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FOREWORD

The National Examinations Council of Tanzania (NECTA) has a great pleasure to
issue this report on the analysis of candidates’ responses for the Diploma in
Secondary Education Examination (DSEE) 2019. DSEE is a summative evaluation
with the motive of demonstrating the effectiveness of the educational system in
general and the educational delivery system in particular at Diploma level of
education in Tanzania. The information found in the statistics of examination
results and the nature of candidates’ responses in this examination serve as
indicators of what the educational system was able or unable to provide to the
students in their two years of teacher education programme.

This Candidates’ Items Response Analysis (CIRA) in the Curriculum and
Teaching subject has been prepared in order to provide feedback to tutors, policy
makers, curriculum developers, educational administrators, school quality assurers
and all other education stakeholders on the candidates’ performance in the subject.

Generally, the report highlights the factors that affected the observed performance
of the candidates. For those who scored high marks, these factors include
knowledge on various concepts of the subject, competence on expressing ideas
clearly, and use of English language effectively. For those who demonstrated poor
performance, their responses were affected by low proficiency in using English
language in writing their answers and poor mastery of the subject content.

It is hoped that the feedback provided will enable the stakeholders to identify
relevant measures to be taken in order to improve the teaching and learning in
teachers’ colleges. It is also hoped that once measures are taken, the performance
of prospective candidates in future examinations administered by the Council will
be improved.

Finally, the NECTA would like to thank all those who participated in processing
and analysing the data used in this report.

A

Dr. Charles E. Msonde
EXECUTIVE SECRETARY



1.0

INTRODUCTION

The Diploma in Secondary Education Examination (DSEE) for the
Curriculum and Teaching subject assesses the candidates’ competences on
how to apply curriculum theories to classroom situation in solving
educational problems, organizing and managing classroom for effective
teaching, creating and innovating skills in the teaching and learning process
and evaluating curriculum materials.

This report analyses the candidates’ performance in the subject, for the
examination that was conducted in May 2019. Basically, the report presents
statistics and descriptions concerning the performance of the candidates per
question and by topics.

The examination was set into two different papers based on the types of
candidates. There were those who studied the course using the
curriculum/syllabus prepared by the University of Dodoma (UDOM) and
those who studied it using the curriculum/syllabus prepared by the
Tanzania Institute of Education (TIE). The number of candidates who sat
for the examination was 7,272, out of whom 4,079 studied the course under
the University of Dodoma (UDOM) curriculum while 3,223 studied it under
the Tanzania Institute of Education (TIE) curriculum.

The general performance for each type of candidates is shown in the
following Table.

Table of Candidates’ performance in of Curriculum and Teaching
Examination

Type of | Thosg Those Grades
Candidates| who who Number of Candidates who Passed & their
Sat | Passed Percentages

A B C D F

All 7,272| 7,244 84 1,906 4,623 631 25
(99.66%) | (1.16%)| (26.21%) [(63.57%) | (8.68%)| (0.34%)

UDOM 4,079| 4,059 65 1,210 2,417 367 19
Curriculum (99.53%) | (1.59%)| (29.66%) |(59.25%) | (8.99%)| (0.47%)

TIE 3,193 3,185 19 696 2,206 264 6
Curriculum (99.81%) | (0.59%)| (21.79%) |(69.09%) | (8.27%)| (0.19%)




Referring to the data in the Table, 99.81% candidates under the TIE
curriculum passed while only 0.19% failed the examination. Under the
UDOM curriculum, 99.53% of the candidates passed whereas only 0.47%
failed.

For the purpose of this report, detailed analysis of the performance in both
questions and individual topics was done based on the candidates who sat
for the examination using the TIE curriculum only. This is because the
UDOM curriculum was short lived.

The Curriculum and Teaching paper consisted of two sections A and B.
Section A consisted of ten short answer questions which were compulsory
with a weight of 4 marks. Section B had six questions and the candidates
were required to answer four. The weight of each question in this section
was 15 marks.

This report has five sections namely introduction, analysis of the
candidates' performance in each question and analysis of performance in
each topic, conclusion and recommendations. The summary of performance
for topics is attached as part of the Appendix.

Throughout this report, the candidates’ performance is categorized as good,
average and poor. This performance grouping is based on the following per
centage ranges: 70 — 100 = Good, 40 — 69 = Average and 0 — 39 = Poor.



2.0

ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH
QUESTION

This part analyses the performance of the candidates per question and
corresponding topics. Statistics and extracts are used to justify the analysis
made, questions 1 to 10 were expected to be attempted by all candidates.
Questions 11 to 16 were optional and the percentages of candidates who
opted them are specified in the report.

2.1 Question 1: Curriculum Theory

This question required the candidates to elaborate the relationship
between formal curriculum and non-formal curriculum. The general
performance as indicated in Figure 1 shows that the question was well
performed.
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Figure 1: Distribution of candidates' scores in question 1

The candidates who scored from 3 to 4 marks were 37.1 per cent. These
candidates were able to elaborate the relationship between formal
curriculum and non-formal curriculum. Some of the relevant answers
presented were: (i) both aim at providing knowledge to learners, (ii)
both are academic guidelines aiming at meeting socio-economic needs
of learners (iii) both are structured though non-formal is not fully
structured. This indicates that these candidates had content mastery on
the concept asked.



The candidates with the average performance at 2 to 2.5 marks
provided both mixed relevant and irrelevant responses. Others gave
fewer points those was required by the question. Some examples of
irrelevant response came from one candidate who wrote: both used in
education, both used to provide knowledge. Based on these responses, it
appears that candidates had knowledge of what the question required,
but were challenged by lack of language competence.

It was also observed that more than 29.1 per cent of the candidates got 0
to 1.5. Such candidates failed to make proper elaboration on the
relationship between the two concepts asked. The analysis of their
responses showed that they failed to make proper elaborations on the
two concepts while others failed because they did not comprehend the
demand of the question. For instance, some of them wrote the
importance of formal curriculum and non-formal curriculum while
others gave the differences between formal curriculum and non-formal
curriculum. One of them wrote: formal curriculum done inside the
buildings while non-formal is provided any area. Another example is
given in extract 1.
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Extract 1: A response from a candidate who gave differences between
formal and non-formal curriculum instead of showing their relationship.

2.2 Question 2: Teaching and Learning

This question required the candidates to explain the qualities of a good
teacher. The general performance as indicated in figure 2 was good.
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Figure 2: Distribution of candidates' scores in question 2

Analysis of candidates responses indicate that of the 77.4% candidates
who scored from 3 to 4 marks, gave relevant answers reflecting the task
of the question. One candidate gave the following response: (i) has a
good understanding of what pupils need to learn and their capabilities
of learning, (ii) is able to organize and manage his/her class well, (iii)
is able to reflect and evaluate his or her work and that of the students,
(iv) flexibility in undertaking diverse issues. Extract 2.1 is an example
of good responses.
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Extract 2.1 is a good response of a candidate who managed to explain well
the qualities of a good teacher.



The 21.2% candidates who showed an average score from 2 to 2.5

marks,

some of them managed to answer some points correctly while

missing others. An example of such answers is from the candidate who

wrote:

(1) the one with good language skills, (ii) role model, (iii) a good

counsellor, (iv)a good teacher must also be the professional. These
responses seem to be partially correct and not well presented.

The 1.4% of candidates who showed poor performance, some of them
faced a challenge of misconception between the concepts asked with
several other concepts. For that reason, their responses could not match
with the requirement of the question. An example is given in Extract

2.2a.
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Extract 2.2a: Sample of an irrelevant response in which the candidate gave
advantages of having the attributes of a good teacher, instead of
explaining those qualities.



Apart from those candidates with misconceptions, others lacked
sufficient knowledge on the qualities of a good teacher, hence they gave
irrelevant responses as illustrated in Extract 2.2b.
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Extract 2.2 is a sample of an irrelevant response which does not reflect
anything related to the concept of the qualities of a good teacher.

2.3 Question 3: Teaching and Learning Materials

This question required the candidates to explain the importance of
storing and managing printed materials. The general performance was
good as illustrated in Figure 3.
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Figure 3: Distribution of candidates' scores in question 3

The facts shown in Figure 3 indicate that more than three quarters

(76.7%) of the candidates answered the question correctly. The

analysed responses from the candidates’ scripts show that these

candidates were able to explain the importance of storing and managing

printed materials which are: (i) to ensure continuity of learning in case

there is a change of teachers, (ii) to cut off the cost of purchasing new
7



materials provide common experience for a whole class, (iii) to provide
learners with opportunity for independent study, (iv) enable learners to
carry out self-study. By giving such correct responses, it suggests that
the candidates had good understanding of the importance of storing and
managing printed materials. Extract 3.1 is a sample of a good response.
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Extract 3.1 is a correct response from a candidate who correctly
explained the importance of storing and managing printed materials
response

On the other hand, the 16.3% of candidates who attained an average
score from 2 to 2.5 marks were able to answer only some of the points
correctly.

The last category of candidates which is 7.0%, scored from 0 to 1.5
marks. These candidates seem to have low understanding of the subject
matter. As a result, some of them wrote irrelevant answers such as: (i)
to keep records of the students’ learning, (ii) to assess the effectiveness
of teaching and learning process, (iii) to enable teachers to evaluate
their teaching method and (iv) to diagnose learner’s misconception
during learning. Another one thought the question was about the
importance of using teaching and learning resources, hence the
candidate wrote: (i) it is used to simplify the work or information, (ii) It
helps to avoid language barriers, (iii) It saves time and (iv) it helps to
avoid boredom. Such answers indicate that they possessed insufficient
knowledge on the reasons for storing and managing printed materials.
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In the same observation, one candidate gave answers based on the
concepts of curriculum as shown in Extract 3.2.
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Extract 3.2: A response of a candidate who listed the concepts of
curriculum instead of the importance of managing and storing teaching
and learning materials.

2.4 Question 4: Teaching and Learning Materials

This question required the candidates to identify ways of acquiring
teaching and learning resources. The statistics of the candidates’
performance are shown in Figure 4.
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Figure 4: Distribution of candidates' scores in question 4

The analysed candidates’ responses indicate that the 57.3% candidates
who scored from 3 to 4 marks were able to identify ways for acquiring
teaching and learning resources. Some of the presented answers
included: (i) producing or constructing the resources using local
materials, (ii) collecting them from environments, (iii) asking learners
to prepare them (iv) buying the commercially sold resources. The
candidates whose responses met the demand of the question were really
good at the content assessed. Extract 4.1 presents a sample of a good
response.
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Extract 4.1: A response from the script of a candidate who correctly
identified the ways of acquiring teaching and learning resources.

Further analysis of the candidates’ responses revealed that the 14.7%
candidates who got 2 to 2.5 marks could not write the expected
responses perfectly. For example, one of the candidates wrote: from
syllabus and from environment. This shows that the candidate was not
aware that the question was about where to get the resources; and not
from which document they are suggested.

The 28.0 per cent of the candidates whose scores range from 0 to 1.5
marks, their performances were mostly affected by misunderstanding of
the demand of the question. Due to that factor, some of the candidates
wrote on the advantages of teaching and learning resources whereas
others thought the question was about the factors to consider when
choosing teaching materials. As a result, the candidates wrote their
answers on the basis of the latter. For instance, one candidate gave the
following response: considering the ability and level of leaners,
10



2.5

community altitudes. Another candidate gave the answer related to
ways of acquiring knowledge by writing: (i) Through training (ii)
through observing, (iii) Through experience, (iv) through practical. Yet
another candidate answered the question in view of the methods of
teaching and learning by writing: (i) group discussion (ii) question and
answer, (iii) Brainstorming and (iv) jigsaw method. Moreover, another
candidate thought the question was about the types of curriculum
materials, hence the candidate ended up writing: (i) scheme of work, (ii)
lesson notes, (iii) lesson plan and (iv) syllabus, all of which being
curriculum materials. A further example is as shown in Extract 4.2.
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Extract 4.2: A sample of poor responses from the script of one candidate
who wrote the advantages of teaching and learning resources instead of
identifying the ways of acquiring the same.

Question 5: Teaching and Learning

In this question, the candidates were required to explain advantages and
disadvantages of group teaching. The performance was generally good
as shown in Figure 5.

100 -

§ 85.6

:g 80 -

=

g 60 -

o

=] 40 -

&

£ o . 11.4

[+

5 o0 . .

2 0-15 2-25 3.0-4
Scores

Figure 5: Distribution of candidates' scores in question 5
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The analysis of responses showed that a group of candidates who
scored from 3 to 4 marks were able to provide correct answers. like: (i)
to hide individual weakness of the teacher, (ii) to increase performance
of the teacher in classroom and (iii) to improve relationship among
learners. Another one correctly wrote the disadvantages of group
teaching as time consuming and misconception among teachers and it
encourages laziness among teachers. Similar response is presented in
Extract 5.1.
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Extract 5.1 is a sample of a good response from the script of one of the
candidate who managed to explain the advantages and disadvantages of
group teaching.

Further analysis of responses from a group of candidates who got
average scores of 2 to 2.5 marks revealed that they were able to give
partial or incomplete responses and hence subsequent partial marks. An
example of such responses is from one candidate who gave advantages
by providing a response like: it creates unit among them and gave
disadvantage as it can create the occurrence of conflict.

The last group of candidates which comprises the least performers with
scores from 0 to 1.5 marks went against the demand of the question due
to misconception or limited knowledge of the concept tested. On that
basis, some of the candidates gave responses that relate to the context of
students’ group discussion instead of group teaching/team teaching. For
example, one of them provided answers such as: (i) ....student teacher
is able to choose any subject; (ii) student teacher may feel difficult to
teach. Another one wrote about advantages that it does not need
transport or accommodation to practice it; and on disadvantages, it is
not systematically and it can lead to make noise in the classroom when
the tutor is absent. Extract 5.2 provides another example of similar
responses.

12
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Extract 5.2: A sample of responses from a candidate who gave the answer
based on advantages and disadvantages of group discussion instead of
group/ team teaching.

2.6 Question 6: Planning for Teaching

This question required the candidates to show the relationship between
a lesson plan and lesson notes. The distribution of performance on this
question is summarized in Figure 6.
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Figure 6: Distribution of candidates' scores in question 6

As indicated in Figure 6, two thirds (66.7%) of candidates had scores
ranging from 3 to 4 marks. Observation from analysed scripts showed
that some of the candidates in this group were able to show the
relationship between a lesson plan and lesson notes. Some of the correct
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responses provided included: .....(i) both lesson plan and lesson notes
are used in the lesson to guide the teaching and learning process, (ii)
....the plan for the lesson determines the amount of lesson notes to be
prepared for use during teaching, .....(iii) a lesson becomes successful
when both lesson plan and lesson notes are in place. Extract 6.1 shows
a sample of similar responses.
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Extract 6.1 is a sample of responses from the candidate who provided the
correct answers.

It was also observed that the 27.0% candidates who achieved 2 to 2.5
marks gave partial answers due to various reasons, including giving
fewer points than required or unclear answers. An example of unclear
answers was that given by one candidate who wrote: both uses in
classroom teaching, both prepared by professional teacher.

The last group of candidates consisted of 6.3 per cent who scored from
0 to 1.5. In this category, some of the candidates were challenged by
failure to understand the requirements of the question. As a result, some
of them wrote the differences between lesson notes and lesson plan. An
example of such responses came from one candidate who wrote: lesson
plan has references, but lesson notes lack, lesson plan has remark part
while lesson notes lack it. Apart from poor mastery of the concept, poor
English grammar also affected the presentation of responses. Extract
6.2 provides an example of poor responses.
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Extract 6.2 is a sample of response from one candidate who used unclear
language to show the relationship between the lesson plan and lesson
notes

2.7 Question 7: Planning for Teaching

In this question, the candidates were required to describe the
importance of reinforcement stage in the lesson development. The
general performance was average as indicated in Figure 7.
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Figure 7: Distribution of candidates’ scores in question 7

Analysis of the candidates’ scripts showed that the 57.8 per cent
candidates who scored 3 to 4 marks provided correct responses such as:
(i) helps learners to have permanent memory due to repetition of
activities, (ii) the teacher gets an opportunity to pre-evaluate the extent
of knowledge acquired through oral questioning and also written
exercises, (iii) reinforcement assesses the whole presentation process
including teaching methods, materials and the assigned activities. These

responses imply that the candidates had good background pertaining to
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the concept from which the question was derived. Extract 7.1 shows an
example of correct responses.
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7.1: A response from a candidate who, despite of the slight grammatical error
he/she described well the importance of reinforcement stage in a lesson
development.

In another group, 27.9% candidates who attained an average
performance (2 to 2.5 marks) had partial knowledge of what was
demanded, hence gave partial responses. Examples of these responses
include: helps to complement the lesson objectives, help to motivate
learners.

In the last group, some of the 14.4% candidates who performed poorly
by getting O to 1.5 marks, failed to describe the importance of
reinforcement stage in a lesson development. They were not aware of
the concept of reinforcement in lesson development as they provided
some incorrect responses like create development to the learners,
performance of the lesson. Extract 7.2 is an example of poor responses.
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Extract 7.2 is a sample of response from the script of a candidate who
based on advantages of using teaching resources while the question
required to describe the importance of reinforcement stage in lesson
development.

2.8 Question 8: Curriculum Theory

The question had two parts, (a) and (b). In part (a), candidates were
required to define hidden curriculum and in part (b), to explain the
importance of hidden curriculum in the school setting. The distribution
of the candidates’ scores is indicated in Figure 8.
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Figure 8: Distribution of candidates' scores in question 8
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Data in Figure 8 show that the majority of the candidates, (87.0%) got
marks ranging from 3 to 4 out of whom 1.7% got full marks. Analysis
of responses indicated that these candidates managed to give the
definition of the term hidden curriculum in part (a) by writing :....(i) is
the unplanned sets of experiences aimed at improving social behavior.
In part (b), some of them explained well the importance of hidden
curriculum in the school setting by giving such answers as: (i) it
provides knowledge to the learners on how to cope with the self-
management and punctuality, (ii)it improves social interactions among
the learners especially when they are in non-academic activities, (iii)
improves social discipline, self- motivation as well as social interaction
among the students. The correct answers given indicate content mastery
among candidates in this category. Extract 8.1 denotes one of the
correct answers from the script of a candidate.
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Extract 8.1 is a sample of response from the script of a candidate who,
despite minor grammatical errors, was able to define and explain the
importance of hidden curriculum in the school setting.

In another category, 8.7 per cent of candidates who attained average

scores from 2 to 2.5 gave either partially clear responses or incomplete
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2.9

but correct points. For example, in part (b) one of the candidates wrote
the importance of hidden curriculum in the school setting such as it supports
formal curriculum, it brings cooperation.

However, 4.3% of candidates scored marks from 0 to 1.5 by giving
responses not reflecting the requirement of the question, as the majority
of them responded only to part (a) of the question, leaving part (b)
unanswered. Extract 8.2 shows a sample of irrelevant responses.
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Extract 8.2 is a sample of a response from the script of one candidate
who could not define and explain the importance of hidden curriculum
in the school setting

Question 9: Curriculum Theory

The question required the candidates to state the disadvantages of
formal curriculum. The question was attempted by 3,193 (100%). The
general performance as indicated in Figure 9 shows that the question
was the best performed one.
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Figure 9: Distribution of candidates' scores in question 9
The 95.1% of candidates who performed well in this question were able
to state the disadvantages of formal curriculum correctly by giving
responses like: (i) learners may be prepared mainly for wage
employment, (ii) most often formal curricula are prescriptive, (iii)
19



formal curriculum are less flexible and are often top down structured,
(iv) encourages cramming of concepts rather than learning and
practical application of knowledge and skills. This implies that hose
candidates were competent in the area of the question tested. Extract 9.1
shows a sample of good responses.
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Extract 9.1 is a sample of a response from the script of the candidate who
managed to state the disadvantages of formal curriculum.

The candidates who attained average scores from 2 to 2.5 marks were
2.1 per cent. Those candidates seem to have partially correct points in
their responses. An example of some of their responses include: long
life learning, it ’s expensive, boredom to learners and wastage of time.

Despite the good performance in this question, it was observed that 2.8
per cent of candidates scored from O to 1.5 marks as they failed to
understand the question’s task. Thus, some of them mentioned the
characteristics of hidden curriculum such as: (i) it is difficult to
evaluate, (ii) it has no special building. Others wrote features of formal
curriculum like: (i) it uses syllabus, it provides certificate, it provides
standard educations, it provides evaluation for education. Another
candidate wrote: It provide certificate, organized syllabus, provide
education, it is systematic, all of which being contrary to the demand of
the question. Extract 9.2 shows an example of poor responses.
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Extract 9.2: A sample of a response from the candidate who wrote
disadvantages of informal curriculum instead of formal curriculum.

2.10 Question 10: Curriculum Theory

The candidates were asked to enumerate indicators of hidden
curriculum to the learners. Figure 10 presents the summary of the
distribution of the scores.
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m30-4

Figure 10: Distribution of candidates' scores in question 10

As presented in Figure 10, the majority of candidates (67.5%) got
marks ranging from 0 to 1.5. Analysis of statistics showed that, of out
of these candidates, 46.8% got a 0 mark. Those who showed average
and good performance of 2 to 2.5 and 3 to 4 were only 15.6% and
16.9% respectively. This indicates that the general performance in this
question was poor.
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Analysis of responses revealed that some of the candidates who scored
poorly (0 — 1.5 marks) failed to understand the demand of the question.
As a result, they gave answers reflecting other aspects contrary to what
was asked. For instance, one candidate was quoted to have written: (i) it
is conducted outside the classroom programme, (ii) it includes activities
like sports and games, (iii) it is totally unstructured, (iv) it teaches
about life skulls. Others showed general lack of knowledge, as for
instance, the candidate who wrote: (i) children centered, (ii) it is
unstructured, (iii) content is not specific, (iv) It gives for environment
such as home. Also, (i) development of knowledge, (ii) it guide teaching
and learning process, (iii) determine standard of education provided.
The candidate was not aware that those are the features of formal
curriculum. Extract 10.1 gives an example of irrelevant responses.
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Extract 10.1 is a sample of a response from a candidate who gave
responses not related to the task.

In another category, some of the candidates who scored from 2 to 2.5
marks gave correct responses. However, some of such responses were
not clear; hence they lead to loss of some marks. An example of the
responses given by candidates in this category is the candidate who
wrote: (i) special talent possessed by learners, (ii) the behavior of the
learner, (iii) good performance in physical activities and disciplinary
action to his/her fellow learners and teachers.

Analysis of responses revealed further that the candidates who got
scores ranging from 3 to 4 marks were able to give relevant response
such as: (i) obedience to authority (ii) neatness and students’ behavior
and mannerism. Such responses revealed that candidates were
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knowledgeable on the concept asked. Extract 10.2 presents an example
of good responses.

A0 Ve OVowing ase 0&telod o% N bew -

Cb\wr\u}:\u\; Yo the \earmews *
(g Punciualily

@ Hespeot afd lova

) Oeddionce

(V) Diseipline

Extract 10.2 is a sample of response from the script of one candidate who
managed to enumerate the indicators of hidden curriculum to the learners.

Question 11: Curriculum Development

The question required the candidates to assess the challenges facing the
implementation of competence-based curriculum in O-level secondary
schools in Tanzania. This question was opted by about half of the
candidates (50.5%). The scores of the candidates are distributed as
shown in Figure 11.
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Figure 11: Distribution of candidates' scores in question 11

Based on the summary shown in Figure 11, the majority (68.6%) got
marks from 6 to 10, implying an average performance. The ones who
attained average performance with scores ranging from 10.5 to 15
marks are 9.8% candidates while 21.6% fell under the category of poor
performance with scores ranging from 0 to 5.5 marks.
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The analysis of responses from the candidates’ scripts revealed that the
ones in the first category were able to give the anticipated responses by
identifying the challenges like: (i) Overcrowded classes, (ii) limited
chances of in-service training to teachers, (iii) teacher overload, (iv)
poor involvement of teachers in curriculum innovation and (v) shortage
of instructional facilities. Similar responses are presented in Extract

11.1.
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Extract 11.1: A sample of responses from the candidate who correctly
identified the challenges facing the implementation of the competence-
based curriculum in O-level secondary schools in Tanzania.

The analysis showed further that some of the candidates who scored
average marks, that is, 6 to 10 marks provided partially correct
responses. For instance, one candidate provided incorrect responses by
showing that some of the challenges are: poverty and illiteracy of the
people, dropout of students. Others gave correct responses but
incomplete in terms of number of points required.
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In the last category, some of the candidates who had scores ranging
from 0 to 5.5 were faced mainly by lack of knowledge on the concept of
“competence-based curriculum”. Others misunderstood the demand of
the question, hence outlined the sources of curriculum such as, (i)
political ideology of the country, (ii) national philosophy about the
country, (iii) nature of this society and science and technology. Another
candidate gave the responses as shown in Extract 11.2.
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Extract 11.2 is a response from the candidate who described the types of

curriculum instead of assessing the asked challenges as per requirement of
the question.
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2.12 Question 12: Curriculum Theory

This question required the candidates to state reasons why non-formal
curriculum cannot maintain the standard of education in Tanzania. The
question was opted by 72.0% of the candidates. Figure 12 shows yhe
distribution of the grouped scores.
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m105-15

49.3%

Figure 12: Distribution of candidates' scores in question 12

Figure 12 shows that the performance was average as about half
(49.3%) of the candidates attained average scores ranging from 6 to 10
marks and 19.7 per cent scored from 10.5 to 15 marks. Those with poor
performance, that is, below 6 marks were 31.0 per cent.

Analysis of responses from the candidates who performed higher
revealed that most of them were able to give satisfactory arguments
showing why non-formal curriculum cannot maintain the standard of
education in the country. An example of correct responses from one of
the candidates were such as: (i) non-formal curriculum is less
organized, that is, not systematic, (ii) it is not easily evaluated, (iii)
sometimes there are no qualified teachers, (iv) learners depend on what
they are doing rather than the syllabus, (v) there is no clear indicated
grades showing that one have passed or failed. A similar response from
a candidate with knowledge on the concept asked is presented in
Extract 12.1.
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Extract 12.1 An example of response from the script of the candidate
who managed to state reasons why non-formal curriculum cannot
maintain standard of education in Tanzania.

The analysis also shows that the candidates who got average scores (6 to
10 marks) wrote answers which were partially accurate. It was observed
that some of the candidates were unable to either complete the answer
with the required number of points or gave somewhat partially correct
responses.

The last category involved the candidates whose marks ranged from 0 to
5.5. Some of these candidates either presented less number of points
than the required or failed to give any correct point. Close analysis
revealed that some of these candidates, especially those who got zero
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lacked knowledge on the concept. They also had weakness in written
English language as their responses had a lot of grammatical errors. An
example of the latter is shown in Extract 12.2.
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Extract 12.2 is a sample of response from the script of a candidate who
gave advantages of non-formal curriculum instead of giving reasons why
non-formal curriculum cannot maintain the standard of education in
Tanzania.

2.13 Question 13: Teaching Practice

In this question, the candidates were required to give reasons why
student-teachers should be prepared before going for Block Teaching
Practice (BTP). The question was opted by 92.7% of the candidates.
The general performance of the candidates who showed good
performance was about two thirds as shown in Figure 13.
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Figure 13: Distribution candidates' scores in question 13

Figure 13 shows that 64.4% got marks ranging from 10.5 to 15, 30.8%
attained average scores from 6 to 10 marks. Only 4.8% performed
poorly at a range of 0 to 5.5.

Analysis of responses from candidates’ scripts shows that the
candidates whose scores ranged from 10.5 to 15 marks were able to
provide the correct reasons as per the demand of the question. One of
the responses given by the candidate was: (i) reminder on basic
pedagogical aspects, (ii) getting important skills, (iii) reminding about
adherence to good ethics and (iv) accommodate in group dynamics. It
is worth noting that variation of marks was due to the number of correct
points in a response and their clarity. Also, there were few grammatical
and spelling errors in some of the responses. Another example of a
response in this category is given in Extract 13.1.

30



Q Block. Teachine, Pache - This 1 e
o ss  whe by —tudert ~toach ev— e
Chod _erod g Aime to  padice
thinas  wohich learne) tn TheoeB e )
ought Thie (@) help Sheclert toceche v 1y
UGyt The cttiymontuom 1PN e Otedy
ov "Thougb prachce _

7}Mﬁﬂlicswimc arz  lmporfant Yeodon s
Fov p@pafja_ Shuctsnds  lociche v e oy ‘qol”
rL’q o Block. Teorehing  preieeo -
Y Help thern  Togaio C@Wl,crd?nor’?h:
¢ megrs that chident Toache v preget @
beterr Aoing to the TP <o  Thoad fo
P@%CQUO’Y %CLJCQ vehecige ! ey what 1«
Golog to practcee 7

Yelp  ‘thenw to  creads apel| Aoaching
atcls - by mean That Ghiclent toaeh
L¥ pﬂ‘pao’([cf bm o Thed Hpwo @in
be  creahve/ Innovchog  an peeeat dlue
M toerehime, mate deddc ] -

Help oo te  mate Tm.mgd/mpfhbb
o1 whed Theo Chiclied) - Ihs  mectns ~that
Gheekrt teache - Thog  prepaced bejew
O0Vne te TP o Théick to makbe namhc%
1. Thines whidy, heu go 1o  pradh
TY}T‘ —BD\\CZ&W‘IJ]TL,BCJ%hO\ Ceherhe C_L ’\Dc)ﬂ:_l,, lessa
N plon anc) lesson NS

Hetp Therwy e Liaonasis \\'\,Qr‘ruS—QJ'k'%I
< moong Sheclendg —t&ache get- cha'bep
1o Lelorvrmine Thoir apeatnoss anddhe
nath  berosy (qvmo\ b\a loceel )0, PIErC

Extract 13.1 is an example of response from the script of one candidate
who, despite grammatical errors, was able to state why student teachers
should be prepared before going for (BTP).

The analysis of responses shows further that for the 30.9% of
candidates obtained 6 to 10 marks, most of them either gave weak
responses or incomplete ones. An example of the latter is in the script
of the candidate who wrote: (i) to choose teaching and learning
materials, (ii) to know historical background of the particular area.

The candidates in the last category which contained least candidates,
(4.8%) who scored 5.5 marks and below, some of them gave responses
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that did not reflect anything related to the task of the question. They
mentioned responses based on the factors that need to be considered
before student teachers are deployed to schools for BTP like: (i)
availability of accommodation, (ii) availability of school, (iii)

availability of transport, (iv) availability of funds. Extract 13.2 provides
another example.
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Extract 13.2 is a sample of response from the script of one candidate who
wrote about things to consider before allocating student teachers for BTP

instead of giving the reasons why student teachers should be prepared
before going for BTP.
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2.14 Question 14: Teaching and Learning

In this question, candidates were required to justify the statement: “a
teacher who is able to employ varieties of teaching methods and
strategies and controlling classroom behaviour including the use of
teaching and learning resources is regarded as an effective teacher”.
The question was answered by 63.8% candidates. The general
performance was average as shown in Figure 14.

Scores
mQ-5.35

6.0-10
m10.5-15

Figure 14: Distribution of candidates' scores in question 14

Analysis of candidates’ responses shows that most of the 40.5% of
candidates whose scores were from 10.5 to 15 marks were able to
justify the given statement. Some of the given responses included: (i)
brings about the intended learning outcomes, (ii) determines the quality
of learning to his/her students, (iii) provides motivation and being a
role model to his/her students, (iv) knows how human being learn and
how to create environment that facilitate learning, (v) demonstrates
personality that fosters students learning. Others gave good elaboration
on issues of pedagogical skills, personality in language use and use of
appropriate tactics of motivation. Extract 14.1 presents a sample of a
good response.
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Extract 14.1: A sample of a response from the script of one of the
candidates who managed to state features of an effective teacher correctly.

On the side of the 29.2 per cent of candidates who got average scores
from 6 to 10 marks, some of them gave mixed (correct and incorrect)
points while others wrote partial responses that subsequently attracted
low scores.
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The last group of candidates involves one third (30.3%) of candidates
who obtained scores below 6 marks. According to the observation from
analysed scripts, their low performance was due to various reasons
including failure to locate the demand of the question. An example is
from the answer of one candidate who gave advantages of teaching and
learning resources instead of justifying how the given attributes of the
effective teacher are true. Some of such irrelevant responses were:
(i)...nature of content or subject, (ii) physical environment (iii) age of
the learners, (iv) availability of resources, (v) objective of the lesson,
(vi) class or group size. A response like this shows that the candidate
was unaware that those points reflect things to consider on making
choices of the teaching and learning resources but not attributes of an
effective teacher. Other similar irrelevant responses are shown in
Extract 14.2.
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Extract 14.2: An example of a response from the candidate who wrote
advantages of teaching and learning resources instead of describing the
features of an effective teacher.
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2.15 Question 15: Planning for Teaching

The question required the candidates to give reasons for a teacher to
prepare a scheme of work. The question was opted for by 95.7%
candidates. The performance is summarized in Figure 15.
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Figure 15: Distribution of candidates’ score question 15

The analysis of candidates’ answers revealed that the 51.6% candidates
whose scores ranged from 10.5 and 15 marks were able to argue for the
reasons why a teacher should prepare a scheme of work for
implementation of the subject syllabus. The candidates who responded
correctly gave such points as: (i) makes teaching systematic, (ii) devices
different methods of allocate time for teaching each section, (iii) new
teacher can teach a particular subject in absence of the subject teacher.
Extract 15.1 demonstrates an example of similar responses.
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Extract 15.1 A response from the script of one candidate who explained
correctly the importance of a scheme of work to a teacher, despite slight

mistakes in English language.

Another category of candidates involved a group of candidates who
scored averagely with scores ranging from 6 to 10 marks. They gave
responses which were either not much clear or the ones that were
incomplete (partial argument). Some examples of such responses
include: it help to plan in teaching process, it help to regulate speed in
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teaching, it evaluate effectiveness of the teacher. Based on the
presented responses, it appears that those candidates had moderate
knowledge on what was asked, and they lacked techniques of
answering questions that could enable them link their answers so as to
meet the question requirements.

On the last category, it was established that the 3.1% candidates who
got scored from 0 to 5.5 marks had weaknesses in identifying the
requirements of the question. As a result, some of them gave responses
that did not relate to the requirements of the question. Other reasons
included limited knowledge on the concept and low competence in
English Language. One of the responses from the candidate who
misunderstood the question was: (i) firstly, the syllabus can directly
the scheme of work about the specific objective, (ii) Secondly, the
syllabus directs the teacher on the on the concept that can be obtained
to the learner according to level (iii) thirdly the syllabus show the time
taken to of the specific topic (iv) directs about activities. (v) shows
teaching aids....Such a candidate was not aware that those were the
features of the syllabus, and not the reasons why a scheme of work is
prepared. A similar response was given by a candidate who wrote: (i)
syllabus directly the teacher the method of teaching, (ii) subject
syllabus shows the learning goals or learning outcome, (iii) syllabus
show the teaching and learning activities. Extract 15.2 provides
another example of incorrect responses.
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Extract 15.2: A sample of a response from the script of one of the
candidates who described the importance of the syllabus instead of
giving reasons why a teacher should prepare a scheme of work.

2.16 Question 16: Teaching and Learning Materials

In this question, the candidates were required to analyse ways by which
teachers and learners could maintain and take care of instructional
resources in school settings. The question was selected by less than one
fourth (24.6%) of the candidates. The distribution of scores is as
indicated in Figure 16.
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Figure 16: Distribution of candidates' performance in question 16

Figurel6 shows that the performance was good since about two thirds
(63.8%) of the candidates who attempted the question got scores from 6
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to 10 marks, and (27.8%) got higher scores ranging from 10.5 to 14
marks. None got all marks. Meanwhile, only 8.4% got marks below 6
including 0.3% who got zero.

The analysis of the candidates’ responses revealed that those who
scored from 10.5 and 14 marks were able to analyse ways by which
instructional resources in school settings could be maintained and taken
care of. Some of such correct responses were: (i) electronic equipment
should be kept in bags to protect them from dust, (ii) simple machine to
be oiled all the time to protect them from rusting (iii) ....cleaning them
before storing. Other similar responses were: (i) teaching and learning
resources should not be exposed to the sun and (ii) spray plant and
animal materials with chemical to prevent them from pests. Those
correct responses provided by the candidates show that they had good
content mastery about the question asked.

In the second group of candidates (63.8%) who achieved average scores
from 6 to 10 marks some of them gave right responses in some aspects.
Others failed to make their points clear. This might have been due to
lack of techniques in answering questions and poor proficiency in
English language vocabularies. Some of their responses included: (i)
skill of maintenance and care, (ii) instructional should be provided or
strict law should be enacted, (iii) students and teachers should
improvising instructional resources.

Further analysis of the candidates’ responses showed that for the 8.4%
of the candidates who attained poor scores from 0 - 5.5 marks, some of
them wrote irrelevant answers due to failure to understand the demands
of the question. They gave responses like (i) ....text book, syllabus, (ii)
supplementary material, (iii) teaching aids, (iv) population growth of
the people. In this category, some candidates showed to have limited
knowledge on the concept asked while others got zero because they left
the question unanswered. Extract 16.2 illustrates an example of
incorrect responses.
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Extract 14.2 A response from the candidate who failed to analyse ways
by which teachers and learners could maintain and take care of
instructional resources in the school setting

ANALYSIS OF CANDIDATES’ PERFORMANCE PER TOPIC

The analysis of the statistics of different topics shows that the candidates
performed well in all the topics. The performance in the topic Teaching
Practice was the highest (95.2 %), followed by Planning for Teaching (92.2
%), Teaching and Learning (88.4 %), and Teaching and Learning Materials
(85.5%). The last two were Curriculum Theory and Curriculum
Development whose percentages were and 74.1 and 73.7 respectively.

CONCLUSION

The report was about the analysis of candidates' performance on the subject.
It used both statistical data on the candidates’ scores and their question
responses from their scripts. Based on the data so far analysed, and the
sample responses accessed, it was generally observed that the performance
was good. Based on the analysis, a good performance was due to candidates'
ability to respond to questions from various topics/concepts, implying that
they had good mastery of the content asked in the examination.

Despite the general good performance, the challenge of low proficiency in
written English was somewhat observed to affect the performance of few
candidates as they failed to make clear elaboration of their responses. Their
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5.0

responses had some flaws due to either grammatical errors or spelling errors
or both.

RECOMMENDATIONS

From the analysis of results in this report, it is recommended that some
measures should be taken in order to improve the performance of the
prospective candidates in the Curriculum and Teaching subject. The
following are recommendations:

5.1

5.2

5.3

5.4

Efforts should be made to ensure that candidates master the content as
guided in the subject syllabus.

Students should be trained on how well to tackle examination
questions. This can be realized by giving them frequent exercises and
quizzes. In short, tutors should make thorough supervision coupled
with subsequent feedback on student teachers’ performance.

Emphasis should be put on the teaching and learning of English
language at secondary education level and communication skills at
Diploma level, taking into consideration that English language is the
language of instruction (LOI) at that level. This is recommended
because poor performance in some questions was caused by poor
mastery of English,

Tutors should continue to guide students in improving reading and
writing skills. Having improved in those skills, the students will be
able to answer examination questions competently.
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APPENDIX
SUMMARY OF THE ANALYSIS OF CANDIDATES’ PERFORMANCE

PER TOPIC
The % of | Average
Questio | Candidates | perform
SIN Topic n who Scored ance Remarks
Number | 40 Per centor | (%)
Above
1 | Teaching Practice
Planning for
2 .
Teaching
Teaching and
3 .
Learning
4 Teaching and
Learning Materials
5 | Curriculum Theory
icul
6 Curriculum

Development
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