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FOREWORD 

The National Examinations Council of Tanzania is pleased to issue this Item 
Response Analysis Report on the Diploma in Secondary Education Examination 
(DSEE) for the Curriculum and Teaching subject for the year 2022. The report 
provides feedback to student teachers, tutors, parents, policy makers and the 
public in general on the performance of candidates and the extent to which the 
instructional goals and objectives were achieved. 

The examination is a summative evaluation which marks the end of the Diploma 
studies in Education. The examination results can thus be used as a measure of 
the effectiveness of the education system particularly the delivering of the 
Curriculum and Teaching subject. Basically, the candidates’ responses to 
examination items can be used as one of the indicators of what the education 
system was able or unable to offer students in their Diploma in Secondary 
Education studies. 

In this report, factors which enabled the candidates to answer the questions 
correctly or incorrectly have been analysed. The analysis showed that candidates 
with higher scores were able to understand the demands of the questions, had 
sufficient knowledge on the subject matter and possessed proficiency 
communication skills in the English language. The weaknesses which were 
observed in the responses of candidates who performed poorly include 
inadequate knowledge and skills of the subject matter, poor English proficiency 
and misinterpretation of examination items.  

The feedback provided is expected to enable education administrators, tutors and 
continuing student teachers to identify proper measures to take in order to 
improve performance in the future examinations administered by the Council. 

Finally, the Council is grateful to all stakeholders who contributed to the 
preparation of this report. 

 

Athumani S. Amasi  
EXECUTIVE SECRETARY  
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1.0 INTRODUCTION 

The Diploma in Secondary Education Examination in the Curriculum and 

Teaching subject assesses the candidates’ competences on how to apply 

curriculum theories in classroom situation. It also assesses competencies in 

solving educational problems, organizing and managing classroom for 

effective teaching, creating and innovating skills in the teaching and 

learning process as well as evaluating curriculum materials. 

The report presents the candidates’ responses in the Curriculum and 

Teaching Examination that was conducted in May 2022. Basically, the 

report presents statistics and descriptions concerning the performance of the 

candidates per question and by topics. A total of 4,423 candidates sat for 

the examination. The overall performance of the candidates in the year 

2022 has decreased by 2.48 per cent when compared to that of 2021. The 

general performance of the candidates is summarized in Table 1. 

Table 1: Candidates’ Performance in Grades for the Year 2021 and 

2022 in the Curriculum and Teaching Examination 

 

Year Candidates % of 

Candi

dates 

Passe

d 

Grades 

% of Candidates 

Sat Passed A B C D F 

2021 2,072 2,072 99.95 3.91 49.62 43.60 1.72 0.00 

2022 4,423 4,253 97.43 0.00 2.38 51.66 42.12 2.53 

 

Despite the small decrease of the performance in 2022, the data in Table 1 

depicts that there is an increase in the number of candidates who sat for the 

Examination in 2022 compared to 2021. Most of the candidates passed with 

grades C and D in 2022 compared to 2021. 

The Curriculum and Teaching paper consisted of two sections, A and B. 

Section A consisted of 10 short answer questions which were compulsory. 

Each question weighed 4 marks, making a total of 40 marks in this section. 

Section B had 4 questions and the candidates were required to answer all of 

them. Each question weighed 15 marks, making a total of 60 marks in this 

section. 



2 

In short answer items, the performance is regarded as Weak if the scores 

range from 0 to 1.5 marks, Average if the scores range from 2 to 2.5 marks, 

and Good if the scores range from 3 to 4 marks. For essay items, the 

performance is regarded as Weak if the scores range from 0 to 5.5 marks, 

Average if the scores range from 6 to 10 marks and Good if the scores 

range from 10.5 to 15 marks. The performance in topics was based on the 

following percentage ranges: 70 – 100 Good, 40 – 69 Average and 0 – 39 

Fail. Furthermore, three colour namely green, yellow and red have been 

used in figures, charts and appendices to represent good, average and weak 

performance respectively. 

 

2.0 ANALYSIS OF CANDIDATES PERFORMANCE IN EACH 

QUESTION 

2.1 SECTION A: SHORT ANSWER QUESTIONS 

This section had ten (10) compulsory objective questions. The candidates 

were required to answer all questions. Each question carries four (4) marks, 

giving a total of forty (40) marks. 

2.1.1 Question 1: Curriculum Theory 

The question was asked as follows; 

The Amana Training College is a college that offers short courses whose 

period of study ranges from 3 to 6 months. 

(a) Identify the type of curriculum being implemented at Amana 

Training College. 

(b) Briefly explain three features of the curriculum you identified in 

part (a). 

The question required the candidates to identify the non-formal curriculum 

in part (a) and to briefly explain three features of non-formal curriculum in 

part (b). This question was attempted by 4,423 (100%) candidates. The 

performance of candidates in this question was average since 2395 (54.1%) 

candidates scored from 2 to 4 marks as shown in Figure 1. 
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Figure 1: The candidates’ performance on question 1 

Figure 1 shows that, 51.1% of the candidates had good performance as they 

scored from 3 to 4 marks. This indicates that they had adequate knowledge 

of the subject matter (Types of Curricula) and understood the demand of 

the question hence provided relevant answers. The candidates were able to 

identify the type of curriculum implemented at Amana Training College 

and they explain the features of that curriculum correctly. In part (a) of this 

question the candidate identified non-formal curriculum and briefly 

explained the correct features in part (b) such as Does not have any syllabus 

which contain official content to be taught, no specific time can be used in 

training, it has less structured and planned and it is semi structure as the 

training ranges from three to six month. Extract 1.1 illustrates a sample of 

responses from candidates in this category. 
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Extract 1.1: Candidate’s correct response to question 1. 

On other hand, some of the candidates (45.9%) who scored from 0 to 1.5 

marks, some failed to understand the requirements of the question while 

others lacked of knowledge of the subject matter (Types of Curriculum). 

Most of the candidates (4.2%) who scored 0 marks failed to understand the 

demands of the question as they identified the formal curriculum instead 

of non-formal curriculum in part (a). In part (b), they briefly explained the 

features of a formal curriculum instead of features of a non-formal 

curriculum as follows: it is conducted in a special building, it is structured 

according to the syllabus and time table, it is awarded certificate after 

finishing the study, it has specific structure, it has specific content, it is 

well planned, it has specific place to be conducted.  

 

Other candidates who scored 0 marks in part (a) identified the type of 

curriculum as hidden curriculum instead of non-formal curriculum and in 

part (b) they briefly explained the features of Hidden curriculum instead of 

non-formal curriculum. Furthermore, others mentioned the types of 

curriculum as formal curriculum, non-formal curriculum, hidden 

curriculum instead of concept tested. Some of the candidates who scored 1 

to 1.5 marks identified correctly the type of curriculum in part (a) as non-

formal curriculum but failed to explain its features in part (b); they briefly 

explained the features of a formal curriculum instead of non-formal 
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curriculum. Other candidates who scored 1 to 1.5 in parts (a) failed to 

identify the correct type of curriculum and in part (b) they provided one or 

two slightly correct points. Extract 1.2 illustrates a sample of responses of 

candidates in this category. 

 

 
 

Extract 1.2: A Candidate’s incorrect response to question 1. 

 

Extract 1.2 shows that the candidate lacked knowledge of the types of 

curriculum and thus identified a wrong type of curriculum in part (a) and 

provided incorrect features of non-formal curriculum in part (b) which did 

not relate to the types of curriculum. 

 

Further analysis shows that 3.0% of the candidates who scored averagely 

from 2 to 2.5 marks had partial knowledge of the tested concept. The 

candidates in this group correctly identified the type of curriculum as non-

formal curriculum in part (a) but some of them mixed correct and incorrect 

points while others briefly explained weak points in part (b). 

 

2.1.2 Question 2: Curriculum Development 

The question required the candidates to give the importance of curriculum 

evaluation at school level. The question was attempted by 4,423 (100%) 

candidates. The performance of candidates in this question was good since 

most of candidates (81.9%) scored from 2 to 4 marks as shown in Figure 2. 
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Figure 2: The candidates’ performance on question 2 

Figure 2 shows that 45.5% of the candidates scored average marks (2 to 

2.5) in this question. These candidates had partial knowledge of the 

importance of curriculum evaluation at school level. Some of them mixed 

correct and incorrect responses and others provided unclear explanations. 

Others repeated some points and ended up scoring an average marks. For 

example, one candidate provided responses like it enables teacher to solve 

problem, it enables teachers to know effectiveness of teaching the subject, it 

enables to identify students’ abilities, it helps teachers to achieve goals. 

The first point was incorrect while other three points were correct but not 

clear: Other candidates provided points of importance of curriculum 

evaluation in general instead focusing on the importance of curriculum 

evaluation at school level. For example, one of the candidates in this 

question answered that: Curriculum evaluation helps curriculum planners 

and developers to know if intended objectives have obtained or not, it help 

to determine the effectiveness of teaching and learning at school level, it 

help to improve standard of education at school, it helps to promote 

students to another level of education. The first and fourth points were 

incorrect while the other two were correct. 
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Further analysis indicates that 36.4% of the candidates who scored from 3 

to 4 marks were able to elaborate the importance of curriculum evaluation 

at school level. These candidates had sufficient knowledge of the subject 

matter and were proficient in English. Furthermore, they understood the 

demand of the question and thus provided correct responses which were: to 

keep record of a school, used to motivate learners, help to report learners 

progress, helps in promotion of learners from one grade to another, helps 

in assessing teaching and learning process. Extract 5.1 illustrates a sample 

responses of the candidates in this category. 

 

 

Extract 2.1: A Candidate’s correct response to question 2. 

On other hand, 18.1% of the candidates’ had poor performance as they 

scored 0 to 1.5 marks. Most of candidates who scored 0 marks failed to 

understand the demands of question; they elaborated the importance of 

curriculum instead of importance of curriculum evaluation at school level. 

They provided points such as: curriculum helps to teach systematically, 

curriculum helps learners to be sure of specific subject matter to be 

learned, curriculum help teacher to teach what to teach at specific time, 

curriculum helps to prepare teaching and learning material, it helps to 

choose teaching and learning strategies, in order to get specific objectives 

of lesson to be covered, it help to show content to be taught, in order to 

have same curriculum , curriculum helps learners to be succeed in the 

society, curriculum guides teaching and learning activities. Other 
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candidates who scored 0 marks provided response which relate to factors 

which contribute curriculum change instead of elaborating the importance 

of curriculum evaluation. Such points included; due to the change of 

science and technology, according to the change of National policy, in 

order to develop our education sector, so as to provide competent people 

in the country, Weakness of specific content and Environmental factors. 

Others mentioned the types of curriculum evaluation instead of elaborating 

the importance of curriculum evaluation at school level. Thus they gave 

points such as Summative evaluation, formative evaluation, placement 

evaluation and diagnostic evaluation. The candidates who scored 1 to 1.5 

marks provided one to two slightly correct responses while others 

provided unclear points. This shows that the candidates in this category 

also lacked knowledge of the concept of curriculum evaluation. Extract 2.2 

illustrates a sample of responses of the candidates in this category. 

 

 
Extract 2.2: A Candidate’s incorrect response to question 2. 

 

Extract 2.2 shows that the candidates provided incorrect responses on the 

importance of curriculum evaluation at school level. The responses 

provided by the candidate do not relate to the concept tested and to the 

requirements of the question.  

2.1.3 Question 3: Curriculum Development 

The question required the candidates to give four differences between 

specific instructional objectives and general objectives. This question was 

attempted by 4,423 (100%) candidates. The performance of candidates in 
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this question was poor since 69.3% of the candidates scored from 0 to 1.5 

marks as shown in Figure 3. 

 

 
Figure 3: The candidates’ performance on question 3 

 

Figure 3 shows that 69.3% of the candidates scored poorly from 0 to 1.5 

marks. Moreover, the analysis of the candidates’ performance indicated 

that, 23.5% of the candidates who scored 0 marks in this question lacked 

knowledge of the concept of specific instructional objectives and general 

instructional objectives and thus failed to give correct points on the 

difference between the two concepts. They provided responses which do 

not relate to the concept. For example, one of the candidates provided the 

following reponses on the difference between specific instructional 

objectives and general objectives: Specific instructional objectives include 

specific aim while general objectives include general aim, specific 

instructional objectives are prepared by specific time while instructional 

objectives are prepared whole time, specific instructional objectives can 

change any time while general objective cannot change any time. Another 

candidate in this category answered that specific instructional objectives 

involve individual learners while general objectives involve two or more 

people, specific instructional objectives are performance shown by the 
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individual in the class while general instructional objectives are 

performance shown by group of learners in the class. Another candidate 

provided the points which relate to the quality of good specific instructional 

objectives instead of giving points on the difference between specific 

instructional objectives and general objectives as included the points like; 

specific, measurable, applicable and time bound. The candidates who 

scored 1 to 1.5 marks provided one to two slightly correct points. Extract 

3.1 present a sample of response from one of the candidates in this 

category. 

 

 
Extract 3.1: A Candidate’s incorrect response to question 3. 

 

Extract 3.1 shows that, the candidate provided incorrect responses about 

difference between specific instructional objectives and general objectives. 

In the first point, the candidate tried to state instructional objectives while 

other three points are irrelevant with mixed ideas. 

Moreover, 20.8% of the candidates scored averagely from 2 to 2.5 marks. 

Some of these candidates provided few correct points (two or three) out of 

four required points. Others provided all four points but they were not 

clear. Others provided all four points but only two of them were correct. 

This shows that these candidates had partial knowledge of the concept 

tested. 
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On the other hand, 9.9% of the candidates who had good performance of 3 

to 4 marks had good mastery of the subject matter and they understood the 

demands of the question. These candidates provided all four correct points 

on the differences between specific instructional objectives and general 

objectives. Their points were presented clearly and were supported by clear 

explanations. The example of correct responses from these candidates 

were: Specific instructional objectives is achieved within short period of 

time while general objectives is attained within long period of time, specific 

instructional objectives is attained within specific lesson while general 

objectives is attained after covering the topic, specific instructional 

objectives help teacher to determine the kind of behavior one wants to 

change among students while general objectives help a teacher to think on 

general knowledge a student is required to achieve, specific instructional 

objectives emphasize on the learners’ activities while general objectives 

ensure that specific lesson goals are consistent, specific instructional 

objectives can be accomplished after covering a subtopic while general 

objectives can be covered after covering the whole topics etc. The example 

of the candidate’s correct responses in this question is shown in Extract 3.2. 

 

 
Extract 3.2 A Candidate’s correct response to question 3. 

2.1.4 Question 4: Curriculum Development 

The question required the candidates to give the significance of curriculum 

in Tanzania. The question was attempted by all 4,423 (100%) candidates. 

The general performance of the candidates in this question was good since 

93.9% of the candidates scored from 2 to 4 marks as shown in Figure 4. 
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Figure 4: The candidates’ performance  on question 4 

 

Figure 4 shows that the candidates (93.2%) who scored from 3 to 4 marks 

understood the question and provided valuable responses on the 

significance of curriculum in Tanzania. Their points were supported with 

clear explanations. This shows that these candidates had adequate 

knowledge of the concept of significance of curriculum and they 

understood the demands of the question. The examples of correct responses 

from these candidates were It helps to determine teaching and learning 

materials to be used in teaching and learning, it helps to guide standard of 

education to be provided, it guides content to be taught, it guide teaching 

and learning process, it acts as catalyst in society development, it helps in 

selection of teaching and learning methods, helps to achieve education 

goals of a Nation. Extract 4.1 proves the correctness of responses from the 

candidates in this question. 
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Extract 4.1: A Candidate’s correct response to question 4. 

Further analysis of data shows that few candidates (6.1%) scored poorly 

from 0 to 1.5 marks. Most of the candidates who scored 0 marks in this 

group did not understand the demand of the question. Some of these 

candidates demonstrated how to deliver speech instead of giving the 

significance of curriculum in Tanzania. For example, one of the candidates 

responded to the question as follows: Title of the subject, Introduction 

about what you’re going to speak or present, main body, in this stage your 

supposed to explain the importance of curriculum, conclusion of the 

speech. Another candidate responded as follows: objectives of the speech, 

confidence when delivering the speech, you should be confident, face the 

student or audience when delivering the speech, deliver the speech on 

logical manner in order to be understandable. These responses show that 

the candidates misinterpreted the question. Other candidates who scored 0 

marks provided irrelevant responses on the significance of curriculum in 

Tanzania. The candidates who scored 1 to 1.5 marks provided few points 

which were slightly correct. Extract 4.2 illustrates the responses from one 

of the candidates in this category. 
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Extract 4.2: A Candidate’s incorrect response to question 4. 

 

In Extract 4.2 the candidates provided explanations which contained mixed 

incorrect ideas which were also not related to the concept of significance of 

curriculum. 

Moreover, data analysis shows that few candidates (0.7%) scored average 

marks as their scores ranged from 2 to 2.5 marks. These candidates had 

partial understanding of the significance of curriculum in Tanzania. Most of 

these candidates were able to provide two correct points while other points 

were incorrect. Others identified all four points but they were partially 

correct while others had identified weak points. For example, one of the 

candidates with average performance responded as follows: Curriculum 

help to determine the National policy, Curriculum help to direct what 

learners should be learned, curriculum help to guide teaching and learning 

process and curriculum is applied to all people inside and outside the 

country. The first and fourth points were incorrect while the rest were 

correct. Some of the candidates in this group understood partially the 

requirement of the question as they provided some responses on how to 

present a speech on significance of curriculum. For example, one of the 

candidates responded as follows: I give introduction on curriculum in my 

speech, I will explain types of curriculum and define each curriculum, I 

give importance of curriculum as it guides teaching and learning process, 

it guides the selection of teaching and learning materials. The first and the 

second points were incorrect as the candidate misinterpreted the question 
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by showing how to deliver the speech instead of giving the significance of 

curriculum in Tanzania. 

2.1.5 Question 5: Curriculum Development 

The question required the candidates to show similarities between teaching 

and learning activities in competence based curriculum. This question was 

attempted by 4,423 (100%) candidates. In general, the performance of the 

candidates in this question was good since many candidates (93.2%) scored 

from 2 to 4 marks as shown in Figure 5. 

 

 

                     Figure 5: The candidates’ performance on question 5 

Figure 5 shows that most of the candidates (64.3%) scored high marks 

ranging from 3 to 4 marks. These candidates understood the demand of the 

question and had adequate knowledge and skills on similarities between 

teaching and learning activities in competence based curriculum. Moreover, 

these candidates were able to provide correct answers in clear English 

language. The example of correct responses from these candidates were as 

follows: In both, teaching and learning activities take place at the same 

time in the classroom, both involve the interaction between the students and 

the teacher, in both, teaching and learning activities are assessed during 

lesson development, in both, teaching and learning activities are used to 

change the learner’s behavior as a result of experience. Extract 5.1 

illustrates the correctness of response in this question. 
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Extract 5.1: A Candidate’s incorrect response to question 5. 

 

In addition, 28.8% of the candidates had average performance (2 to 2.5 

marks). Some of them mixed up correct and incorrect responses. Others 

outlined all four similarities of teaching and learning activities in 

competence based curriculum but their answer were partially correct. For 

example, the following responses were provided by one of the candidates 

who had average performance: Both are shown in lesson development, both 

are shown in syllabus, both are shown in scheme of work, both takes place 

in the same time, both takes place in the classroom. These responses were 

partially correct compared to the marking scheme. Other candidates 

showed similarities as follows: Both involves teachers and students, both 

are intended to achieve teaching and learning goals, both use participatory 

method, both are stages of lesson development, both insist practical work, 

both follow curriculum needs, both aims to achieve curriculum objectives, 

both involve the use of teaching and learning materials, both involves the 

use of teaching and learning aids. All these points provided by these 

candidates in this group were partially correct which led them to scoring of 

average marks. This shows that the candidates had partial knowledge on the 

tested concept. 

 

Furthermore, few candidates (6.8%) had poor performance (0 to 1.5) 

marks. Most of the candidates (4.2%) who scored 0 marks did not 

understand the demands of the question, they showed differences between 
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teaching and learning activities instead of similarities between teaching and 

learning activities in competence based curriculum. For example, one 

candidate responded that teaching activities is the transfer of knowledge 

from one person to another while the learning is the process of receiving 

knowledge, teaching and learning activities are all issues done by teachers’ 

while learning activities are issues done by students, in teaching and 

learning activities teachers give guidelines to the students while in learning 

activities students respond to the guidelines provided by the teaches. 

Another candidate who scored 0 marks responded that teaching activities 

involve difference method of learning while learning activities indicate how 

can use those methods in performing different task, in teaching activities 

teachers guide student to perform different activities while in learning 

activities student respond to perform the activities given by teachers.  

 

Few candidates who scored 0 marks lacked knowledge on the tested 

concept since they provided irrelevant responses to. These candidates 

provided the responses such as; both intended to simplify teaching and 

learning process, both intended to increase skills and measure the 

understanding of the students, method of teaching and learning is similar 

like group discussion, they similar with what is they taught in the lesson, 

they similar in content and objectives or topic. Some of the responses 

provided by these candidates contain sentence with grammatical errors 

which shows that the candidates in this group also lacked English 

proficiency. The candidates who scored 1 to 1.5 marks provided very 

slightly correct responses while others provided one or two partially correct 

responses as illustrated in. Extract 5.2. 
 

 
Extract 5.2: A Candidate’s incorrect responses to question 5. 
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In Extract 5.2 the candidate tried to elaborate the concepts of teaching and 

learning activities instead of showing similarities between teaching and 

learning activities in competence based curriculum. 

2.1.6 Question 6: Planning for Teaching 

The question required the candidates to give four advantages of introducing 

the lesson before presenting the new subject matter during the lesson 

development. The question was attempted by 4,423 (100%) candidates. The 

performance of the candidates in this question was average since 1803 

(40.8%) candidates scored from 2 to 4 marks as shown in Figure 6. 
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Figure 6: The candidates’ performance on question 6 

 

Figure 6 shows that 59.2% of the candidates scored from 0 to 1.5 marks. 

These candidates lacked knowledge of the subject matter and did not 

understand the requirements of the question. Further analysis shows that 

most of candidates who score 0 marks lacked knowledge of the concept of 

lesson plan as they failed to give the importance of introducing the lesson 

before presenting a new subject matter. These candidates provided a 
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variety of responses with mixed of ideas. Some of the candidates in this 

group provided the component of lesson plan instead of giving the 

importance of introducing a lesson before presenting a new subject matter. 

They provided responses such as: writing necessary information on the 

chalkboard, introduction of the subject to the class, new knowledge, 

reinforcement, reflection, there must be title, introduction part, aim, main 

body, conclusion. Other candidates explained how to introduce a lesson 

instead of responding to the concept tested and giving answer such as by 

asking question, introducing the lesson by using songs, introducing the 

lesson by telling the stories, introducing the lesson by using the drama, 

conceptualization of the new knowledge. Others provided incorrect 

responses which contain a mixture of ideas such as; date, sub topic, 

general objection, to determine nature of the subject, to determine the age 

of the learners, to determine the size of the class, to determine the 

availability of teaching and learning materials, to prepare the lesson plan, 

to prepare the scheme of work, to prepare the lesson notes, to prepare the 

method or technique of which can be used in the lesson, student must learn 

from simple to complex, to know the specific objectives, to know the class 

to be taught and to know the nature of teaching subject. All these points 

were incorrect in relation to the requirements of the question. The 

candidates (25.2%) who scored 1 to 1.5 marks provided one or two correct 

points. Extract 6.1 provides an example of the irrelevant responses from 

one of the candidates. 

 

Extract 6.1: A Candidate’s incorrect responses to question 6. 



20 

Extract 6.1 shows that, the candidates explained the idea which relate to the 

things to consider during preparation of lesson plan instead of explaining 

the importance of introducing a lesson before presenting a new subject 

matter. 

Moreover, the analysis shows that 26.0% of the candidates with average 

performance (2 to 2.5 marks) partially understood the question and had 

partial understanding of the knowledge of lesson plan. Most of these 

candidates provided two correct points while other two points were 

incorrect. Others provided all four points but partially correct as a result, 

they scored average marks. For example, one of the candidate in this group 

gave the responses as follows: To know the student whether they remember 

the previous lesson, to make attention to the learner to capture attention, to 

help to make the evaluation to the teacher whether the student understood 

the lesson or not, to identify the difficulty area to the learner concern 

previous part of the topic. These points were partially correct and they 

contain some grammatical errors. This shows that the candidates also lack 

English proficiency which hinder them to provide clear correct points. 

On the other hand, the candidates (14.8%) who scored from 3 to 4 marks 

had sufficient knowledge of the subject matter. They were able to give 

importance of introducing a lesson before presenting a new subject matter. 

The candidates (1.6%) who scored full (4) marks gave all four correct 

points like; to enable the student to understand what teacher is going to 

teach, to prepare readiness of learner before introducing the new subject 

matter, to link previous lesson with new lesson, to motivate the student to 

the new lesson, to know the level of understanding of the learners to the 

new subject matter, to help the teacher to get confidence of teaching new 

subject matter. These points were supported with clear explanations which 

shows that these candidates had good mastery of the English language as 

illustrated in Extract 6.2. 
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Extract 6.1: Candidate’s correct responses to Question 6. 

2.1.7 Question 7: Teaching and Learning Materials 

The question required the candidates to briefly explain four aspects which 

should be considered in assessing the quality of supplementary curriculum 

materials used in the teaching and learning process. This question was 

attempted by 4,423 (100%) candidates. In general, the performance of the 

candidates in this question was poor since many candidates 3,975 (89.9%) 

scored from 0 to 1.5 marks as shown in Figure 7. 
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Figure 7: The candidates’ performance on question 7 

The analysis shows that (89.9%) of the candidate who scored from 0 to 1.5 

marks were not able to meet the demand of the question due to insufficient 

knowledge of the subject matter. Most of the candidates (23.9%) who 

scored 0 marks did not understand the question as they explained the 

importance of supplementary curriculum materials instead of assessing the 

qualities of good supplementary curriculum materials. They gave 

explanations such as points like: curriculum materials facilitate teaching 

and learning activities, helps to provide more information in the subject 

matter hence promotes easy understanding, helps in preparation of lesson 

notes, scheme of work and lesson plan, helps in preparation of teaching 

and learning aids, helps in selection of teaching and learning methods, 

helps to motivates learners, helps to increase confidence of the teacher. 

Other candidates who misunderstood the question explained the types of 

assessment instead of the concept tested by giving such types as summative 

assessment, diagnostic assessment, formative assessment and placement 

assessment. Other provided groups of supplementary curriculum materials 

including; text books, reference books, teacher’s guide and syllabuses. 

Other candidates who scored 0 marks lacked knowledge of the concept of 

supplementary curriculum materials as they explained incorrect points 
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which did not relate to the concept tested. For example, some of the 

candidates provided the responses such as: see if it is validity, see if it is 

reliable, see it is relevance, see if it is applicable, specific objectives, 

selection of leaning experience, organization of learning materials, 

evaluation, presentation of supplementary curriculum materials, 

assessment tools and course content. These points were not clearly 

explained, so it was difficult to understand the response given by these 

candidates. The candidates who scored 1 to 1.5 marks provided one or two 

correct points due the lack of knowledge on the subject matter. Extract 7.1 

is an example of incorrect responses from one of the candidates. 

 

   Extract 7.1: A Candidate’s incorrect responses to question 7. 

Extract 7.1 shows that, the candidate provided the groups of supplementary 

curriculum materials instead of explaining the qualities of supplementary 

curriculum materials. 

Furthermore, the candidates 440 (9.9%) who had average performance (2 to 

2.5 marks) demonstrated some weaknesses in their responses. Some of them 

mixed-up correct and incorrect answers and others provided two responses 

out of four. Similarly, others provided all the four required points but they 

were partially correct. Others repeated some points in their responses. For 

example, one of the candidates explained the points as: relevance of 
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supplementary curriculum materials with subject matter, the type of 

language use in the supplementary curriculum materials must be clear or 

simple, the publication of the materials must be current, the aim of 

supplementary curriculum materials must be the same as the subject matter. 

From those points one can see that, the second point was partially correct 

while the fourth point was a repetition of the first point. 

On the other hand, few candidates (0.2%) who had good performance (3 

marks) understood the demand of the question and had adequate knowledge 

of the qualities of supplementary curriculum materials. These candidates 

managed to explain some points but with some minor mistakes since no 

candidates scored full (4) marks. These candidates provided the correct 

responses such as; to make sure that the supplementary curriculum 

materials ere relevant to the level of learners, the content of the 

supplementary curriculum materials should be well organized, the 

supplementary curriculum materials should be relevant to the level of 

learners, supplementary curriculum materials should contain exercises, 

quiz, different question to motivate student to learn the concept, the 

supplementary curriculum materials should add knowledge to the learners. 

Extract 7.2 illustrates a sample of correct responses from one of the 

candidates. 

 

Extract 7.2: A Candidate’s correct responses to question 7. 

2.1.8 Question 8: Teaching and Learning Approaches 

The question required the candidates to briefly explain the four strategies 

which will be used to accommodate a blind student in the class to 

participate in teaching and learning process. The question was attempted by 
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4,423 (100%) candidates. The performance of the candidates in this 

question was average since 2,983 (67.4%) candidates scored from 2 to 4 

marks as shown in Figure 8. 
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   Figure 8: The candidates’ performance on question 8 

Figure 8 indicates that, the candidates (50.3%) who had good performance 

(3 to 4 marks) were able to provide correct responses. This indicates that 

the candidates had adequate knowledge of the strategies which will be used 

to accommodate a blind student in the class to participate in teaching and 

learning. These candidates also understood the requirement of the question 

and thus scored high marks. The candidates (27.0%) who scored full (4) 

marks provided correct responses such as use instructional media which 

produce voice, proper sitting arrangement by allowing them to sit in front 

of other students when in the class, by giving them extra time to accomplish 

their exercise or work, involving them in presentation to present their views 

or ideas, use of audio teaching and learning aids. If given hand out, they 

should be in form of braille. Extract 8.1 illustrates a sample of the correct 

responses from one of the candidates.  
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Extract 8.1: A Candidate’s correct responses to question 8. 

Moreover, the candidates (32.6%) with poor performance (0 to 1.5) lacked 

competence in subject matter which is strategies of accommodating blind 

students in the classroom to participate in the teaching and learning process. 

These candidates also had poor communication skills in English as they 

provided weak points with unclear explanations. The candidates (17.6%) 

who scored 0 marks provided the responses which did not relate to the 

concept in the question such as; use of role play, identifying letter, question 

and answer, by using storytelling, provide group discussion, teaching by 

using nonverbal communication, use of more teaching aids, use of 

brainstorm, case study, debate, ability of the learner, nature of the topic, 

physical environment, availability of teaching methodology. Extract 8.2 is a 

candidates’ response in this category. 

 

Extract 8.2: A Candidate’s incorrect responses to question 8. 
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In extract 8.2 the candidate outlined the points which relate to the technique 

that can be used during the teaching and learning process instead of briefly 

explaining the four strategies which will be used to accommodate blind 

students in the class to participate in teaching and learning. 

Further analysis shows that, 18.2% of the candidates had average 

performance (2 to 2.5 marks). Some mixed correct and incorrect responses. 

Yet others listed all four points but they were partially correct. Some of the 

candidates listed less than required (4) points which were required. It is due 

to these reasons that they got an average score. 

2.1.9 Question 9: Teaching and Learning Approaches 

The question required the candidate to briefly elaborate crucial preparations 

they have to make before the application project work as teaching and 

learning technique. The question was attempted by 4,423 (100%) 

candidates. The performance of the candidates in this question was average 

since (41.0%) of the candidates scored from 2 to 4 marks as shown in Figure 

9.  
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             Figure 9: The candidates’ performance on question 9 

According to the data in Figure 9, 59.0% of the candidates had poor 

performance (0 to 1.5 marks). Most of these candidates did not understand 

the demands of the question while some lacked competence in the concepts 
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of project work as a teaching and learning technique. Most of the 

candidates who scored 0 marks did not understand the question as they 

elaborated other concepts contrary to the concept tested. Some of them 

briefly elaborated the preparation before teaching and learning instead of 

preparation needed before using project work as teaching and learning 

technique. They thus give answers such as to prepare scheme of work, 

lesson plan, teaching aid, lesson notes. Others elaborated the preparation 

for using a projector as a teaching and learning aid instead of the concept 

tested. They are answers included to prepare class to put projector, to test 

the source of power, to connect projector to the computer, to test the 

projector. Others elaborated the factors to consider in the selection of 

teaching and learning technique instead of the concept tested, listing such 

points as nature of the learners, size of the class, nature of the subject 

matter, availability of teaching and learning materials. Others attempted to 

elaborate the stages of conducting a project instead of crucial preparations 

for project work as a teaching and learning technique. They are answers 

included head of the project, analysis of data, collection of data, summary 

and conclusion. Other candidates who scored 0 marks lacked knowledge of 

the tested concept as they elaborated the points which do not relate to the 

concept tested, including; placement evaluation, formative evaluation, 

diagnostic evaluation, summative evaluation, group discussion, gallery 

work, question and answer technique and jig saw technique. The candidates 

who scored 1 to 1.5 marks elaborated one or two slightly correct points. 

Extract 9.1 illustrates a response from one of the candidates in this 

category. 

 

  Extract 9.1: A Candidate’s incorrect responses to question 9. 
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Also the analysis shows that, the candidates (29.3%) who scored from 2 to 

2.5 marks demonstrated poor knowledge of the project work as a teaching 

and learning technique. Moreover, most of them elaborated all four points 

but they were partially correct while few of them mixed correct and 

incorrect points. The example of partially correct points elaborated by these 

candidates included: ensure the availability of money, ensure the 

availability of materials, prepare the topic to be investigated. One of the 

candidates elaborated the points as; to identify purpose of project, to 

prepare group for interaction, to select place for studying the project and 

observing and writing the project. Out of these points, the first and the 

fourth were correct while the other two points were incorrect caused the 

candidates to score average marks. 

On other hand, candidates (11.7%) had good performance as they scored 3 

to 4 marks. These candidates had sufficient knowledge of the concept of 

preparation before applying a project work technique and had understood 

the demands of the question. The points elaborated by these candidates 

were clear which also shows that the candidates had good mastery of 

English language proficiency. The clarity and correctness of their responses 

determined the marks they scored. They thus scored full (4) marks because 

they gave correct and clear points. Example of correct responses from these 

candidates included to prepare the students in groups, Select the area 

where project can be conducted, visit or pre-visit the place selected for 

project, write a later for seeking permission of doing project in that area, 

seek permission from head of School, organization of students in groups 

and to prepare the guideline to follow in conducting the project. Extract 9.2 

is an example of the correct responses from one of the candidates. 
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Extract 9.2: A Candidate’s correct responses to question 9. 

2.1.10 Question 10: Teaching Practice 

The question required the candidates to give four significances of micro-

teaching practice. The question was attempted by all 4,423 (100%) 

candidates. The performance of the candidates in this question was good 

since many candidates (80.9%) scored from 2 to 4 marks as shown in 

Figure 10. 
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   Figure 10: The candidates’ performance on question 10 

Figure 10 shows that 66.2% of the candidates had average performance as 

they scored from 2 to 2.5 marks. Some candidates’ mixed correct and 

incorrect points while others provided all four points but they were partially 

correct. For example, one of the candidates who mixed correct and incorrect 

points answered that micro teaching practice helps students-teachers to create 

confidence within field, the student teachers can acquire experience from 

experienced, it can help teacher to adopt new environment, the student’s 

teacher can get good relationship from society. From these points the second 

and third points were partially correct while the fourth point was totally 

incorrect. Other candidate gave the responses such as; it helps to develop 

experience, ability and competence, it helps to create confidence, it helps in 

correcting errors of an individual student teachers, it helps to improve. The 

first and the third points were partially correct while fourth point was 

incomplete as a result, the candidate scored average marks. This shows that, 

these candidates had insufficient knowledge on the concept of significance of 

micro-teaching practice. 

Moreover, the analysis also depicts that 19.1% of the candidates had low 

marks (0 to 1.5 marks). Some of these candidates misunderstood the demands 

of the question and others lacked knowledge of the significance of micro-

teaching practice. Most of the candidates (5.5%) who scored 0 marks did not 
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understand the question. Some of them provided the responses on how to 

make a presentation on micro-teaching practice instead of giving the 

significance of micro-teaching practice. They thus answered that I will present 

what is micro-teaching, I will present on the significance of micro-teaching, I 

will present on advantages of micro-teaching practice, I will present on 

limitation of micro-teaching practice, I will present on disadvantages of 

microteaching practice, I will present on effects of micro-teaching practice.  

Others who misunderstood the question gave the advantages of micro-

teaching practice instead of significance of micro-teaching practice such as; it 

is costless, it saves time, it is easy to conduct, it is simple and fast to 

understand the teaching experience. Other candidates who scored 0 marks due 

to lack of knowledge on the tested concept provided the incorrect points 

which did not relate to the concept tested with significant grammatical errors. 

For example, one of the candidate answered that; it brings attention to the 

learners to the classroom, it enables student to be in interest forward subject, 

it facilitated high understand of the concept presented, it saves time. All these 

points were incorrect and contain some grammatical errors which suggest that 

the candidates also lacked proficiency in English. The candidates (12.4%) who 

scored 1 to 1.5 marks in this question provided few slightly correct responses. 

Extract 10.1 illustrates a sample of responses of a candidate from this 

category. 

 

Extract 10.1: A Candidate’s incorrect responses to question 10. 

Extract 10.1 shows that the candidate provided the responses which relate to 

the preparation for conducting micro-teaching practice instead of significance 

of micro-teaching practice. 
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On the other hand, the candidates (14.7%) who scored from 3 to 4 marks had 

sufficient knowledge of the subject matter and clear understanding of the 

significance of micro-teaching practice. The clarity of their responses 

determine their scores thus those who scored 4 marks provided better responses 

than other who scored 3 and 3.5 marks. Their responses were clearly stated, 

which also suggests that the candidates had good mastery of the English 

language. Some of the correct responses provided by these candidates included: 

increase confidence of student-teachers, the student teachers increase 

knowledge on how to use lesson plan and lesson notes, it helps student-

teachers to know how to manage class by making good arrangement, it add 

knowledge to the student teachers how to use chalkboard. It helps to improve 

communication skills by practicing the use of proper language, it helps student 

teachers to practice theories of teaching and learning learned in class. It helps 

student teachers to know strength and weaknesses he/she have, It helps student 

teacher to know proper use of teaching aid. All these responses were correct 

and adhered to the requirements of the question. Extract 10.1 Extract 10.1 

illustrates a sample responses of candidates from this category. 

 
Extract 10.2: A Candidate’s correct responses to question 10. 

2.2 SECTION B: ESSAY QUESTIONS 

This section comprised four (4) essay questions, candidates were required to 

attempt all four (4) questions. Each question had a weight of 15 marks making 

a total of 60 marks. 

2.2.1 Question 11: Curriculum Theory 

The question required the candidates to explain five stages of curriculum 

development suggested by Ralph Tyler. This question was attempted by all 

4,423 (100%) candidates. The performance of the candidates in this question 



34 

was average since 67.5% of the candidates scored from 6 to 15 marks as 

shown in Figure 11. 
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Figure 11: The candidates’ performance on question 11 

Figure 11 shows that, 49.1% of the candidates scored from 6 to 10 marks. 

Some of these candidates provided all five stages but they were not fully 

explained and thus not clear. Others presented incorrect points which did not 

relate to the stages of curriculum development as suggested by Ralph Tyler. 

Some candidates failed to provide the relevant introduction and conclusion. 

All these reasons contributed to the candidates to score average marks. For 

example, one of the candidates explained as follows: (a) Specific objectives; 

according to Ralph Tayler he suggested in our curriculum development must 

have the specific objectives in order to see that learners achieve the 

understanding knowledge and topic a well taught and understand by the 

learners. (b) Selection of learning experience; helps to develop curriculum 

if a learner a taught the topic which relevant to their environment also the 

one who taught must have experience in that topic, Organization of 

learning experiences; to have organize learning experience so as to be 

competent on what taught and providing to the learner, Evaluation; Ralph 

Tyler suggested that the after process of curriculum development should 

make an evaluation of what is conducted so as to know where to improve 

and there is weakness. The observation from the above points shows that the 

candidate gave incomplete explanations with some grammatical errors in the 
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sentences. This shows that the candidates in this group had partial 

knowledge of stages of curriculum development as suggested by Ralph 

Tayler. 

Moreover, 32.5% of the candidates had poor performance as their scores 

ranged from 0 to 5.5 marks. In this category 3.7% of the candidates who 

scored 0 marks lacked knowledge as they explained the points which do not 

relate to the stages of curriculum development suggested by Ralph Tayler. 

For example, one of the candidates explained as follows: Implementation of 

curriculum only takes place at school setting, colleges: also implementation 

curriculum also takes place in education institution like colleges, 

universities; also implementation curriculum also takes place in education 

institution like universities, different book publishers; also implementation 

of curriculum can be done by book publishers. Other candidate included 

incorrect points which did not relate to the concept such as; Diagnosis of 

learning experience, formulation of learning experience, selection of 

learning organization, selection of content experience, selection of 

organization experience. Other candidates who scored 0 marks explained 

the stages of curriculum development which were not in good order from 

first stage to the last. For example, one of the candidates started from the last 

stage i.e. evaluation instead of setting objectives, and the second stage as 

organization of learning experience instead of selection of learning 

experience. The candidates who scored 1 to 5.5 provided very few correct 

points and others failed to give relevant introductions and conclusions. 

Extract 11.1: illustrates a sample response of candidates from this category.  

 

Extract 11.1: A Candidate’s incorrect response to Question 11. 

Extract 11.1 shows that the candidate outlined the points which did not 

relate to the concept of stages of curriculum development as suggested by 

Ralph Tyler. The candidates also failed to adhere to the requirement of the 

question by outlining instead of explaining in essay form. 
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On the other hand, (18.4%) of the candidates had good performance (10.5 

to 15 marks). These candidates managed to explain the stages of curriculum 

development as suggested by Ralph Tyler. The candidates in this category 

presented essays with clear introduction, correct points supported by 

relevant explanation as well as relevant conclusions. The clarity of their 

points contributed to their scores; those who scored 15 marks clearly and 

correctly explained the stages according to the demand of the question. 

These candidates provided the stages and explained them correctly as 

follows: setting objectives, selection of learning experience, selection of 

content, organization of learning experience, evaluation. Extract 11.2 

illustrates a sample of one of the candidates’ responses in this category. 
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Extract 11.2: A Candidate’s correct responses to question 11. 

2.2.2 Question 12: Teaching Practice 

The question required the candidates to explain five ways of creating safe 

and stimulating classroom environment for supporting learning activities. 

This question was attempted by 4,423 (100%) candidates. In general, the 

performance of the candidates in this question was good since 3,383 

(76.5%) scored from 6 to 15 marks as shown in Figure 12. 
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 Figure 12: The candidates’ performance on question 12 

Figure 12 indicates that, 48.8% of the candidates had good performance as 

their scores ranged from 10.5 to 15 marks. These candidates managed to 

show ways of creating a safe and stimulating classroom environment for 

supporting learning activities. These candidates also adhered to the demand 

of the question by giving the required answers. They also met the standards 

of essay questions. The introduction and conclusion given were relevant to 

the question. The clarity of their points determine their scores, thus those 

who scored 15 marks provided better response than others. Some of the 

correct responses explained by the candidates in this group were as follows: 

Through application of interactive teaching and learning methods, through 

good arrangement of facilities in the classroom, motivation of students 

during teaching and learning process, good communication between 

teacher and students, good organization of learning materials, use of 

reinforcement both negative use positive, use of proper teaching aids. 

Extract 12.1 illustrates a sample of the candidates’ correct responses in this 

question. 
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Extract 12.1: A Candidate’s correct responses to question 12. 
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Moreover, 27.7% of the candidates had average performance as their scores 

ranged from 6 to 10 marks. These candidates mixed correct and incorrect 

points. Others provided two to three correct points out of five while others 

provided all five points but they were partially correct. Others failed to 

provide relevant introduction and conclusions. All these factors caused the 

candidates in this group to score average marks. For example, one of the 

candidate provided the following answers; by providing the routine or 

schedule of cleaning the class by group, to choose the leaders which 

manage and organize the fellow student to clean the class, to provide the 

sitting style. provide punishment, provide reward during teaching and 

learning. The first, second and third points above were incorrect while the 

fourth and fifth were correct. The analysis from the candidate’s responses 

shows that these candidates had partial understanding of the concept of 

ways of creating safe and stimulating classroom environment for 

supporting learning activities.  

On the other hand, few candidates (0.1%) who scored from 0 to 5.5 marks 

lacked knowledge of the ways in which the safe and stimulating classroom 

environment will be created for supporting learning activities. Others had 

poor English proficiency while others failed to understand the question. 

Some of the candidates who scored 0 marks explained the benefits of 

having safe and stimulating classroom environment for learning instead of 

how the safe and stimulating classroom environment will be created to 

support learning activities. They responded as follows: increase thinking 

capacity, gaining of new knowledge, increase of performance of students, it 

motivates students, create teaching and learning meaningful, attract 

attention of the learners, create interest of the learners, create creativity 

among learners, create participation among learners, attract learner’s 

attention. Others who scored 0 marks explained the teaching and learning 

techniques such as; group discussion, think pair and share, question and 

answer, role-play and brainstorming. Some of these who scored 0 marks 

provided incorrect points as well as irrelevant introduction and conclusion. 

The candidates who scored 4 to 5.5 marks provided two to three slightly 

correct points out of the five required points. Extract 12.2 illustrates a 

sample of responses from one of the candidates in this category. 
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       Extract 12.2: A Candidate’s incorrect responses to question 12. 

Extract 12.2 shows that, the candidate failed to explain ways of creating 

safe and stimulating classroom environment for supporting learning 

activities, by giving incorrect responses which did not relate to the concept 

asked in the question. 
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2.2.3 Question 13: Curriculum Theory 

The question required the candidate to suggest strategies for addressing 

misconception about implementation of the curriculum in the society. This 

question was attempted by 4,423 (100%) candidates. In general, the 

performance of the candidates in this question was poor since (91.2%) 

scored from 0 to 5.5 marks as shown in Figure 13. 
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Figure 13: The candidates’ performance on question 13 

As shown in Figure 13, the candidates (91.2%) who scored 0 to 5.5 marks 

had poor performance. Most of these candidates lacked knowledge of the 

concept tested while few of them misunderstood the question. Some of the 

candidates who lacked knowledge of the concept tested provided responses 

like language is the formal curriculum, basic needs like food, shelter and 

clothes, time bound, curriculum had structured, curriculum had good 

objectives. Other candidates provided the importance of curriculum instead 

of suggesting strategies of addressing misconception about implementation 

of the curriculum. They answered that it helps learners and people in the 

society to inherit present knowledge, it improve economic system, it helps 

to solve social problems, it helps in selection of teaching and learning 

materials, helps to get professionals, helps the society to adopt to new 
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situation, helps the new generation to inherit the present knowledge, helps 

to get variety of the expert in the society, it suggests where and how content 

should be taught and learnt, it help to determine type of education should 

be provided, it determine type of certification should be given to the people, 

it guides teaching and learning process. Others provided responses related 

to the factors which contribute to successful curriculum implementation 

instead of concept tested. They listed such factors as; Support from the 

government, competent teachers, adequate teaching and learning materials 

and cultural knowledge. Others who misunderstood the question provided 

responses which relate to factors for contribute curriculum change and the 

stages to be followed during curriculum development. instead of concept 

tested. Extract 13.1 illustrates the responses from one of the candidates’ in 

this category.  
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            Extract 13.1: A Candidate’s incorrect responses to question 13. 

Extract 13.1 shows that, the candidate explained the points which relate to 

the impacts of not having curriculum in a country instead of suggesting 

strategies for addressing misconception about implementation of the 

curriculum in the society. 
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Moreover, 7.4% of the candidates who scored from 6 to 10 marks had the 

following weaknesses in their responses: They mixed correct and incorrect 

points, they provided fewer points, they provided all five points but they 

were partially correct and they repeated of some points. For example, one 

of the candidates who scored 6 marks suggested the points answered that; 

education should be given to the society concerning curriculum process in 

general, support of conducive environment, participation of society in 

different school activities, good cooperation between school and around 

society, through involving the society in school decision marking of some 

issues. From those points the first and second points were incorrect while 

the rest were partially correct. This candidate also provided a partially 

relevant introduction and conclusion. Other candidate who scored 8 marks 

provided points like formation of school board which will include society, 

involve society in school meeting, involve society in utilization of school 

resources, to call for school meeting at the end of the term, inform society 

on education given to their children’s. From the above points, the third 

point was incorrect, while other four points were partially correct. 

On other hand, few candidates (1.4%) had good performance as their scores 

ranged from 10.5 to 14.5 marks. These candidates were able to suggest 

correct strategies to address misconception of society about curriculum 

implementation. The points given were clearly explained. In addition, these 

candidates provided relevant introductions and conclusions. The points 

given by these candidates included: establishment of friendship society 

sport and game which involve community, inviting the villages to the events 

like graduation, call for meeting which involve members of the society, to 

ensure that there is representative of members of the society in the school 

board, to give education to the society that there also part of curriculum 

implementation. giving feedback to the society on curriculum 

implementation and provision of seminars concerning curriculum to the 

society. This indicate that, these candidates had sufficient knowledge of the 

concept tested and understood the question. Extract 13.1 illustrates the 

responses from one of the candidates in this category. 
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Extract 13.2: A Candidate’s correct responses to Question 13. 

2.2.4 Question 14: Teaching and Learning Approaches 

The question required the candidates to suggest five strategies to insure that 

the group discussion technique is effective in teaching and learning process. 

The question was attempted by 4,423 (100%) candidates. Generally, the 

performance of the candidates in this question was average since (61.0%) 

of the candidates scored from 6 to 14.5 marks as shown in Figure 14. 
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Figure 14: The candidates’ performance  on question 14 

Figure 14 shows that 39.0% of the candidates had poor performance as 

their scores ranged from 0 to 5.5. Most of the candidates who scored 0 

marks misunderstood the question hence provided the responses which fit 

to other concepts. Some of them provided the benefits of using group 

discussion instead of strategies for making group discussion effective in 

teaching and learning process. They answered that it helps to increase the 

interaction among students, it helps in sharing of ideas, it helps to improve 

communication skills like speaking, helps to increase confidence among 

learners, motivate learners to learn. Others explained other techniques of 

teaching and learning instead of the concept tested. Their answer included 

gallery work, case study, demonstration, brainstorming, lecture method, 

field work, question and answer, role play, project work. Some of the 

candidates explained the disadvantages of a group discussion technique 

instead of the concept tested. They listed them as time consuming, difficult 

to evaluate individual ability, some student may be less participants, it 

involves a lot of question. Other candidates, who scored 0 marks provided 

responses which did not relate to the concept tested such as; promote 

project to the learners, use of block teaching practice, use of pictorial 
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diagrams and good selection of teaching aid. Some of the candidates who 

scored 1 to 5.5 provided introduction and conclusion which were partially 

correct while others provided very few (one or two) slightly correct points. 

Extract 14.1 illustrates a sample of responses from one of the candidates in 

this category. 
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     Extract 14.1: A Candidate’s incorrect responses to question 14. 

Extract 14.1 shows that the candidates provided the responses related to the 

benefits of using group discussion instead of strategies for ensuring that 

group discussions are effective in the teaching and learning process. 

Furthermore, 38.8% the candidates who scored from 6 to 10 had various 

weaknesses in their responses. They mixed correct and incorrect responses, 

which others provided fewer points than required. Other weaknesses 

included correct points and unclear explanations. There were also cases of 

irrelevant introductions and conclusions as well as repetition of points. All 

these weaknesses contributed to the scoring average marks. Example of 

partially correct points given by a candidate were prepare the topic and 

question to be discussed by each group, allow students to discuss question, 

allow students to prepare their work after discussion, to create group to the 

discussion and to motivate students during discussion. 

On other hand, 22.2% of the candidates who had good performance (10.5 to 

14.5) were able to suggest correct responses on strategies for ensuring the 

effectiveness of group discussion in the teaching and learning process. 

These candidates also explained the points correctly and they provided 

relevant introductions and conclusions. This shows that the candidates had 

sufficient knowledge of the subject matter and understood the question. The 

clarity and correctness of their responses contributed to their scores, thus 

those who scored 14.5 provided the better responses than others who scored 

10.5 to 13.5 marks. Examples of correct responses given by these 

candidates included; discussion must be given a time limit, to make sure 

that every student participates in discussion, create the group with different 
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student mental ability, guide the student to choose leaders of groups, 

prepare the task or assignment for each group to perform and teacher 

should encourage a friendly atmosphere in the group discussion. Extract 

14.2 shows an example of responses from one of the candidates in this 

group. 
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        Extract 14.2: A Candidate’s correct responses to question 14. 
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3.0 ANALYSIS OF CANDIDATES PERFORMANCE PER 

TOPIC 

The Curriculum and Teaching examination question were set from 6 topics. 

The analysis of candidates’ performance in each topic shows that, the 

candidates had good performance in two topics namely: Teaching Practice 

(76.5%) and Curriculum Development (74.9%), The topic with average 

performance were Planning for Teaching (60.9%), Teaching and Learning 

Approaches (56.5%) and Curriculum Theory (43.5%). The topic of 

Teaching and Learning Materials had poor performance (10.1%). The 

summary of candidates’ performance in questions and topics are shown in 

the Appendix A. 

4.0 CONCLUSION 

Statistical data analysis for each question shows that the candidates’ overall 

performance in the Curriculum and Teaching Subject was average as 53.7% 

of the candidates scored 40 marks and above. The analysis shows that the 

candidates' good performance was contributed by their ability to understand 

the demands of the questions and sufficient knowledge of the subject matter 

in relation to curriculum objectives for Diploma in Secondary Education 

Examination (DSEE). However, candidates with poor performance 

demonstrated lack of these abilities. The major reasons for poor 

performance were misinterpretation of questions and lack of knowledge of 

the assessed concepts. It was also revealed that candidates who performed 

poorly lacked essay writing skills and had poor English proficiency. 

5.0 RECOMMENDATIONS 

From the analysis of the candidates’ performance, it is recommended that, 

the following measures should be taken in order to improve the 

performance of prospective candidates in this subject which are; 

 

(a) Students teachers should be trained on how to tackle examination 

questions especially competence based question by giving them 

frequent exercises, tests, examinations, quizzes and project works 

accompanied by immediate feedback to enhance assessment for 

learning. 

 

(b) Colleges should take measures to improve student teacher’s 

proficiency in English. This can be achieved by encouraging Tutors 

and student teachers to use English as a means of communication 
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during the teaching and learning process as well as in other activities 

outside the classroom. 

 

(c) Tutors should make use of various assessment and teaching 

strategies suggested in the syllabus such as student portfolios, essays, 

quizzes, test, timed tests, examinations, group discussions, debates, 

role-plays, Brainstorming, discovery/problem solving, jigsaw and 

think pair share. Other strategies include simulations, case studies, 

guest speakers, value clarification, field work, question and answers, 

projects, futures wheel, experimentation, concept mapping, songs, 

lectures, gallery walk, buzz, story-telling, games/drama, chalkboard 

notes and talks. These can specially be employed in teaching the 

topics which were averagely performed including Planning for 

Teaching, Teaching and Learning Approaches, and Curriculum 

Theory. 

 

(d) Tutors should use teaching and learning strategies such as think pare 

and share, library search, gallery work, plenary discussion to 

improve the performance in the topic of Teaching and Learning 

Materials which was poorly performed.  
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Appendix A 

SUMMARY OF THE CANDIDATES’ PERFORMANCE IN THE 

CURRICULUM AND TEACHING SUBJECT (DSEE) 2022 

S/N 

 
Topic 

Question 

Number 

Performance 

in each 

Question(%) 

Average 

Performan

ce per 

Topic (%) 

Remarks  

1 
Teaching 

Practice 
12 76.5 76.5 Good 

2 

 

Curriculum 

Development 

2 81.9 

74.9 

 

 

 

Good 
3 30.7 

4 93.9 

5 93.2 

 

3 

Planning for 

teaching 

6 40.8 
60.9 Average 

10 80.9 

5 

 

 

Teaching and 

Learning 

Approaches 

8 67.4 

56.5 Average 9 41.0 

14 61.10 

 

4 

Curriculum 

Theory 

1 54.1 

43.5 Average 11 67.5 

13 8.8 

6 

Teaching and 

learning 

materials 

7 10.1 10.1 Poor 

Total 

 

53.7 

 

Average 

 




