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FOREWORD 

 

The National Examinations Council of Tanzania is pleased to issue the 2020 

Candidates’ Item Response Analysis Report for Diploma in Secondary Education 

Examination (DSEE) in History subject. This report provides feedback to 

educational stakeholders such as student-teachers, tutors, parents, policy makers 

and the public in general on the performance of candidates. 

 

The Diploma in Secondary Education Examination marks the end of two years of 

Diploma in Secondary Education. It is a summative evaluation which among other 

things shows the effectiveness of the education system in general and education 

delivery in particular. Essentially, candidates’ responses to the examination 

questions is a strong indicator of what the education system was able or unable to 

offer to the student-teachers in their two years of Diploma in Secondary Education 

studies.  

The analysis presented in this report is intended to contribute to the understanding 

of some of the factors that determined candidates’ performance in this subject. The 

feedback provided will enable educational stakeholders to identify proper 

measures to be taken in order to improve the candidates’ performance in future 

examinations administered by the Council. 

Finally, the Council would like to thank all the Examination Officers, Examiners 

and all those who participated in the preparation of this report.   

 

 

 

 

Dr. Charles E. Msonde 

EXECUTIVE SECRETARY
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1.0 INTRODUCTION  

 

This report analyses the performance of the candidates who sat for the History 

examination paper as a requirement for the completion of Diploma in 

Secondary Education (DSEE) 2020. The examination assessed competences 

according to the 2009 Diploma in Secondary Education History Syllabus and 

2017 Examination format.  

 

A total of 513 candidates sat for 712 History paper in 2020, out of which 505 

(99.2%) passed while 4 candidates (0.8%) failed. Hence, the performance in 

2020 has increased by 1.6 percent compared to 2019 performance in which out 

of 845 candidates who sat for the examination, 825 candidates (97.6%) passed 

and 20 candidates (2.4%) failed.  

   

The History paper consisted of sixteen questions which were distributed in 

three sections: A, B and C. Section A consisted of ten compulsory short 

answer questions while sections B and C consisted of three essay type 

questions each. The candidates had to choose two questions from each of the 

sections: B and C. They were required to attempt a total of fourteen questions. 

The performance in each question was considered to be good, average or poor 

if the percentage of the candidates who scored 40 percent or more of the 

marks allocated in the question lied between 70 – 100, 40 – 69 and 0 – 39 

respectively. The performance is represented in figures, tables and a chart 

whereby green colour represents good performance, yellow represents average 

and red represents poor performance. Sample extracts of answers from some 

of the candidates are provided for each question. 

 

2.0 ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH 

QUESTION  

2.1 SECTION A 

2.1.1. Question 1:  Establishment of Colonialism in Africa 

This question required the candidates to outline the differences between 

French assimilation policy and British indirect rule as used in administering 

their colonies in Africa. The question was attempted by 513 candidates 

(100%). The analysis of the candidates’ performance in this question 

indicates that; 254 (49.5%) of the candidates scored from 3 to 4 marks which 

is good performance, 139 candidates (27.1%) scored from 2 to 2.5 marks  

which is average performance and 120 candidates (23.4%) scored from 0 to 

1.5 marks that is poor performance. Generally, the performance of candidates 
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in this question was good since 393 (76.6%) candidates scored from 2 to 4 

marks. Figure 1 summarises the performance of candidates in this question. 

 

Figure 1: Performance of candidates in question 1  

The candidates (49.5%) with good performance showed good understanding 

of the demand of the question and had adequate knowledge about the 

establishment of colonialism in Africa hence they provided relevant 

responses. The candidates managed to outline differences between French 

assimilation policy and British indirect rule as used in administering their 

colonies in Africa as shown in extract 1.1.  

 

 

Extract 1. 1: A sample of a correct response to question 1 

Candidates (27.1%) who had average performance demonstrated limited 

knowledge about the establishment of colonialism in Africa although they 
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had good understanding of the requirements of the question. Some of the 

candidates outlined a few differences than the required four differences 

between French assimilation policy and British indirect rule. Other 

candidates in this category mixed up relevant and irrelevant responses.  

The candidates (23.4%) who had poor performance in this question showed 

poor understanding about the topic of establishment of colonialism in Africa. 

The candidates provided the definitions of the assimilation policy and 

indirect rule with spelling mistakes and poor English grammar. Some of the 

candidates provided irrelevant responses like; French were use direct rule 

while British were use indirect rule, French were have confidence due to 

good policy while British were not have confidence, French have strong 

leadership and good political system while British have no strong leadership 

and political system, French have enough capital using in the struggle while 

British have no enough capital help in the struggle. Other candidates 

outlined irrelevant similarities instead of the differences between French 

assimilation policy and British indirect rule as shown in the extract 1.2. 

 

 

  Extract 1. 2: A sample of an incorrect response to question 1   

2.1.2. Question 2: Colonial Economy in Africa  

This question needed the candidates to mention four colonies in Africa where 

settler agriculture was dominant during the colonial period. The question was 

attempted by 513 candidates (100%). The analysis of the candidates’ 

performance in this question indicates that; 216 (42.1%) of the candidates 

scored from 3 to 4 marks which is good performance and 152 candidates 

(29.6%) scored average marks from 2 to 2.5 marks. However, 145 candidates 

(28.3%) scored from 0 to 1.5 marks that is poor performance. Generally, the 
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performance of candidates in this question was good since 71.7 percent of 

the candidates were able to score from 2 to 4 marks. Figure 2 summarises the 

performance of candidates in this question. 

 

Figure 2: Performance of the candidates in question 2 

The good performance of 216 (42.1%) candidates in this question was due to 

their ability to mention clearly the colonies in Africa where settler agriculture 

was dominant during the colonial period in Africa. This ability might have 

been because of good understanding of the topic of colonial economy in 

Africa particularly the systems of colonial agriculture. Extract 2.1 shows a 

sample of a correct response from one of the candidates. 

 

Extract 2. 1: A sample of a correct response to question 2   

On the other hand, candidates (29.6 %) with average performance showed 

understanding of the demands of the question but had a number of shortfalls. 

These candidates mixed relevant and irrelevant colonies in Africa where 

settler agriculture was dominant. One candidate for example, mentioned 

Kenya, Uganda and Zimbabwe. Kenya and Zimbabwe colonies were correct 

British settler agriculture colonies in Africa but Uganda was not a settler 

colony, instead it was a peasant agricultural colony in East Africa. Other 

candidates mentioned only few colonies out of the four required colonies. 
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The poor performance of candidates (28.3%) in this question was due to the 

candidates’ inadequate knowledge about Colonial Economy in Africa and the 

failure to understand the needs of the question. Some candidates responded 

contrarily by mentioning peasants’ agriculture and plantation agriculture 

colonies in Africa like; Uganda, Ghana, Nigeria and Tanganyika. Other 

candidates mentioned the colonial masters like; British, Portuguese, France 

and Germany. A few other candidates mentioned the colonial masters who 

established settler agricultural colonies in Africa instead of the specific 

colonies where settler agriculture was dominant during the colonial period in 

Africa as shown in extract 2.2.   

 

Extract 2. 2: A sample of an incorrect response to question 2  

2.1.3. Pre-colonial Social Formation in Africa 

This question required the candidates to enumerate four reasons which made 

Portuguese rule not to last long in East Africa. The question was attempted 

by 513 candidates (100%) and the general performance in this question was 

poor. The analysis of the candidates’ performance in this question shows 

that, 373 candidates (72.7 %) scored from 0 to 1.5 marks which is poor 

performance, 108 candidates (21.1%) had average scores from 2 to 2.5 

marks. A total of 32 (6.2%) candidates scored from 3 to 4 marks which is 

good performance. Generally, the performance of candidates in this question 

was poor since 27.3% of the candidates scored from 2 to 4 marks. Figure 3 

summarises the performance of candidates in this question. 
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Figure 3: Performance of the candidates in question 3  

The reasons for 32 candidates (6.2%) to have good performance in this 

question were due to their ability to demonstrate good understanding of the 

question and mastery of the subject matter. These candidates were able to 

give the relevant reasons why the Portuguese rule did not last long in East 

Africa as shown in extract 3.1.  

 

Extract 3. 1: A sample of a correct response to question 3  

Moreover, 21.1% of the candidates who had an average performance 

demonstrated weaknesses of mentioning less reasons than the required four. 

Other candidates in this category repeated similar reasons or mixed up the 
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correct with incorrect reasons. One candidate for example mentioned reasons 

for Portuguese rule not to last long in East Africa together with objectives of 

the Portuguese to establish their rule in East Africa.  

The candidates (72.2%) who had poor performance failed to understand the 

requirements of the question due to poor understanding about Pre-colonial 

Social Formation in Africa. Some of the candidates in this category 

enumerated the factors for the development and expansion of the East 

African Indian Ocean trade like; development of marine technology, presence 

of monsoon winds, availability of trading goods and peace and security in 

East Africa. Other candidates enumerated the reasons which enabled the 

Portuguese to manage to control East Africa regardless of stiff resistance 

from the East Africans which were also incorrect responses as shown in 

extract 3.2.  

 

Extract 3. 2: A sample of an incorrect response to question 3 

2.1.4. Nationalism and Struggle for Independence  

This question required the candidates to give the reasons why the period after 

the Second World War is considered being the turning point in the struggle 

for independence in Africa. The question was attempted by 513 candidates 

(100%). The analysis of the candidates’ performance in this question 

indicates that; 365 (71.2%) candidates scored from 3 to 4 marks which is 

good performance, 76 candidates (14.8 %) scored from 0 to 1.5 marks 

indicating poor performance and 72 candidates (14.0 %) scored average 

marks from 2 to 2.5 marks. Generally, the performance of candidates in this 

question was good since 85.2 percent of the candidates were able to score 

from 2 to 4 marks. Figure 4 summarises the performance of candidates in this 

question. 
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Figure 4: Performance of the candidates in question 4 

The candidates (71.2%) with good performance in this question illustrated 

good understanding of the question with adequate knowledge of the topic of 

Nationalism and struggle for independence in Africa. The candidates were 

able to give the correct responses as shown in extract 4.1. 

 

Extract 4. 1: A sample of a correct response to question 4   

The candidates (14.0%) who had average performance mixed relevant with 

irrelevant reasons that made the period after the Second World War to be the 

turning point in the struggle for independence in Africa. Other candidates 

gave fewer reasons out of the required four reasons.  

 Finally, poor performance of 76 candidates (14.8 %) was either caused by 

the failure to understand the demands of the questions or poor knowledge 

about the topic, especially on the contribution of the Second World War in 

the struggle for independence in Africa. One candidate for example, gave the 

aims of the Africans struggle for independence and outlined the reasons like;  
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(i) to liberate African country, (ii) to preserve African culture, (iii) to be free 

from colonialism and (v) to improve the living standard of African people 

which was contrary to the requirements of the question. Other candidates 

mentioned the demands of European colonialism in Africa as shown in 

extract 4.2. 

 

E 

E

x

t 

 

Extract 4.2: A sample of an incorrect response to question 4 

2.1.5. Political and Economic Development since Independence 

The question required the candidates to outline five Tanzanian constitutional 

changes since independence. The question was attempted by 513 candidates 

(100%). The analysis of the candidates’ performance in this question 

indicates that; 191 candidates (37.2 %) scored from 0 to 1.5 marks indicating 

poor performance, 165 candidates (32.2%) scored average marks from 2 to 3 

marks and 157 (30.6%) candidates scored from 3.5 to 5 marks which is good 

performance. Generally, the performance of candidates in this question was 

good since many (62.8 %) candidates were able to score from 2 to 5 marks. 

Figure 5 summarises the performance of candidates in this question. 

 

 

Figure 5: Performance of the candidates in question 5 

The candidates (30.6%) with good performance were able to understand the 

requirements of the question and proved to have sufficient knowledge of the 

Tanzanian constitutional changes since independence. These candidates were 

able to outline clearly five constitutional changes as shown in extract 5.1. 
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Extract 5.1: A sample of a correct response to question 5 

Furthermore, candidates (32.2%) who had average performance showed a 

number of inadequacies like; repetition of points for example some 

candidates mentioned; the interim constitution and union constitution as 

different constitutional changes while historically it is the same constitution 

change of 1964. Other candidates mentioned fewer constitution changes out 

of the five constitutional changes in Tanzania since independence.  

Moreover, the candidates (37.2 %) who had poor performance demonstrated 

inadequate knowledge of the history of the constitution changes in Tanzania 

since independence. One of the candidate for example, mentioned important 

issues in the Tanzanian constitution instead of the major constitution changes 

in Tanzania since independence as shown in extract 5.2. 

 

Extract 5. 2: A sample of an incorrect response to question 5 
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2.1.6. Political and Economic Development since Independence 

The question required the candidates to identify African countries crafted and 

given the socialist idea of (a) Common Man’s charter, (b) Humanism and 

African socialism. The question was attempted by 513 candidates (100%). 

The analysis of the candidates’ performance in this question indicates that; 

486 candidates (94.7%) scored from 0 to 1.0 mark that is poor performance, 

25 candidates (4.9 %) scored average marks from 1.5 to 2.0 marks and only 

02 (0.4%) candidates scored from 2.5 to 3.0 marks which is good 

performance. Generally, the performance of candidates in this question was 

poor since 5.3 percent of the candidates scored from 2 to 3 marks. Figure 6 

summarises the performance of candidates in this question. 

 

Figure 6: Performance of the candidates in question 6 

The analysis of candidates’ responses shows that 02 candidates (0.4%) who 

had good performance were able to understand the requirements of the 

question and proved to have sufficient knowledge on socialist ideas crafted 

by various African countries as shown in extract 6.1.  

 

Extract 6.1: A sample of a correct response to question 6  
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Analysis of candidates’ responses shows that 25 candidates (4.9 %) who had 

average performance showed understanding of the question but they had 

some inadequacies like; identifying fewer countries out of the required three 

countries. Other candidates mentioned multiple countries on one socialist 

idea. One candidate for example, identified (a) Uganda as a country crafted 

Common Man’s charter, (b) Zambian Humanism and (c) African socialism 

was a numerous African countries like; Tanzania, Zambia, Ghana and 

Uganda which is incorrect.  

Data analysis shows that 486 (94.7%) candidates who had poor performance 

had either failed to understand the demands of the question or had inadequate 

knowledge of the African countries that crafted the socialist ideas of 

common Man’s Charter and African socialism. Some candidates provided 

the definitions of the given socialist ideas instead of identifying the relevant 

country as shown in extract 6.2.  

 

 

Extract 6. 2: A sample of an incorrect response to question 6  

2.1.7. Political and Economic Development since Independence 

This question required the candidates to analyse four main aims of Neo-

colonialism in Africa. The question was attempted by 513 candidates 

(100%). The analysis of the candidates’ performance in this question shows 

that; 230 candidates (44.8%) scored from 0 to 1.5 marks which is poor 

performance, 147 candidates (28.7%) scored average marks from 2 to 2.5 

marks and  136 (26.5%) of the candidates scored from 3 to 4 marks which is 

good performance. Generally, the performance of candidates in this question 

was average since 55.2 percent of the candidates were able to score from 2 to 

4 marks. Figure 7 summarises the performance of candidates in this question. 
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Figure 7: Performance of the candidates in question 7 

The candidates (26.5%) with good performance in this question had 

adequate knowledge about the topic and a clear understanding of the 

question. The candidates were able to correctly analyse the main aims of 

Neo-colonialism in Africa as shown in extract 7.1. 

 

Extract 7. 1: A sample of a correct response to question 7  

The analysis of the candidates’ responses shows that the candidates (28.7%) 

with average performance in this question understood the demands of the 

question. However, they had partial knowledge about the topic particularly; 

the main aims of Neo colonialism in Africa. Some candidates in this category 

outlined fewer aims of Neo colonialism out of the required four main aims. 

Others mentioned the main aims of Neo colonialism in Africa together with 

the main aims of former colonialism in Africa.  

The candidates (44.8%) with poor performance in this question demonstrated 

lack of knowledge about Neo-colonialism in Africa and failed to understand 

the requirements of the question. These candidates mentioned the forces 



14  

behind the colonialists to grant independence to Africans. One candidate for 

example, mentioned the points like; (i) To give African independence, (ii) To 

avoid African resistances, (iii) To avoid military conflicts and (iv) To 

exploitation to the African people. Another candidate analysed the points that 

are most likely to be the aims of the African struggle to uproot colonialism in 

Africa as shown in extract 7.2. 

 

 

 

 

 

Extract 7.2: A sample of an incorrect response to question 7 

2.1.8. Principles of Teaching and Learning History 

This question required the candidates to differentiate with examples the 

terms participatory techniques and less participatory techniques. The 

question was attempted by 513 candidates (100%) who sat for this 

examination. The analysis of the candidates’ performance in this question 

indicates that 392 (76.4%) candidates scored from 3 to 4 marks which is a 

good performance, 93 candidates (18.1%) scored average marks from 2 to 

2.5 marks and 28 candidates (5.5%) scored from 0 to 1.5 marks that is poor 

performance. Generally, the performance of candidates in this question was 

good since 94.5 percent of the candidates scored from 2 to 4 marks. Figure 8 

summarises the performance of candidates in this question. 

 

Figure 8: Performance of the candidates in question 8 
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The candidates (76.4%) with good performance in this question were able to 

differentiate between; participatory techniques and less participatory 

techniques with examples. The candidates demonstrated an understanding on 

the teaching and learning techniques. Extract 8.1 shows a sample of a 

response from one of the candidates who correctly differentiated between 

participatory and less participatory techniques. 

 

Extract 8. 1: A sample of a correct response to question 8 

Candidates (18.1%) who got average marks in this question managed to 

differentiate the terms but had some shortfalls. The candidates managed to 

differentiate the terms but never provided examples on each term. Other 

candidates explained only one term instead of the differences between the 

two terms. 

Moreover, the candidates (5.5%) who had poor performance showed poor 

knowledge on the topic. They gave inappropriate responses hence, they score 

less marks. The Extract 8.2 shows a sample of candidate with a poor 

response to this question.  
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Extract 8. 2: A sample of an incorrect response to question 8  

2.1.9. Preparation for Teaching and Learning History 

This question required the candidates to provide the meaning of the 

following terms; (a) History syllabus (c) History teachers’ guide (b) History 

textbook (d) History log book. The question was attempted by 513 

candidates (100%). The analysis of the candidates’ performance in this 

question indicates that; 411 (80.1%) candidates scored from 3 to 4 marks 

which is good performance, 81 candidates (15.8 %) had average performance 

scoring from 2 to 2.5 and only 21 candidates (4.1 %) had poor performance 

by scoring from 0 to 1.5. Generally, the performance of candidates in this 

question was good since 95.9 percent of the candidates scored from 2 to 4 

marks. Figure 9 summarises the performance of candidates in this question. 

 

Figure 9: Performance of the candidates in question 9 

The candidates (80.1%) who had good performance in this question 

demonstrated good understanding on the topic of preparations of teaching 

and learning History. The candidates understood the requirements of the 

question and provided the correct meaning of the terms provided. Extract 9.1 

is a sample of a candidate’s good performance in this question.  
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Extract 9. 1: A sample of a correct response to question 9 

The candidates (15.8%) who had an average performance in this question 

had partial knowledge on the topic hence they failed to give correctly the 

meaning of terms. The candidates also, failed to give the correct meaning of 

some terms but gave the meaning of other terms. Other candidates had 

spelling mistakes and grammatical errors which changed the meaning of the 

terms.  

The candidates (4.1 %) who had poor performance in this question had poor 

knowledge of the topic of preparation for Teaching and Learning History. 

The candidate had also poor language skills; poor English grammar and 

sentences full of spelling mistakes. Extract 9.2 is a sample of a candidate’s 

poor response.  
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Extract 9. 2: A sample of an incorrect response to question 9  

2.1.10. Preparation for Teaching and Learning History 

This question required the candidates to explain four uses of a History 

scheme of work. The question was attempted by 513 candidates (100%). The 

analysis of the candidates’ performance in this question shows that; 288 

(56.2%) scored from 3 to 4 marks which is good performance, 178 (34.8 %) 

candidates scored average marks from 2 to 2.5 marks and 46 (9.0 %) scored 

from 0 to 1.5 marks which is poor performance. Generally, the performance 

of candidates in this question was good since 91.1 percent of the candidates 

scored from 2 to 4 marks. Figure 10 summarises the performance of 

candidates in this question. 

 

Figure 10: Performance of the candidates in question 10 

Analysis of the candidates’ responses indicates that those with good 

performance (56.2%) demonstrated good knowledge about the topic and 

showed an understanding of the demands of the question. The candidates 
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explained the relevant uses of a History scheme of work as shown in extract 

10.1. 

 

 

Extract 10. 1: A sample of a correct response to question 10 

Further analysis shows that the candidates (34.8%) who had average 

performance showed an understanding of the demands of the question and 

proved to have knowledge of the topic. The candidates explained a few 

points out of four on the uses of a History scheme of work. Other candidates 

mixed up correct with incorrect responses or repeated the same points that 

have similar meaning. One candidate for example, mixed up with the uses of 

a History syllabus instead of the uses of scheme of work. The candidate gave 

the responses such as; used to direct a teacher on what supposed to teach in 

specific time, used for preparing lesson plan which are the uses of a History 

syllabus. Other points were; used to assess the learners and used to evaluate 

a learners and teacher.   

The analysis revealed that, 46 candidates (9.0 %) with poor performance had 

insufficient knowledge about the topic. Some candidates provided the 

contents of the scheme of work instead of the uses of scheme of work such 

as; used to show the teachers name, used to show the topic to be covered, 

used to show time used in deliver the lesson, used to show number of period 

in a lesson or topic. Other candidates explained the the uses of History 

logbook instead of the uses of scheme of work as shown in extract 10.2. 
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Extract 10. 2: A sample of an incorrect response to question 10  

 

2.2 SECTION B 

2.2.1 Pre-colonial Social Formations in Africa 

The question required the candidates to identify two dominant modes of 

production which developed in pre-colonial Africa and explain three features 

of each mode. The question was attempted by 357 candidates (69.6%) out of 

513 who sat for this examination. Among them 154 candidates (43.1%) 

scored from 10.5 to 14.5 marks, which is good performance and 138 

candidates (38.7%) scored from 6 to 10 marks, which is average 

performance. A total of 65 candidates (18.2%) scored from 0.5 to 5.5 marks 

which is poor performance. The general performance of candidates in this 

question was good since many candidates (81.8%) scored from 6 to 14.5 

marks. Figure 11 summarises the performance of candidates in this question. 

 

Figure 11: Performance of the candidates in question 11  

The candidates (43.1%) who had good performance had clear knowledge of 

the topic and a precise understanding of the demands of the question.  The 

candidates were able to provide perfect introduction that gave the meaning 

and identification of the dominant modes of production which were 



21  

developed during pre-colonial Africa which were; primitive communalism 

and feudal modes of production. In the main body, the candidates were able 

to explain three features of communalism and three features of feudalism. 

Extract 11.1 is a sample of a good response from a script of a candidate. 
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Extract 11. 1: A sample of a correct response to question 11 
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The candidates (38.7%) who had average performance in this question had 

inadequate knowledge on the features of two dominant modes of production 

which were developed during pre-colonial Africa. Some candidates managed 

to identify the dominant modes of production but failed to explain all six 

features pointing out three features from each mode. Other candidates had 

poor essay writing skills such as a poor introduction and partial clarification 

of points. 

Moreover, candidates (18.2%) who had poor performance in this question 

demonstrated poor knowledge about Pre-colonial Social Formation in Africa. 

The candidates also had poor essay writing skills characterised by a poor 

introduction, irrelevant main body as well as poor conclusion. Some 

candidates failed to provide an appropriate introduction and identified 

incorrectly industrial capitalism as a dominant mode of production in pre-

colonial Africa. In the main body, the candidate explained the characteristics 

of some of the pre-colonial African societies instead of the dominant modes 

of production which were developed during pre-colonial Africa as shown in 

extract 11.2.  
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Extract 11.2: A sample of an incorrect response to question 11 
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2.2.2 Pre-colonial Social Formations in Africa 

This question required the candidates to examine six factors for state 

formation in pre-colonial Africa. The question was attempted by 446 

candidates (86.9%) out of 513 who sat for this examination. The candidates’ 

performance shows that; 311 candidates (69.7%) scored from 6 to 10 marks, 

which is average performance,  95 candidates (21.3%) scored from 10.5 to 

14 marks which is good performance and the remaining 40 (9.0%) candidates 

scored from 0 to 5.5 marks which is poor performance. The general 

candidates’ performance in this question was good since many candidates 

(91.1) scored from 6 to 13.5 marks. Figure 12 summarises the performance 

of candidates in this question. 

 

Figure 12: Performance of the candidates in question 12 

Likewise, the candidates (21.3%) who had good performance managed to 

provide a clear introduction by giving the meaning of the term state with 

correct examples. In the main body, these candidates examined clearly 

factors for state formation in pre-colonial Africa. Finally, the candidates gave 

a precise conclusion. Extract 12.1 illustrates a sample of a relevant response 

from a candidate with a good score.  



26  

 

 

Extract 12.1: A sample of a correct response to question 12 
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The candidates (69.7%) with average performance in this question had 

adequate knowledge about the topic and understanding of the question but 

they failed to provide six factors for state formation in pre-colonial Africa. 

The candidates examined three up to four factors instead of the required six 

factors. They also provided insufficient explanations with irrelevant 

examples while others mixed relevant and irrelevant factors with a poor 

introduction and conclusion.   

The candidates (9.0%) who had poor performance failed to provide relevant 

factors. They gave unclear explanations of the factors for state formation in 

pre-colonial Africa as shown in extract 12.2. 
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Extract 12. 2: A sample of an incorrect response to question 12 

2.2.3 Pre-colonial Social Formations in Africa 

This question required the candidates to analyse six effects of long distance 

trade in East Africa. The question was attempted by 224 candidates (43.7%) 

out of 513 who sat for this examination. The candidates’ performance shows 

that; 126 candidates (56.3%) scored from 6 to 10 marks, which is average 

performance, 65 candidates (29.0%) scored from 10.5 to 14 marks, which is 

good performance, and 33 candidates (14.7%) scored from 0 to 5.5 marks 

which is poor performance. The general performance of candidates in this 

question was good since many candidates (85.3%) scored from 10.5 to 13.5 

marks. Figure 13 summarises the performance of candidates in this question. 
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Figure 13: Performance of the candidates in question 13 

The candidates (56.3%) who had average performance had showed ability to 

analyse the effects of long distance trade however diverged from the effects 

of long distance trade in East Africa to the effects of long distance trade in 

West Africa which was Trans-Sahara trade. Candidates cited examples from 

West African societies instead of examples from East Africa. Other 

candidates in this category analysed less than six effects of long distance 

trade in East Africa.  

Candidates (29.0%) who had good performance had adequate knowledge 

about the topic of pre-colonial social formation in Africa and a clear 

understanding of the demands of the question. These candidates were able to 

provide a good introduction by giving the meaning and the period of 

existence of long distance trade in East Africa and the societies that 

participated in the trade.  In the main body, these candidates were able to 

analyse six effects of long distance trade in East Africa. Extract 13.1 is an 

example of a response from a candidate with good performance in this 

question. 
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Extract 13.1: A sample of a correct response to question 13 
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The candidates (14.7%) with poor performance were those who had either 

failed to understand the needs of the question or had poor understanding of 

the topic of pre-colonial social formation in Africa. These candidates 

examined the effects of slave trade in East Africa instead of the effects of the 

long distance trade in East Africa. They gave the points like; depopulation, 

hunger and famine, insecurity diseases and deculturalisation. Other 

candidates explained the points like; separation of families, death, and loss 

of man power, famine and hunger etc. Extract 13.2 shows a sample of such 

response from one the candidates.  
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Extract 13. 2: A sample of an incorrect response to question 13 

 

2.3 SECTION C 

2.3.1 Principles of Teaching and Learning History 

The question required the candidates to examine six features of a good 

history syllabus. The question was attempted by 491 candidates (95.7%) out 

of 513 who sat for this examination. The analysis of candidates’ performance 

shows that; 291 candidates (59.3%) scored from 6 to 10 marks which is 

average performance, 174 candidates (35.4%) scored from 1 to 5.5 marks 

which is poor performance and 26 candidates (5.3%) scored from 10.5 to 12 

marks which is good performance. Generally the performance of candidates 

in this question was average since 64.6 percent of candidates scored from 6 

to 12 marks. Figure 13 summarises the performance of candidates in this 

question. 
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Figure 14: Performance of the candidates in question 14 

The candidates (59.3%) with average performance in this question had 

sufficient knowledge of the topic and a clear understanding of the demands 

of the question however, they had some weaknesses such as; shallow 

elaboration of the features of a good history syllabus. They gave a few 

features of a good History syllabus.  

Candidates (35.4%) with poor performance failed to understand the demands 

of the question. These candidates explained the usefulness of a history 

syllabus instead of features of a good History syllabus. These candidates also 

provided an incoherent introduction and conclusion as shown in extract 14. 

1.  

 



34  

 

 

Extract 14. 1: A sample of an incorrect response to question 14 
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A total of 26 candidates (5.3%) that had good performance were able to 

explain features of a good history syllabus. However, the disparities of marks 

among these candidates were due to the degree of clarity in each individual’s 

response.  Extract 14.2 shows a sample of a candidate who had good 

performance in this question.  
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Extract 14.2: A sample of a correct response to question 14 

2.3.2 Teaching and Learning Subject Content. 

This question required the candidates to; (a) Construct three specific 

objectives on “Techniques used to establish colonial economy in East Africa” 

(b) Suggest two teaching-learning aids for teaching “Techniques used to 

establish colonial economy in East Africa” (c) Develop and tabulate three 

teaching and learning activities for teaching “Techniques used to establish 

colonial economy in East Africa” as they could appear in the new knowledge 

part of the lesson development. The question was attempted by 68 candidates 

(13.3%) out of 513 who sat for this examination. Analysis of candidates’ 

performance shows that; 32 candidates (47.1%) scored from 1 to 5.5 marks 

which is poor performance, 21 candidates (30.9%) scored from 6 to 10 

marks, which is average performance and 15 (22.1%) candidates scored from 

10.5 to 14 marks, which is good performance. The general performance of 

candidates in this question was average since 53 percent of candidates scored 

from 6 to 14 marks. Figure 15 summarises the performance of candidates in 

this question. 
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Figure 15: Performance of the candidates in question 15 

Most of the candidates (47.1%) with poor performance in this question had 

poor understanding of constructing specific objectives, suggesting teaching-

learning aids and developing teaching and learning activities in a tabular 

form. Candidates in this category demonstrated poor knowledge of teaching 

and learning subject content. One of these candidates who answered the 

question started with the meaning of colonial economy and the meaning of 

specific objectives. Furthermore, the candidate constructed irrelevant specific 

objectives and responses. Moreover, the candidate had poor English 

language skills characterized by spelling mistakes, grammatical errors and 

shallow elaborations of the points. Extract 15.1 shows a response from one of 

the candidates who performed poorly in this question. 
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Extract 15.1: A sample of an incorrect response to question 15  
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The analysis shows that 21 candidates (30.8%) with average performance 

appeared to understand the question but had a number of challenges which 

affected the performance. They failed to construct correctly the specific 

objectives using the qualities of well stated specific objective (SMART). 

They failed to suggest appropriate teaching-learning aids. The candidates 

also failed to develop relevant teaching and learning activities for teaching 

“Techniques used to establish colonial economy in East Africa” in a tabular 

form.  

Furthermore, candidates (22.1%) who had good performance demonstrated 

adequate competences on the topic with good knowledge on the construction 

of specific objectives, appropriate selection of teaching and learning aids and 

developing teaching and learning activities in a tabular form as shown in 

extract 15.2.  
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Extract 15. 2: A sample of a correct response to question 15  

2.3.3 Assessment and Evaluation.  

The question required the candidates to describe any six tasks which a 

History teacher has to perform before starting actual classroom teaching. The 

question was attempted by 465 candidates (90.6%) out of 513 who sat for 

this examination. The analysis of candidates’ performance shows that; 230 

candidates (49.5%) scored from 10.5 to 14 marks which is good 

performance, 186 candidates (40.0%) scored from 6 to 10 marks, which is 

average performance and 49 candidates (10.5%) scored from 0 to 5.5 marks 

which is poor performance. Figure 16 summarises the performance of 

candidates in this question. 
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Figure 16: Performance of the candidates in question 16 

A total of 230 candidates (49.5%) that had good performance in this question 

appeared to understand the demands of the question and had good knowledge 

of the tasks which a History teacher has to perform before starting actual 

classroom teaching. Extract 16. 1 shows a response from a candidate who 

scored high marks in this question. 
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Extract 16. 1: A sample of a correct response to question 16 
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Candidates (40.0%) that had average performance failed to provide six tasks 

which a History teacher has to perform before starting actual classroom 

teaching. Some of the candidates failed to provide clear and vivid 

explanations to defend their points while others mixed up factors that a 

History teacher has to consider when preparing teaching and learning aids 

with tasks which a History teacher has to perform before starting actual 

classroom teaching. 

Moreover, 49 candidates (10.5%) who had poor performance failed to 

understand the demands of the question. These candidates had poor 

organization of essays, poor introduction, main body and conclusion and 

poor English language skills; incorrect grammar and spelling mistakes. Most 

of the candidates in this category described the factors that a History teacher 

should consider when preparing teaching and learning aids instead of 

describing tasks which a History teacher should perform before starting 

actual classroom teaching. One of the candidates for example described; 

nature of the class, age of the learners and size of the class. Another 

candidate described irrelevant tasks as shown in extract 16.2. 
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Extract 16. 2: A sample of an incorrect response to question 16 

3.0 ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH TOPIC  

The 712 History examination papers had 16 questions which were set from 

nine topics of the Diploma in Secondary Education syllabus; four topics 

from the History Pedagogy Syllabus and five from History Academic 

Syllabus. The general performance of the candidates was good because out 

of the nine topics, the candidates had good performance in seven topics and 

an average performance in two topics. The topics on which the candidates 

showed good performance were; Preparation for Teaching and Learning 
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History (93.5%), Assessment and Evaluation (89.5%), Nationalism and 

Struggle for Independence (85.2%), Principles of Teaching and Learning 

History (79.6%), Establishment of Colonialism in Africa (76.6%) and 

Colonial Economy in Africa (71.1%), Pre-colonial Social Formation in 

Africa (71.4%). These topics are represented by green colour in the 

appendix.   

The topics in which the candidates had average performance were; Teaching 

and Learning Subject Content (52.9%) and Political and Economic 

Development since Independence (41.1%). These topics are represented by 

yellow colour in the appendix. 

 

4.0 CONCLUSION 

The performance of the DSEE 2020 History subject was generally good 

since 99.2 percent of the candidates had good performance. This 

demonstrates that most of the candidates had adequate knowledge and a 

good understanding of the topics from which the questions were prepared. 

They had a clear understanding of the requirements of the question and good 

essay organization skills in the responses. These topics were; Preparation of 

Teaching and Learning History, Assessment and Evaluation, Nationalism 

and Struggle for Independence, Principle of Teaching and Learning History, 

Establishment of Colonialism, Colonial Economy in Africa and Pre-colonial 

Social Formation in Africa.  Moreover, most of the candidates were able to 

use English language skills correctly in giving responses to questions which 

needed elaborations.  However, the analysis reveals that the candidate with 

average performance had a number of weaknesses including; lack of 

adequate knowledge of some topics such as Teaching and Learning Subject 

Content and Political and Economic Development since Independence. In 

these topics, candidates failed to understand and interpret the questions 

correctly. The candidates also had poor proficiency in English language 

skills such as grammar and spelling. 

In order to improve the performance of prospective candidates, challenges 

outlined in this report should be addressed by the respective educational 

stakeholders including the Ministry of Education, Science and Technology, 

Tanzania Institute of Education, Regional and District Educational Officers, 

School inspectors, Principals, Tutors and Student teachers in the teachers’ 

colleges. 
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5.0 RECOMMENDATIONS 

Although the general performance of the candidates was good, there were 

some candidates whose performance was poor in questions 3 and 6 in the 

topics of Pre-colonial Social Formation in Africa and Political and 

Economic Development since Independence. In order to improve the 

performance in History subject, the examiners recommend the following: 

(a) Tutors should use participatory teaching and learning techniques 

like; debates, case study, group discussions and presentations, think-

pair and share so as to encourage active teaching and learning of 

History subject.   

(b) Tutors should make sure that all topics are well covered so as to 

enable candidates to have wider knowledge and good understanding 

of the questions asked.  

(c) Student-teachers should be encouraged to read various sources of 

History materials in order to widen their knowledge and critical 

understanding of historical facts.  

(d) Student-teachers should have thorough discussions among 

themselves in solving History related questions. This could be 

conducted in guidance of History Tutors when necessary. This 

could promote sharing of Historical knowledge and experience 

among themselves.    

(e) Regular assignments, tests and examinations should be provided to 

the student-teachers so as to build their competences on how to 

approach and answer historical questions correctly, especially essay 

type questions.   

(f) Student-teachers should be encouraged to use English language in 

their day to day communication so as to improve their English 

language proficiency.      
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Appendix 

 

SUMMARY OF THE CANDIDATES’ PERFORMANCE IN HISTORY 

SUBJECT 

 

 

 

 

S/N 

 

Topic 
Question 

Number 

Performance 

in Each 

Question (%) 

Average 

Performance 

Per Topic (%) 

Remarks 

1 

 

Preparation for Teaching 

and Learning History 

9 95.9 
93.5 Good 

10 91.0 

2 Assessment and Evaluation  

 
16 89.5 89.5 Good 

3 

 

Nationalism and Struggle 

for Independence 
4 85.2 85.2 Good 

4 Principles of Teaching and 

Learning History 

 

8 94.5 
79.6 Good 

14 64.6 

5 Establishment of 

Colonialism  
1 76.6 76.6 Good 

6 Colonial Economy in 

Africa  
2 71.7 71.7 Good 

7 Pre-colonial Social 

Formation in Africa   

 

3 27.3  

 

71.4 

 

Good 11 81.8 

12 91.0 

13 85.3 

8 Teaching and Learning 

Subject Content  
15 52.9 52.9 Average 

9 Political and Economic 

Development since 

Independence  

5 62.8  

41.1 

 

Average 6 5.3 

7 55.2 




