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FOREWORD
The National Examinations Council of Tanzania is pleased to issue the 2021
Candidates’ Item Response Analysis Report on Diploma in Secondary
Education Examination (DSEE) in History subject. This report provides
feedback to educational stakeholders such as student-teachers, tutors, parents,
policy makers and the public in general on the performance of candidates in the
History subject and the extent to which instructional goals and objectives were
met.
The Diploma in Secondary Education Examination marks the end of two years
of Diploma in Secondary Education. It is a summative evaluation which among
other things shows the effectiveness of the education system in general and
education delivery in particular. Essentially, candidates’ responses to the
examination questions is a strong indicator of what the education system was
able or unable to offer to the student-teachers in their two years of Diploma in
Secondary Education studies.
The analysis presented in this report is intended to contribute to the
understanding of some of the factors that contributed to the candidates’
performance in this subject. Factors which have influenced the candidates to
answer the questions correctly/incorrectly have been analysed. The analysis
shows that candidates with high performance provided appropriate responses
and they were able to identify the task for each question. Moreover, they had
good knowledge of the subject matter and mastery of the English language as
well as essay writing skills. On the contrary, those with poor performance
lacked such attributes. The analysis of each question has been done whereby
the strengths and weaknesses of the candidates in answering the questions have
been shown.
The National Examinations Council of Tanzania believes that this feedback
will enable various education stakeholders to take proper teaching and learning
interventions so as to enable the student-teachers to acquire the required skills
and knowledge.
Finally, the Council would like to thank all the Examination Officers,
Examiners and all those who participated in the preparation of this report.

Dr. Charles E. Msonde
EXECUTIVE SECRETARY
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1.0 INTRODUCTION
This report analyses the performance of the candidates who sat for the History
examination paper as a requirement for the completion of Diploma in
Secondary Education Examination (DSEE) 2021. The examination assessed
competences according to the 2009 Diploma in Secondary Education History
Syllabus and 2017 Examination format.
A total of 364 candidates sat for 712 History paper in 2021, out of which 361
(99.2%) passed while 3 candidates (0.8%) failed. Hence, the performance in
2021 has remained the same as that of the 2020 in which out of 513 candidates
who sat for the examination, 505 candidates (99.2%) passed and 4 candidates
(0.8%) failed.
The History paper consisted of sixteen questions which were divided into
three sections: A, B and C. Section A consisted of ten compulsory short
answer questions while sections B and C consisted of three essay type
questions each. The candidates had to choose two questions from each of the
two sections: B and C. They were required to attempt a total of fourteen
questions. The candidates’ performance in this report is considered good if a
candidate scored from 70 to 100 per cent, average if the score ranges from 40
to 69 per cent and poor if the score ranges from 0 to 39 per cent. The
performance is represented in figures, tables and a chart whereby green colour
represents good performance, yellow represents average and red represents
poor performance. Some sample extracts of answers from some of the
candidates are provided for each question.
2.0 ANALYSIS
QUESTION
2.1

OF

CANDIDATES’

PERFORMANCE

IN

EACH

SECTION A

2.1.1. Question 1: Preparation for Teaching and Learning History
This question required the candidates to outline important things that a
history teacher should prepare and collect prior to actual classroom
teaching. The question was attempted by 364 (100%) candidates.
Generally, the candidates’ performance in this question was good since 344
(94.5%) candidates scored from 2.0 to 5.0 marks. Figure 1 summarises the
performance of candidates in this question.
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Figure 1: Performance of candidates on question 1

Figure 1 shows that 5.5 per cent of the candidates scored from 0.5 to 1.5
marks which is poor performance, 23.3 per cent scored from 2.0 to 3.0
marks which is average performance and 71.2 per cent scored from 3.5 to
5.0 marks which is good performance.
The analysis indicates that 71.2 per cent of the candidates who had good
performance understood the question and had adequate knowledge about
Preparation for Teaching and Learning History. These candidates managed
to outline relevant things that a history teacher should prepare and collect
prior to actual classroom teaching as shown in extract 1.1.

Extract 1.1: shows a sample of a correct response in question 1

On the other hand, the analysis shows that 23.3 per cent of the candidates
who had average performance demonstrated limited understanding of the
important things that a history teacher should prepare and collect prior to
actual classroom teaching. These candidates were able to give relatively
few correct points out of the five required points. Some of these candidates
mixed up relevant and irrelevant responses hence failed to score full marks
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in this question. For example, one candidate mixed correct responses with
incorrect responses as general and specific objectives and new competence.
Moreover, 5.5 per cent of the candidates who had poor performance in this
question either had misconceived the demands of the question or failed to
understand things that a history teacher should prepare and collect prior to
actual classroom teaching. The misconceptions included; outlining
important things that a teacher should consider prior to selection of
effective teaching and learning techniques and preliminary information
found in the lesson plan, such as, subject name, general and specific
objectives, competence and main topic and sub-topic. On the other hand,
other candidates outlined parts of the lesson plan, as one candidate gave
points like; introduction, new competence, reinforcement, reflection and
consolidation. Extract 1.2 is a sample of a poor response to this question.

Extract 1.2: A sample of an incorrect response to question 1

Extract 1.2 shows a response of a candidate who incorrectly outlined things
that a teacher should consider prior to selection of effective teaching and
learning technique.
2.1.2. Question 2: Principles of Teaching and Learning History
This question required the candidates to differentiate inquisitive mind with
critical thinking. The question was compulsory, thus all candidates
attempted it. The general performance of the candidates in this question
was poor since 72.5 per cent of the candidates scored from 0 to 1.0 mark.
Figure 2 summarises the performance of candidates in this question.
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Figure 2: Performance of the candidates on question 2
The analysis of the candidates’ performance in this question indicates that
73.0 per cent of the candidates scored from 0 to 1.0 mark which is poor
performance, 25 per cent scored from 1.5 to 2.0 marks which is average
performance and 2 per cent scored from 2.5 to 3.0 marks which is good
performance.
The majority of the candidates 266 (73%) who performed poorly in this
question did not understand the requirements of the question and thus
provided irrelevant responses. These candidates demonstrated insufficient
knowledge and poor understanding of the Principles of Teaching and
Learning History. They, therefore, failed to differentiate inquisitive mind
from critical thinking. Some candidates for example, incorrectly related
inquisitive mind and critical thinking with the students’ retention ability.
Extract 2.1 shows a sample of a response from one of the candidates who
incorrectly differentiated inquisitive mind from critical thinking.

Extract 2.2: shows a sample of an incorrect response to question 2
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The average performance of 93 (25.6%) candidates was caused by limited
knowledge of the Principles of Teaching and Learning History. Most of the
candidates in this category were not able to offer sufficient explanations to
validate their arguments. Moreover, some failed to differentiate the two
terms. For example, one of the candidates elaborated only inquisitive mind
but failed to show how it differs from critical thinking.
Further analysis shows that 2 per cent of the candidates with good
performance in this question showed good mastery of the topic on
Principles of Teaching and Learning History and thus, they were able to
differentiate inquisitive mind from critical thinking correctly. Extract 2.1
shows a sample of a correct response from one of the candidates who
provided relevant differences between inquisitive mind and critical
thinking.

Extract 2.1: A sample of a correct response to question 2

2.1.3. Question 3: Principles of Teaching and Learning History
This question required the candidates to give four teaching techniques
through which a history teacher can promote inquisitiveness and critical
thinking to the learners. The question was attempted by 364 (100%)
candidates and its performance was generally good since 93.4 per cent of
the candidates scored from 2.0 to 4.0 marks. Figure 3 summarizes the
performance of candidates in this question.
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Figure 3: Performance of the candidates on question 3

Figure 3 shows that 6.6 per cent of the candidates scored from 0 to 1.5
marks which is poor performance, 6.6 per cent scored from 2.0 to 2.5 marks
which is average performance and 86.8 per cent scored from 3.0 to 4.0
marks that is good performance.
The data analysis indicates that 86.8 per cent of the candidates with
insufficient knowledge on the Principles of Teaching and Learning History
were able to score marks ranging from 3.0 to 4.0. They understood the
teaching techniques through which a history teacher can promote
inquisitiveness and critical thinking to the learners. These candidates
pointed out various techniques such as field work, group discussion and
presentation, role play/dramatization and debates. Extract 3.1 shows a
sample of a good response to this question.

Extract 3.1: shows a sample of a correct response to question 3

On the other hand, 6.6 per cent of the candidates who had average
performance in this question understood the requirements of the question
6

and therefore pointed out some relevant points. However, their main
weakness was failure to provide four teaching techniques that can promote
inquisitiveness and critical thinking to the learners. Some candidates in this
category repeated similar points in different wordings like role play and
dramatization. Moreover, others gave relevant techniques together with
irrelevant ones. For example, one candidate mixed relevant with irrelevant
responses like, to give them difficult questions and to give them piece work.
Furthermore, 6.6 per cent of the candidates who had poor performance in
this question demonstrated poor understanding of the topic of Principles of
Teaching and Learning History. Some of these candidates failed to grasp
the demands of the question hence gave suggestions on how a teacher can
promote inquisitiveness and critical thinking to the learners. For example,
one of the candidates came up with points like; to give very important
information, to give them very technical questions, to give them exercises
frequently and to keep them busy. Extracts 3.2 illustrates a sample of
irrelevant response from one of the candidates.

Extract 3.2: A sample of incorrect responses to question 3

2.1.4. Question 4: Principles of Teaching and Learning History
The question required the candidates to give the meaning of the terms (i)
Role play, (ii) Simulation games, (iii) Case study, (iv) Cooperative
learning. Generally, the performance of the candidates in this question was
good since 82.1 per cent of the candidates scored from 2.0 to 4.0 marks.
Figure 4 summarises the performance of candidates in this question.
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Figure 4: Performance of the candidates on question 4

Figure 4 shows that 17.9 per cent of the candidates scored from 0 to 1.5
marks which is poor performance, 31.6 per cent scored from 2.0 to 2.5
marks indicating average performance and 50.5 per cent scored from 3.0 to
4.0 marks that is good performance.
The analysis of the responses shows that 50.5 per cent of the candidates
with good performance in this question demonstrated good understanding
of the terms and had adequate knowledge about Principles of Teaching and
Learning History. These candidates were able to give the correct meaning
of the given terms and supported their explanations with vivid examples as
shown in extract 4.1.
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Extract 4.1: A sample of a correct response to question 4

Moreover, 31.6 per cent of the candidates with average performance in this
question had partial knowledge on the topic hence they failed to provide
adequate explanations of all the four terms. Furthermore, some of these
candidates also failed to provide relevant examples to validate their
responses.
Further analysis of the candidates’ responses shows that 65 (17.9%)
candidates who had poor performance in this question either failed to
understand the demands of the questions or had inadequate knowledge
about the topic. One candidate for example, gave the meaning of other
terms of the teaching techniques such as gallery walks and field excursion
which are contrary to the given terms of the question. Extract 4.2 is an
example of a poor response to this question.
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Extract 4.2: A sample of an incorrect response to question 4
Extract 4.2 shows a response from a candidate who had inadequate knowledge
about the concepts asked and poor language skills as he/she failed to give clear
and correct meaning of the terms therefore scored poorly.

2.1.5. Question 5: Preparation of the Teaching and Learning History
The question required the candidates to mention five qualities of the well
stated specific objectives in a History lesson plan. Generally, the
performance of the candidates in this question was average since 59.1 per
cent of the candidates scored from 2.0 to 5.0 marks. Figure 5 summarises
the performance of the candidates in this question.

Figure 5: Performance of the candidates in question 5

The analysis of the candidates’ performance in figure 5 indicates that 40.9
per cent of the candidates scored from 0 to 1.5 marks indicating poor
performance, 21.2 per cent scored from 2.0 to 3.0 marks which is average
10

performance and 37.9 per cent scored from 3.5 to 5.0 marks which is good
performance.
The data analysis indicates that 40.9 per cent of the candidates who had
poor performance in this question demonstrated inadequate knowledge of
the Preparation for Teaching and Learning History, particularly the
preparation of the lesson plan. One candidate, for example, mentioned
preliminary information in the lesson plan by giving points like; subject
name, general and specific objectives, competence and main topic and subtopic. Another candidate mentioned the stages involved in lesson
development by providing points like; introduction, new competence,
reinforcement, reflection and consolidation. Extract 5.2 illustrates one of
the poor responses to this question.

Extract 5.2: A sample of an incorrect response to question 5

Extract 5.2 shows a response from a candidate who outlined the importance
of using a lesson plan during the teaching and learning processes instead of
qualities of the well stated specific objectives in a History lesson plan.
Furthermore, 37.9 per cent of the candidates with good performance
understood the requirements of the question and proved to have sufficient
knowledge of the qualities of the well stated specific objectives in a History
lesson plan. These candidates mentioned clearly five qualities of a well
stated specific objective in a History lesson plan. They pointed out various
qualities such as, it is time bound, it is measurable and it is based on
instructional objectives. Extract 5.1 shows a sample of a good response to
this question.
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Extract 5.1: A sample of a correct response to question 5

Moreover, 21.2 per cent of the candidates who had average performance
understood the question but had some weaknesses on the topic of
Preparation of the Teaching and Learning History. Some candidates treated
the points like; attainable and achievable as separate qualities of the well
stated specific objectives in a History lesson plan. Furthermore, some
candidates mixed up relevant and irrelevant points while others did not
exhaust the required number of points.
2.1.6. Question 6: Principles of Teaching and Learning History
The question required the candidates to outline three features of deep
learning. It was attempted by 364 (100%) candidates and its general
performance was poor since 89.8 per cent of the candidates scored from 0
to 1.0 mark. Figure 6 summarises the performance of candidates in this
question.

Figure 6: Performance of the candidates on question 6

Figure 6 indicates that 89.8 per cent of the candidates scored from 0 to 1.0
mark that is poor performance, 9.9 per cent had average score from 1.5 to
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2.0 marks and 0.3 per cent scored all 3.0 marks that indicate good
performance.
The data analysis shows that 89.8 per cent of the candidates who had poor
performance in this question had either failed to understand the concept of
deep learning or had inadequate knowledge about the Principles of
Teaching and Learning History. Some candidates provided responses which
are related to either the rules in a classroom or a library setting. One
candidate, for example, provided points like; (i) should have material to
learn, (ii) should pay attention and (iii) should maintain silent. Likewise,
other candidates went contrary to the demands of the question and
concentrated on the features of surface learning as one among them listed
points like; students are merely engaged in memorizing, it emphasizes in
rote learning and students are engaged with material to be learnt.
Moreover, other candidates did not attempt the question hence scored 0.
Extract 6.1 is an example from a candidate who provided wrong responses
to this question.

Extract 6.1: A sample of a poor response to question 6

In Extract 6.1, the candidate deviated from the demand of the question by
outlining the qualities of a good text book instead of the features of the
deep learning.
Further analysis of candidates’ responses shows that 36 (9.9%) candidates
who had average performance understood the demands of the question but
they had inadequate knowledge on the topic of Principles of Teaching and
Learning History. Some of the candidates in this category mentioned fewer
features than the three required while others repeated the same features in
different wordings. Other candidates mixed the features together with the
advantages of deep learning. These weaknesses led them to score few
marks.
Moreover, 1 (0.3%) candidate who had good performance understood the
requirements of the question and proved to have sufficient knowledge and
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understanding of deep learning. This enabled the candidate to mention three
features of deep learning as shown in extract 6.

Extract 6.2: A sample of a correct response to question 6

2.1.7. Question 7: Colonial Economy in Africa
This question required the candidates to enumerate five similarities
between plantation and settler agriculture. The performance in the question
was good as 95.9 per cent of the candidates scored from 2.0 to 5.0 marks.
Figure 7 summarizes the performance of the candidates in this question.

Figure 7: Performance of the candidates on question 7

The analysis of the candidates’ performance in figure 7 shows that 4.1 per
cent of the candidates scored from 0 to 1.5 marks which is poor
performance, 9.4 per cent had average performance as they scored from 2.0
to 3.0 marks and 86.5 per cent scored from 3.5 to 5.0 marks which is poor
performance.
The analysis of the candidates’ responses shows that 86.5 per cent of the
candidates with good performance in this question had a clear
understanding and adequate knowledge about the colonial agriculture
system in Africa. This knowledge enabled them to point out correctly five
similarities between plantation and settler agriculture. Some of the
14

similarities pointed out included such points as; both were capital intensive
farming, both were based on export-oriented production, both involved
land alienation and both involved the use of machines in production.
Extract 7.1 shows a sample of a correct response in the question.

Extract 7.1: A sample of a relatively good response to question 7

The analysis of the candidates’ responses indicates that 9.4 per cent of the
candidates who had average performance in this question understood the
colonial agriculture systems in Africa but were unable to give sufficient and
relevant characteristics of each system. These candidates had partial
knowledge about the plantation and settler agriculture systems. Some of
these candidates outlined fewer similarities out of the five required while
others mixed the features of plantation and settler agriculture with those of
peasant agriculture.
Furthermore, 4.1 per cent of the candidates with poor performance in this
question demonstrated insufficient knowledge of the systems of the settler
and plantation agriculture in Africa. Most of the candidates in this category
went astray and enumerated the features of the peasants’ colonial
agriculture in Africa. One candidate for example gave points like; both
were practiced in areas with high population, both used simple tools and it
was not scientifically managed. Moreover, some candidates focused on the
differences between plantation and settler agriculture as one candidate gave
15

such points as; plantation agriculture was practiced in Tanganyika and
owner were not settled in Tanganyika while settler agriculture was
practiced in Kenya and owner settled in Kenya. Other candidates did not
attempt the question hence scored 0. Extracts 7.2 illustrates the sample of
the response of the candidate with poor performance in this question.

Extract 7.2: A sample of an incorrect response to question 7

In Extract 7.2, the candidate deviated from the question by mentioning the
features of peasant agriculture instead of similarities between plantation and
settler agriculture except in item (i).

2.1.8. Question 8: Nationalism and Struggle for Independence in Africa
This question required the candidates to mention three most basic Pan
African conferences that helped to raise awareness among the African
elites. The question was attempted by 364 (100%) candidates who sat for
this paper. The general performance of candidates in this question was poor
since 61.5 per cent of the candidates scored from 0 to 1.5 marks as
summarized in Figure 8.

Figure 8: Performance of the candidates on question 8
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Figure 8 shows that 61.5 per cent of the candidates scored from 0 to 1.0
mark which is poor performance, 30.3 per cent scored from 1.5 to 2 marks
which is average performance and 8.2 per cent scored from 2.5 to 3.0
marks which is good performance.
The analysis of the responses indicates that 61.5 per cent of the candidates
who performed poorly in this question showed various weaknesses. For
example, some of the candidates provided a few correct points while others
misinterpreted the question and thus did not score any mark. For example,
some of them mentioned irrelevant conferences such as Berlin and
Bandung conferences. Moreover, other listed internal factors for the rise of
African nationalism by focusing on the factors such as; role of ex-soldiers
and independent church movements. However, most candidates who failed
in this question responded solely by mentioning the roles of external forces
in supporting the decolonization process in Africa. Extract 8.2 represents a
sample from a candidate whose response did not meet the requirements of
the question

Extract 8.2: A sample of an incorrect response to question 8

Extract 8.2 shows a response from a candidate who mentioned the external
forces which supported the decolonization process in Africa instead of the
most basic Pan African conferences that helped to raise awareness among
the African elites.
The performance of 30.3 per cent of the candidates who scored average
marks shows mixed responses. This was mainly caused by partial
understanding of the requirements of the question. Some candidates, for
example, managed to mention three Pan African conferences but failed to
provide the appropriate years in which the conferences were held. Other
candidates mentioned one to two conferences instead of the three required
Pan African conferences that helped to raise awareness among the African
elites.
Moreover, 8.2 per cent of the candidates with good performance in this
question mentioned three most basic Pan African conferences that helped to
17

raise awareness among the African elites. These candidates demonstrated
an understanding of the influence of the Pan African movement in the rise
of nationalism and the struggle for independence in Africa particularly the
roles of the London (1900), Paris (1919), Brussels (1921) and the
Manchester (1945) Pan African conferences towards African nationalism
and struggle for independence in Africa. Extract 8.2 shows a sample of a
response from one of the candidates who correctly mentioned most basic
Pan African conferences that helped to raise awareness among African
elites.

Extract 8.1: A sample of a correct response to question 8

2.1.9. Question 9: Colonial Economy in Africa
This question required the candidates to mention four critics of colonial
education. Generally, the performance of candidates in this question was
good since 87.9 per cent of the candidates scored from 2.0 to 4.0 marks.
Figure 9 summarises the performance of candidates in this question.

Figure 9: Performance of the candidates on question 9

Figure 9 shows that 12.1 per cent of the candidates scored from 0 to 1.5
marks which is poor performance, 9.3 per cent had average performance as
they scored from 2.0 to 2.5 marks and 78.6 per cent had good performance
by scoring from 3.0 to 4.0 marks.
18

The analysis shows that 78.6 per cent of the candidates who had good
performance in this question demonstrated good understanding of the
colonial education in Africa. These candidates understood the requirements
of the question, hence provided relevant critics of the colonial education.
These candidates mentioned points like; it was more theoretical than
practical, it was based on race and religion and medium of instruction
neglected Africa local languages. Extract 9.1 represents a sample of a good
response to question 9.

Extract 9.1: A sample of a correct response to question 9

Moreover, 9.3 per cent of the candidates who had average performance in
this question were also able to identify the critics of the colonial education.
However, their responses had some weaknesses such as failure to provide
the required number of points and providing a mixture of correct and
incorrect responses. For example, one candidate mixed the critics of the
colonial education with the characteristics of pre-colonial education by
mentioning points like; it was based on race and religion and few African
received it which are critics and it was closely linked to the environment
and it was gender based which are characteristics of pre-colonial education.
Further analysis indicates that 12.1 per cent of the candidates who
performed poorly in this question had several limitations. For example,
some of them mentioned only one point while others diverged from the
demands of the question and thus mentioned the features of pre-colonial
education. One candidate for example listed points like; it was informal
education, it was more practical than theoretical, it had no certificates and
it had no special buildings. On the other hand, some candidates mentioned
the features of colonial education in Africa as one candidate came up with
points like, it had qualified teachers and learners were awarded
certificates. Other candidates dealt with the importance of colonial
education in Africa as illustrated in extract 9.2.
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Extract 9.2: A sample of an incorrect response to question 9

Extract 9.2 shows a response from a candidate who mentioned the
importance of colonial education in Africa instead of the critics of colonial
education in Africa.

2.1.10. Question 10: Political and Economic development since Independence
This question required the candidates to mention four ways through which
the exploitation of African countries took place under Neo-colonialism.
The question was attempted by 364 (100%) candidates who sat for this
paper. Generally, the performance of candidates in this question was poor
since 67.6 per cent of the candidates scored from 0 to 1.5 marks as shown
in Figure 10.

Figure 10: Performance of the candidates on question 10

Figure 10 shows that 67.6 per cent of the candidates scored from 0 to 1.5
marks which is poor performance, 20.0 per cent had average performance
20

by scoring from 2.0 to 2.5 marks and 12.4 per cent had good performance
by scoring from 3.0 to 4.0 marks.
The analysis of the candidates’ responses reveals that 246 (67.6%)
candidates with poor performance in this question had insufficient
knowledge about Neo-colonialism and how it operates in Africa,
particularly its economic manifestations in Africa. For example, one
candidate mentioned measures to overcome the problems of Neocolonialism by providing points like, avoiding western life standards and
developing local technologies. Another candidate mentioned the aims of
Neo-colonialism in Africa by giving point such as; fostering dependence of
all forms in Africa, to continue with economic exploitation and spreading
western ideologies. Moreover, another candidate went astray by mentioning
the ways through which the colonialists exploited African labourers as
he/she gave points like; through giving low wages, long working hours,
through paying taxes and poor working conditions. However, some
candidates who got a few marks in this category were able to mention some
correct points. Extract 10.1 illustrates one of the poor responses to this
question.

Extract 10.1: A sample of an incorrect response to question 10

Extract 10.1 shows a response from a candidate who listed the impact of
colonization of Africa instead of how exploitation of African countries took
place under Neo-colonialism.
Further analysis of the candidates’ responses indicates that 73 (20%)
candidates with average performance were able to provide appropriate
answers but their responses had several weaknesses. Majority of the
candidates in this group mixed up ways through which exploitation of
African countries took place under Neo-colonialism with the economic
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effects of Neo-colonialism in Africa. Other candidates provided fewer
points than the required.
In addition, the analysis of the candidates’ responses indicates that 45
(12.4%) candidates with good performance were able to provide
appropriate answers. These candidates had enough knowledge about
Political and Economic Development since Independence. They pointed out
the ways through which Africa is exploited by a Neo-colonial master as
they provided points like: through loans, trade, transfer of technologies and
foreign investment. Extract 10.2 shows a good response from one of the
candidates.

Extract 10.1: A sample of a correct response to question 10

2.2

SECTION B

2.2.11 Question 11: Pre-colonial Social Formations in Africa
This question required the candidates to explain six reasons that made some
pre-colonial African societies developed into feudal system while others
did not. The question was attempted by 315 (86.5%) of the candidates who
sat for this examination. The performance of the candidates in this question
was average since 58.4 per cent of the candidates scored from 6.0 to 13.5
marks. Figure 11 summarizes the candidates’ performance in this question.
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Figure 11: Performance of the candidates on question 11

The analysis of the candidates’ performance in figure 11 shows that 41.6
per cent of the candidates had poor performance as they scored from 0 to
5.5 marks, 51.7 per cent scored from 6.0 to 10.0 marks that is average
performance and 6.7 per cent scored from 10.5 to 13.5 marks that is good
performance.
The analysis indicates that 51.7 per cent of the candidates who had average
performance understood the demands of the question but were unable to
give sufficient explanations and relevant examples. However, some of them
mixed relevant and irrelevant points something which hindered them from
scoring high marks.
On the other hand, 41.6 per cent of the candidates who had poor
performance in this question showed various weaknesses in their responses.
For instance, some of them mentioned correct points but provided partial
explanations and false examples. Others provided relevant introductions but
their points and explanations in the main body were irrelevant. Moreover,
some of the candidates went contrary to the demands of the question as
they focused on the features of the feudal system in pre-colonial Africa. For
example, one of the candidates gave points like, land was the major means
of production, major means of production was owned by few people and
exploitation of man by man. Extract 11.2 is an example from a candidate
who provided wrong responses to this question.
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Extract 11.2: A sample of a poor response to question 11

Extract 11.2 shows the response of a candidate who had mixed responses as
he/she examined the characteristics of feudalism as well as the ways
through which colonialists exploited Africans.
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Further analysis shows that 6.7 per cent of the candidates who had good
performance in this question had clear knowledge of the topic and a clear
understanding of the demands of the question. These candidates were able
to provide relevant introductions which explained the concept of precolonial African societies. Furthermore, they gave vivid examples of the
societies that developed feudal system in pre-colonial era. Some of the
societies cited in their introductions included Buganda Kingdom, Karagwe
Kingdom, Mali and Songhai Empires. In the main body, these candidates
were able to explain six reasons that made some pre-colonial African
societies develop into feudal system. They pointed out factors such as
improvement of productive forces, division of labour and specialization,
and development of trade. Their points were supported by vivid examples.
The candidates’ marks in this group varied depending on the strength of the
explanations and ability of the candidates in providing relevant examples.
Extract 11.1 is a sample of a candidate who performed well in question 11.
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Extract 11.1: A sample of a correct response to question 11

2.2.12 Question 12: Pre-colonial Social Formations in Africa
This question required the candidates to examine six conditions which led
to the occurrence of Jihad in West Africa in the 19th century. The question
was attempted by 160 (44%) candidates. The general candidates’
performance in the question was average since 110 (68.7%) candidates
scored from 6.0 to 14.0 marks. Figure 12 summarises the performance of
candidates in this question.

Figure 12: Performance of the candidates on question 12

Figure 12 shows that; 31.3 per cent of the candidates scored from 0 to 5.5
marks, which is poor performance, 58.1 per cent scored from 6.0 to 10
marks which is average performance and 10.6 per cent scored from 10.5 to
14.0 marks which is good performance.
The analysis of the candidates’ responses indicates that 58.1 per cent of the
candidates with average performance in this question understood the
demands of the question and examined some conditions which led to the
occurrence of Jihad in West Africa in the 19th century. However, they were
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not able to offer sufficient explanations and examples to validate their
arguments due to inadequate knowledge on the topic of Pre-colonial Social
Formations in Africa. Moreover, some did not exhaust the required number
of points while others mixed relevant with irrelevant responses.
On the other hand, 10.6 per cent of the candidates had good performance as
they examined clearly conditions which led to the occurrence of Jihad in
West Africa in the 19th century. These candidates pointed out various
economic, social and political forces among the pre-colonial African
societies as the major conditions which led to the occurrence of Jihad in
West Africa in the 19th century. Some of the factors they examined include:
competition for resources between farmers and pastoralists, spread of
Islam, the role of charismatic leaders like Dan Fodio and the need to
transfer political system by Fulani. Their arguments were supported by
vivid examples. The variation in their performances was due to the
disparities in providing detailed arguments, adequate examples and
organization of their work. Extract 12.1 shows a sample of a good response
to this question.
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Extract 12.1: A sample of a correct response to question 12

Further analysis shows that 31.3 per cent of the candidates with poor
performance in this question lacked enough knowledge on the conditions
which led to the occurrence of Jihad in West Africa in the 19th century.
Some of these candidates mentioned the points with irrelevant
explanations. Some other candidates scored marks in the introduction
because they had a general knowledge on the subject matter but they were
unable to provide relevant points and vivid examples in the main body.
However, some candidates in this category went astray and therefore
responded by examining the effects of Jihad in West Africa as one of them
gave points like; creation of strong armies, brought peace that enabled
economic progress and contributed to the spread of Islam in West Africa.
Extract 12.2 is an example of a candidate who gave incorrect responses to
the question.

31

Extract 12.2: A sample of an incorrect response to question 12
Extract 12.2 shows a part of a response from a candidate who despite some

grammatical errors examined some reasons for the endless conflicts in
Africa.
2.2.13 Question 13: Establishment of Colonialism in Africa
This question required the candidates to describe six circumstances which
led to the development of mercantilism in Europe. The question was
attempted by 250 (69%) out of 364 candidates who sat for this paper. The
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candidates’ general performance in this question was good since majority
(77.2%) of them scored from 6.0 to 14.0 marks as shown in Figure 13.

Figure 13: Performance of the candidates in question 13

Figure 13 shows that; 22.8 per cent of the candidates scored from 0 to 5.5
marks, which is poor performance, 68.8 per cent scored from 6.0 to 10.0
marks which is average performance and 8.8 per cent scored from 10.5 to
14.0 marks which is good performance.
The analysis of the candidates’ responses shows that 68.8 per cent of the
candidates who had average performance in this question described some
circumstances which led to the development of mercantilism in Europe.
However, some weaknesses hindered them from scoring higher marks.
Some of these weaknesses include provision of inadequate explanations in
some points; repetition of some points; mixing of correct and incorrect
points together with failure to exhaust the required number of points.
On the other hand, 8.4 per cent of the candidates who had good
performance in this question provided the required number of points with
adequate explanations supported by vivid examples. Most candidates in this
category were knowledgeable about and conversant with the development
of mercantilism in Europe. They provided relevant points like; development
of marine technology; discovery of sea routes; prior accumulation of
capital; development of financial institutions and government assurance of
security to merchants. Extract 13.1 is an example of correct response to this
question.
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Extract 13.1: A sample of a relatively good response to question 13
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Moreover, 22.8 per cent of the candidates who lacked enough knowledge
on the circumstances which led to the development of mercantilism in
Europe performed poorly as they deviated from the demands of the
question. Some of these candidates responded to the question by describing
the features of European mercantilism as, one of the candidates provided
points like, national unification, protectionism, bullionism, expansionism
and militarism. Other candidates described the impact of mercantilism on
Europe as one of them gave points like; led to development of ports, towns
and cities, colonial expansion and provision of cheap labour. However,
some candidates within this category had some valuable responses which
earned them some few marks. For example, some were able to outline some
relevant points while others mixed relevant with irrelevant factors for the
development of Mercantilism in Europe. Extract 13.2 shows a sample of
such response from one of the candidates.
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Extract 13.2: A sample of an incorrect response to question 13

Extract 13.2 shows a part of a response from a candidate who explained
factors which motivated European overseas expansionism during the
second half of the 19th century.
2.3

SECTION C

2.3.14 Question 14: Principles of Teaching and Learning History
The question required the candidates to examine three advantages and three
disadvantages of brainstorming technique in the teaching and learning of
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history subject. The question was attempted by 350 (96.2%) candidates
who sat for this examination. Generally, the candidates’ performance in this
question was good since 90.1 per cent of the candidates scored from 6.0 to
14.5 marks as Figure 14 illustrates.

Figure 14: Performance of the candidates on question 14

Figure 14 shows that 9.1 per cent of the candidates scored from 0 to 5.5
marks which is poor performance, 65.8 per cent scored from 6.0 to 10
marks which is average performance and 25.1 per cent scored from 10.5 to
14.5 marks which is good performance.
The data analysis indicates that 65.8 per cent of the candidates with average
performance in this question were able to provide appropriate answers
though their responses had several weaknesses. Majority of candidates in
this group had shallow explanations of the advantages and disadvantages of
brainstorming technique in the teaching and learning of history subject.
Other candidates provided fewer points than the required number whereas
others repeated some of the points. Similarly, some of these candidates
failed to provide relevant examples to validate their points.
On the other hand, 9.1 per cent of the candidates with poor performance in
this question had insufficient knowledge on the Principles of Teaching and
Learning History; therefore, their responses were characterized by partial
explanations, few points, and false examples on some points. Some of these
candidates scored a mark from the introduction part only since their
responses in the main body were irrelevant. Extract 14.1 illustrates one of
the poor responses to this question.
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Extract 14.1: A sample of an incorrect response to question 14

Extract 14.1 shows a part of the response from a candidate who deviated
from the demands of the question except the first point which he/she got
right.
Further analysis indicates that 25.1 per cent of the candidates who
performed well in this question showed good mastery of the Principles of
Teaching and Learning History. Thus, they were able to examine the
advantages and disadvantages of brainstorming technique in the teaching
and learning of history subject. These candidates provided correct points
with clear explanations and vivid examples. The points provided as
advantages include; it helps teacher to know what students know and, it
helps to eradicate misconceptions and on the side of disadvantage they
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gave points like; the objectives might not be achieved and right ideas might
be left out if the teacher is not knowledgeable. The more accurate the
explanations and examples were, the higher the marks the candidate scored.
Extract 14.2 shows a sample of a candidate who had good performance in
this question.
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Extract 14.2: A sample of a correct response to question 14

2.3.15 Question 15: Principles of Teaching and Learning History
This question required the candidates to analyse tasks which a History
teacher should perform before, during and after a field excursion. The
question was attempted by 42 (11.5%) candidates who sat for this
examination. The general candidates’ performance in this question was
average since 45.2 per cent of candidates scored from 6.0 to 14.0 marks.
Figure 15 summarises the performance of the candidates in this question.

Figure 15: Performance of the candidates in question 15
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Figure 15 shows that 54.8 per cent of the candidates scored from 0 to 5.5
marks which is poor performance, 28.5 scored from 6.0 to 10.0 marks,
which is average performance and 16.7 per cent scored from 10.5 to 14.0
marks, which is good performance.
The data analysis shows that 54.8 percent of the candidates with poor
performance in this question had several weaknesses. Some of these
candidates mentioned the points but with poor and irrelevant explanations.
Some other candidates could only score a mark in the introduction because
they had general knowledge on the subject matter. Similarly, other
candidates were unable to provide points with relevant explanations and
vivid examples in the main body. For example, some of them analysed the
tasks that a History teacher should perform before, during and after the
classroom teaching and learning processes. One of the candidates in this
group gave points like; a teacher should prepare a lesson plan, a teacher
should make evaluation and a teacher should give homework to the
learners as shown in extract 15.1.
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Extract 15.1: A sample of an incorrect response to question 15
Extract 15.1 shows a response from a candidate who analysed the tasks
which a teacher should perform before, during and after classroom teaching
and learning processes.
Further analysis reveals that 12 (28.5%) candidates with average
performance partly understood the requirements of the question but their
responses had some weaknesses such as, failure to analyse any two tasks in
44

each stage, inadequate explanations of the points, as well as failure to
exhaust the required number of points. Such weaknesses made them to
score low marks.
Furthermore, 16.7 per cent of the candidates who had good performance
demonstrated adequate competences in the field of excursion and the
various tasks that a History teacher should perform before, during and after
a field excursion. These candidates mentioned tasks such as; the teacher
has to explain to the students’ objective of the field excursion, make sure
that every activity planned at school has been done and guide student to
write reports on the field excursion. Extract 15.2 shows a sample of
response from a candidate who had good performance in this question.
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Extract 15.2: A sample of a correct response to question 15

2.3.16 Question 16: Preparation for Teaching and Learning History
This question required the candidates to show how the uses of wellprepared history lesson notes simplify the teaching and learning of history
subject. The question was attempted by 336 (92.3%) candidates who sat for
this paper. The general performance of the candidates in this question was
good since 87.5 per cent of the candidates scored from 6.0 to 13.5 marks.
Figure 16 summarizes the candidates’ performance in this question.
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Figure 16: Performance of the candidates in question 16

The analysis in figure 16 shows that 12.5 per cent of the candidates scored
from 0 to 5.5 marks which is poor performance, 64.9 per cent scored from
6.0 to 10.0 marks, which is average performance and 22.6 per cent scored
from 10.0 to 13.5 marks which is good performance.
The majority of the candidates (64.9%) who had average performance
failed to provide six points on how the uses of well-prepared history lesson
notes simplify the teaching and learning of history subject. Some
candidates in this category failed to provide clear explanations to defend
their points while others mixed up how the uses of well-prepared history
lesson notes simplify the teaching and learning of history subject with the
characteristics of good history lesson notes.
A total of 76 (22.6%) candidates who had good performance in this
question understood the topic of Preparation for Teaching and Learning
History and had enough knowledge about lesson notes. These candidates
managed to show how the uses of well-prepared history lesson notes
simplify the teaching and learning of history subject. Some of the responses
supplied by these candidates included the following: it helps to summarize
the subject content, enables the teacher to have future reference, reminds
the teacher on the subject content and provides leaners with materials for
reference. Extract 16.1 shows a response from a candidate who had good
performance in this question.
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Extract 16.1: A sample of a correct response to question 16

Moreover, 42 (12.5%) candidates who had poor performance in this
question showed various weaknesses in their responses. For example, some
candidates mentioned correct points but provided partial explanations and
false examples while others provided relevant introductions but their points
and explanations in the main body were irrelevant. Some of the candidates
went astray and concentrated on the criteria for preparing good lesson notes
as one of them gave points like; through use of syllabus, use of reference
books, and use of teaching guide. Extract 16.2 is an example from a
candidate who provided wrong responses to this question.
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Extract 16. 2: A sample of an incorrect response to question 16

Extract 16.2 shows a response from a candidate who explained qualities of
good history lesson notes instead of how the uses of well-prepared history
lesson notes simplify the teaching and learning of history subject.
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3.0

ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH TOPIC
The analysis of the candidates performance done on each question in 712
History subject reveals that out of the seven topics tested, three (03) topics
had good performance, two (02) topics had average performance and the
other two (2) topics had poor performance.
The topics in which the candidates had good performance were; Colonial
Economy in Africa (91.9%), Preparation for Teaching and Learning
History (80.4%), and Establishment of Colonialism in Africa (77.2%).
These topics are represented by green colour in the appendix.
The topics in which the candidates had average performance were; Precolonial Social Formation in Africa (63.6%), and Principles of Teaching
and Learning History (58.2%). These topics are represented by yellow
colour in the appendix.
The topics in which the candidates had poor performance were;
Nationalism and Struggle for Independence (38.5%) and Political and
Economic Development since Independence (32.4%). These topics are
represented by red colour in the appendix.

4.0

CONCLUSION AND RECOMMENDATIONS

4.1

Conclusion
The performance of the 2021 DSEE in the History subject was generally
good since 99.2 per cent of the candidates had good performance. This
indicates that most candidates had adequate knowledge and a good
understanding of the topics from which the questions were set. They had a
clear understanding of the requirements of the questions and good essay
writing skills.
In spite of good performance, some candidates’ responses were of poor
quality. The limitations observed included among other things lack of
knowledge of the concepts in the questions, inability to express themselves
in the English language, misinterpretation of some questions and poor
transfer of knowledge.
In order to improve the performance of prospective candidates, the
challenges outlined in this report should be addressed by the respective
educational stakeholders including the Ministry of Education, Science and
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Technology, Tanzania Institute of Education, Regional and District
Educational Officers, School inspectors, Principals, Tutors and Student
teachers in the teachers’ colleges.
4.2

Recommendations
Basing on the observation made through the Candidates Item Responses
Analysis, the following recommendations are put forward:
(a)

Various teaching and learning strategies stipulated in the syllabus
such as inviting guest speakers, debates, case study, group discussions
and presentations, think-pair and share should be used by the tutors so
as to cement the students’ knowledge. The emphasis should be put on
such topics as: Nationalism and Struggle for Independence in Africa
and Political and Economic development since Independence.

(b)

Student-teachers must be emphasised to read the questions carefully
so as to grasp their demands before attempting them.

(c)

Student-teachers must be encouraged to read text and reference books
so as to widen their understanding of various historical concepts.
Moreover, colleges should be encouraged to equip libraries with
relevant reading materials either in form of hard or soft copies.

(d)

Regular assignments, tests and examinations should be provided to
the student-teachers so as to build their competences on how to
approach and answer historical questions correctly, especially essay
type questions.

(e)

Student-teachers should be encouraged to use English language in
their day to day communication so as to improve their English
language proficiency. Moreover, more rational ways of improving
students’ language proficiency should be established depending on
the environment of each college.
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Appendix
SUMMARY OF THE CANDIDATES PERFORMANCE IN HISTORY
SUBJECT

S/N

1.

Topic

Colonial Economy in
Africa

2.
Preparation for Teaching
and Learning History
3.
4.

Establishment of
Colonialism in Africa
Pre-colonial Social
Formations in Africa
Principles of Teaching

5.

6.

7.

and Learning History

Nationalism and
Struggle for
Independence in Africa
Political and Economic
development since
Independence

Performance
in Each
Question (%)

Question
Number

Average
Performance
Per Topic

Remarks

91.9

Good

80.4

Good

77.2

Good

63.6

Average

58.2

Average

7

95.9

9

87.9

1

94.5

5
16

59.1
87.5

13

77.2

11
12
2
3
4
6
14
15

58.4
68.7
27.5
93.4
82.1
10.2
90.9
45.2

8

38.5

38.5

Poor

10

32.4

32.4

Poor
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