


THE NATIONAL EXAMINATIONS COUNCIL OF TANZANIA

CANDIDATES' ITEMS RESPONSE ANALYSIS
REPORT FOR GRADE A TEACHER
CERTIFICATE EXAMINATION (GATCE) 2018

622 ENGLISH LANGUAGE



Printed by:

The National Examinations Council of Tanzania,
P.O. Box 2624,

Dar es Salaam, Tanzania.

© The National Examinations Council of Tanzania, 2018

All rights reserved



TABLE OF CONTENTS

FOREWORD ..ottt ettt sb ettt e et et e st b e sbeenbeene e iv
1.0 INTRODUCTION ...ttt ettt sbe e s s 1
20  ANALYSIS OF THE CANDIDATES' PERFORMANCE IN EACH
QUESTION. .. bbbttt b ettt sbe e e e e 2
2.1 Section A: Short ANSWEr QUESTIONS ........cceivviiiieiireeiree ittt et sre e 2
211 Question 1: EXPressing FrEQUENCY ........ccvivevieieiieie e esie e se e 2
212 Question 2: Teaching PronunCiation ............c.cooevereiieiinienineseseseseeeeeeiens 4
2.1.3 Question 3: Teaching PronunCiation ............ococevereiieiinininineseseseeeeeeiens 6
2.14 Question 4: Principles of Language Teaching and Learning ..............c......... 7
2.15 Question 5: EXpressing Past EVENLS ........cccccvvieeie v sie e 10
2.1.6 Question 6: EXpressing Past EVENLS ........cccccivieeie i sre e 12
2.1.7 Question 7: Expressing Past EVENTS ... 13
2.1.8 Question 8: The Role of English Language in Tanzania...........c.cccccevevnee. 15
2.19 Question 9: Developing English Language SKills...........ccccccooviiiiiieiinnns 17
2.1.10  Question 10: Principles of English Language Teaching ...........ccccccevvevenene 19
2.2 SECTION B: Essay Questions on Academic CONtent..........c.covvrervereerieinennnnn. 22
221 Question 11: Reading Literary WOrkS...........ccooevereiiiiniininineneseeeee 22
2.2.2 Question 12: EXPressing POSSESSIONS.........ccueiirrerieieeiiniesiesiesieseeseeeeeenens 26
2.2.3 Question 13: Developing English Language SKills............cccocovviiiiviienns 29
2.3 SECTION C: Essay Questions on Pedagogy .......ccccceveveeieiiesieenieseenesre s 33
231 Question 14: Teaching a Structural Pattern.............ccocoovvrinenenenencen 33
2.3.2 Question 15: The Role of English Language in Tanzania............cccccceeveuee. 39
2.3.3 Question 16: Developing English Language SKillS............ccccooeniiiiinnnne. 43
3.0 PERFORMANCE OF THE CANDIDATES IN EACH TOPIC ........ccccceeee. 47
4.0 CONCLUSION ...ttt ettt sneenne e 48
5.0 RECOMMENDATIONS ...ttt ettt nne e 48
AAPPENTIX ettt bbbt r s 50



FOREWORD

The Candidates’ Item Response Analysis (CIRA) report on the performance of
candidates in the English Language subject in the Grade A Teacher Certificate
Examination (GATCE) for 2018 has been prepared in order to provide feedback to
educational administrators, college managers, tutors and other educational
stakeholders about candidates’ abilities in the English Language subject.

The analysis provided in this report is intended to contribute towards
understanding of possible reasons behind the candidates' performance in the
English Language examination. The report highlights the challenges faced by the
candidates in answering questions correctly. These include: inability to identify the
tasks of the questions, lack of knowledge of tenses and grammar, inadequate basic
vocabulary for use in different contexts and insufficient or lack of knowledge on
various topics. However, the analysis indicates that some of the candidates scored
high marks because they were able to identify the tasks of the questions, they had
adequate knowledge of tenses and grammatical rules, they had sufficient basic
vocabulary for use in different contexts, and they had sufficient knowledge on
various topics.

The National Examinations Council of Tanzania (NECTA) expects that the
feedback provided in this report will enable the educational administrators, college
managers, tutors, and other stakeholders to identify proper measures to be taken in
order to improve the teaching and learning of English Language in Grade A
Teacher Colleges. This will eventually improve the candidates' performance in the
upcoming examinations administered by the Council.

The Council will highly appreciate comments and suggestions from student
teachers, tutors, school quality assurers, curriculum developers and any other
educational stakeholders that can be used in improving future GATCE CIRA
reports.

Finally, the Council would like to thank the examination officers, examiners and
all people who participated in preparing and analysing the data used in this report.
The Council equally thanks all who participated in the printing of this report.

A

Dr. Charles E. Msonde
EXECUTIVE SECRETARY

iv



1.0

INTRODUCTION

This report is an analysis of the performance of candidates, who sat for the
Grade A Teacher Certificate Examination in the English Language subject
in May, 2018. The analysis indicates strengths and weaknesses of the
candidates during the answering of questions. The analysis focused on
good performance, average performance and poor performance. The
analysis also focused on the questions which were not attempted by most
of the candidates.

The analysis of the candidates’ performance in individual items is
presented by indicating the percentages of those who attempted the
question and those who scored various marks. The focus is on the
percentages of students with high, average and low marks. Excerpts of
responses from the candidates’ scripts have been presented to show how
they responded in view of the demands of each item.

Three categories of performance have been used in the analysis of the
candidates’ performance in each topic. The performance from 70 to 100
percent is categorised as good, from 40 to 69 percent is average, and from
0 to 39 percent is weak. Three colours have been used to represent the
performances: green indicates good performance, yellow indicates average
performance, while red denotes weak performance. The whole analysis is
based on the average percentages of the candidates who scored an average
of 40 percent and above, of the marks allotted to the question. The
candidates’ performance per topic is shown in the Appendix.

The English Language Examination for GATCE 2018 tested the
candidates’ competences in expressing frequency, teaching pronunciation,
principles of language teaching and learning, expressing past events,
developing English language skills, expressing possessions, teaching
structural patterns and reading literary works. The paper had three
sections A, B, and C, with a total of 16 questions. Section A had 10
compulsory questions, each carrying 4 marks, making a total of 40 marks.
Section B and C had 3 optional questions each. A candidate was supposed
to answer any two questions from each section, making a total of sixty
(60) marks. All questions were set basing on the English Language
Syllabus for the Certificate Course in Primary Education of 2009.
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2.1

211

The total number of candidates who sat for the GATCE in English
Language Examination in May 2018 was 4896 out of which 4,696
candidates (96.31%) passed this examination while 180 candidates (3.69%)
failed.

ANALYSIS OF THE CANDIDATES' PERFORMANCE IN EACH
QUESTION
Section A: Short Answer Questions

There were ten compulsory questions in this section, each carrying 4
marks making a total of 40 marks.

Question 1: Expressing Frequency

In this question, the candidates were instructed to construct one sentence
expressing frequency for each of the given adverbs namely: always,
sometimes, usually and every day. The question tested candidates' ability to
use frequency adverbs in actual context.

The question was attempted by 4896 candidates (100%), out of which 39.6
percent scored from O to 1.5 marks, 19.3 percent scored 2 marks while
41.1 percent scored from 3 to 4 marks. The general performance of the
candidates was therefore average since 60.4 percent of the candidates
scored from 2 to 4 marks. The overall candidates' performance in the
question is summarised in Figure 1.

100 1
90 1
80 1
70 1
60 1
50 1
40 1
30 1
20 1
10 A

0

39.6 411

Percentage of Candidates

0-15 2-25 3-4
Scores

Figure 1: Percentages of the Candidates' Performance in Question 1.

The analysis of the candidates' responses shows that 41.1 percent of the
candidates who scored high marks in this question were able to construct
the required sentences correctly. The sentences were meaningful and
grammatically correct. The responses that they gave suggests that the

2



candidates had enough knowledge on the topic "expressing frequency".
Extract 1.1. below is an example of the best response.

Extract 1.1

I |[(ay
(i) dUuvra_ omd Ale @lioaeys g= 1% echael |

&1 \m"oma/aG -

(b

() CpypelEmer Sohn &DMLS’EJ_WL%.

Lty CAGg— -

Ay She aoce 15 Sctwa!l e.upﬁq_afaﬁ-‘

Extract 1.1: The response by the candidate who managed to construct the
required sentences correctly.

{ah)

Further analysis shows that 19.3 percent of the candidates with average
performance (2 marks) were able to construct two correct sentences. The
answers that they provided demonstrated their low mastery of the English
language because most of the sentences that they constructed were
ungrammatical. Candidates constructed sentences such as; A'm wake up at
12 O'clock in everyday, | always eating food, we walked as usually etc.

On the other hand, the analysis shows that 39.6 percent of the candidates
who scored low marks fall into two groups. Some candidates were able to
construct at least one grammatically correct sentence and score 1 mark
while others failed completely to construct any grammatically correct
sentence and scored zero (0). The responses that these candidates provided
suggest that they understood the question but due to their low mastery of
the English language, they could not construct grammatically correct
sentences. Extract 1.2 below shows one of such responses.



Extract 1.2

41@) W\TSK Q\o&a i\\ow@ mang \Doo\k,(x\mu&;‘
3 3

O omotime L will Lo Quory Ninas tuselk.
—) ) —

\Q PLQ—U\\'\_O ‘F(bh_\ X)(k\\ LLSLLCL\\n Lm‘\e G\\ evening
D) D —

HHe s Sleeping Quevy Aoy X noahy, ;
7 Y S S S 1

a1

Extract 1.2: The response by the candidate who failed to construct the
required sentences and scored zero.

2.1.2 Question 2: Teaching Pronunciation

In this question, the candidates were required to mention four ways that
they can use to teach learners to discriminate sounds. The question tested
the candidates' knowledge on the ways to teach learners to discriminate
sounds.

The question was attempted by 4896 candidates (100%), out of which 96
percent scored from O to 1.5 marks; 2.6 percent scored from 2 to 2.5
marks; while 0.5 percent scored 3 marks. There was no candidate who
scored 4 marks in this question. The general performance of the candidates
in this question was therefore poor because only 3.1 percent of the
candidates scored from 2 to 3 marks . Figure 2 summarises the candidates'
performance in this question.

96.9

o

o)

A O S
) | R

N
o
L

Percentage of Candidates

o

Scores

Figure 2:Percentages of the Candidates' Performance in Question 2.
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The analysis of candidates’ responses shows that 96.9 percent of the
candidates failed this question. Out of the 96.9 percent, 89.7 percent failed
completely to mention the four ways demanded by the question and scored
zero. These candidates gave responses such as, through songs, through
dramatize, through using dictionary and through poems which some are the
methods for teaching and learning English in general. Extract 2.1 below is
an example of poor response.

Extract 2.1

210 S NS

b) Diatuaue

Q) Dr(u\:i .

d) Quesion and Answers

Extract 2.1: The response by the candidate who failed to mention the
four ways demanded by the question.

The candidates with average performance in this question were able to
mention two correct ways out of the required four and scored 02 marks. For
example, one candidate mentioned three ways, two of which were correct:
(i) same or different (ii) listening and writing (iii) stop me. Item (ii) of the
candidate's response is not correct. These candidates had partial knowledge
on the topic.

On the other hand, 3.1 percent of the candidates who scored the highest
marks (3 marks) in this question were able to mention three correct ways
that a teacher can use to teach learners to discriminate sounds. For example,
in extract 2.2 a candidate mentioned four ways but the answer in item (iv)
IS not correct. There was no candidate who scored 4 marks in this question.
Extract 2.2 shows one of the best responses.

Extract 2.2

- |Foaur woay s to tach larners & cliscnrmienato &n.unli
Iy Muimal paurs

.,1:17 ‘Lgt_Op e

Yy \Care /[ diforent

'l?l/) | "' T“'—":")Mu%j Q_Jr Q UDOFO, .

Extract 2.2: The response by the candidate who was able to mention three
correct ways of teaching learners to discriminate sounds.
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2.1.3 Question 3: Teaching Pronunciation

In this question, the candidates were required to transcribe phonemically
the following words:

a) Here
b) Father
C) Read
d) Butter.

The question tested candidates' ability to transcribe phonemically the given
English words.

The question was attempted by 4896 candidates (100%), out of which 99.5
percent scored from 0 to 1 mark; 0.3 percent scored 2 marks; while 0.2
percent scored from 3 to 4 marks. The general performance of the
candidates in this question was therefore poor because only 0.5 percent of
the candidates scored from 2 to 4 marks. Figure 3 summarises the
candidates' performance in this question.

99.5
100

80
60
40

20

Percentage of Candidates

2-25
Scores

3-4

Figure 3: Percentages of the Candidates' Performance in Question 3.

The analysis of the candidates' responses shows that 99.5 percent of the
candidates who attempted this question failed, out of which 98.6 percent
failed totally to transcribe the given words and scored zero. These
candidates gave answers that were quite different from those required by
the question. For example, one candidate responded by assigning the words
to their word-classes, another one tried to define them instead of
transcribing as instructed in the question. This suggests that the candidates
had no knowledge on the subject matter. Extract 3.1 is an example of such
responses.
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Extract 3.1

3 oS

b/ -'.[a-/r{e’/ (s +he fz{'c!«*/ ’/b 7¢,:M1--r/4/

C/ ~eev

[-S ‘7%,-6‘

(5 FF P/

'J/ éu’//‘ﬁﬁi" f Alee ,—/a.r/

Extract 3.1: The response by the candidate who defined the words instead
of transcribing them.

Further analysis indicates that 0.3 percent of the candidates who scored
average marks were able to transcribe only 2 items correctly. These
candidates demonstrated their little knowledge on the subject matter.

On the contrary, 0.2 percent of the candidates who scored high marks (3
and 4 marks) were able to transcribe three to four words correctly.
However, there was only one candidate who transcribed correctly all the
four words. Extract 3.2 illustrates the case.

Extract 3.2
2]a) he® - Jugy]
o) At = /rady’
c)year = / [P /

Extract 3.2: The response by the candidate who managed to transcribe all
of the given words correctly.

Question 4: Principles of Language Teaching and Learning

In this question, the candidates were required to explain briefly four criteria
they can use to choose a teaching method. The question tested candidates'
comprehension skills.

The question was attempted by 4896 candidates (100%), out of which 22.1
percent scored from 0 to 1.5 marks; 39.1 percent scored from 2 to 2.5
marks; while 38.8 percent scored from 3 to 4 marks. The general
performance of the candidates in this question was good since 77.9 percent
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scored from 2 to 4 marks. Figure 4 summarises the candidates' performance
in this question.

100 -
90 -
80 -
70 -
60 -
50
40 ~
30
20
10

0

39.1 38.8

Percentage of Candidates

0-15 2-25 3-4
Scores

Figure 4: Percentages of the Candidates' Performance in Question 4.

The analysis of the candidates' responses indicates that 38.8 percent of the
candidates with high (3 to 4) marks were able to explain the criteria that
they should use to choose a teaching method. Most candidates with high
scores in this question got 4 marks. Extract 4.1 is an example of one of the
best answers.

Extract 4.1

& .

/Numba( S 'JSV\.‘_A.Q,\’\)C FEA__can nage aumber  of

\J\“‘\-‘)&.-Lv\)( c,c:ﬂll AN OA—GA -kg CMBQ-& a A:g,a_MV\.q '

=

[{
V‘\r\.-e,)c\-\.ual . F:.\.e,)cc-.mfe e wlen dhudent ane %2»—3 (;_%Cq_n

AAS Mcu L oa -

2/ Bavw o \,nr\qm\-&-ﬂ.zk pi. dudenk ..\N e ede
m,tém ece¥e ¥ o L)) Mq\;w NG eqp anl
| W s\, wery o e ak . (bv—exa-v«p\e N u(lée,uz}

Q
Lewng g pov J(\a.u_ km.-.«@w an—Ne,-(-

"R/ (»Wx_e_ -«q\r Di—v\,oA. W\—\-C.v\ {-u Awbqa )\-r__a_AJu.m wek’(mab
—— &,\U\.AA wM\-r)uLv e Xivne por gouw n@au-&‘}‘,\a—Lma&

Movne M@k\,:ab nae_‘)e; PRt A VY 3(\,\'\—}9_ c&}.-u)\ \'\,\.u* e \ @L\_n

& **mﬂ-'?evé—xam«o\e, d‘t\ul-f reure aeed v Movme |

!‘J/\(,\_Dw\,c‘k_qL ‘._.n,k Q,)t.p‘—'\ni?—-(\d—& ,3, No ‘\”em_\/»e,‘/ .\ra\ﬂ-#.x\

s lyou 0)\4\—6&4('. X‘Lcu')uw mb)(bwar& mnj*-—é s -¢=-5'\-v\ \'\Auz

M \.Zx\):\b\/@&ae i eﬁ?ﬂr\m o f"uu.nw.gS M.
m.&’(\,\ﬁ& NY=N ) c)\sc\foqe ~va~¢m!a\-€'_ al};‘gx—n-a.ﬁ:'\ .

Extract 4.1: The response by the candidate who briefly explained the
criteria as required and scored 4 marks.
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Further analysis indicates that 39.1 percent of the candidates who scored
average marks managed to explain clearly two criteria. Other candidates
just mentioned the criteria without explaining them briefly as required by
the question. For example, one candidate mentioned the following four
criteria: level of the learners, availability of the teaching and learning
materials, the number of the learners and the content and scored 2 marks.
Their responses suggest that they had a partial knowledge on the topic.

It was further noted that, 22.1 percent of the candidates failed this question,
out of which 11 percent scored 0. These candidates failed completely to
mention the criteria as required by the question. Their responses suggest
that the candidates either lacked the knowledge of the subject matter or
misunderstood the question. For example, one candidate wrote the
functions of a teaching method which was contrary to the requirement of
the question.

Other candidates explained the language skills; writing, reading, speaking
and listening as criteria while others mentioned the syllabus, scheme of
work, teacher's guide and references. Extract 4.2 is a sample of poor
response from one of the candidates.

Extract 4.2

T adwne  metagd. SO (20 _procesS  Mudhee  (hoose
‘XTG-CL\C l’\c\) (carners M‘\&,SU’Q\KL&‘ -“’W Cileven  mow tun up
Lo Moert PR N RN A R . )

l“l’ \’\wL% O\{_J/(A(}:gr ‘\"(chLL\:;ng\ Se_ms . @QCDL-M_X:L

Yeachee  cbgose  ggod  medas ch\‘g(ncm,\ method  WeXp

€ periies ‘\’v.ckgno\ Shudbent and jg—jﬂ)\&hv\‘\- ‘o \L\qd(e,

&x-c,v\gf\‘ﬂ,\ Sl i'zec¥ J alio W \ee  Sub \.Q_Q‘(’*

A Ky Shded w by Sabgd Al

'“r\mw_/ﬂ/\ woams Wl ¥ Shadentr Yo vy L\,\L,u;u( ‘H«wﬂ ,
4’0 U\Adtri\—mﬁr& Sw\uw—&— ovd  tnoages o\rv\c{e wito

e Sminzc\- - - _
L
-
ﬁ- LL L\QJ_\.; dl Yacher e ooy SL\&\L "D(ﬂ-\—af\c Yreche
no Leurne rA Play, el +\2chwa o) \Q.CLL\LU\ =
) v (P -
NEZv ners Ci‘%c_izn ce o M) e Cledss
OL%-LL"‘\‘-‘L& AR W% 3 VP JELLL‘UV o3 &u&uu" Ll

| Nerce deachee b choote 2 twching mekbor -
)

Extract 4.2: The response by the candidate who misunderstood the
requirement of the question and scored zero.
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2.1.5 Question 5: Expressing Past Events

In this question, the candidates were required to identify the regular and
irregular verbs from the following list;

@) Do

(b) Wash
(©) Bite
(d) Jump
(e) Cook
()] Work
(9) Throw
(h) Take

The question tested candidates' knowledge on the ability of identifying the
regular and irregular verbs.

The question was attempted by 4896 candidates (100%), out of which 21.9
percent scored from O to 1.5 marks; 13.3 percent scored from 2 to 2.5
marks while 64.8 percent scored from 3 to 4 marks. The general
performance of this question was good since 78.1 percent of the candidates
scored from 2 to 4 marks. Figure 5 summarises the candidates' performance
of this question.

100 -
90 -
80 -
70 -
60 -
50 -
40

Percentage of Candidates

30 1 21.9
20 133
4l
0 - .
0-15 2-25 3-4

Scores

Figure 5: Percentages of the Candidates' Performance in Question 5.

The analysis of candidates' responses indicates that 64.8 percent of the
candidates who scored 3 to 4 marks in this question were able to identify
the regular and irregular verbs. Extract 5.1 is an example of response by the
candidate who scored 4 marks.
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Extract 5.1

5’. /!7'76’4“—/!“-1' VFfLJ lfrequ/m V@I’LJ
& wask @ fpo '
(&) Jeamp (o Lile
() o N (9) [how
.l ) Work b)) 7ake |

Extract 5.1: The response by the candidate who identified correctly the
regular and irregular verbs.

Analysis of the responses also shows that 13.3 percent of the candidates
who scored average marks, got some of the answers correct. Some
candidates got four items right while others got five items right and scored
2 and 2.5 marks respectively. The answers that they gave suggest that the
candidates had partial knowledge on the subject.

However, 21.9 percent of the candidates who scored low marks lacked the
knowledge of regular and irregular verbs. Some candidates failed
completely to identify correctly even a single verb and got zero (0) marks.
Other candidates misunderstood the question and gave wrong answers. For
example, one candidate wrote the past forms of the verbs instead of
classifying them as required by the question. Extract 5.2 illustrates one of
the poor responses.

Extract 5.2

*-g" o/ FeﬂULQor verb ’ |
b regucter vert, )
O Bike \rregudor ozr%
L (egulor veck
e). WW oes
47 mM(«r‘ erb
g LFFC’W ved
”ﬂ J—fﬂ‘iwef oer
Extract 5.2: The response by the candidate who failed to identify regular
and irregular verbs and scored zero.
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2.1.6 Question 6: Expressing Past Events

In this question, the candidates were required to use two examples to
differentiate strong from weak verbs. The question tested candidates'
comprehension of the two concepts.

The question was attempted by 4896 candidates (100%) out of which 97.1
percent scored from 0 to 1.5 marks; 2.1 percent scored from 2 to 2.5 marks;
while 0.8 percent scored from 3 to 4 marks. The general performance of
this question was therefore poor because only 2.9 percent of the candidates
scored from 2 to 4 marks. Figure 6 is a summary of the candidates'
performance in this question.

97.1%

Scores
m0-15

o2-25
m3-4

Figure 6: Percentages of the Candidates' Performance in Question 6.

The analysis of candidates' responses indicates that 97.1 percent of the
candidates who scored low marks, including zero, lacked the knowledge and
ability to answer the question. Some considered strong verbs as main verbs
and auxiliary verbs as weak verbs. Others misunderstood the question and
provided the past and past participle forms of some verbs. Extract 6.1 below
is an example of a poor response.

Extract 6.1

6‘ POL\ i ?Gmf:t; - Pdyes
cJ ) I

Tarce - Daneed  Tance)

Extract 6.1: The response by the candidate who misunderstood the terms
strong and weak verbs and gave wrong answers.
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Further analysis of the candidates' responses shows that 2.1 percent of the
candidates who scored average marks provided incomplete answers. Some
were able to provide only examples without explanations or with incorrect
explanations while others gave explanations without examples which was
contrary to the demands of the question. For example, one candidate
defined a strong verb as a verb which cannot change their form, which was
wrong, but was able to give two examples (do and teach) which were
correct and scored 2 marks. This may suggest that the candidates had partial
knowledge on the subject matter.

On the contrary, the analysis shows that 0.8 percent of the candidates who
scored high marks (3 to 4) were able to differentiate and give correct
examples of strong and weak verbs. However, the quality of most of the best
responses was compromised by candidates' low mastery of the English
language which led to incorrect grammar. Extract 6.2 illustrates the case.

Extract 6.2

G | Exarple~ {Liong verb — Ae verb thal
do npob_added '~ ed”  pPxample

A%

\/\//p,oth verb — Ate verb that  culded

o]’ example Took — panked, wih - whed
Extract 6.2: The response by the candidate who was able to differentiate
strong and weak verbs despite the low mastery of the English language

2.1.7 Question 7: Expressing Past Events

In this question, the candidates were required to put the verbs in brackets
into the correct tenses. The question tested candidates' ability to use the
correct forms of verbs in the given contexts.

@) Miss Lulu (make) a good teaching aid yesterday.
(b) We (work) in the garden every morning.

(© Musa (wake) early last Sunday.

(d) Rose often (come) to school late.

The question was attempted by 4896 candidates (100%) out of which 57.4
percent scored from 0 to 1 mark; 21.8 percent scored 2 marks; while 20.8
percent scored from 3 to 4 marks. The general performance of candidates in

13



this question was therefore average considering that 42.6 percent of the
candidates scored from 2 to 4 marks. Figure 7 summarises the candidates'
performance in the question.

100 -
90
80 A
70
60
50
40 A
30 A
20
10
OA

57.4

21.8 20.8

_B

0-15 2-25 3-4

Percentage of Candidates

Scores

Figure 7: Percentages of the Candidates' Performance in Question 7.

The analysis of candidates' responses shows that 57.4 percent of the
candidates who scored low marks including zero were not able to provide
the correct tenses. For example, some candidates added -ed to the irregular
verbs to make them past; for instance, the verbs make and wake up were
changed to maked and waked up respectively. Other candidates failed to
provide the correct forms of the simple present which agree with the
subjects in the given sentences and ended-up scoring zero. The kind of
responses given by the candidates suggest that they lacked knowledge on
tenses as well as subject-verb agreement. Extract 7.1 illustrates one of the
pOOr answers.

Extract 7.1

7@l VIS fulu raked G Good fraching ard
yosforday

A

(L) MO DS e ST GG refon €AYy 1r10m Aa.

© VosGg  LSakaed “p Lorly [asl Svodayq, |

(| KRote SF/% corieed K schuos (e

Extract 7.1: The response by the candidate who failed to provide the
correct tenses and scored zero.
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2.18

Furthermore, the analysis indicates that 21.8 percent of the candidates who
scored average marks were able to put only two verbs into the correct
tenses. The answers given by these candidates suggest that they had partial
knowledge on the use of tenses.

On the other hand, 20.8 percent of the candidates who scored high marks
were able to give correct tenses of three to four verbs. Only few candidates
(6.2%) were able to score all the 4 marks. The responses given by the
candidates imply that they had knowledge on tenses as well as on the
subject-verb agreement. Extract 7.2 exemplifies one of the responses with
high marks.

Extract 7.2
?' A !\'1 has Lula made « qcoﬂr f_eaclm\rzrl, a:fff
apeifoday . J =
3 J —
b/ W€‘ uev e ‘n Hhe ([arcf.eq Lvere mgrenag .
/ —/ —
C./ ] b_'{u P wal oo P ony!_ur F/’i(_,_[-a wolce
[ up da rfq farf Jurljc\@u[-
{ J —
c\/ Kesa  cpfen comes [ ofchiool Tala
_ . .

Extract 7.2: The response by the candidate who was able to put all the
verbs in the correct tenses.

Question 8: The Role of English Language in Tanzania

In this question, the candidates were required to briefly elaborate four ways
that they can use to improve the standard of teaching and learning English
language in Tanzania. The question tested candidates' comprehension on
best ways to teach a language.

The question was attempted by 4896 candidates (100%) out of which 14.7
percent scored from O to 1.5 marks; 20 percent scored from 2 to 2.5 marks;
while 65.3 percent scored from 3 to 4 marks. The general performance of
this question was therefore good since 85.3 percent of the candidates scored
from 2 to 4 marks. Figure 8 summarises the candidates' performance in the
question.
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Figure 8: Percentages of Candidates' Performance in Question 8.

The analysis of candidates' responses indicates that 65.3 percent of the
candidates who scored high marks in the question were able to elaborate
four ways that they can use to improve the standard of teaching and
learning English language in Tanzania. The responses given by the
candidates imply that they had knowledge on the subject matter. Extract 8.1
is a sample of a good answer by one of the candidates.
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Extract 8.1: The response by the candidate who managed to elaborate
briefly four ways to be used to improve the teaching and learning of
English language in Tanzania.
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Moreover, 20 percent of the candidates who scored average marks were
able to provide correctly two of the four ways that they can use to improve
the teaching of English language in Tanzania. This suggests that the
candidates had partial knowledge on the topic.

On the other hand, 14 percent of the candidates who scored low marks were
able to elaborate one of the ways or failed completely to elaborate any of
them. Some candidates came up with responses which were not related to
the question. For example, one candidate mentioned by printing, by store in
a cool place, by store in shelve and by store in a special room as ways to
improve the standard of teaching and learning English in Tanzania. Another
candidate wrote by use knowledge of education, by organise content of the
lesson, by organise teaching materials, by learning and teaching. The
responses given by these candidates imply that the candidates had no
knowledge on the subject matter or they misunderstood the question.
Extract 8.2 is a sample of one of such cases.

Extract 8.2
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Extract 8.2: The response by the candidate who failed to elaborate the
four ways as required.

Question 9: Developing English Language Skills

In this question, the candidates were required to list down the four sub
skills of the listening skills. The question tested candidates’ knowledge on
listening skills.

The question was attempted by 4896 candidates (100%) out of which 79
percent scored from 0 to 1.5 marks; 10.3 percent scored from 2 to 2.5
marks; while 10.8 percent scored from 3 to 4 marks. The general
performance of this question was therefore poor as only 21.1 percent of the
candidates scored from 2 to 4 marks. Figure 9 summarises candidates'
performance in this question.
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Figure 9: Percentages of Candidates' Performance in Question 9.

The analysis of candidates' responses indicates that 79 percent of the
candidates who scored low marks were not able to answer the question
correctly. Some listed types of teaching methods such as dialogue,
questions and answers, song, others mentioned purposes of listening , for
example, to understand information, to get education and others
misunderstood the question and gave answers which were completely
contrary to the question such as debate, question and answer, dialogue as
well as conservation. Such answers suggest that the candidates either
lacked knowledge on the sub skills of listening or they misunderstood the
question. Extract 9.1 is a sample of poor response by one of the candidates.

Extract 9.1
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Extract 9.1: The response by the candidate who failed to list the sub
skills of the listening skills and mentioned the types of reading.

The analysis of candidates' responses further shows that 10.3 percent of the
candidates with average scores were able to list correctly only two sub
skills instead of four required by the question. This may suggest that the
candidates either forgot the answers or they had partial knowledge on the
subject matter.
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1

On the other hand, 10.8 percent of the candidates with good performance
were able to list three to four sub skills of the listening skills correctly. This
implies that the candidates had knowledge about listening skills. Extract 9.2
is a sample of a candidate who was able to list all the four sub skills and
scored 4 marks.

Extract 9.2
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Extract 9.2: The response by the candidate who listed down the four
sub skills of the listening skills.

Question 10: Principles of English Language Teaching

In this question, the candidates were required to use four points to describe
briefly the importance of introduction stage in the lesson during the
teaching and learning process. The question tested candidates'
understanding of the importance of introduction in the teaching and
learning process.

The question was attempted by 4896 candidates (100%) out of which 58.4
percent of the candidates scored from 0 to 1.5 marks; 27.3 percent scored
from 2 to 2.5 marks; while 14.3 percent scored from 3 to 4 marks. The
general performance of the question was therefore average considering that
41.6 percent of the candidates scored from 2 to 4 marks. Figure 10
summarises the candidates' performance in this question.
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Figure 10: Percentage of Candidates' Performance in Question 10.

The analysis of the candidates' responses shows that 58.4 percent of the
candidates who scored low marks were not able to give four points to
describe the importance of introduction in the teaching and learning
process. The answers that these candidates gave suggest that they either
lacked knowledge on the subject matter or they misunderstood the question.
For example, one candidate wrote the following; the introduction helps the
teacher to use time effectively and also helps the teacher to know what is
going to taughts in a certain topics and a certain class. This candidate
scored zero. Extract 10.1 is a sample of poor response by one of the
candidates.
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Extract 10.1: The response by the candldate who answered the question
differently from what was expected.

Further analysis indicates that 27.3 percent of the candidates who scored
average marks were able to mention two points correctly and mentioned the
other two wrongly. These candidates demonstrated partial knowledge on
the topic.

On the other hand, 14.3 percent of the candidates who scored good marks
were able to describe three to four points to describe the importance of the
introduction stage in the teaching and learning process. Their answers
imply that they had knowledge on the subject matter. However, the quality
of their answers was compromised by candidates' low mastery of the
English language. Extract 10.2 is a sample of one of the best answers.
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Extract 10.2: The response by the candidate who was able to describe the
importance of the introduction stage in the lesson.

SECTION B: Essay Questions on Academic Content

This section consisted of three questions 11, 12 and 13. These questions
were optional and each carried 15 marks. A candidate was required to
answer two questions making a total of 30 marks.

Question 11: Reading Literary Works

In this question, the candidates were required to elaborate five types of
drama. The question tested candidates’ ability to elaborate five types of
drama.

The question was opted by 1861 candidates (38%), out of which 64.8
percent scored from 0 to 5.5 marks; 31.9 percent scored from 6 to 10
marks; while 3.3 percent scored from 10.5 to 15 marks. The general
performance of this question was therefore poor as only 35.2 percent of the
candidates scored from 6 to 15 marks. Figure 11 summarises the
candidates' performance in this question.
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Figure 11: Percentages of Candidates' Performance in Question 11

The analysis of candidates' responses shows that the candidates who scored
low marks were not able to elaborate the five types of drama. The
responses given by these candidates suggest either lack of knowledge on
the topic or misunderstanding of the question. For example, one candidate
mentioned and elaborated the following as types of drama; drama of
laughing, action drama, continues drama, and horoscope drama. Another
candidate wrote traditional drum, songs, giamnastic, and imitation drama.
These candidates who failed to elaborate five types of drama scored zero.
Extract 11.1 is a sample of a poor response from one of the candidates.
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Extract 11.1: The response by the candidate who failed to elaborate
the five types of drama.

Furthermore, 31.9 percent of the candidates with average performance were

able

to write an introduction and elaborated clearly some types of drama in

the main body. For example, one candidate mentioned and elaborated
(i)comedy (ii) tragedy, (iii)historical drama, (iv)traged drama and (v)melod
drama. This candidate mentioned correctly items (i), (ii) and (iii). Item (iv)

was

supposed to be tragic-comedy and item (v) melo drama. Another

candidate wrote (i) tragidy drama (ii) comedy (iii) tragic drama (iv)
historical drama and (v) melo drama. This candidate had three responses
correctly written. Item (i) was misspelt and item (iii) was supposed to be
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tragic comedy. The elaborations that these candidates gave, demonstrated
that they had partial knowledge on the topic. Other candidates scored
average marks because they could not elaborate clearly the types of drama
because of a low mastery of the English language.

On the other hand, 3.3 percent of the candidates with high marks were also
able to elaborate clearly three to five types of drama as required. Most of
them were able to mention the five types of drama but they scored different
marks depending on the quality of their explanations. Extract 11.2 presents
one of the best responses.
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Extract 11.2: The response by the candidate who was able to elaborate
five types of drama.

2.2.2  Question 12: Expressing Possessions

In this question, the candidates were required to construct five sentences for
each of the following:

a) An apostrophe and an s to express possessions
b) Whose to express possessions
C) Possessive pronouns to express possessions.

26



The question tested candidates’ ability to express possessions.

The question was opted by 3083 candidates (63%), out of which 64.2
percent scored from 0 to 5.5 marks; 26.9 percent scored from 6 to 10
marks; and only 8.9 percent scored from 10.5 to 15 marks. The general
performance of the question was therefore poor since only 35.8 percent of
the candidates scored from 6 to 15 marks. Figure 12 summarises the
candidates’ performance in this question.
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Figure 12: Percentages of Candidates' Performance in Question 12.

The analysis of the candidates' responses indicates that 64.2 percent of the
candidates failed to construct five correct sentences using the instructions
given in the question. The responses that they gave suggest that the
candidates had no knowledge on possessives or they did not understand the
requirements of the question. For example, one candidate constructed the
following five sentences; Juma cooks ugali everyday, Joshua plays football
every monday, This is the car whose mariam drove every morning, she
belong to him and This book is theirs'. All these sentences were
grammatically incorrect. This candidate lacked knowledge on the subject
matter and did not understand the requirements of the question.

Another candidate understood the requirements of the question and
constructed five sentences for each item. However, the candidate was able
to construct five correct sentences using the apostrophe and s and failed to
construct correct sentences using whose and possessive pronouns. Extract
12.1 is a sample of one of the poor answers.
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Extract 12.1: The response by the candidate who didn’t understand
the requirement of the question hence constructed wrong sentences.

Further analysis indicates that 26.9 percent of the candidates who scored
average marks were able to construct at least six to ten correct sentences.

On the contrary, 8.9 percent of the candidates with high marks were able to
construct at least eleven correct sentences. Their responses demonstrated
that they had sufficient knowledge on expressing possessions. Only ten
candidates (0.2% out of 8.9%) were able to construct fifteen correct
sentences and scored 15 marks. Extract 12.2 is a sample of one of the best

responses.
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Extract 12.2: The response by the candidate who was able to construct
fifteen correct sentences.

2.2.3 Question 13: Developing English Language Skills

In this question, the candidates were required to write a composition of not

less than 300 words on ““Why many primary pupils can’t speak proper
English language’’. This question tested candidates' ability to synthesise
their thoughts and express them logically through compositions.

This question was opted by 4636 candidates (94.7%) out of which 8.8
percent scored from O to 5.5 marks; 72.6 percent scored from 6 to 10
marks; while 18.6 percent scored from 10.5 to 15 marks. The general
performance of this question was therefore good because 91.2 percent of
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the candidates scored from 6 to 15 marks. Figure 13 summarises the
candidates' performance in this question.
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Figure 13: Percentages of Candidates' Performance in Question 13

Percentage of Candidates

The analysis of candidates' responses indicate that 72.6 percent of the
candidates who had average marks had knowledge on the subject since they
were able to mention factors that make primary school pupils fail to speak
English properly but they failed to explain clearly these factors due to poor
mastery of the English language. For example, one candidate mentioned
lack of materials and explained it as follows; primary schools fail to speak
English proper because of English materials a very few then the students
cannot get the reference book for reading and to master the language

properly.

Another candidate wrote negative attitude as one of the factors, but failed
to explain it clearly, that in primary school have negative attitude because
most of the subject tought in school language therefore they distorting for
reading English language and become less speak English.

Further analysis shows that 8.8 percent of the candidates with low marks
including zero were not able to follow the principles of writing a
composition starting with an introduction, main body and ending with a
conclusion. Also their responses suggest lack of knowledge on the topic
and low mastery of the English language which made them fail to write
anything meaningful.

Some other candidates were able to explain only one factor that hinders
primary school pupils from speaking proper English. For example, one
candidate wrote three aspects of the phonological factor and treated them as
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different factors: the presence of short and long vowels, English has many
vowel sounds and also the way English language is written is different from
pronunciation.

Another candidate got one mark for writing an introduction and could not
score any marks in the body of the composition. The candidate wrote:
structure of the vowel, an equal number of sound, and an equal number of
consonalt as the factors. Extract 13.1 exemplifies a poor response from one
of the candidates.
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Extract 13.1: The response by the candidate who failed completely to
write the composition on the subject required and scored zero marks.
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On the contrary, 18.6 percent of the candidates with good performance
were able to write compositions as required by the question. These
candidates started their compositions with introductions and finished with
conclusions. The points that they raised imply that they had sufficient
knowledge on the topic. These candidates highlighted factors such as;

lack of teaching and learning materials, lack of competent
teachers, lack of pupil's motivation, insufficient opportunities
to practice speaking English in the classroom, lack of rich
environment for teaching and learning as well as the impact
of the mother tongues which lead to poor pronunciation.

These candidates were able to explain clearly most of these factors and
scored good marks. Extract 13.2 presents one of the best responses.

Extract 13.2
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Extract 13.2: The response by the candidate who was able to ekplain
the reasons why primary school pupils cannot speak proper English.

SECTION C: Essay Questions on Pedagogy

This section consisted of three questions 14, 15 and 16. These
questions were optional and each carried 15 marks. A candidate was
required to answer two questions making a total of 30 marks.

Question 14: Teaching a Structural Pattern

In this question, the candidates were required to analyse five stages of
teaching a structural pattern. This question tested analysis.

The question was attempted by 563 candidates (11.5%) out of which 21.3
percent scored from 0 to 5.5 marks; 38.7 percent scored from 6 to 10
marks; while 40 percent scored from 10.5 to 15 marks. The general
performance of this question was therefore good because 78.7 percent of
the candidates scored from 6 to 15 marks. Figure 14 summarises the
candidates’ performance in this question.

Scores
E(0-55
06-10
®105-15

Figure 14: Percentages of the Candidates’ Performance in Question 14
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The analysis of candidates' performance indicates that 40 percent of
candidates with good marks were able to mention correctly three to five
stages for teaching a structural pattern. The stages include; introduction,
new knowledge, reinforcement, reflection and consolidation. The responses
that the candidates gave imply that they were familiar with the stages for
teaching a structural pattern though they scored different marks depending
on the clarity of their answers. For example, some candidates were able to
mention correctly all five stages but they were not able to score the highest
marks because they could not explain them clearly.

Other candidates were able to mention correctly four stages but were able
to score the highest marks because they could clarify their answers. Extract
14.1 is a sample from one of the candidates who was able to mention
correctly four stages but scored the highest marks. The candidate
mentioned; (i) introduction, (ii) new knowledge, (iii) reinforcement, (iv)
reflection and (v) conclusion. The correct term for stage (v) is
consolidation stage and not conclusion as written by the candidate.
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Extract 14.1: The response by the candidate who analysed five stages of
teaching a structural pattern and scored good marks.

Furthermore, the analysis shows that 38.7 percent of the candidates with
average performance were able to analyse correctly at least two of the
stages and failed others. Their responses suggest that the candidates had
insufficient knowledge on the topic concerned. For example, one candidate
mentioned correctly the introduction and new knowledge stages and then
mentioned the third stage to be giving more examples, and the fourth stage
to write examples of the structure on the chalk board which basically fall
under the new knowledge stage.

On the other hand, the analysis indicates that 21.3 percent of the candidates
with low marks lacked knowledge on the subject matter. Some failed
completely to elaborate any of the five stages and scored 0. For example,
one candidate mentioned the following stages;

(i) prepare a structural context (ii)Demonstrate or illustrate or
show the meaning of the context (iii) write the context on the
chalk board (iv) lead the pupils to demonstrate the structural
context in groups (v) Each and every pupil to write the structural
pattern in his/her exercise book.

Other candidates misunderstood the question. Instead of analysing stages of
teaching a structural pattern, they presented different methods of teaching
such as; question and answer, discussion method, role play and
dramatization. They also mentioned the use of pictures and real objects.
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Other candidates were not able to mention the main stages of teaching a
structural pattern instead they mentioned some aspects of the stages. For
example, one candidate listed the following stages;

(i) show the students a picture of the things related to the
structure, (ii) ask pupils what the picture is about, (iii)
guiding students to know what is in the picture, (iv) asking
the students to make sentences from the structure and (v)
finally ask the students to write sentences in their exercise
books.

Items (i) to (iv) can be classified under new knowledge stage, and item (V)
falls under consolidation stage. Other stages are the introduction stage,
reinforcement stage and reflection stage. Extract 14.2 illustrates a poor
response from one of the candidates.
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Extract 14.2: The response by the candidate who failed to analyse
completely the five stages of teaching a structural pattern.
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2.3.2 Question 15: The Role of English Language in Tanzania

In this question, the candidates were required to account for five problems
hindering the teaching and learning of English as a second language. The
question tested candidates' ability to evaluate real life situations.

The question was attempted by 4802 candidates (98.1%) out of which 16
percent scored from 0 to 5.5 marks; 78.3 percent scored from 6 to 10
marks; while only 5.7 percent scored from 10.5 to 15 marks. The general
performance of the candidates in this question was therefore good as 84
percent of the candidates scored from 6 to 15 marks. Figure 15 is a
summary of the candidates' performance in this question.
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Figure 15: Percentages of Candidates' Performance in Question 15.

The analysis of candidates' responses reveals that 78.3 percent of the
candidates with average performance were able to account for at least two
problems hindering the teaching and learning of English as a second
language. These candidates demonstrated average mastery of the topic.

Moreover, the analysis indicates that 16 percent of the candidates who
scored low marks lacked knowledge or they had scanty knowledge on the
topic or they had language problems. For example, some candidates were
able to mention the reasons but failed to explain them due to poor language
skills. One candidate mentioned four problems; shortage of teaching and
learning materials, lack of competent teachers, inadequate exposure and
negative attitude of the community; but could hardly explain any of them
and scored low marks. Extract 15.1 is a sample of one of the poor
responses.
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Extract 15.1

[ 5

lLeM”A/rl__q_ M-GL/ Uﬁtrrvmﬂc_g,w[u‘h’

E“ vy umfﬁ’“‘w

udr ¢

oyl

Cevehirey prd) Laermng

(_}-J_.g_e’

T T bah g ok Lo gy
e Lcma

of Ko g Fop lor st

PKDWWTM C‘-érﬁ«u'ﬁ iT o
W U

/)

{W—I’U erg 4K Eee s

ey AIEh fwﬁs’é“u ool

rlp rpale T

Ba VT W(ﬂ

fﬂmuﬂ@-— w—_\

[].

pI’LDfL%'M_:r G"S(F—Q-'cc{}?* -

T o e L

Ry, i S obul bt Havs T

MM W :L—UVLU}

m-:._g:g_ {”’8—[”-_

N —~A

=

Sfress  cspeck ooers Thagf Tha,

wWow)  frondunGng Che wersd o enald

cad

= MTEFM’(LWW

YT e ta Tlo sy

Urieong The, “woref fm A ding

llrLLn(r\_MWﬂ = f’-e_,;Lbf Tles— T | ‘

(S_j_abcr-‘:ﬁewt_‘{/ e T

W  Herd  Oform i f

T Cylleb  sgee e N W
Vipg gV

C

2Ll ubole i fTTwekd we

40



NI cafe  cergledh

S|
prpills .y
[

will ke e JLh0 I G Gealar
Q%W S ey  <geen

Extract 15.1: The response by the candidate who was not able to account
for five problems hindering the teaching and learning of English as a
second language.

On the contrary, 5.7 percent of the candidates with high marks were able to
account for three to five problems hindering the teaching and learning of
English as a second language. The candidates mentioned and explained
more clearer factors such as; shortage of teaching and learning materials,
lack of competent teachers, inadequate exposure, influence of the mother
tongue and lack of motivation. These candidates scored different marks
depending on the clarity of their explanations. Extract 15.2 exemplifies one
of the best responses.
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Extract 15.2
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Extract 15.2: The response by the candidate who was able to account for
five problems hindering the teaching and learning of English a second
language.

2.3.3 Question 16: Developing English Language Skills

In this question, the candidates were required to elaborate the importance
of teaching writing skills. The question tested candidates’ ability to analyse
the importance of teaching writing skills.

The question was attempted by 4382 candidates (89.5%) out of which 11.3
percent scored from 0 to 5.5 marks; 59.5 percent scored from 6 to 10
marks; while 29.2 percent scored from 10.5 to 15 marks. The general
performance of this question was therefore good because 88.7 percent of
the candidates scored from 6 to 15 marks. Figure 16 summarises the
candidates' performance in this question.
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Figure 16: The Percentage of the Candidates' Performance in Question 16.

The analysis of candidates' responses reveals that 59.5 percent of the
candidates who scored average marks were able to elaborate the importance
of teaching writing skills by giving at least two points.

Further analysis shows that 11.3 percent of the candidates with low marks
were not able to elaborate the importance of teaching writing skills. Their
responses suggest that the candidates had no knowledge on the topic or
they did not understand the question. For example, one candidate
mentioned five points but all of them were wrong. The candidate had the
following points;

writing skills can translate a speaking skill to be written,

helps to know how spellings are written, helps to differentiate

the words and to know on how the form of words are written,

helps to develop the speed of hand writing and helps to

present the speaking skills to be in the written forms.
Extract 16.1 is a sample of poor response from one of the candidates.
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Extract 16.1
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Extract 16.1: The response by the candidate who failed to elaborate the
importance of teaching writing skills.
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On the other hand, the analysis indicates 29.2 percent of the candidates
with good performance understood the requirements of the question and
had sufficient knowledge on the topic. The candidates used at least three
points to elaborate the importance of teaching writing skills to the learners.
For example, one candidate explained the following points; writing skills
help learners to: express themselves well, acquire grammar of the
language, acquire new vocabulary during the writing process and have
good handwriting. However, the last point is not important. Extract 16.2
presents a sample from one of the best answers.

Extract 16.2
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Extract 16.2: The response by the candidate who was able to elaborate
the importance of teaching writing skills.

PERFORMANCE OF THE CANDIDATES IN EACH TOPIC

Nine topics were examined in 622 English Language subject in GATCE
2018. These were: The role of English Language, Teaching Structural

pattern, Developing English language skills,

Expressing frequency,

Principles of language teaching, Expressing past events, Expressing
possessions, Reading literary works and Teaching pronunciation.

The analysis shows that the candidates’ performance in two topics (The
role of English Language and Teaching Structural pattern) was good.
Questions set from these topics were questions 8, 14 and 15. In these
topics more than 75 percent of the candidates scored 40 percent and above.
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Moreover, the analysis reveals that four topics had average performance.
Questions which were constructed from these topics were; 1,4, 5, 6, 7, 9,
10, 13 and 16. The percentages of candidates who scored 40 percent and
above in these topics were as follows; Developing English language skills
(67%), Expressing frequency (60.4%), Principles of language teaching
(59.7%) and Expressing past events (41.2%). This performance implies
that the candidates had insufficient knowledge on the four topics.

On the other hand, the candidates had weak performance in three topics
which were covered in question 2, 3, 11 and 12. In these topics, less than
40 percent of the candidates scored 40 percent and above. These were;
Expressing possessions (35.8%), Reading literary works (35.2%), and
Teaching pronunciation (1.8%). The performance of the candidates in
different topics is summarised in the attached appendix.

CONCLUSION

The analysis of candidates' responses in the English language subject
GATCE 2018 indicates that, the general performance of the candidates
was average. It has been noted that candidates who performed well had
adequate knowledge on various topics, understood the requirements of the
questions and had comparatively good command of the English language.

It was further revealed that the candidates’ weak performance was due to
partial or lack of knowledge on different topics, failure to identify and
understand the requirements of the questions as well as poor mastery of
the English language which negatively affected candidates' responses in
terms of clarity.

RECOMMENDATIONS

Taking into account the analysis of candidates' responses and conclusions
drawn on the performance in this subject, it is recommended that:

(a) Student teachers should be given ample time to practise using
English language so as to improve their ability to both write and
speak English.

(b)  Student teachers should be encouraged to study hard and make all
the necessary revisions so as to master various topics, particularly
the topics they find difficult.
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(©)

(d)

During the teaching and learning process, tutors and student
teachers should identify areas of difficulty in the syllabus and put
more effort through exercises, tests and necessary revision to
enhance better performance. More attention should be paid to topics
that were poorly performed.

The Ministry of Education in collaboration with the President’s
office (Regional Administration and Local Government) should
provide colleges with competent English language teachers who
will equip student teachers with essential language skills.
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Appendix

Summary of the Candidates' Performance in 622 English language per

Topic
S/IN | Topic Question | The % Average | Remarks
Number | percentages of | performance
Candidates
who scored
40% or Above

3 | Developing English | 13
language skills 16 887
9 21.1
4 Expressing 1 60.4 60.4 Average
frequency
5 Principles of 4 77.9 59.7 Average
language teaching 10 116
6 Expressing past 5 78.1 41.2 Average
events - 198
6 2.9

50



51






