of which 4,079 candidates were
using the University of Dodoma (UDOM) curriculum, and 3,191were using the
Tanzania Institute of Education (TIE) curriculum. Three of the candidates who
were using TIE curriculum, sat for supplementary examination. The
examination tested the candidates' competences in integrating learning theories
in teaching and learning process, analysing human development in teaching
and learning and assisting learners with special learning needs. The general
performance of the candidates was average as Table 1 shows.

Table 1: Performance of Candidates in Educational Psychology,
Guidance and Counseling
Candidates Number of Candidates and Percentage

[%2]
type s

3 Passed Grades

._é

8 = A B C D F
ALL 7,270 7,080 0 110 3,808 3,161 184
(DSEE) (97.4%) | (0%) | (1.5%) | (52.4) | (43.5%) | (2.5%)
UDOM 4,079 3,968 0 26 1,844 2,098 110
Curriculum (97.3%) | (0%) | (0.6%) | (45.2%) | (51.4%) | (2.7%)
TIE 3,191 3,112 0 84 1,964 1,063 74
Curriculum (97.5%) | (0%) | (2.6%) | (61.6%) | (61.5%) | (2.3%)

In this report, detailed analysis was done on the performance in individual
examination question and topics based on the candidates who sat for the
examination using TIE curriculum only. This is because the assessment for the
candidates pursuing DSEE using the UDOM curriculum was in transition.

The Educational Psychology Guidance and Counseling examination consisted
of two (2) sections; A and B. There were ten compulsory questions in section
A. Candidates were required to provide short answers for each question.
Section B had six essay questions from which the candidates were required to
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attempt four questions only. The candidates were instructed to attempt a total
of fourteen questions.

In this report, the analysis of the questions is based on the category of the
question item that is, short answer items and subjective items. The level of
performance of the candidates in each item is regarded as Weak, Average and
Good based on the marks scored as summarized in Table 2.

Table 2: Score Ranges

S/ | Category of the Items | Score and  Marks | Remarks
N Ranges
1 Obijective question 0-15 0-39 Weak
items
Section A 02-2.5 40-69 Average
03-04 70-100 Good
2 Subjective question 0-5.5 0-39 Weak
items
Section B 06-10 40-69 Average
10.5-15 70-100 Good

Moreover, the report presents tasks in each question; and analysis of the
candidates' performance. Samples of responses from candidates have been
attached to illustrate their responses. Three colours have been used in tables,
charts, figures and appendices whereby Green, Yellow and Red represent
good, average and weak performance respectively.

ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN EACH
QUESTION

SECTION A: Short Answer Questions

This section consisted of objective type items which required the candidates
to supply short answers only. There were ten compulsory questions in this
section, and each question carried 4 marks.



2.1.1. Question 1 : Psychology and Educational Psychology

This question required candidates to explain the term (a) Psychology (b)
Counseling Psychology (c) Clinical Psychology and (d) Personality
Psychology. Each response carried 01 mark, making a total of 4 marks.

This question was attempted by 3,191 candidates (100%) whereby 1,237
(38.8%) scored from 2 to 2.5 marks, 1,194 (37.4%) scored from 0 to 1.5 marks
and 760 (23.8%) scored from 3 to 4 marks. Therefore, the candidates' general
performance in this question was average, since only 1,997 candidates
(62.6%) scored from 2 to 4 marks. Figure 1 illustrates the performance of the
candidates in question 1.

m Weak
Average
m Good

Figure 1: Trend of the Candidates' Performance in Question One

The analysis of the candidates’ performance in this question shows that, the
candidates who scored from 3 to 4 marks understood the demand of the
question and had knowledge on the subject matter. Therefore they managed
to explain three to four psychological terms as shown in Extract 1.1
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Conversely, the candidates who scored 2 to 2.5 marks managed to define

Extract 1.1: Responses from a candidate who managed to explain the

psychological terms.

only two terms clearly hence their performance was average.

Similarly, 1,194 candidates (37.4%) exhibited weak performance by scoring
from 0 to 1.5 marks. These candidates did not understand the requirement of
the question and lacked sufficient knowledge on Psychology and Educational
Psychology. They managed to correctly explain one or none of the
psychological terms provided. Extract 1.2 shows responses of a candidate

who failed to explain the psychological terms.
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Extract 1.2: Responses from a candidate who failed to explain the
psychological terms.

2.1.2. Question 2: Psychology and Educational Psychology

In this question, candidates were required to list 4 ways a teacher may use to
make students pay attention during the teaching and learning process. Each
point was worth one mark, making a total of 4 marks.
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This question was attempted by 3,190 candidates (99.97%) whereby 2,648
(83.0%) scored from 3 to 4 marks, 285 (8.9%) scored from 2 to 2.5 marks
and 257 (8.1%) scored from 0 to 1.5 marks. Therefore, the candidates'
general performance in this question was good as 2,933 candidates (91.9.0%)
scored from 2 to 4 marks. Figure 2. illustrates the candidates' performance in
this question.
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Figure 2: The Candidates' performance in question Two

The candidates who scored from 3 to 4 marks understood the demand of the
question and demonstrated mastery of the subject matter. They thus managed
to list strategies a teachers can use to make students pay attention in the
process of teaching and learning. A sample extract of a candidate's script is
shown in Extract 2.1.
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Extract 2.1: Responses from a candidate who correctly listed strategies to be
used by the teacher to make students pay attention during the teaching and
learning process

Further analysis of performance on this question revealed that 257 candidates
(8.1%) had weak performance as their scores ranged from 0 to 1.5 marks.
The candidates had insufficient knowledge on the subject matter and also
failed to understand the requirement of the question thereby presenting
incorrect answers. For example, one candidate provided teaching methods
like Gallery walk, Role play, question and answers and debate as shown in
Extract 2.2.
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Extract 2.2: Responses from a candidate who failed to understand the
requirement of the question

2.1.3. Question 3: Human Development and the Psychology of Teaching and
Learning

In this question, candidates were required to briefly describe the types of
defense mechanism (Repression, Regression, Displacement and Denial). Each
defense mechanism was worth one mark, making a total of 4 marks.

The analysis of candidates’ performance in this question showed that the
question was attempted by 3,191 candidates (100%), whereby 2,370 (74.3%)
of them scored from 0 to 1.5 marks, 426 (13.3%) scored from 3 to 4 marks
and 395 (12.4%) scored from 2 to 2.5 marks. The general performance of the
candidates in this question was weak as only 821 candidates (25.7%) scored
from 2 to 4 marks. Figure 3 shows the trend of the performance of the
candidates in this question.

m Weak
Average
m Good

Figure 3: Trend of the Candidates' Performance in Question Three
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The analysis of candidates performance in this question shows that 2,370
candidates (74.3%) had weak performance since most of them mixed up the
explanation of one defense mechanism with the others. For example one
candidate considered the defense mechanism showed by body parts involved
in respiration, digestive, circulatory system as well as sensory organs. This
might be due to wrong transfer of knowledge from biology subject with that of

psychology.

On the other hand, only 426 candidates (13.3%) had correct interpretation of
the requirements of the question and the knowledge of the subject matter as
their scores ranged from 3 to 4 marks. These candidates managed to correctly
describe with examples three to four types of defense mechanisms. Extract
3.1 is a sample of a candidates' response.
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Extract 3.1: Responses from a candidate who managed to correctly describe
the types of defense mechanisms
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Further analysis indicates that 1,642 candidates (51.5%) performed poorly in
this question as they scored zero (0) mark in the entire question. They
appeared to have insufficient knowledge on the concept and some mixed up
functions of the human body organs from Biology subject with that of defense
mechanisms as shown in Extract 3.2 .
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Extract 3.2: Responses from a candidate who erroneously described
functions of the body organs

2.1.4. Question 4: Psychology and Educational Psychology

In this question, the candidates were instructed to give four reasons as to why
psychology is considered science. One (1) mark was allocated to each reason,
making a total of 4 marks.

The question was attempted by 3,191 candidates (100%) whereby 1,493
(46.8%) scored from 3 to 4 marks, 953 (29.9%) scored from 0 to 1.5 marks

11



and 745 (23.3%) scored from 2 to 3 marks. The general performance of the
candidates in this question was good as 2,238 (70.1%) scored from 2 to 4
marks. Figure 4 illustrates the trend of candidates' performance in this
question.

¢ 100 -

g

5 80 -

= 46.8

g 607 29.9

o .

% 40 - 23.3

c

L 20 -

-

&

0 i . .
Weak Average Good
Scores

Figure 4: Trend of the Candidates' Performance in Question Four

Further analysis shows that candidates who scored 3 to 4 marks understood
the demand of the question and depicted good knowledge of the subject
matter. Extract 4.1 is a sample of response from a candidate who managed to
give four reasons as to why psychology is a science.
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Extract 4.1: Responses from a candidate who managed to justify psychology
as science.

Nevertheless, 345 candidates (10.8%) scored a zero (0) mark. They showed
insufficient knowledge of general psychology and some did not understand the
needs of the question. Consequently some of them provided incorrect
responses such as importance of psychology instead of justifying psychology
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as science. Extract 4.2 shows a sample of responses from a candidate who
gave the importance of psychology instead of justifying psychology as
science.
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Extract 4.2: Responses from a candidate who explained the functions
of psychology instead of justifying Psychology as science

2.1.5. Question 5: Learning in School Setting

This question demanded candidates to give four points to show the importance
of feedback to learners. Each point weighed 1 mark, making a total of 4
marks.

The analysis of candidates’ performance in this question revealed that, the
question was attempted by 3,191 candidates (100%) whereby 2,495 (78.2%)
scored from 3 to 4 marks, 372 (11.7%) scored 2 to 2.5 marks and 324 (10.2%)
scored from 0 to 1.5 marks. Generally, the performance of candidates in this
question was good as 2,867 (89.8%) of them scored from 2 to 4 marks. Figure
5 demonstrates the trend of the candidates performance in this question.
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Figure 5: Trends of Candidates' Performance in Question Five

Candidates who scored 3 to 4 marks managed to give three to four points
about the importance of feedback to learners. This means that the candidates
understood the demand of the question and had good knowledge of the
concept of feedback. Extract 5.1 is a sample of good responses from one of the
candidates.
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Extract 5.1: Responses from a candidate who managed to identify the
importance of feedback to learners
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2.1.6.

Further analysis indicates that candidates who scored from 0 to 2 marks could
not provide relevant responses on the importance of feedback to learners.
They either provided undetailed responses or provided features of
communication skills. Extract 5.2 is a sample of responses.
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Extract 5.2: Responses from a candidate who provided communication related
materials instead of the importance of feedback

The overall impression drawn from this question is that, while most of the
candidates performed well, others exhibited low ability in constructing
sentences that could easily convey the importance of feedback to learners.
This could be a reflection of candidates’ inability to understand demand of the
question; lack of sufficient knowledge on the subject matter and lack of
English language proficiency to express their ideas accurately.

Question 6: Guidance and Counseling

In this question candidates were instructed to describe the qualities of a good
counselor. Each point weighed 01 mark, making a total of 4 marks.

The question was attempted by 3,191 candidates (100%). The overall
performance was average as only 2,188 candidates (68.6%) scored from 2 to 4
marks. Of these, 1,344 (42.1%) scored from 3 to 4 marks and 844 (26.4%)
scored from 2 to 2.5 marks. On the other hand, 1,003 candidates (31.4%)
scored from 0 to 1.5 marks. Figure 6 shows the trend of candidates'
performance in this question.
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Figure 6: Candidates' performance in Question Six

The candidates who scored from 3 to 4 marks understood the requirements of
the question and demonstrated mastery of knowledge on guidance and
counseling particularly on the qualities of a good counselor. Examples of
correct responses given by the candidates include empathy, respect, warmth
and trust. Extract 6.1 shows a sample of responses from a candidate who
managed to briefly describe the qualities of a good counselor.
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Extract 6.1: Responses from a candidate who managed to describe four
gualities of a good counselor

The analysis of the candidates’ performance revealed that 205 candidates
(6.4%) who scored 0 mark had insufficient knowledge on counseling and poor
English language skills. In addition, they lacked knowledge of the qualities of
a good counselor. Extract 6.2 shows a sample response from a candidate who
failed to describe the qualities of a good counselor.
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Extract 6.2: Responses from a candidate who failed to describe four
qualities of a good counselor

2.1.7. Question 7: Diversity in Learning

This question demanded the candidates to mention four causes of mental
retardation. Each cause was worth 1 mark, making a total of 4 marks. The
question was attempted by 3,190 candidates (99.9%) whereby 2,594 (81.3%)
scored from 3 to 4 marks, 408 (12.8%) scored 2 from to 2.5 marks and 188
(5.9%) scored from 0 to 1.5 marks. This entails that the overall performance in
this question was good as 3,002 candidates (94.1%) who attempted this
question scored from 2 to 4 marks. Figure 7 illustrates the trend of
performance of the candidates in this question.
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Figure 7: Candidates' performance in Question Seven

Candidate who scored from 3 to 4 marks were able to mention three to four
causes of mental retardation as demanded by the question. This is shown in
Extract 7.1.
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Extract 7.1: Responses from a candidate who managed to mention the
causes of mental retardation

Further analysis revealed that, 5.9% of the candidates who had weak
performance (0 to 1.5 marks) had general knowledge on mental retardation
but failed to grasp the demand of the question. For example, one of them
wrote the classification of mental retardation such as mild mental retardation,
moderate mental retardation, severe mental retardation and profound mental
retardation. However, the question demanded the causes of mental
retardation. Extract 7.2 shows responses from a candidates who failed to
mention the four causes of mental retardation.
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Extract 7.2: Responses from a candidate who classified mental
retardation instead of explaining the causes of mental retardation

2.1.8. Question 8: Learning Theories

This question required candidates to cite two similarities and two differences
between classical conditioning and operant conditioning. Each point weighed
1 mark, making a total of 4 marks.

The question was attempted by 3,191 candidates (100%) whereby 1,486
(46.6%) scored from 3 to 4 marks, 918 (28.8%) scored from 0 to 1.5 marks.
and 787 (24.7%) scored from 2 to 2.5 marks This implies that the overall
performance of candidates in this question was good as 2,273 (71.2 %) scored
from 2 to 4 marks. Figure 8 illustrates the trend of performance of the
candidates in this question.
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Figure 8: Candidates' Performance in Question Eight
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Candidates who scored between 3 and 4 marks were conversant with the
concept of classical and operant conditioning as they could explain the
differences between the two concepts. Extract 8.1 illustrates relevant
responses given by a candidate in this question.
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Extract 8.1: Responses from a candidate who managed to cite the
similarities and differences between classical and operant conditioning

Further analysis showed that, 918 of candidates (28.8%) who had weak
performance (from 0 to 1.5) marks either failed to complete the question or
did not attempt it at all. This might imply that, candidates did not understand
the demand of the question or lacked sufficient knowledge about classical and
operant conditioning. Extract 8.2 shows incorrect responses given by one of
the candidates.
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Extract 8.2: Responses from a candidate who wrote about development and
cited wrong founders of the theories of classical conditioning and operant
conditioning.

2.1.9. Question 9: Diversity in Learning

This question required candidates to identify four indicators of a student with
language impairment. Each point was worth 1 mark, making a total of 4
marks.

The question was attempted by 3,191 candidates (100%); and the overall
performance of the candidates was weak as only 901 candidates (15.7%)
scored from 2 to 4 marks. About 20.4% of them scored from 2 to 2.5 marks
and 250 (7.8%) scored from 3 to 4 marks. On the other hand, 2,290 candidates
(71.8%) scored from 0 to 1.5marks. Figure 9 illustrates the trend of the
candidates' performance in question 9.
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Figure 9: Candidates’ Performance in Question Nine
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The candidates’ item response analysis for this question revealed that 250
candidates (7.8%) scored from 3 to 4 marks. The candidates managed to
identify indicators of a student with language impairment, which justifies that
they had sufficient knowledge and mastery of the subject matter. Example of
the correct responses given by one of the candidates are limited vocabulary,
inability to follow instructions, problem of expressing themselves and problem
in learning new materials. Extract 9.1 shows correct responses from one of the
candidates.
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Extract 9.1: A sample of Responses from a candidate who managed to identify
indicators of a student with language impairment

Further analysis shows that, 2,290 candidates (71.8%) scored from 0 to 1.5
marks, among whom, 802 (25.1%) scored zero (0) mark. This indicates that
the candidates either failed to understand the demands of the question or
lacked the adequate knowledge about indicators of student with language
impairment. Some of the incorrect responses given were such as; low ability
or reading language, low ability of speaking language, low ability of saying
language and low ability of analysing language. Extract 9.2 represents
incorrect responses by one of the candidates.
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Extract 9.2: Responses from a candidate who failed to identify indicators
of the students with language impairment

2.1.10. Question 10: Human Development and the Psychology of Teaching and
Learning

Candidates in this question were required to state four (4) stages of cognitive
development as stipulated by Jean Piaget. Each point carried one (1) mark,
making a total of four (4) marks.

The analysis of candidates’ performance in this question revealed that the
question was attempted by 3,183 candidates (99.7%),0f whom 1,498 (47.1%)
scored from 0 to 1.5 marks, 1,389 (43.6%) scored from 2 to 2.5 marks and 296
(9.3%) scored from 3 to 4 marks This indicates that the overall performance of
candidates was average as 1,685 (52.9%) scored from 2 to 4 marks. Figure 10
shows the trend of candidates' performance in this question.
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Figure 10: Candidates' Performance in Question Ten

Candidates who scored from 3 to 4 marks, understood the demand of the
question and had good knowledge of cognitive development. They could thus
state three to four stages of cognitive development according to Jean Piaget as
shown in Extract 10.1.
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Extract 10.1: Responses from a candidate who managed to state the stages of
cognitive development according to Jean Piaget

Candidates who scored from 0 to 1.5 marks had general knowledge of
cognitive development but lacked specific ability to state the stages of
cognitive development as stipulated by Jean Piaget. Some of them gave
incorrect responses such as psychosexual stages of personality development
according to Sigmund Freud. Extract 10.2 shows responses from a candidate
who failed to answer the question.
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Extract 10.2: Responses from a candidate who provided Freudian
psychosexual stages of personality development instead of the stages of
cognitive development according to Jean Piaget
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2.2 SECTIONB

This section consisted of subjective items. There were six (6) questions in this
section; whereby each question carried fifteen (15) marks. Candidates were
required to answer four (4) questions only; making a total of 60 marks for the
entire section.

2.2.1. Question 11: Learning Theories

In this question, the candidates were required to analyse four (4) principles of
learning according to the Classical Conditioning Theory. Candidates were
supposed to give an introduction and conclusion each of which worth (1'/,)
marks, and the main body with four points, each weighing three (3) marks,
making a total of 15 marks.

The analysis of the candidates' performance in this question showed that 528
(84.1%) scored from 0 to 5.5 marks, 88 (14.0%) scored from 6 to 10 marks and
only 12 (1.9 %) scored from 10.5 to 15 marks The question was the least opted
since only 628 candidates (19.7%) opted for it. The general performance in this
question was weak as only 100 (15.9%) candidates scored from 6 to 15 marks.
Figure 11 shows the trend of candidates’ performance in this question.
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Figure 11: Trends of the Candidates' Performance in Question Eleven

The candidates’ performance suggests that, candidates who scored from 10.5
to 15 marks understood the demand of the question and managed to analyse
the principles of learning according to classical conditioning theory. These
principles were such as extinction, spontaneous recovery, stimulus
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generalization and stimulus discrimination. The variation of their scores was
determined by strengths and correctness of their analysis. Extract 11 illustrates
responses of a candidate who performed well.
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Extract 11.1: A sample response of a candidates who analysed the principles of

learning according to the classical conditioning theory

Some, 528 candidates (84.1%) scored below 6 marks, representing weak
performance. The candidates seemed to have failed to understand the demand
of the question due to either lack of sufficient knowledge or poor English
language proficiency. Poor English might have hindered them from
constructing correct sentences when analyzing the principles of learning
according to the classical conditioning theory. Some candidates also provided
irrelevant answers such as approaches of learning like; behaviorism learning
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approach, cognitivist learning approach, social learning approach and
humanism leaning approach. This is attached in Extract 11.2.
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Extract 11.2: A sample of incorrect response from a candidate who focused
on general learning approaches instead of the principles of learning according
to the classical conditioning theory

2.2.2.Question 12: Learning in School Setting

In this question, candidates were required to demonstrate three (3) advantages
and three (3) disadvantages of transfer of learning to students. Candidates
were supposed to provide an introduction and conclusion each worth (1%/,)
marks, and six (6) points showing the advantages and disadvantages of
transfer of learning each of which weighed two (2) marks, making a total of
fifteen (15) marks.

The question was attempted by 2,451 candidates (76.8%) whereby, 1,456
(59.4%) scored from 6 to 10 marks, 690 (28.2%) scored from 0 to 5.5 marks
and only 305 (12.4%) scored from 10.5 to 15 marks. The general performance
of candidates in this question was good as 1,761 (71.8%) of them scored
from6 to 15 marks. Figurel2 illustrates the candidates’ performance in this
question.
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Figure 12: Candidates' Performance in Question Twelve

The analysis revealed that candidates who scored from 10.5 to 15 marks had
knowledge of transfer of learning and good essay writing skills. The
candidates were able to summarize most or all of the advantages and
disadvantages of transfer of learning such as; assisting in coordinating ideas,
helping learners to master concepts in relation to the acquired knowledge and
helping learners to be creative. Disadvantages included encouraging rote
learning, false generalization which may lead to wrong conclusions and
insufficient academic information. Extract 12.1 presents a sample of a
candidate's correct responses.
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