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FOREWORD

The National Examinations Council of Tanzania is pleased to issue this
report on Candidates’ Item Response Analysis (CIRA) for the year 2021
Diploma in Secondary Education Examination (DSEE) in Educational
Psychology, Guidance and Counselling subject. This report was prepared to
provide feedback to student teachers, tutors, parents, policy makers and the
public in general on the performance of the candidates and how the
instructional goals and objectives were met.

The Diploma in Secondary Education Examination. Is a summative
evaluation which, among other things, shows the effectiveness of the
education system in general and education delivery system in particular.
Basically, the candidates’ responses to the examination questions is a strong
indicator of what the education system was able or unable to offer to
student teachers in their Diploma in Secondary Education programme.

The analysis of candidates’ responses showed that the performance in
Educational Psychology, Guidance and Counselling in 2021 was good. This
performance was contributed by the candidates’ good mastery of the subject
matter, ability to understand the requirements of the questions as well as
logical flow of ideas and arguments in responding to the various guestions.
However, the performance of some candidates was weak because of
inadequate competences in the assessed areas and misinterpretation of the
concepts in respective questions.

The feedback on the performance of candidates from this report is expected
to be a reflective tool for the educational stakeholders notably college
administrators, tutors and student-teachers to identify the weaknesses and
take appropriate measures to improve performance in future examinations
administered by the Council.

Finally, the Council is grateful to all stakeholders who provided valuable
assistance in the preparation of this report.

A

Dr. Charles E. Msonde
EXECUTIVE SECRETARY



1.0

INTRODUCTION

This report intends to give feedback on the performance of candidates who sat
for the Diploma in Secondary Education Examination (DSEE) in May 2021 in
Educational Psychology Guidance and Counselling subject where 2,096
candidates sat for the examination. The examination tested the candidates’
competences in integrating learning theories in teaching and learning process,
analysing human development in teaching and learning, guiding and
counselling learners for their individual growth and adjustment and assisting
learners with special learning needs. The general performance of the
candidates was good as 2,049 candidates (98.9%) who sat for the examination
passed.

The examination consisted of two (2) sections A and B. Section A consisted of
ten (10) compulsory objective type question which required candidates to give
short answers whereas section B consisted of six (6) essay type questions from
which the candidates were required to attempt any four (4) questions. The
candidates were instructed to attempt fourteen (14) questions whereby section
A carried forty (40) marks while section B carried sixty (60) marks.

Analysis of questions in this examination is based on the category of the
question item, which is short answer items and essay items. The level of
performance of the candidates in each item is regarded as Weak, Average or
Good basing on the candidate’s scores for each section as summarized in table
1.

Table 1: Category of Questions

SIN Categories of Items Scores per | Total marks Remarks
items ranges

1.| Objective question 0-15 0-39 Weak
items (Short Answer) 2-2.5 40-69 Average

3-4 70-100 Good

2.| Subjective gquestion 0-5.5 0-39 Weak
items (Essay) 6-10 40-69 Average

10.5-15 70-100 Good

Moreover, the report presents tasks in each question and analysis of the
candidates’ performance. Samples of responses from candidates have been
attached to illustrate their responses. Three colour codes have been used in
tables, figures and appendix whereby Green, Yellow and Red represent Good,
Average and Weak performance respectively.



2.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN EACH
QUESTION

2.1 SECTION A: Short Answers

This section consisted of ten (10) objective type items in which the candidates
had to provide short answers each weighing four (4) marks.

2.1.1 Question 1: Diversity in Learning

The question required candidates to elaborate the given psychological terms
which were: (a) At risk children (b) Disability (c) Exceptional children and (d)
Special Education. The question was attempted by 2,096 candidates whereby
the candidates’ general performance was good as 74.7% scored from 2 to 4
marks as illustrated in Figure 1.
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Figure 1: The Candidates’ Performance on Question 1

Figure 1 shows that 47.5% of the candidates scored from 3 to 4 marks, 27.3%
scored from 2 to 2.5 marks and 25.2% scored from 0 to 1.5 marks.

The analysis of candidate’s response showed that the candidates (47.4%) had
sufficient understanding of the psychological terms asked in regard to
learners’ diverse educational needs at school setting that call the attention of
the teachers and the school administration in general hence scored from 3 to 4



marks. Extract 1.1 shows a sample of correct responses from one of the
candidates.
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Extract 1.1: A sample of a candidate’s correct responses in question 1.

Moreover, candidates (27.3%) whose performance was average scored from 2
to 2.5 marks. These candidates displayed sufficient understanding of some of
the terms asked such as Disability and Special Education but misinterpreted
the other terms for example At risk children, and Exceptional children as used
in Diversity in Learning hence did not score full marks.

On the other hand, candidates (25.2%) displayed misconceptions of the
psychological terms asked thus scored from O to 1.5 marks. Besides, these
candidates had insufficient understanding of the terms asked as used in
diversity in learning as evident from their responses such as; At risk children
are those children with probability to die, Disability are those individuals do
not able to do something for example learning and seeing, Exceptional
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Children are children who need care and intensive guidance, Special
education is education provided to people with psychological problem. Other
candidates provided incorrect elaboration of the terms for example, At risk
children: are those children which have mental problem; is a child who is risk
in mental process because it does not pay attention, it is very difficult to speak
and also it need assistance; are those children who have mental retardation;
are children who lack special care from their parents or guardian; are
children who are faced with different problem such as impairment which
affect learning process. Disability: refers to people who are mental abilities
deviate to low performance; refers to the children having unique in case of
appearance and personality. Exceptional children are those children who live
without any disabled part in their body; are children who have been isolated
from the other due to their impairment. Special education is the education
provided for adjusted children to achieve their own goals; is the type of
education which is provided to disabled people. Extract 1.2 shows incorrect
responses from one of the candidates.
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Extract 1.2: A sample of a candidate’s incorrect responses in question 1.

Extract 1.2 shows that the candidate has written incorrect elaboration of the
psychological terms asked instead of At risk children are those children who
are not yet identified as having a disability but are considered to have a
greater than usual chance of developing disability; Disability is a condition
characterised by functional limitations that impede typical development as a
result of physical or sensory impairment, impairment on difficult in learning
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or social adjustment; Exceptional children are those children whose
performance deviates from norm, ether below or above to the extent that
special educational programming is needed; Special education is individually
planned, systematically implemented and carefully evaluated instruction to
help learners with special needs achieve the greatest possible personal self-
sufficiency and success in the present and future environment.

2.1.2 Question 2: Human Development and Psychology of Teaching and
Learning

The question required candidates to describe four intellectual capabilities of a
concrete operational child. A total of 2,096 candidates attempted this question.
The candidates’ general performance was weak as 8.1% scored from 2 to 4
marks. Figure 2 illustrates the candidates’ performance in this question.

Scores
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Figure 2: The Candidates’ Performance on Question 2

Figure 2 indicates that 91.9% of candidates scored from 0 to 1.5 marks, 6.2%
scored from 2 to 2.5 marks whereas 1.9% scored from 3 to 4 marks.

The analysis of the candidates’ responses shows that the candidates (91.9%)
did not understand the intellectual capabilities of a concrete operational child.
Some of the candidates used wrongly their knowledge of mental retardation as
intellectual capabilities of a concrete operational child hence mentioned the
groups of mental retardation such as; Mild mental retardation (70-50), Severe
Mental retardation (50-35), Moderate mental retardation (25-35), and
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Profound mental retardation (25-15). Moreover, there were candidates who
provided intellectual capabilities of children in other stages of cognitive
development including sensorimotor, pre-operational, and formal operational.
Besides, some candidates mentioned the processes used by individual to adapt
to the environment such as assimilation, accommodation and organization
while others described the ways of assisting children with intellectual
impairment such as teaching them life skills and social interaction skills.
Extract 2.1 shows a sample of incorrect responses from one of the candidates.
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Extract 2.1: A sample of a candidate’s incorrect responses in question 2.

Extract 2.1 shows that the candidate mixed some moral aspects with cognitive
capabilities of children at different levels of development instead of describing
intellectual capabilities of a concrete operational child such as conservation:
understanding that some characteristics of an object stay even though the
object might change in appearance, seriation: ability to arrange objects by
increasing or decreasing size, classification: ability to grasp objects with
some similarities within larger category, and reversibility: ability to retract
thinking hence scored low marks.

Further analysis of the candidates’ responses indicated that 6.3% of candidates
who scored from 2 to 2.5 marks had an average understanding of the subject
matter. They managed to mention some of the intellectual capabilities of
concrete operational children but failed to provide adequate description of
each capability. For example, some of them mentioned aspects such as
“classification” “conservation”, ‘reversibility” and ‘“seriation” without
elaborating them hence did not score full marks. Others described correctly
only two out of the four characteristics.

On the other hand, the candidates (1.9%) managed to provide the correct
description of the intellectual capabilities displayed by a concrete operational
child as stipulated by Jean Piaget. Some of their responses were such as; they
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can classify objects basing on similarities and differences, they can
distinguish living things from non-living things (decline of animism), they can
think and reason logically and they are unable to think in abstract terms.
Extract 2.2 illustrates correct responses from one of the candidates.
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Extract 2.2: A sample of a candidate’s correct responses in question 2.

2.1.3 Question 3: Guidance and Counselling

In this question, candidates were required to explain the four stages of a
Counselling session. The question was attempted by 2,096 candidates in
which the candidates’ general performance was weak since only 7.4% scored
from 2 to 4 marks as shown in Figure 3.
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Figure 3: The Candidates’ Performance on Question 3



Figure 3 indicates that 92.6% of candidates scored from 0 to 1.5 marks, 4.8%
scored from 2 to 2.5 marks while 2.6% scored from 3 to 4 marks.

The analysis showed that, 92.6% of the candidates failed to explain the four
stages of a counselling session. These candidates displayed inadequate
knowledge of the counselling stages as they explained basic and supportive
counselling skills such as “confidentiality”, “empathy”, “paraphrasing”, and
“summarization” instead of stages such as the introduction, exploration of
the client’s problem, exploration of the strategies to address the problem at
hand, and choosing the best alternative or option. Moreover, there were
candidates who outlined the types of counselling such as Client centred,
Counsellor centred, and Eclectic while others mentioned the types of
counselling such as career counselling, HIV counselling, Peer or group
counselling and educational counselling hence did not score any mark.
Extract 3.1 illustrates a sample of incorrect responses from one of the
candidates.
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Extract 3.1: A sample of a candidate’s incorrect response in question 3.

Extract 3.1 shows that the candidate has mixed some stages of counsellor-
centred approach and ways of collecting data instead of the stages of a
counselling session.



On the other hand, candidates (4.8%) displayed average understanding of the
stages of a counselling session as they explained some of the stages such as
the introduction and exploration of the problem but failed to explain correctly
the other stages such as exploration of the strategies to address the problem
and selecting the best alternative or strategy.

Further analysis of the candidates’ responses showed that 2.6% of candidates
displayed adequate understanding of the stages of counselling session hence
scored from 3 to 4 marks. For example, they were able to explain stages such
as introduction, exploration (searching the client problem), searching for
various solutions to the problem, and choosing the best solution to the
problem as shown in Extract 3.2.
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Extract 3.2: A sample of a candidate’s correct response in question 3.



2.1.4 Question 4: Diversity in Learning

The question required candidates to explain the four causes of intellectual
disability. A total of 2,096 candidates attempted this question. The candidates’
general performance was average as 50.5 % scored from 2 to 4 marks as
illustrated in Figure 4.
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Figure 4: The Candidates’ Performance on Question 4

Figure 4 shows that 49.5% of the candidates scored from 0 to 1.5 marks,
28.8% scored from 2 to 2.5 marks while 21.7% scored from 3 to 4 marks.

The analysis of the candidates’ responses indicates that, the candidates
(49.5%) had weak performance thus scored from 0 to 1.5 marks. The reasons
for their weak performance included inadequate knowledge on intellectual
disability, misinterpretation of the question and limited understanding on
learners with intellectual disability. Majority of these candidates’ responses
were directed to pre-natal and post-natal factors that affect the child’s normal
development. For example, they mentioned factors such as stress and anxiety
of the mother which makes the failure on thinking, drug abuse for example
marijuana, diseases like malaria, poor nutrition, premature birth, old age of
the mother during delivery, psychological problem which disturbs normal
mind set and smoking. Most of these factors may affect the child during pre-
natal and post-natal period but do not necessarily cause intellectual disability.
Extract 4.1 is a sample of incorrect responses from one of the candidates.
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Extract 4.1: A sample of a candidate’s incorrect responses in question 4.

Extract 4.1 shows that the candidate misinterpreted the question thus provided
some characteristics of learner with intellectual disability instead of the causes
of learners with intellectual disability such as prenatal and postnatal
infections, toxins, genetic factors, brain effect due to accident or severe
punishment and RH-incompatibility.

Moreover, some candidates (28.8%) had average performance as they
managed to identify only two causes of intellectual disability correctly hence
scored from 2 to 2.5 marks. The analysis revealed that these candidates had
insufficient knowledge and skills on intellectual disability.

On the other hand, the analysis of the candidates’ responses showed that
21.7% of the candidates displayed requisite knowledge and skills in the area of
subject context thus they identified the causes of intellectual disability
correctly. These candidates had used well their prior knowledge and life
experiences to explain the causes correctly hence scored 3 to 4 marks. For
example, some mentioned the causes such as excessive alcoholism, infections
during pregnancy, down syndrome, and accident or injuries on head. Extract
4.2 is a sample of a candidate’s correct responses to the question.
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Extract 4.2: A sample of a candidate’s correct responses in question 4.
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2.1.5 Question 5: Learning in School Setting

The question required the candidates to differentiate semantic and episodic
memory by giving four points. The question was attempted by 2,096 in
which the candidates’ overall performance was weak as only 0.4% scored
from 2 to 4 marks as shown in Figure 5.

Scores
mo - 1.5
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m3-4

Figure 5: Candidates’ performance on question 5.

Figure 5 shows that 99.6% of the candidates scored from 0 to 1.5 marks,
whereas 0.3% scored from 2 to 2.5 marks and 0.1% scored from 3 to 4 marks.

The analysis of candidates’ response revealed that the question was among
the poorly performed questions whereby most candidates (99.6%) failed to
make distinctions between semantic and episodic memory. These candidates
confused semantic and episodic memory with short term and long-term
memory because of inadequate understanding of the concepts. Their
responses were such as; Semantic memory: it is a limited storage, its
temporarily storage, store information over short period of time, it is passive
memory while episodic memory: it is unlimited storage; it is permanent
storage, store information over a long period of time, and it is active memory.
Moreover, there were candidates who used their general knowledge hence
provided incorrect responses such as; Semantic memory: deals with sentence
structure and meaning of vocabulary while Episodic memory is found
seasonally depending on movies, its information consists of words and
pictures instead of Semantic memory: It is memory for meaning which does
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not refer to time and place, It is memory for general knowledge about the
world, It is more useful and logical and it is detailed. Episodic memory: is
memory defined in terms of time and place, It is memory about specific
experiences, It is less meaningful and logical and It is not detailed. Extract
5.1 illustrates a sample of incorrect responses from one of the candidates.
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Extract 5.1: A sample of a candidate’s incorrect responses in question 5.

Further analysis revealed that of all the candidates (2,088) who attempted the
question, only 0.4% understood the requirement of the question thus provided
some of the distinctions between semantic and episodic memory for example,
Semantic memory: interprets new information, deals with experience or
general knowledge, receive information from the environment and it is
language memory while Episodic memory: deals with events, it is event
memory and life-time experience. Nevertheless, some of their distinctions did
not show clearly the differences between the two types of memory.
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2.1.6 Question 6: Learning Theories

The question required candidates to identify four elements of which the
learning theories are interested in. A total of 2,096 candidates attempted this
question. The candidates’ general performance was weak since 2.4% of the
candidates scored from 2 to 4 marks. Figure 6 shows the candidates’
performance in this question.

1.5% 0.9%
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Figure 6: The Candidates’ Performance on Question 6

Figure 6 indicates that the candidates (97.6%) scored from 0 to 1.5 marks,
0.9% scored from 2 to 2.5 marks and 1.5% scored from 3 to 4 marks.

The analysis of candidates’ responses showed that the majority of the
candidates (97.6%) did not understand the elements which learning theories
are interested in instead they mentioned the types of learning theories,
contribution of learning theories and the domains of learning. This was the
evident that these candidates had limited understanding of the interests of
learning theories in general. Some candidates wrote responses such as
Educational sector, Agricultural sector, Reproductive health care and Proper
utilization of resource. Moreover, other candidates provided the
characteristics of learning such as Learning is dynamic, Learning is relatively
permanent, Learning involves change of behaviour, Learning is acquired,
and Learning is a process instead of the interests of learning theories such as
the occurrence of learning, non-occurrence of learning, speed with which
learning occurs, easiness with which learning occurs as well as the learners’
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interest towards learning. Extract 6.1is a sample of incorrect responses from
one of the candidates.
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Extract 6.1: A sample of a candidate’s incorrect responses in question 6.

Extract 6.1 shows responses from a candidate who mentioned some domains
of learning instead of elements of which learning theories are interested in
hence did not score any mark.

Furthermore, the analysis of candidates’ responses indicated that there were
candidates (0.9%) who demonstrated average understanding of the subject
matter. They mentioned some elements such as behaviour, teaching aids and
teaching strategies, motivation, cognitive development, human needs and
environment but failed to explain how such aspects are the interests of
learning theories as the question required.

On the other hand, the analysis of candidates’ response showed that some
candidates (2.4%) provided correct responses to the question which is evident
that they had adequate understanding of the question as well as wider
understanding of the various learning theories. These candidates were able to
mention the aspects such as How the context of learning should be
(environment), the organization of the subject matter for easy learning, active
participation of learners, and the instructional strategies as well as how the
objectives should be. Extract 6.2 is a sample of the candidate’s correct
responses.
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Extract 6.2: A sample of a candidate’s correct responses in question 6.
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2.1.7 Question 7: Psychology and Educational Psychology

In this question, the candidates were required to explain why psychology
qualifies to be a science by giving four points. The question was attempted by
2,096 candidates in which the candidates’ general performance was good since
75.7% of the candidates scored from 2 to 4 marks as shown in Figure 7.
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Figure 7: The Candidates’ Performance on Question 7

Figure 7 shows that 58.9% of candidates scored from 3 to 4 marks, 16.8%
scored from 2 to 2.5 marks while 24.2% scored from 0 to 1.5 marks.

The analysis of candidate’s response revealed that the candidates (58.9%)
were able to provide three to four qualities that make psychology a science.
These candidates demonstrated adequate understanding of the subject matter
as shown in their responses such as: It relies on empirical evidences, it follows
scientific procedures of data collection and analysis when finding solution, it
involves experimentation, it is valid and reliable in its conclusions, it is
verifiable, it is universal in its explanation, it relies on objectivity. Extract 7.1
is a sample of correct responses from one of candidates.
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Extract 7.1: A sample of a candidate’s correct responses in question 7.

On the other hand, the candidates (24.2%) displayed inadequate understanding
of the qualities which make psychology a science hence scored 0 to 1.5 marks.
These candidates provided scientific procedures of investigation such as
problem identification, hypothesis testing, data collection and data analysis.
Others mentioned data collection tools and methods such as survey,
questionnaires, observation and case study. Moreover, some of them
mentioned the qualities such as it involves critical thinking, it is done through
observation, it solves qualitative and quantitative psychological problems
instead of It allows replication, Its data and information are empirical, uses
scientific and systematic procedures in analysing human behaviour, universal
explanation and it is objective and avoids generalization of data or
information. Extract 7.2 illustrates a sample of incorrect responses from one of
the candidates.
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Extract 7.2: A sample of a candidate’s incorrect responses in question 7.

Extract 7.2 shows that the candidate mentioned some methods of collecting
data in research instead of explaining why psychology is a science.

Furthermore, candidates (16.8%) whose scores ranged from 2 to 2.5 marks
demonstrated average understanding of the subject matter. They mentioned
some of the reasons why psychology is a science but displayed limited ability
to explain the concepts clearly. There were some who explained only two
reasons correctly for example validity and the use of scientific procedures in
studying behaviour but failed to provide the other reasons hence scored
average marks.
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2.1.8 Question 8: Human Development and Psychology of Teaching and
Learning

The question required candidates to explain four effectiveness of studying
personality for prospective teachers. The question was attempted by 2,095
candidates whereby the overall performance was good since 70.9% of
candidates scored from 2 to 4 marks as shown in Figure 8.
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Figure 8: The Candidates’ Performance on Question 8

Figure 8 indicates that 41.3% of the candidates scored from 3 to 4 marks,
29.6% scored from 2 to 2.5 marks while 29.1% scored from 0 to 1.5 marks.

The analysis of candidates’ responses showed that candidates (41.3%)
answered the question correctly which shows that they had adequate
knowledge about the usefulness of personality psychology for the prospective
teachers. Some of their responses were such as; it helps the teacher to deal
with different personality of students, it helps them to determine the
personality of learners in the class, it helps them to know different
personality characteristics of learners, it helps them to understand the
change of personality behaviour of the learners and it helps them to design
suitable teaching style that fits the learner’s personality. Extract 8.1 shows
correct responses from one of the candidates.
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Extract 8.1: A sample of a candidate’s correct responses in question 8.

On the other hand, 29.6% of the candidates performed averagely as their
scores ranged from 2 to 2.5 marks. The candidates demonstrated average
understanding of the subject matter as they explained some of the usefulness
of personality psychology to prospective teachers. Moreover, their
explanations consisted of usefulness of studying other domains of human
development such as physical and cognitive hence did not score full marks.

Further analysis of candidates’ responses revealed that 29.1% of the
candidates scored from 0 to 1.5 marks in this question. These candidates
misinterpreted the requirement of the question. For example, they provided
characteristics of personality and the importance of studying educational
psychology in general instead of the usefulness of studying personality
psychology to a prospective teacher. Others provided incorrect responses
such as: It helps to understand knowledge and skills; it helps to understand
growth and human development and mental 1Q of human being instead of
usefulness of studying personality psychology such as; It helps prospective
teachers to study personal factors that influence people to do things the way
they do, Enables prospective teachers to study environmental factors that
influences students’ attributes, Enables prospective teachers to analyse social
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factors and how they influence learner’s attitudes and behaviour and Enables
the prospective teachers to design appropriate intervention programmes
suited to ones personality make up. Extract 8.2 shows a sample of incorrect
responses from one of the candidates.
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Extract 8.2: A sample of a candidate’s incorrect responses in question 8.

Extract 8.2 shows the responses from the candidate who explained how
personality can be studied instead of the effectiveness of studying personality
for prospective teachers hence scored no marks.
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2.1.9 Question 9: Human Development and Psychology of Teaching and
Learning

The question required candidates to give four characteristics of pre-
operational child as stipulated by Jean Piaget’s Cognitive learning theory. A
total of 2,096 candidates attempted this question. The candidates’ general
performance was poor since only 9% of the candidates scored from 2 to 4
marks as shown in Figure 9.

6.9% 2.1%
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2-2.5
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Figure 9: Candidates’ performance on question 9.

Figure 9 shows that 91% of candidates scored from 0 to 1.5 marks, 6.9%
scored from 2 to 2.5 marks while 2.1% scored from 3 to 4 marks.

The analysis of candidate’s responses revealed that majority of the candidates
(91%) were not able to give the characteristics of a pre-operational child.
These candidates provided the characteristics of children in other stages of
cognitive development such a sensorimotor, concrete and formal operational.
For example, some candidates provided characteristics such as: circulation,
repetition of actions, abstract thinking, imitation, and ability to sit and speak.
In addition, some mentioned moral development characteristics of children
such as the child has inability to differentiate good from bad, the child do as
he/she is told the adults for fear of being punished, the child understand that
what interested adults is good and what annoys them is bad instead of
characteristics such as they begin to represent the world with words or
images, they fail to perform reverse activities, classification and
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conservation, they show egocentrism and having intuitive rather than logical
thought. Extract 9.1 shows a sample of one of a candidate’s incorrect
responses.
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Extract 9.1: A sample of a candidate’s incorrect responses in question 9.

Extract 9.1 shows that the candidate mixed behavioural characteristics and
physical capabilities of children at different stages of development instead of
the characteristics of a pre-operational children. Besides, language barrier
hindered the candidate to explain his/her arguments appropriately.

Moreover, there were candidates (6.9%) whose performance were average as
their scores were from 2 to 2.5 marks. The candidates failed to give all the
characteristics of a pre-operational child. Some of them mentioned less than
four and others mixed the characteristics of children in other stages of
cognitive development. The analysis of their responses indicated that they
had limited skills and knowledge of Jean Piaget’s cognitive development
stages in general.

Furthermore, analysis of candidates’ responses revealed that the candidates
(2.1%) provided correctly the distinctive features of children at pre-
operational stage. This is evident that, the candidates understood the
requirement of the question and had good mastery of the subject matter. They
were able to mention characteristics such as inability to distinguish animate
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and inanimate objects, they cannot think logically, symbolic thinking and
lack of conservation. Extract 9.2 is a sample from one of the candidate’s
correct responses.
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Extract 9.2: A sample of the candidate’s correct responses in question 9.

2.1.10 Question 10: Learning in School Setting

In this question, the candidates were required to explain four ways that can
be used by teachers to reinforce their student’s academic achievements. A
total of 2,096 candidates attempted this question. The candidates’ general
performance was weak since 5.3% of the candidates scored from 2 to 4
marks as shown in Figure 10.
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Figure 10: The Candidates’ Performance on Question 10

Figure 10 indicates that 94.7% scored from 0 to 1.5 marks, 4.6% scored
from 2 to 2.5 marks whereas 0.7% scored from 3 to 4 marks.

The analysis of candidates’ responses indicated that most of the candidates
(94.7%) failed to provide the four ways teachers can use to reinforce
student’s academic achievement which shows that they had poor mastery of
the subject matter. Majority of them misinterpreted the requirement of the
question thus they provided the types and schedules of reinforcement,
teaching strategies such as group discussion, question and answers, think
pair share and brainstorming, and the ways of enhancing learners’ morality.
For example, most candidates who suggested punishment as a way of
reinforcing student’s academic achievement did not understand that
punishment decreases undesirable behaviours rather than increasing it thus it
is not applicable in this context.

Similarly, other candidates provided responses such as; through
entertainment whereby teachers can entertain their students, trial and error,
give them many tasks to do, through giving summary of the lesson, to
evaluate teachers’ effectiveness in implementing curriculum, and through
evaluating teaching strategies and methods, instead of the ways to reinforce
student’s academic achievement such as by helping students set their own
learning goals and work for them, by convincing students to understand the
importance and interest level of the materials they are learning, by making
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student understand what they are supposed to do, how they will be evaluated
and what consequences of success will be, as well as by providing clear,
immediate and frequent feedback to students. Extract 10.1 shows a sample
of incorrect responses from one of the candidates.
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Extract 10.1: A sample of a candidate’s incorrect responses in question 10.

Extract 10.1 shows that the candidate explained assessment tools instead of
explaining the ways of reinforcing students’ academic achievements hence
scored no marks.

Moreover, the analysis of candidates’ responses revealed that 4.6% of the
candidates scored from 2 to 2.5 marks. These candidates displayed average
skills and knowledge of the subject matter. Some of these candidates
managed to provide only some of the ways of reinforcing student’s
academic achievement but mixed with the ways of enhancing morality such
as; punishment, constructive reflective thinking, guidance and counselling
and motivation. Some mentioned the ways such as spending much time with
them, through tests and examinations, to make the content simple and using
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good language to learners without explaining what they meant in relation to
the question.

On the other hand, 0.7% of the candidates managed to provide the ways that
can be used by teachers to reinforce student’s academic performance. Their
responses indicated the ways that can be used to reinforce student’s
academic achievement for example, engaging them in all aspects concerning
their learning, identifying their challenges and assist them on how to
overcome it, provision of relevant materials or resources that arouse their
areas of interests in subjects, providing a range of tasks that challenge the
student’s knowledge and setting achievement goals for each student basing
on the level of the student. Extract 10.2 is a sample of correct responses from
one of the candidates to the question.
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Extract 10.2: A sample of a candidate’s correct responses in question 10.

Extract shows that the candidte was able to explain correctly some of the
ways that can be used by teachers to reinforce their student’s academic
achievement hence scored above 2.5 marks.
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2.2

2.2.1

SECTION B: ESSAY QUESTIONS

This section is comprised of six (6) essay questions whereby, the candidates
were supposed to answer four (4) questions. Each question had a weight of
15 marks making a total of 60 marks.

Question 11: Educational Guidance and Counselling

The question required candidates to explain seven components of a good
school guidance and counselling programme. The question was attempted
by 615 candidates in which the general performance was weak as only 5.9%
of the candidates scored from 6 to 15 marks as shown in Figure 11.
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Figure 11: The Candidates’ Performance on Question 11

Figure 11 indicates that 94.1% of the candidates scored from 0 to 5.5
marks, 5.7 scored from 6 to 10 marks whereas 0.2% scored from 10 to 15
marks.

The analysis of candidates’ responses indicated that majority of the
candidates (94.1%) failed to explain seven components of a good school
guidance and counselling programme. This was caused by failure to
understand the demand of the question and confusing the components of
school guidance and counselling programme with stages and skills of a
counselling session. Some of these candidates explained qualities such as;
respect, empathy, confidentiality and trustworthiness; stages such as
relation building, exploration of the problem and understanding the client
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as well as skills such as confrontation, and self-disclosure to mean the
stages of a counselling session. Moreover, others explained the reasons for
conducting guidance and counselling in schools in relation to problems
such as poor performance, solving various students’ problems for example
conflicts and stress, poor choice of course, family problems, slow learners
and immoral behaviour. There were also others who provided some
elements which are important in teaching and learning in school setting
such as; subject clubs, sports and games, debate competition and
interactive media for information sharing which are not the correct
components of school guidance and counselling programme. Extract 11.1
illustrates incorrect responses from one of the candidates.

29



IF

ance 1 Th ad\vdu o helging an ind

g

i JOGAL ano' gelt und

Of ('tanc

inQ a.nc

\(To(ajnl nrftvrad\ on

bdween dmomn‘f oeople withie! the enulmamert: (ounde

Dnu emno

mlaiwomkup hdween o

un

LL 0\ ‘tlne
%ddlor

flﬂ md)@rﬂ

Tf'w Mlowlm arethe wmwnerfb

& a qoo

d

Droa(am

J

Lowdapce
aally,

v lb Qx\g

Thi

alning a.box,d ‘H\@

tuds,
d.uere;& alalle ” ‘cbai a_teacher MMJ%

lﬂ (.fiu(Jun‘\() Nh

(v

djcmfeo{&\fj 9 to

B \s 1he
AN
Nove Inm

em% will ac%ww Jbuemi

0 (00 JUC{'\ au bu f&v«q 1nQ

ty

for Jmmo o todhe now

JJNcb

V¢

(
oremouulv (ﬂucjy
| 4 /

U One mthe anomen% 0 d oL nm'c[anw

ancdd (o

incelling prg

WL\, hu

Qr¢ IOél

touald mmm\ﬁu oo

orng anol memon, ((U“U Ju

by L{flnr

memnomc J

ch&r) WML are ufsecJ to Jacte,

lsaching memory mpaut\,% the (hucerdy,
eVLP,WMCl.(N\U A E Mvmo the
a Llf(u 0{ W)\n@w\ \) chumrd Iay us;
amu@mn‘i, books  dh are toiidd tn qtl\oo m
By’ roviewloa ¢ Mp )tbe “shiderd 4o have an OJ)NVGJ!
Comombotrd_Sme (ol Chrbomart,
CUCQ \\0 A _done by the U‘lliolﬂ!d(; i
'\O\J:r\o he tﬁno n(v OJdc)Inn ﬁ)@ I \L‘on c\;!ii)e
‘]- 1 Woch: WM Mﬁ the J[é"a L:Lnj 0nd [&ummq

30




{0 kion, Amon ﬁw (ﬂmoonezdu o 2 qod
noo[ QmJance unJ M\d ey onmmmmp i H»ImzL
o\omo the fevision on J%@Je_r@ thing( wtﬂ?}\ LJH
Eé’ dunieult WL\'@(IBJ NG a.noﬁﬁk Mma v WIL\}J
tonpordart & atudeds bar? Brample s wheivo teacher
Qnfounce ubs\d ﬁ)e exarn then the tudlzds OOIU and
o the roveion hen thal thing will improve-the peror
mane gy the ahudeddu v | '
OU&SJCIM\; RM are the Ou&rgonu Nbl‘&ﬂ» (om&y in
the mmdmﬁ\e ahvelord and are the quakion whih o
l.l'(& to Ee ‘hgpoemno n _the qun:fno e)(am(lf’td:t'onu
whih o chuderd? \nJ{aH face, I'Xaw\?té & witen &
G{udan‘} 1ok ohod M QUﬂd{mm and _then
69[”0 1o dp the @mmq then Dn)bauu he or(he
\J ﬁ)wo Oueuf\onm
Repeatthion, Thio v aleo one gmang
Comoon@/d or the ¢ quidnnte and Counvaliag | m
where by fhe ghdads Sehy MLE&&M«:
the  ‘ropeatibbn o varlous 0o flu 12 _Qoing in oot
the  exhmindtiony,
GQI\QGM\/ e_(omponendy or‘HW,Qou(JdLLoo(
QU ante (an Cours lmq &varamme (iro \/&w lrnomﬁbn

por the noocJ muormM m\ﬁ{e hudedy i Fheir elod

Q}A JGQJ o Aﬁﬂ_ﬂ&/\]‘ lony

il

po=—

1

Extract 11.1: A sample of a candidate’s incorrect responses in question 11.

Extract 11.1 shows that the candidate provided some of the study skills
instead of the components of a good school guidance and counselling
programme such as: Proper leadership, Suitable accommodation,
Timetable schedule, Adequate provision of resources, Budget and In-
service training hence scored low marks.

Further analysis revealed that some candidates (5.7%) who scored from 6 to
10 marks provided some of the components of school guidance and
counselling such as special building, accommodation, conducive
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environment, school timetable, but mixed their explanations with
counselling skills and qualities of counsellors such as; confidentiality,
empathy, honest, trust and respect. This shows that the candidates had
partial knowledge of the subject matter.

Moreover, 0.2% of the candidates whose scores were from 10.5 to 15
marks, understood adequately the demand of the question thus they were
able to explain effectively the components of good school guidance and
counselling programme as shown in Extract 11.2.
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Extract 11.2: A sample of a candidate’s correct responses in question 11.
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2.2.2 Question 12: Learning in School Setting

The question required the candidates to explain six guidelines for effective
punishment. A total of 1,704 candidates opted for this question. The
candidates’ overall performance was average since 59% of the them scored
from 6 to 15 marks as shown in Figure 12.
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Figure 12: The Candidates’ Performance on Question 12

Figure 12 indicates that 52.6% of the candidates scored 6 to 10 marks, 41%
scored from 0 to 5.5 marks while 6.4% of the candidates scored from 10.5 to
15 marks.

The analysis of candidates’ responses showed that 52.6% of the candidates
who scored from 6 to 10 marks, provided some of the guidelines for
effective punishment correctly. However, language barrier hindered them to
express their ideas correctly in relation to effective punishment. For
example, they mixed their explanations with rationale and negative impacts
of punishment.

On the other hand, 41% of the candidates failed to explain the guidelines for
effective punishment hence scored from 0 to 5.5 marks in this question.
These candidates had misconception about “effective punishment”;
demonstrated limited knowledge of the subject matter and inadequate
expressive skills using English language. Some of these candidates
explained the effects of punishment for example it creates hostility, cause
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fear, reduce participation and violets human rights while others explained
why punishment should be administered instead of the guidelines for
effective punishment hence mentioned the purposes such as to instil
discipline, to shape behaviour, to eliminate bad behaviour and to instil
morale of hardworking. Furthermore, some candidates provided incorrect
guidelines such as ‘Do not use sharp tools or objects, do not use fire, do not
use acidic liquid chemicals and do not use poison to achieve punishment.
Extract 12.1 illustrates a sample of a candidate’s incorrect responses to the
question.
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Extract 12.1: A sample of a candidate’s incorrect responses in question 12.
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Extract 12.1 shows that the candidate explained how punishment can be
used to eliminate undesirable behaviours instead of explaining guidelines for
effective punishment such as apply punishment timely, provide punishment
consistently, explain the meaning of punishment given, suggest an
alternative behaviour, use of non-corporal punishment and use non-corporal
punishments hence scored low marks.

Further analysis of candidates’ responses showed that 6.4% of the
candidates scored from 10.5 to 15 marks. These candidates demonstrated
good mastery of the subject matter and expressive language skills hence
explained thoroughly important considerations to be made when
administering punishment such as fairness, severity, timing (immediacy),
consistency, meaningfulness (purpose), age consideration, corrective ability,
correlate with the mistake done, should not be detrimental to the health of
an individual as well as avoidance of corporal punishment. Extract 12.2 is a
sample of correct responses from one of the candidates.
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Extract 12.2: A sample of a candidate’s correct responses in question 12.
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2.2.3 Question 13: Human Development and Psychology of Teaching and
Learning

The question required the candidates to explain three challenges experienced
by adolescents and propose three best ways to overcoming them. The
question was opted by a total of 2,088 candidates in which the general
performance was good as 97.1% of them scored from 6 to 15 marks. Figure
13 shows the candidates’ performance in this question.

2.9%

Scores

m0.0-5.5
06.0-10
m10.5-15

Figure 13: The Candidates’ Performance on Question 13

Figure 13 shows that 58% of the candidates scored from 6 to 10 marks,
39.1% scored 10.5 to 15 marks, whereas 2.9% scored from 0 to 5.5 marks.

The analysis of candidates’ responses revealed that 58% of the candidates
were not able to give all the challenges facing adolescents and the ways of
addressing them correctly hence scored from 6 to 10 marks. This was
evident that the candidates had average understanding of the subject matter.
Moreover, the candidates failed to explain clearly their arguments and
propositions concerning adolescents’ challenges because of a language
barrier. For example, some of the candidates mentioned correctly the
challenges and ways of addressing them but they failed to support their
answers with sufficient explanations.
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On the other hand, the analysis of candidates’ responses revealed that
39.1% of the candidates were able to explain correctly three challenges
experienced by adolescents and the three ways of overcoming them hence
scored from 10.5 to 15 marks. Besides, as most of these candidates are
adolescents, they easily provided detailed explanations with additional
examples from real life experiences. Extract 13.1 illustrate a sample
correct response from the candidates.
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Extract 13.1: A sample of a candidate’s correct responses in question 13.

On the other hand, some candidates (2.9%) scored from 0 to 5.5 marks in
this question. The reasons for their weak performance included inadequate
understanding of the challenges facing adolescents as well as poor mastery
of English language to explain their responses correctly. Some of these
candidates confused the challenges with physical and biological changes or
characteristics such as; enlargement of breasts, growth of reproductive
organs, deep voice, and appearance of beards as challenges and
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“rewards”, “punishment” ‘religion” as the ways of addressing the
challenges. Moreover, there were candidates who explained the impact of
peer pressure and craving for independence such as unwanted/early
pregnancy, diseases, drug abuse, smoking, alcoholism and drop out from
school as the challenges while others described some aspects such as forced
marriages, poor cultural beliefs and gender discrimination instead of
challenges such as sexual desires, creating identities, engaging in favourite
activities, loss of interests in learning and craving for independence as well
as the ways to overcome the challenges such as set limits of freedom, give
them opportunity to know you, adapt your parenting and counselling roles,
and explain your decision. Extract 13.2 illustrate a sample of incorrect
responses from one of the candidates.
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Extract 13.2: A sample of a candidate’s incorrect responses in question 13.

Extract 13.2 shows that the candidate explained some social and cultural
issues such as equity and equality in the society instead of the challenges
experienced by adolescents and the ways of overcoming them.
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2.24

Question 14: Diversity in Learning

The question required candidates to suggest six ways that may be employed
by teachers to accommodate students with visual impairment in teaching
and learning process. A total of 1,750 candidates opted for this question
whereby the overall performance was good since 85.3% of the candidates
scored from 6 to 15 marks as illustrated in Figure 14.

76.4

45 -
40 -
35 A
30 -
25
20 -
15 -

14.7

10 4 8.9

3 B

0 . :

0-5.5 6-10 10.5-15
Scores

Percentage of Candidates

Figure 14: The Candidates’ Performance on Question 14

Figure 14 shows that 76.4% of the candidates scored from 6 to 10 marks,
14.7% scored from 0 to 5.5 marks while 8.9% scored from 10.5 to 15
marks.

The analysis of candidates’ responses showed that the majority of the
candidates (76.4%) displayed average skills and knowledge on learners
with visual impairment hence scored from 6 to 10 marks. These candidates
suggested only three to four considerations to accommodate visual
impaired students in teaching and learning process. Besides, some of their
explanations and propositions were for other types of impairments.

On the other hand, the candidates (14.7%) performed poorly as they scored
from 0 to 5.5 marks. These candidates displayed inadequate understanding
of the visual impairment and misinterpretation of the demands of the
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question because of language barrier. Some of their responses addressed
other types of impairments such as physical and intellectual for example the
improvement of infrastructure, facing them when speaking and using
supportive hearing aids. Moreover, others suggested basic aspects for
effective teaching and learning process such as teacher’s expertise, polite
language, cooperative learning, relevant examples and good arrangement
and organization of classroom and materials instead of Learning by doing,
Braille reading and writing, Teaching listening skills, Orientation and
mobility skills, Modifications of teaching and learning methodologies,
teaching recreation and leisure skills and teaching visual efficiency skills
Extract 14.1 is a sample of a candidate’s incorrect response to the question.
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Extract 14.1: A sample of a candidate’s incorrect responses in question 14.

Extract 14.1 reveals that the candidate provided some fundamental aspects
during preparation for teaching as well as some ways of controlling
students’ behaviour in classroom setting instead of the ways that may be
employed by teachers to accommodate students with visual impairment
hence scored no marks.

Further analysis of the candidates’ responses showed that 8.9% of the
candidates understood the demand of the question and thus suggested
appropriate measures of assisting learners with visual impairment. These
candidates were able to use effectively their prior knowledge and
experience of living with visual impaired people in their society hence
proposed appropriate ways of addressing their needs in a classroom
context. The candidates were able to suggest ways such as proper seating
arrangement, enlargement of their scripts, giving them magnifying lens and
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devices, teach them through practice, using teaching aids which are large
enough and concrete (tactile) and to avoid or make minimal use of gestures

or body language. Extract 14.2 shows a sample correct response from one
of the candidates.
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Extract 14.1: A sample of a candidate’s correct responses in question 14.
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2.2.5

Question 15: Learning Theories

The question required candidates to explain the applications of
constructivism theory in teaching and learning process. A total of 1,034
attempted this question in which the general performance was average as
52.8% of the candidates scored from 6 to 15 marks as shown in Figure 15.

47.2 47.2

[ I ]
o th o th O
L |

= = 2
(=L, -}
L L

5.6

6-10 10.5-15
Scores

Percentage of Candidates
o]
h

(=T ,]
L

Figure 15: The Candidates’ Performance on Question 15

Figure 15 shows that 47.2% of the candidates scored from 6 to 10 marks,
47.2% scored from 0 to 5.5 marks whereas 5.6% of candidates scored from
10.5 to 15 marks.

The analysis of candidates’ responses showed that 47.2% of the candidates
who scored from 6 to 10 marks had partial understanding of the subject
matter thus they were able to mention only some of the key aspects of
constructivism theory such as the use of Z.P.D, scaffolding and the use of
more knowledgeable others in learning. However, these candidates failed to
explain correctly the applicability of those concepts in teaching and
learning process as well as the other applications of the theory as the
question required hence did not score full marks.

On the other hand, another 47.2% ofc the candidates who opted the
question, had weak performance scores from 0 to 5.5 marks. The reasons
for their weak performance were inadequate understanding of the
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application of social constructivism theory in teaching and learning context;
confusing constructivism theory propositions with other learning theories
such as cognitivism. Other candidates mentioned some aspects which were
not part of constructivism theory such as selection of teaching aids, making
repetition, teacher to be knowledgeable than students, to increase new
knowledge such as HIV Aid pandemic, maintaining learners’ behaviour,
improvement of long memory and use of lecture method hence did not score
any mark. Besides, some candidates provided class management skills as
application of Vygotsky’s social constructivism theory for example, making
the students attentive, organization of the classroom and motivating
learners. Extract 15.2 illustrates a sample of incorrect responses from one
candidate.
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Extract 15.2: A sample of a candidate’s incorrect responses in question 15.

Extract 15.1 shows that the candidate explained some application of
behavioural learning theories as well as fundamental principles of teaching
and learning instead of the applications of Vygotsky’s social constructivism
theory of learning such as The use of Zone of Proximal Development in
which teaching should begin toward the zones of upper limit, the use of
scaffolding technique to help students to move to higher order thinking
skills and knowledge, the use of more skilled peers as teachers, encourage
collaborative learning, consider cultural context of learning, and monitor
and encourage children’s use of private speech hence scored low marks.

Moreover, the analysis of candidates’ responses showed that 5.6% of the
candidates answered this question correctly as they were able to provide the
applications of Vygotsky’s social constructivism theory in learning context
which showed that they had sufficient understanding of the subject matter
as shown in Extract 15.1.
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Extract 15.1: A sample of a candidate’s correct responses in question 15.
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2.2.6

Question 16: Human Development and Psychology of Teaching and
Learning

The question required the candidates to assess two women practical needs
and four women strategic needs as effective ways of empowering and
enhancing women’s psychological and social wellbeing in Tanzania. A
total of 1,142 candidates opted for this question. The overall performance
was average as 69.2% of the candidates scored from 6 to 15 marks as
illustrated in Figure 16.

4.8%

Scores

m0-55
6-10

64.4% m105-15

Figure 16: Candidates’ performance on question 16.

Figure 16 shows that 64.4% of candidates scored from 6 to 10 marks,
whereas 30.8% scored from 0 to 5.5 marks and 4.8% scored from 10.5 to
13.5 marks.

The analysis of candidates’ responses revealed that 64.4% of the candidates
whose scores were from 6 to 10 marks, had partial understanding of the
subject matter. They only managed to give explanations of few points
concerning the women practical and strategic needs. In addition, they
mixed some women practical needs with strategic needs in their
explanations.

Furthermore, the analysis of candidates’ responses revealed that candidates
(30.8%) failed to provide women’s practical and strategic needs. The
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candidates generally displayed inadequate knowledge of the subject matter
and inadequate expressive skills using English language. Some candidates
mentioned sex needs and education as women practical needs whereas
food, clothes and shelter as practical needs for women. Others mentioned
aspects such as money, availability of market and housing as women
practical needs. Similarly, there were some who explained decision making,
education, eradication of Female Genital Mutilation, discourage early
marriage, preventing polygamy and widow inheritance as women practical
needs and transparency, tolerance and accountability Extract 16.1 shows a
sample of incorrect responses from a candidate.
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Extract 16.1 A sample of a candidate’s incorrect responses in question 16.

Extract 16.1 shows that the candidate explained some general needs of all
people in the society regardless of gender instead of assessing women
practical and strategic needs because of limited understanding of the subject
matter hence scored low marks.

On the other hand, the analysis of candidate’s responses showed that 4.8%
of the candidates who scored from 10.5 to 13.5 marks understood the
requirement of the question. These candidates expressed adequate
understanding of women empowerment by considering their practical and
strategic needs. Moreover, they managed to make a clear distinction of the
two concepts with supportive examples from their societies. Extract 16.2
shows a sample of a candidate’s correct responses.
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Extract 16.2: A sample of a candidate’s correct responses in question 16.
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3.0 PERFORMANCE OF CANDIDATES IN EACH TOPIC

The educational Psychology Guidance and Counselling examination covered
six topics around which the examination questions were set. The questions
were distributed evenly basing on time spent in learning and importance of the
topic. This implies that, the examination questions were appropriate to the
topics covered. A summary of the topics and the number of questions
contained in the examination are summarized in Table 3.

Table 3: Distribution of examination questions according to topic and sections

QUESTIONS IN SECTIONS
SIN TOPIC Section A | Section B [ Total % Per
ection ection ota Topic
1. | Psychology and 7 - 1 6.25
Educational Psychology
2. Human Development 2,8 &9 13 &16 5 31.25
and Psychology of
Teaching and Learning
3. Learning Theories 6 15 2 125
4. | Learning in School 5 &10 12 3 18.75
Setting
5. | Diversity in Learning 1&4 14 3 18.75
6. | Guidance and 3 11 2 125
Counselling
TOTAL 10 06 16 100

The candidates’ items response analysis indicates that the candidates had good
performance in the topic of Psychology and Educational Psychology (75.7%),
and Diversity in Learning (70.2%). Moreover, candidates performed average
in the topic of Human Development and Psychology of Teaching and
Learning (50.9%). On the other hand, candidates performed weak in the
topics of Learning Theories (27.6%), Learning in School Setting (21.6%) and
Guidance and Counselling (6.6%).
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4.0

CONCLUSION

The data analysis showed that the candidates’ overall performance in
Educational Psychology, Guidance and Counselling for Diploma in
Secondary Education Examination (DSEE) in 2021 was good. A total of
2,096 candidates sat for the examination whereby 2,049 (98.89%) passed
with scores ranging from B to D.

The candidates’ performance in the year 2021 in this subject remained good
despite 0.2 per cent decline when compared to 2020 performance in which
out of 2,810 candidates who sat for the examination, 2,769 (99.21%) of them
passed. The good performance has been contributed by candidates’ good
mastery of various concepts assessed as well as good understanding on the
requirements of the questions. However, some candidates had unsatisfactory
performance in this examination because of insufficient understanding of the
assessed areas and failure to understand the requirements of the questions
asked. Moreover, some of these candidates demonstrated limited skills in
responding to questions that required application of the learned content in the
context of teaching and learning process.

The analysis of candidates’ performance revealed that three topics continued
to have a progressive decline in performance from 2019 to 2021. These topics
are Learning in School Setting, Learning Theories and Guidance and
Counselling. In 2019, the performance was 85.6%, 50.3% and 68.6%
respectively while in 2020 the performance in these topics was 35.2%, 47.1%
and 42.2% respectively whereas in 2021 the performance was 21.6%, 27.6%
and 6.6% respectively.

However, the topic of Human Development and Psychology of Teaching and
Learning maintained average performance for three years consecutively. On
the other hand, the performance in the topic of Diversity in Learning has been
good for three years consistently; the reasons being the cross-cutting nature
of the topic and tutors’ effective strategies in teaching and learning of the
topic.

Finally, the National Examination Council of Tanzania expects that this
analytical report of candidates’ responses will be an eye opener to student
teachers and tutors to build awareness of the areas that need improvements in
attempting examination questions and ultimately improve the subject
performance. The strengths and weaknesses of the candidates’ responses
should be considered as a learning area for both student teachers and tutors in
their teaching and learning practices.
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5.0 RECOMMENDATIONS

To improve the subject performance level especially in topics with poor
performance, it is recommended that:

(@)

(b)

(©)

(d)

Tutors should insist the use of various assessment and teaching
strategies suggested in the syllabus such as student portfolio for
individual and group reflection, discussions, debates, role-play for
critical analysis, interviews and case study in teaching the topics which
were poorly performed that is Learning in school setting, Learning
Theories, as well as Guidance and Counselling.

Tutors should use a variety of references and supplementary materials
such as journal, articles and reflective essays because majority of
candidates’ responses to the question showed insufficient understanding
especially in the topics of Learning in School Setting, Learning
Theories and Guidance and Counselling.

As the majority of the candidates performed poorly because of failure to
understand the requirement of the questions asked, tutors should insist
the student teachers to read thoroughly and make correct interpretation
of the question before attempting it. However, they should give them
several exercises and assignment, mark them and give them feedback
on time so that they can improve their skills in attempting questions.

Tutors should use strategies like questions and answers, counselling
practice and group discussions in teaching the topics of Learning in
School Setting, Learning Theories and Guidance and Counselling
which have been performed poorly in three consecutive years.
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Appendix

SUMMARY OF THE CANDIDATE’ PERFORMANCE IN
EDUCATIONAL PSYCHOLOGY, GUIDANCE AND
COUNSELLING

Performance in each
guestion
No. Topic - ) 2
n o O < —
c L O wT — ©
o S = D>DC o (5 e
= -cggccs> > @
] '-Ewm\og < o
> co>%cu
(@4 T L ®F
OE%

3. | Human Development 2 8.2
and Psychology of ) 709
Teaching and 50.9 | Average
Learning 9 9
13 97.1
16 69.2
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